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An analysis of the constituents of cultures was carried out to determine the relative importance of
intercultural competence in the formation of the international curriculum. The constituent parts of the
ethnocultural civilization, the religious group, the level of education, democracy, foreign language
proficiency were taken into consideration. A multifunctional semantic analysis was conducted, which
allowed to group cultures according to the level of intercultural differences. The paper introduces
coefficients of paired intercultural differences as well as the total intercultural coefficient that characterizes
the degree of intercultural difference between the two countries or cultures. A study of intercultural
differences was made for countries with different religious, civilizational preferences, democratic and
educational levels. A relatively small average level of intercultural difference for a number of countries
(19.4%) allows realizing the processes of creating intercultural competence on a global scale without
significantly changing the curriculum. While developing international curricula, it should be borne in mind
that approximately 20% of credit time must be devoted to the formation of intercultural competences.

Keywords: intercultural competence, international curriculum, ethnocultural civilization, intercultural
differences, credit time.

Paouukosa K.M. «Ouinka HEOOXiHOTO PiBHS MIKKYJIBTYPHOI KOMIIETEHTHOCTI Ha OCHOBI aHali3y
BiJIMIHHOCTI KYJIBTYP»

[IpoBeneHO aHami3 CKIAQAOBHX KyJIbTYpH 3 METOI0 BH3HAUEHHS IUTOMOI Bard MIiKKYJIbTYpPHOI
KOMIICTEHTHOCTI TIpu (OpMyBaHHI IHTEPHAI[IOHAJBHOIO HABYAJILHOTO IUIaHy. BpaxoBaHO CKJIaloBI
MIPUHAJIEKHOCTI JI0 €THOKYIBTYpHOI IUBIII3aIlii, peNiriiHOl TpyIr, piBHSA OCBITH, IEMOKpATii, BOJOIIHHS
iHO3eMHOI0 MOBOIO. [IpoBeneHo OaraToQyHKIIOHANEHUN CEMaHTHYHUI aHaMi3, SIKMI T03BOJIUB 3TPYITyBaTH
KyJIbTYpH 32 pIBHEM MDKKYJIbTYPHUX BiJIMiHHOCTeH. BBeleHO KoedilieHTH MapHUX MIKKYIbTYPHUX
BIIMIHHOCTEH, a TAKOXK CyMapHUI MIKKYJIBTYpHHI KOe(illieHT, IKUI XapaKTepu3ye CTYIiHb MKKYIBTYPHOL
BIIMIHHOCTI MDK JBOMa KpaiHamMu a0o KynbTypamu. lIpoBefeHO IOCHiIKEHHS MDKKYJIBTYpHUX
BIIMIHHOCTEH Al KpaiH 13 PI3HUMH pENiriHAMH, NWBUTI3AIHHAMH IIepeBaraMu, JIEMOKPAaTHYHUMH 1
ocBiTHIME piBHAMH. [IOpIBHSAHO HEBENHMKHI CepeHiN piBeHb MIKKYJIBTYPHOI BIIMIHHOCTI JAJISI psAy KpaiH
(19,4%) no3Boisie peanbHO BIPOBAIXKYBAaTH HpouecH (HOpMYBaHHS MDKKYJIBTYPHOI KOMIIETEHTHOCTI B
riobampbHOMy MacmrTadi 0e3 BHECeHHS CYTTEBHX 3MiH 10 pobOoumx 1aniB. [lpm  pospoOri
IHTepHAIlIOHABHUX HaBUAILHUX IUIAHIB HEOOXIJHO BPaxoBYBaTH, 0 Npubam3Ho 20% KpeauTHOTO Yacy
Ma€e OyTH MPUCBAYEHO (POPMYBAHHIO MiXKKYIBTYPHUX KOMIIETEHTHOCTEH.

Knwuogi cnoga: MiXKyIbTYypHAa KOMIIETEHTHICTb, IHTEpHAIL[lOHAJBHUA HaBYaJbHUW  IUIaH,
ETHOKYJIbTYpHA LIUBLITI3AIlis, MKKYJIBTYPHI BIIMIHHOCTI, KPETUTHUI Yac.

Paobuuxosa E.H. «OueHka HeOOXOJMMOTO YPOBHS MEXKYJIbTYPHOW KOMIIETEHTHOCTH Ha OCHOBE
aHaJM3a passinius KyJIbTyp»

ITpoBeneH aHaNM3 COCTABISIIONIMX KYJIBTYPHI C LEJIBIO ONMPEICIEHHs yAeTbHOTO BeCca MEeXKYIbTYpHOI
KOMIIETEHTHOCTH Tpu (OPMHUPOBAHMHM HMHTEPHALMOHAIBHOTO Y4E€OHOTO IIaHa. YUTEHBI COCTABISIOIINE
NPUHAAICKHOCTH K OSTHOKYJIBTYPHOW UIHMBHJIM3AlMH, PEJIWTHO3HOM Tpynme, YpPOBHS 0OOpa3oBaHus,
JIEMOKPATHUH, BIIaJICHUS] HHOCTPAHHBIM s3bIKOM. [IpoBeieH MHOTO(yHKIIMOHATIBHBIH CEMaHTHUECKUI aHAIU3,
KOTOPBIA TO3BOJIMII CTPYNIIMPOBATh KYJIBTYPBl TI0 YPOBHIO MEXKYJIBTYPHBIX pasinuuuii.  BBeneHbl
KO3 PULMEHTH MapHBIX MEXKYJIbTYPHBIX Pa3IMiHid, a TAKKe CyMMAapHBIH MEXKYJIbTYpHBIH K03 uLneHT,
KOTOPBI XapaKTepHU3yeT CTENeHb MEXKYJIbTYPHOI'O Pa3iMdyHs MEXIY JIBYMS CTpaHAMH WU KYJIbTYpPaMH.
[IpoBeneHO wuccnenoOBaHUE MEXKYIBTYPHBIX Pa3IM4Mil JUIsl CTpaH C pa3IWYHBIMUA PETUTHO3HBIMH,
UUBUIM3AIMOHHBIMA ~ MPEANOYTEHUSIMU,  JEMOKpaTHYECKMMH W 00pa3oBaTEeNbHBIMH  YPOBHSIMHU.
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CpaBHUTENBFHO HEOONBIION CpPEeAHWH YPOBEHb MEXKYNBTYpHOTO pazmmuus it pspa crpad (19,4%)
MO3BOJISIET PEaTbHO BHEIPSATH MPOIECCH (DOPMUPOBAHUS MEXKKYIBTYPHON KOMIIETEHTHOCTH B TJI00ATBHOM
Macitabe 0e3 3HAUMTENILHOTrO W3MEHEeHHs pabouux TuiaHoB. [Ipu pa3paboTke WHTEPHAIMOHAIBHBIX
Y4eOHBIX IJIAHOB HEOOXOAMMO YYHTHIBATh, YTO MPUOMU3NTENbHO 20% KpeAWTHOTO BPEMEHH JOJKHO OBITH
MOCBSIIECHO (POPMHUPOBAHUIO MEKKYIBTYPHBIX KOMIIETCHTHOCTEH.

Knrouesvle cnosa: MEKKyNbTypHasi KOMIICTEHTHOCTh, WHTCPHAIMOHAJBHBIN yYeOHBIA TIUIaH,
STHOKYJIBTYpHAS IUBUITU3AIHSI, MEKKYIBTYPHBIC PA3IIHUUS, KPSIUTHOE BPEMSI.

Objectives. The concept of intercultural
competence in the context of globalization,
migration, youth and adult mobility is at the
center of attention of many education specialists.
It is noted [1] that an understanding of the results
of internationalization allows us to get out the
theoretical research into practical realization
throughout the world. As a result of this
realization, the role of interdisciplinary,
intercultural and intersectoral research s
increasing. Along with the expansion of
international practices, increasing of international
mobility, it is necessary to introduce international
curricula, improved intercultural training courses.

Intercultural  teaching determines the
growing internationalization of  education,
determines the introduction of new learning
contexts. [2] identifies the main problems of
intercultural education, such as the need to
develop new ways of teaching, organizing
practical training, controlling the level of training,
the need for internationalization of the curriculum,
an empathic approach to education, and taking
into account the opportunities and characteristics
of students of different cultures.

The relevance of the formation of the
concept of a global student is considered by David
Killick [3]. The consequences of globalization
must lead to a holistic view of learning, the search
for ways that will transform education in the
direction of interculturality with the possibility of
preserving self-identification. The identity of the
student as part of his culture must be
reconstructed, and not reproduced in the form of a
universal student.

The internationalization of universities in
these conditions [4] should include the practice of
a strategic vision for the introduction of
intercultural programs, taking into account the
characteristics of traditional university cultures.

Theoretical ~ foundations of  building
intercultural education are considered in a number
of works. In particular, in [5]. Intercultural
competence is defined as the task of lifelong
learning, which can be developed in any
intergroup situation. A necessary requirement for
the design of the learning process is the
construction of a theoretical model based on
intercultural differences.

One of the main means of developing
intercultural competencies in existing sources is
the development of international curricula. In a
number of cases, such attempts are made through
critical international studies in the field of culture.
The main purpose of these programs is a positive
understanding of intercultural differences and
competencies. At the same time, such
competencies should be considered, not as
abstract universal concepts, but rather take into
account the cultural orientation of curricula and
programs [6].

Curricula should take into account the
growing demands of employers, which in some
cases determine intercultural competence among
the most important. This predetermines the need
for curriculum correction, the introduction of
individual subjects devoted to the formation of
intercultural competencies, the allocation of
sections in individual academic disciplines, the
increase in the requirements for the formation of
communication competencies. Such courses,
programs and sections can be considered as an
effective means of developing the intercultural
competence of students. At the same time, it is
desirable to include online education, virtual
means, means of interethnic communication in
these courses [7].

The modern approach to the formation of
the curriculum provides for it, as a strategy and
tactics for forming the necessary professional
competence of a specialist. Competence in this
case are understood, as the totality of knowledge,
skills, communications and autonomy for
performing certain tasks. The process of
formation of the curriculum can be considered as
an iterative process of successive treatment to
employers with correction of necessary courses,
structure and content of the education process [8].
This raises the question of the level and volume of
the material for the formation of a separate
professional competence. The place and volume
of key competencies, such as design,
organizational, technological, is determined by the
necessary requirements for the performance of
certain works.

In this sense, intercultural competence is
distinguished by some uncertainty and
dependence on the place of its formation.

©Ryabchykova K., 2018p.
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In the process of accounting for cultural
characteristics and the formation of an
intercultural curriculum, one should keep in mind
the differences in the concept of culture in
different countries, which is considered, for
example, in [9].

In [10], problems of self-identity of a
person in the process of intercultural learning are
considered. At the same time, the criteria of
identity may include the place of origin, skin
color, political orientation, gender, religion, level
of education.

The problem, in our opinion, is the
determination of the proportion of intercultural
competencies in the total volume of training of
specialists. At the same time, the question
acquires special relevance for humanitarian and
related professions - pedagogy, culture, art.

The purpose of this work is to justify the
relative importance of the intercultural component
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of a specialist's competence for his successful
work in conditions of other cultures.

Methodology.

Let us single out the main components of
the culture of a single community.

The most significant difference of culture,
in the opinion of many experts, is belonging to a
global ethno-cultural civilization.

In the modern zoning, proposed by A.
Toynbee, S. Huntington [11, 12], 9 modern
civilizations are considered (Fig. 1).
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Fig.1 — Main ethno culture civilizations [12]
Consider the distinctive features of different civilizations [12-15].

Western civilization is characterized by
intensive development. On the personal level, it is
distinguished by the ideology of individualism. In
the social plan, the priority of the individual, his
interests is highlighted. Perception of the world is
rational. In practical matters, freedom from
religious postulates is generally observed. Public
morality is oriented toward Christian values, as an
ideal, despite practical internationalism.

The Arab Muslim civilization as a rule is
oriented towards the dogma of the Koran. The
ethics of Islam is largely determined by fatalism -
a belief in predestination, which is extremely
deepened in the mass consciousness. The Muslim
culture combines the material and spiritual aspects
of life. Moderation in life is a distinctive feature
of Muslims. In terms of openness, Islamic

civilization has the lowest level. The Muslim way
of life is not only traditional, but also valuable.

A distinctive features of the Orthodox
civilization are, in particular, such forms of
organization as the community and the artel. The
next ideal of Orthodox civilization is the state,
strong central authority and strong local self-
government. Although Russia can be considered
the center of Orthodox civilization, it is adjoined
by some other countries. In the aftermath of time,
there is a noticeable drift of some countries from
the Orthodox to the Western civilization.

In Chinese civilization, determining is the
view of the world, as a system subordinated to the
basic laws. Such laws are devoted to all objects -
the state, people, nature, art. In Chinese practice,
there is no insurmountable border between living
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and nonliving beings. In China, a unique concept
of a single approach to spirituality of the same to a
material approach has been developed. It should
be noted that most Chinese citizens do not
consider themselves to be any kind of religion.
Meanwhile, their civilizational differences are
quite typical.

The ideas of polytheism and the caste
organization of life are characteristic of Indian
civilization first of all. In addition, there are many
languages in India, so traditionally the language of
interethnic communication is English. The Indian
civilization is distinguished by the ideas of non-
resistance to evil, the possibility of rebirth,
moderation in life and in food.

Buddhist civilization arose in opposition to
the values of Hinduism. The main importance in
Buddhism is the ethical side. A person should
follow the right path. At the same time, he must
rely primarily on himself. Unlike other cultures,
he welcomes the departure from his own
personalities to overcome troubles. Buddhism at
the same time contradicts caste differences.

The culture and mentality of the Japanese
were greatly influenced by the country's isolated
territorial position, geographical and climatic
features, as well as special natural phenomena,
which manifested itself in a peculiar attitude of
the Japanese to nature as a living creature. The
ability to admire the momentary beauty of nature,
as a feature of the national character of the
Japanese, has found expression in many arts of
Japan.

The culture of Latin America is built on a
Christian, mostly Catholic, religion. At the same
time, its culture is notable for clannishness and
authoritarianism. An important difference is the
desire to open ourselves to ourselves through
comparison with others.

The basis of African civilization is
primarily a harmonious combination of man and
nature, which determines how the psychology of
people, art, economics, economic activity.
Collectivism in African culture is understood
much broader than the community of people.
There are included forces of nature, and higher
forces.

Belonging of the country or society to a
separate ethno-cultural civilization is shown in
Table 1. Countries with an undoubted belonging
are marked with the number 1. Countries with a
transitional ethnocultural identity are marked with
a fractional number.

The next component, which largely
determines the concept of the culture of society or
the country, is the religious preferences of the
people [15]. At the same time, it is possible to
identify the main religious groups, such as

C- Catholic

P-Protestant

O-Orthodox

MS- Muslim Sunnite

MSH — Muslim Shiite

B — Buddhist

I — Hinduism

F — Folk religions

A — Atheistic

The first three relate to Christian currents
and are close to each other in terms of cultural
ideas. Islamic Sunni and Shiite representations are
ethnoculturally  close, although  politically
intolerant. The Christian and Muslim religions
have historically evolved from one source and in
many respects repeat one another, although their
cultural differences are significant. Buddhist
religion is quite open. Although it is culturally far
from Christian and Muslim, at the same time it
proclaims tolerance for the perception of God in
any view, therefore intercultural relations of other
religions and Buddhism are asymmetric, that is,
Buddhists are easier to understand the culture of
other religions. Hinduism - a religion that has
spread in several countries (India, Nepal, partly
Sri Lanka, Singapore) on the cultural component
is close to Buddhism. Some countries (Vietnam,
Sudan, Japan) have large foci of Folk religions.
Religious preferences have been finalized in more
than 100 countries. Data for some countries as
percent of believers are given in Table 1.

Religions have recently become more open,
many of them recognize the need for multicultural
interaction and the need to form intercultural
competencies

©Ryabchykova K., 2018p.
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Table 1 Cultural indicators of thirty countries (The analysis was conducted for more than 100 countries)

K| PJO[MSI[MSH[B] I | FJ]A] EI EF DI EJ]O|[MI[BJ]Ch][Jp La | Af
1 | Austria 74 5 - - - - - - - 10,820 | 62,18 | 8,41 1 - - - - - - -
2 | Brazil 64 | 22| - | - - - -] -]-Joes1|5192]69 | - | -] -1-1-1- 1| -
3 | Hungary 545 19 | - | - - - | -] -]-loso5|58861 672 1 | -] - |-1]-1- -
4 | Spain 94 | - | -] - - - | -] -]-Jos818|5s606[83 | 1 | -] -|-1]-1- - |-
5 |ltaly | - |- - - [ -1 -]-1]-]o814]5419]798 | 1 [ -] -1-1]1-1- - |-
6 | Poland 87 | - | -] - - - -] -]-J]oss2 620768 1 | -] -1-1-1- - |-
7 | Denmark - 8] -] - - - -] -[]-]0923]6993]920 | 1 | -] -1-1-171- - -
8 | Zimbabwe 10 |67 ] -] - - - -1 4 0,544 - 305 | - | - - [ -1-1- -1
9 | Norway - | 8| - | - - [ -1 -] -1]-]o916 67771993 | 1 [ -] - | -1]-1- - -
10 | Russia - - |75 5 - -] - []-Josw6e 5219324 - [ 1] - -1 -1- - -
11 | Ukraine 14 | - 66| - 1 - -] -1]-]o803]591]57 0505 - -1 -1- - -
12 | Ethiopia - |10 |51 32 - - | -]12] - 10318 360 | - | - | - | -1 -71- -1
13 | Iran - - -] 7 o1 | - | -] -]-]o704]4660| 234 - | -] 1 1]-1-71- - |-
14 | Indonesia 3 | 6] -1 86 1 - | -] -]-lo62258215[697 | - | - | 1| -] - |- -] -
15 | Pakistan - - | -] o1 6 - -] -]-Jo35s 498 433 - | -1 -1 -1- - |-
16 | Saudi Arabia - - -]8 ] 12 | -]-]-]-]o768|4398 193] - | -1 ]-1]-71- - |-
17 | Somalia - - | -] 99 - - ? ? ? N N T A R I N .
18 | Sudan 3 [ 2]-1]70 - - | -]20] -]0,318 237 | - | -1 -] -171- - |-
19 | Turkey - - -7 17w | -]-]-1-]o668|4779|504] -] -]o5] -1 -1 - - |-
20 | UAE - - | -] 14 | -]-]-]-]oes7 488 275 - | -] 1]-1]-1- - |-
21 | Thailand - - -] - - o3[ -] -]-Joear 4978492 - | -] - 1] -17- - |-
22 | Myanmar - - -] 4 - |89 -] -1-1o0410 420 | - [ - -1 - - - |-
23 | Sri Lanka 6 - | -1 8 - |69 8] - | -]o752 4784648 - | -] - [ 1] -7 - - -
24 | Cambodia - - -] - - Joe| -] - ]-]o49 4086|427 - | - | - [1] -17- - |-
25 | China - 71 -1]6 - 18] -] -]70]o0631 5245314 - | - | - -1]1]7]- - |-
26 | Japan 2 - | -1 - - |3 | -]48| -]0842 523479 | - | -] -1]-1-11 - |-
27 | South Korea 10 | 18] - | - - |22 -] -146]0867 5532|792 ]05] -] -] -1]05] - - -
28 | India - - -] - - - |79 - [ -los3 58612781 - | -] - | -] -1- N .
29 | Vietnam 8 - -] - - 16| - 4528|0617 [ 5343338 - | - | - [ -] 17- - |-
30 | North Korea - - - - - - - - |71 ? ? 1,08 - - - - 1 - - -
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It should be noted interest in intercultural
education in theological scientific publications. In
a number of them, interculturism is inversely
related to religion [16], which allows us to
consider the relationship between religious and
intercultural education as an iterative process of
related formation of competencies. In particular,
in the work under consideration, for the analysis
of theological beliefs, participants were formed
both in terms of social status, existential
sensation, and in the formation of intercultural
competencies.

The need for and the possibility of

competence in the learning process is also noted
in [17] that it is possible to raise people's
awareness of spiritual practices and enhance
intercultural and interreligious competence
through training activities.

As noted, intercultural differences of
religions are asymmetric. We propose the
intensity of intercultural religious differences to
be determined using the matrix of intercultural
influence of religious preferences, which
determines the degree of cultural differences of
believers (Table 2).

increasing intercultural and  interreligious
Table 2
Matrix of intercultural influence of religious preferences

C P O MS MSH B | F A
C ch Rco Rcs Rch Rcb Rm Rcf Rca
P Rpc Rpo Rps Rph pr RDI Ruf Rpa
0 Roc ch Ros Roh Rob R0| Rof Roa
MS Rsc Rsp Rso Rsh Rsb RSI Rsf Rsa
MSH Rhe Rhp Rho Rhs Rhb R Ru Rha
B Rbe Rep Rbo Rbs Rpn Ry Ryt Rba
I Ric Rip Rio Ris Rih Rib I:aif Ria
F Rfc pr Rfo Rfs th be Rfi Rfa

A Rac Rap Rao Ras Rah Rab Rai Raf

An important component of culture is the
level of education, which to a certain extent levels
ethno-cultural differences.

The indicator of the level of education is
traditionally considered to be Education indexes
(ED).

Its constituent parts are the specific
indicators of stay in school.

myst =M 1187,
15
where MYS - Average number of completed years
of education
Evsi = £ 197,
15

where EYS - Number of years a child of school
entrance age can expect to spend in a given level
of education.

Common value of Education index is
calculated as
_ MYSI +EYSI
- 2

The Education Indexes (EI) by the
methodic of the united nations development
program [20] are published annually in [21] and
summarized in Table 1.

The level of democratization of society also
largely influences on intercultural perception and
is traditionally determined using the methodology

El

of the Economist intelligence unit for 167
countries.

Numerical indices of democracy are given
in [22] and in connection with it the countries are
divided into full democracy; flawed democracy;
hybrid regime; and authoritarian regime. This
index is also given in Table 1. Please note that in
this article we do not analyze regimes, but look
for the level of intercultural differences.

The possibilities of intercultural
communication are determined, first of all, by the
ability to communicate in one language. The
traditionally accepted language of interethnic
communication is English. The level of its
development in society is determined by the EF
EPI rating [23], which is also given in the table.

Thus, Table 1 summarizes the main
indicators of the cultural characteristics of
countries.

Research results. The multifunctionality of
cultural characteristics induces the problem of
their analysis. One of the methods is the methods
of semantic space, in which the analysis of scale
estimates for one or several coordinates is
performed [24-25]. Most often, a flat analysis is
carried out in two coordinates. An example of
coordinates (knowledge of English - the level of
education) for the countries shown in Table 1 is
shown in Fig.2

©Ryabchykova K., 2018p.
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Fig.2 - Semantic plane in coordinates English language proficiency - level of education

In the case of multifunctional (more than two) indicators, we propose a spatial analysis involving three
dimensions (Fig. 3)
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Fig.3 - Three-dimensional analysis of cultural preferences
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Fig.4 - Formation of groups of cultural community in the process of sequential two-dimensional analysis
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We draw attention to the fact that the correlation between the level of education and the level of
democracy is fulfilled for a fairly narrow class of countries, mainly with the Christian culture (Fig. 5)

Le\Xel of education

Level of democfacy

Fig.5 - Trend line for Christian countries

Level of democracy

A

Level of educatihn

Protestant
Orthodox

Fig.6 The line of communication trend of democracy, education and religious current

This analysis, incidentally, leads to the
conclusion (although this is not the goal of the
article) about the existence of a three-dimensional
correlation-the flow of the Christian religion-
democracy index-education index, with the trend
line increasing in direction from Orthodox,
Protestant, Catholic (Fig.6).

For multifunctional quantitative analysis of
intercultural differences, let’s introduce a number
of coefficients of difference between pairs of
countries.

Coefficient of religious influence on culture
difference of country with number i for country
with number j can be calculated in form

KO- ZZCS) W Ry,
k m

rae Ryy - IPOIIEHT MocIieioBaTeNel peuruy,
k,m can be one of religions (Christian, Buddhist,
Muslim, Hinduism)

Coefficient of civilization influence on
culture difference of country with number i for
country with number j can be calculated in form

€93 €0 ) e
n

n can be one of civilizations (East, Muslim,
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Orthodox, China, Indian, Buddhist, Latin-
American, and African)
V — index of civilization level,
El — education index
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.Table 3 - Levels of intercultural differences

X S .S ¥ =

2 = g é .S .g .§ g ‘_-% _:éﬂ § ] <

2] > & c £ 3 £ = c S Z = - £ £ 3

3 = @ a N T S 0 £ = ) = & S ) =
Austria 0,003 | 0,032 | 0,072 | 0,07 0,198 | 0,207 | 0,136 | 0,307 | 0,347 | 0,202 0,317 |0,243 | 0,227 |0,326 | 0,268 | 0,17
Italy 0,032 |0 0,042 0,107 | 0,274 |0,185 | 0,111 0,292 0,338 0,192 0,307 |0,236 | 0,218 |0,319 | 0,253 | 0,17
Brazil 0,072 | 0,042 |0,014 |0,129 |0,133 | 0,15 0,078 | 0,253 | 0,298 | 0,152 0,268 | 0,195 |0,178 |0,278 | 0,214 | 0,185
Denmark 0,07 0,107 |0,129 |0 0,217 |0,249 |0,183 | 0,347 | 0,391 | 0,246 0,363 |0,289 |0,275 |0,372 | 0,309 | 0,215
Zimbabwe | 0,198 | 0,173 | 0,133 0,216 | 0,021 0,068 | 0,122 0,175 | 0,185 0,246 0,157 | 0,257 | 0,243 | 0,23 0,119 | 0,279
Russia 0,207 | 0,185 | 0,149 0,249 | 0,069 0,015 | 0,082 0,149 0,162 0,232 0,158 | 0,255 | 0,242 | 0,228 | 0,116 | 0,267
Ukraine 0,136 | 0,111 | 0,078 0,183 | 0,122 0,082 | 0,017 0,192 0,292 0,177 0,225 |0,192 |0,179 |0,235 | 0,182 | 0,209
Ethiopia 0,306 | 0,291 |0,252 |0,346 |0,174 | 0,148 |0,191 |0,237 |0,243 | 0,279 0,207 |0,342 |0,324 |0,272 | 0,216 | 0,357
Iran 0,345 {0,336 | 0,296 |0391 |0,18 |0,182 | 0,252 | 0,244 | 0,009 | 0,204 0,068 |0,318 | 0,3 0,277 | 0,173 | 0,334
Indonesia 0,202 | 0,192 | 0,152 0,246 | 0,247 0,232 | 0,177 0,281 0,204 | 0,033 0,138 | 0,215 | 0,193 | 0,3 0,229 | 0,203
UAE 0,317 | 0,307 | 0,267 0,303 | 0,157 0,158 | 0,225 | 0,209 0,068 0,138 0,016 |0,289 | 0,265 | 0,254 | 0,144 | 0,305
Thailand 0,215 | 0,204 | 0,165 | 0,26 0,228 | 0,227 |0,164 | 0,304 | 0,283 | 0,182 0,254 |0 0,031 |0,0/8 |0,111 | 0,112
Sri Lanka 0,204 | 0,292 | 0,154 | 0,251 | 0,22 0,219 |0,A55 |0,293 | 0,271 | 0,166 0,239 |0,035 |0,05 |0,113 |0,13 0,12
Cambodia | 0,297 | 0,287 | 0,247 |0,343 | 0,2 0,199 | 0,206 | 0,233 | 0,241 | 0,265 0,222 |0,078 |0,109 |0 0,079 | 0,191
China 0,251 | 0,234 | 0,196 0,292 | 0,101 0,099 |0,165 | 0,194 | 0,153 0,209 0,125 | 0,115 | 0,131 | 0,083 | 0,029 | 0,188
India 0,147 | 0,143 | 0,16 0,191 | 0,255 0,244 0,185 | 0,326 0,305 0,175 0,278 |0,103 |0,109 |0,182 |0,178 |0

©Ryabchykova K., 2018p.

19



ISSN 2074-8922 «IIpoGaemMu iHKEHEpHO-TIeAaroriyHol ocBithy, 2018, Ne 60

CTPATET'IA METOAOJIOI'TA

Coefficient of democracy influence on
culture difference of country with number i for
country with number j

) _prH
) (j::‘DI DI ‘
d 10

Coefficient of communication level
influence on culture difference of country with
number i for country with number j

‘Ep(i)_EF(i)‘

100

Total intercultural ratio

K(i:= K§ij)+K\$ii)+K$'J) +Ké”) |
4

The values of intercultural ratios for some
countries are shown in Table 3. Please note that for
some countries internal intercultural coefficients are
different from zero due to the presence of different
cultural groups within the country.

This coefficient characterizes the intercultural
difference and determines the requirements for
intercultural competencies when preparing work
with other countries.

Fig. 7, Fig. 8 shows the average and the
maximum required level of intercultural competence
for a number of countries.

The average level of intercultural competence
determines the necessary intercultural component of
training a specialist in planning his studies or
working abroad. This level allows for effective
intercultural communication

G _
K=

Average value

0,3
0,2
0,1
0
NS
a,é\’b @1,\ \04@ '8\0@ \@o \)?%’ Q}&@ \\\&
¥ & RS
?‘ <(\\0 \) O
AS )

Fig.7 - Average level of necessary intercultural
competencies for a number of countries

The maximum level of intercultural
competence determines a sufficient percentage that
guarantees effective intercultural communication.

It is assumed that curricula should devote an
appropriate share of time to the formation of
intercultural competencies.

Average world value of multicultural
competence is 0.194.

This means that the figure of 19.4% should be
a unified indicator of intercultural competence in the
curriculum.

The maximum level of intercultural
competence determines a sufficient percentage,
which guarantees effective intercultural
communication.

Maximum value

0,5
0,4
0,3 -
0,2 -
0,1 -

0 -

R N < e Q & > 2
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Fig.8 - Maximum level of necessary intercultural
competencies for a number of countries

On the basis of the analysis, a number of
conclusions can be drawn.

The analysis made it possible to single out
clusters of countries, cultures and communities with
different levels of intercultural preferences, which
allows to predict the necessary level of intercultural
competencies of students when planning their
employment or studying in other countries.

As an auxiliary result, it should be noted the
relationship between the level of democracy, the
level of education and the religious trend in
Christian countries.

We note that there is no direct connection
between the degree of proficiency in English
(communication competence), the level of education
and the level of education.

Conclusion.

For the purpose of analyzing intercultural
differences, the coefficients of the religious influence
on culture, cultural impact on culture, and the total
intercultural ratio that characterizes the degree of
intercultural difference between the two countries or
cultures are introduced. A study was made of
intercultural differences for countries with different
religious, civilizational preferences, democratic and
educational levels.

As an universal characteristic for identifying
the necessary intercultural competencies that need to
be formed in a given country or culture, the indicators
of the average and the maximum necessary
intercultural competences are proposed. This
indicator characterizes the desired degree of
internationalization of curricula for sufficient or
mandatory intercultural competence.

©Ryabchykova K., 2018p.
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A relatively small level of intercultural
difference for a number of countries (19.4%) allows
realizing the processes of creating intercultural
competence on a global scale without significantly
changing the work plans.

When developing international curricula, it
should be borne in mind that approximately 20% of
credit time should be devoted to the formation of
intercultural competencies. It should be noted that
this time need not be allocated for special
intercultural competence, since its formation can be
combined with the formation of other professional
competencies, for example, during international
practices, online conferences, international student
projects.

The countries with not the highest indices
(Brazil, Ukraine, China) have the least level of
average international differences. This determines
the possibility of the most effective formation of
intercultural competencies in these countries, while
at the same time increases the possibility of intensive
migration from these countries for a reason.

With minor differences, this also applies to
the maximum level of intercultural differences.
These conclusions characterize the regions and
countries with the greatest potential efficiency for
intercultural methods and educational approaches.

References

1. Deardorff D.K. Intercultural Competence in
Higher Education: International Approaches, Assessment
and Application / D. K. Deardorff, L. A. Arasaratham-
Smith. — London : Routledge, 2017. — 312 p.

2. Cross-Cultural Teaching and Learning for
Home and International Students. Internationalisation of
Pedagogy and Curriculum in Higher Education / Edited
by J. Ryan. — London : Routledge. Edited by Janette
Ryan. —2013. - 312 p.

3. Killick D. Developing the Global Student.
Higher education in an era of globalization / D. Killick. —
London : Routledge. — 2015. — 210 p.

4, Hudzik J. K.Comprehensive
Internationalization Institutional pathways to success / J.
K. Hudzik. — London ; New York : Routledge. — 2015. —
210 p.

5. Strohmeier D. Intercultural competence
development among university students from a self-
regulated learning perspective: Theoretical model and
measurement Zeitschrift fur Psychologie / D. Strohmeier,
P. Gradinger, P. Wagner // Journal of Psychology. —2017.
—Vol. 225 (1). — Pp. 85-94.

6. Waldron R. Positionality and reflexive
interaction: a critical internationalist cultural studies
approach to intercultural collaboration / R. Waldron //
Innovations in Education and Teaching International. —
2017.-Vol. 54 (1). — Pp. 12-19.

7. Taraban-Gordon S. Integrating intercultural
competencies into the professional skills curriculum / S.
Taraban-Gordon, E. Page // Promoting Intercultural
Communication Competencies in Higher Education /

Edited by G. M. Garcia-Pérez, C. Rojas-Primus. —
Hershey : Information Science Reference, 2016. — Pp.
119-139.

8. Ryabchikova K. Competency-build approach to
the unitizing of vocational schools / K. Ryabchikova //
2015 International ~ Conference on Interactive
Collaborative Learning (ICL) 20-24 Sept. 2015 Florence,
Italy. — 2015. — Pp. 471-476.

9. Hua Z. Framing interculturality: a corpus-based
analysis of online promotional discourse of higher
education intercultural communication courses / Z. Hua,
M. Handford, T.J. Young // Journal of Multilingual and
Multicultural Development. — 2017. — Vol. 38 (3). — Pp.
283-300.

10. Hong J.-Y. A research for understanding
identity and intercultural competence / J.-Y. Hong //
Advanced Science Letters. — 2017. — Vol. 23 (10). — Pp.
9903-9906.

11. Toynbee A. J. A Study of History / A. J.
Toynbee. — Oxford : University Press, USA. — 1987. —
640 p.

12. Huntington S. P. The Clash of Civilizations
and the Remaking of World / S. P. Huntington. — New
York : Touchstone, 1997. — 367 p.

13.Haviland W. Cultural Anthropology: The
Human Challenge / W. Haviland [et al.]. — Belmont :
USA, Wadthworse Cengage Learning, 2013. — 250 p.

13. Fox J. Paradigm Lost: Huntington's Unfulfilled
Clash of Civilizations Prediction into the 21st Century / J.
Fox /I International Politics. — 2005. — Vol. 42 (4). — Pp.
428-457.

14. Fugang Y. The conflict between Chinese and
western culture and the cultivation of intercultural
communicative competence / Y. Fugang // Agro Food
Industry Hi-Tech. —2017. — Vol. 28 (1). — Pp. 942-945,

15. Boyett J. 12 Major World Religions: The
Beliefs, Rituals, and Traditions of Humanity's Most
Influential Faiths / J. Boyett. — Bercley, CA : Zephyros
Press. — 2016. — 394 p.

16. Calvinism, gender ideology, and relational
spirituality: An empirical investigation of worldview
differences / Sandage S. J. [et al.] // Journal of Psychology
and Theology. — 2017. — Vol. 45 (1). — Pp. 17-32.

17. A Longitudinal Case Study: The Development
of Exceptional Human Experiences of Senior
Ecclesiastical Professionals in the Catholic ~ Church /
Mayer C.-H. [et al.] // Journal of Religion and Health. —
2016. - Vol. 55 (6). — Pp. 2010-2022.

18. Barro R. J. A New Data Set of Educational
Attainment in the World, 1950-2010 / R. J. Barro, J.-W.
Lee // Journal of Development Economics. — 2013. — Vol.
104. — Pp.184-198.

19. Global education digest 2010 Comparing
Education Statistics Across the World / UNESCO
Institute for Statistics. — Montreal ; Canada. — 2010. — 275

20. Mylevaganam S. The Analysis of Human
Development Index (HDI) for Categorizing the Member
States of the United Nations (UN) / S. Mylevaganam //
Open Journal of Applied Sciences. — 2017. — Vol.7 — Pp.
661-690.

21. United nations development programme.
Human development report. Education index [Electronic

©Ryabchykova K., 2018p.

21


https://www.routledge.com/products/search?author=Janette%20Ryan
https://www.routledge.com/products/search?author=Janette%20Ryan
https://www.routledge.com/products/search?author=David%20Killick
https://www.routledge.com/products/search?author=John%20K.%20Hudzik
https://www.routledge.com/products/search?author=John%20K.%20Hudzik
https://www.routledge.com/products/search?author=John%20K.%20Hudzik
https://www.scopus.com/sourceid/15300154836?origin=resultslist
https://www.scopus.com/sourceid/15300154836?origin=resultslist
https://www.scopus.com/sourceid/21367?origin=resultslist
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Grisel+Mar%C3%ADa+Garc%C3%ADa-P%C3%A9rez&search-alias=books&field-author=Grisel+Mar%C3%ADa+Garc%C3%ADa-P%C3%A9rez&sort=relevancerank
https://www.amazon.com/s/ref=dp_byline_sr_book_2?ie=UTF8&text=Constanza+Rojas-Primus&search-alias=books&field-author=Constanza+Rojas-Primus&sort=relevancerank
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/19700181106?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/30063?origin=resultslist
https://www.scopus.com/sourceid/30063?origin=resultslist
https://www.scopus.com/sourceid/30063?origin=resultslist
https://www.scopus.com/sourceid/27339?origin=resultslist

ISSN 2074-8922 «IIpoGaemMu iHKEHEpHO-TIeAaroriyHol ocBithy, 2018, Ne 60

CTPATET'IA METOAOJIOI'TA

resource]. - Access mode:
http://hdr.undp.org/en/content/education-index

22. Democracy Index 2017. Free speech under
attack .A report by The Economist Intelligence Union. —
London: The Economist Intelligence Unit  Limited. —
2018.-78 p.

23. EF English Proficiency Index. EF Education
First Ltd. —2016. — 42 p.

References

1. Deardorff, DK & Arasaratnam-Smith, LA 2017,
Intercultural  Competence in  Higher  Education:
International Approaches, Assessment and Application,
Routledge, London.

2. Ryan, J (ed.) 2013, Cross-Cultural Teaching and
Learning for Home and International Students.
Internationalisation of Pedagogy and Curriculum in
Higher Education, Routledge. Edited by Janette Ryan,
London.

3. Killick, D 2015, Developing the Global Student.
Higher education in an era of globalization, Routledge,
London.

4, Hudzik, JK 2015, Comprehensive
Internationalization Institutional pathways to success,
Routledge, London, New York.

5. Strohmeier, D, Gradinger, P & Wagner, P 2017,
‘Intercultural competence development among university
students from a self-regulated learning perspective:
Theoretical model and measurement Zeitschrift fur
Psychologie’, Journal of Psychology, vol. 225 (1), pp. 85-
94.

6. Waldron, R 20147, ‘Positionality and reflexive
interaction: a critical internationalist cultural studies
approach to intercultural collaboration’, Innovations in
Education and Teaching International, vol. 54 (1), pp. 12-
19.

7. Taraban-Gordon, S & Page, E 2016,
‘Integrating  intercultural ~ competencies into  the
professional skills curriculum’, in Garcia-Pérez, GM &
Rojas-Primus, C (eds.), Promoting Intercultural
Communication Competencies in Higher Education,
Information Science Reference, Hershey, pp. 119-139.

8. Ryabchikova, K 2015, ‘Competency-build
approach to the unitizing of vocational schools’, 2015
International Conference on Interactive Collaborative
Learning (ICL) 20-24 Sept. 2015, Florence, pp. 471-476.

9. Hua, Z, Handford, M & Young, TJ 2017,
‘Framing interculturality: a corpus-based analysis of
online promotional discourse of higher education
intercultural communication courses’, Journal  of
Multilingual and Multicultural Development, vol. 38 (3),
pp. 283-300.

10. Hong, JY 2017, ‘A research for understanding
identity and intercultural competence’, Advanced Science
Letters, vol. 23 (10), pp. 9903-9906.

11. Toynbee, AJ 1987, A Study of History,
University Press, Oxford.

12. Huntington, SP 1997, The Clash of
Civilizations and the Remaking of World, Touchstone,
New York.

13. Haviland, W et al. 2013, Cultural
Anthropology: The Human Challenge, Wadthworse
Cengage Learning, Belmont.

24. Strube M. WikiRelate! Computing semantic
relatedness using Wikipedia / M. Strube, S. Paolo //
AAAI'06 proceedings of the 21st national conference on
Artificial intelligence. — Vol. 2. — 2006. — Pp. 1419-1424.

25.  Gabrilovich E. Computing  semantic
relatedness using Wikipedia-based explicit semantic
analysis / E. Gabrilovich, Sh. Markovitch // Proc. 20th
Intl Joint Conf. on Atrtificial Intelligence (IJCAI). — 2007.
—Pp. 1606-1611.

13. Fox, J 2005, ‘Paradigm Lost; Huntington's
Unfulfilled Clash of Civilizations Prediction into the 21st
Century’, International Politics, vol. 42 (4), pp. 428-457.

14. Fugang, Y 2017, ‘The conflict between
Chinese and western culture and the cultivation of
intercultural communicative competence’, Agro Food
Industry Hi-Tech, vol. 28 (1), pp. 942-945.

15. Boyett, J 2016, 12 Major World Religions: The
Beliefs, Rituals, and Traditions of Humanity's Most
Influential Faiths, Zephyros Press, Bercley, CA.

16. Sandage, SJ et al. 2017, ‘Calvinism, gender
ideology, and relational spirituality: An empirical
investigation of worldview differences’, Journal of
Psychology and Theology, vol. 45 (1), pp. 17-32.

17. Mayer, CH et al. 2016, ‘A Longitudinal Case
Study: The Development of Exceptional Human
Experiences of Senior Ecclesiastical Professionals in the
Catholic Church’, Journal of Religion and Health, vol. 55
(6), pp. 2010-2022.

18. Barro, RJ & Lee, JW 2010, ‘A New Data Set
of Educational Attainment in the World, 1950-2010°,
Journal of Development Economics, vol. 104, pp.184-198.

19. UNESCO Institute for Statistics 2010, Global
education digest 2010 Comparing Education Statistics
Across the World, Montreal.

20. Mylevaganam, S 2017, ‘The Analysis of
Human Development Index (HDI) for Categorizing the
Member States of the United Nations (UN)’, Open
Journal of Applied Sciences, vol.7, pp. 661-690.

21. United nations development programme.
Human development report. Education index n.d., viewed
01 August 2018,
<http://hdr.undp.org/en/content/education-index>.

22. Democracy Index 2017. Free speech under
attack. A report by The Economist Intelligence Union
2018, The Economist Intelligence Unit Limited, London.

23. EF English Proficiency Index. EF Education
First Ltd 2016.

24. Strube, M & Paolo, S 2006, ‘WikiRelate!
Computing semantic relatedness using Wikipedia’,
AAAI'06 proceedings of the 21st national conference on
Artificial intelligence, vol. 2, pp. 1419-1424.

25. Gabrilovich, E & Markovitch, Sh 2007,
‘Computing semantic relatedness using Wikipedia-based
explicit ~ semantic  analysis’,  Proceedings  20th
International Joint Conference on Artificial Intelligence,
pp. 1606-1611.

Cmammsa naoditiuna 0o pedaxyii 01.09.2018p.

©Ryabchykova K., 2018p.

22


http://hdr.undp.org/en/content/education-index
https://www.ef.com/epi/
https://www.routledge.com/products/search?author=Janette%20Ryan
https://www.routledge.com/products/search?author=David%20Killick
https://www.routledge.com/products/search?author=John%20K.%20Hudzik
https://www.scopus.com/sourceid/15300154836?origin=resultslist
https://www.scopus.com/sourceid/15300154836?origin=resultslist
https://www.scopus.com/sourceid/15300154836?origin=resultslist
https://www.scopus.com/sourceid/21367?origin=resultslist
https://www.scopus.com/sourceid/21367?origin=resultslist
https://www.scopus.com/sourceid/21367?origin=resultslist
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Grisel+Mar%C3%ADa+Garc%C3%ADa-P%C3%A9rez&search-alias=books&field-author=Grisel+Mar%C3%ADa+Garc%C3%ADa-P%C3%A9rez&sort=relevancerank
https://www.amazon.com/s/ref=dp_byline_sr_book_2?ie=UTF8&text=Constanza+Rojas-Primus&search-alias=books&field-author=Constanza+Rojas-Primus&sort=relevancerank
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.scopus.com/display/book.uri?sourceId=21100801233&requestedPage=book
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/5600153491?origin=resultslist
https://www.scopus.com/sourceid/19700181106?origin=resultslist
https://www.scopus.com/sourceid/19700181106?origin=resultslist
https://www.scopus.com/sourceid/19700181106?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/71472?origin=resultslist
https://www.scopus.com/sourceid/30063?origin=resultslist
https://www.scopus.com/sourceid/30063?origin=resultslist
https://www.scopus.com/sourceid/27339?origin=resultslist
http://hdr.undp.org/en/content/education-index
https://www.ef.com/epi/

