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Part I

THEORY AND
METHODOLOGICAL
FUNDAMENTALS
OF VOCATIONAL
EDUCATION
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DEVELOPMENT
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Abstract. The article analyzes the current status of student counselling in vocational education institutions,
contextualizes findings on this problem and discloses contradictory points of counselling. It is justified that
vocational education institutions normally view professional career counselling as the processes of dealing
with and solving students' internal conflicts within professional self-determination. Career centres are positioned
to be the implementers of the ideas of student career counselling. However, such research methods as theoretical
analysis, comparison, pedagogical observations and logical generalization made it possible to specify some
typical problematic aspects of career counselling within professional development of the modern personality,
which are mostly reduced to the inconsistencies of the ideal and real images of the chosen career, subjective
perception and ignoring of value orientations in relation to professional success and career growth in a market
environment, irrelevant self-assessment of individual and personal qualities, etc. The authors of the research
suggest some promising ways of solving the problematic aspects of student counselling in vocational education
institutions, which are conceptualized in the mechanisms of a productive innovative interaction between scholars
from the Institute for Vocational Education of the National Academy of Pedagogical Sciences (NAPS) of
Ukraine and the teaching staff and are implemented in the framework of introducing the system of professional
career counselling in vocational education.

Keywords: professional career, centres for professional career, student counselling, professional career
counselling, vocational education.

INSTITUTE OF VOCATIONAL
EDUCATION AND TRAINING
OF NAES OF UKRAINE

Introduction. Socioeconomic changes caused by
civilizational transformations such as dynamic progress
of production and the emergence of a market economy
in Ukraine require that specialists should review and
reconsider value orientations, the importance of
acquired competencies and the designing of career
development strategies. The system of vocational
education gradually adopts a new educational
paradigm extrapolated from the economically
developed countries, where a form of ownership and
a source of profit are "determined intelligence, that is,
the ability to continuously gain and effectively apply
the acquired knowledge, skills, experience and to build
trajectories of career development and to discover

optimal ways of self-realization in an unstable society"
(Falkenberg, 1997). In this regard, it is essential to
study how to implement the following paradigmatic
ideas in vocational education institutions: to
analytically comprehend the realities of student career
counselling; to identify its positive achievements and
problematic aspects; to outline certain effective
methods and means of their solving.

Materials and methods. Over the past 20 years,
different aspects of career counselling have been
studied by many scholars. For one, the main motives,
goals and mechanisms of motivation towards
professional career were justified by E. Berne,
R. Burns, V. Lozovetska, E. Sandstrom, L. Vygotsky,
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D. Winter et al. The peculiarities of personality
development within the framework of planning and
realizing professional career were highlighted by
V. Berg, E. Klimov, O. Kucheriavyi, L. Peter,
B. Schwalbe, H. Schwalbe et al. The mechanisms for
organizing professional career management were
analyzed by V. Biskup, D. Francis, G. Goldstein,
L. Karamushka, V. Rybalka, M. Woodcock et al. Some
methodical aspects of student career counselling were
clarified by S. Alekseeva, V. Biskup, M. Klymenko,
L. Kuzminska, D. Zakatnov et al. Only some papers
disclose the technologies of professional career
counselling and theoretically justify methods and
models of student career counselling. However, the
Internet promotes career coaching services, consulting
services, tutoring practice, as well as scientifically
unjustified, experimentally non-verified
recommendations for organization and implementation
of career counselling for the adult population.

Research methods include the following:
theoretical analysis of the regulatory and legislative
framework, researches on pedagogy, psychology,
sociology and related sub-fields – to determine the
coverage of the problem under study; theoretical
analysis, comparison and generalization of conceptual
views on the problem under study – to single out
relevant aspects of the research; theoretical and
methodical analysis, synthesis, logical generalization
– to specify the functions of centres for professional
career counselling; theoretical analysis, comparison,
generalization – to identify achievements and failures
in student career counseling; independent expert
evaluation was partially used to evaluate the
significance of the developed career counselling
system; praximetric methods, including the study and
analysis of long-term career counselling experience,
programmes and concepts of career counselling centres
– to clarify practices of student career counselling in
vocational education institutions; oral and written
surveys – to identify career orientations of future
specialists and development levels of their career
competency in the pedagogical context.

The article aims to analyze the conditions of
student career counselling in vocational education
institutions, identify its achievements and contradictory
points and, therefore, justify some promising ways of
their solving. This can be achieved only due to
constructive cooperation between scholars and
practitioners, namely, through the implementation of
the system for career counselling in vocational
education institutions developed by the Institute for
Vocational Education of NAES of Ukraine.

Results and discussions. Professional career
counselling is one of the effective psycho-pedagogical
driving forces of career growth. The very concept was

introduced only in the early 21st century. Therefore,
such terms as counselling in matters of career,
counselling for career, career counselling, professional
career counselling coexist in pedagogical discourse.
The essence of career counselling is reflected in the
communicative interaction between a counsellor
(teacher, psychologist, tutor, mentor, coach) and an
individual or a group of individuals when discussing
some problematic situations, considering and
determining the significance of the acquired
competencies and experience.

The conducted analysis of the existing conditions
proves that professional career counselling in
vocational education institutions normally focuses on
solving individual and personal internal conflicts in
students, which may arise within professional self-
determination and/or professional development. The
most effective ways to do this are the following: 1)
inventing alternative scenarios for successful self-
realization; 2) predicting prospects for career
development with specified "achievable, measurable"
goals, optimal ways and mechanisms for implementing
each stage and type of activity; 3) imitating or "playing
out" some work situations with focus on "authorship"
of professional life; 4) discovering new meanings of
professional activity in the context of preparing
individual plans for professional development and
career development; 5) motivating to transform the
levels of needs, analyzing and adjusting ambivalent
instructions, in particular when planning the paths of
educational and professional career development; 6)
promoting professional integrity of personality; 7)
identifying probable risks, failures, crisis of
professional development, etc.

The activities of centres for career counselling
established as structural units at educational institutions
are seen as an innovative way of implementing
paradigmatic ideas of student career counselling.
Within the functioning of such units, professional
counsellors conditionally form "experimental groups
of students" according to a specific criterion of
essential characteristics of the problem under study,
taking into account the corresponding volume of work.
According to the criterion "interests and skills: the ratio
and correlation", students from vocational education
institutions were divided into four teams. The first team
consisted of students, who lacked the necessary
professional interests and skills to master the chosen
profession. In this case, external positive motives (a
right to scholarship; the advice of parents and friends,
etc.) influenced the choice of the profession. When
working with this group of students, it is important
that counsellors motivate each individual towards self-
analysis in order to ignite interest in themselves, their
skills and abilities and, finally, their own future.
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Personal development training (e.g., the knowledge
cloud) can be rather effective at this stage. The second
team consisted of students with the developed
professional interests, who were eager to master the
profession, but without clearly expressed inclinations
for future professional activity. In this case, it is
important that counsellors organize as many
developmental programmes and training as possible.
The third group consisted of students with advanced
professional skills, but without clearly expressed
interests in future professional activities, that is, they
were unsure of what kind of activity they would like
to do. In this case, it is vital to involve independent
counsellors and career coaches in career counselling.
The fourth group of students consisted of individuals
with clearly expressed professional interests and
developed skills for future professional activities.
Therefore, when working with such students, it is
important to conduct training sessions to improve
existing professional inclinations and skills.

Thus, professional counsellors often have to be
"experts" or "referees" to carry out various types of
counselling and research activities. Nevertheless, their
main task should be to develop models and specific
mechanisms for preparing students for employment
and successful self-realization and improving
cooperation with employers.

As evidenced by the results of experimental
institutions, student career counselling can be
improved due to research activities focused on the
process of forming career competency: experiments,
sociometric studies, sociological surveys, tests, etc.
They will have significant results if they are based on
the collaboration between scholars from the Institute
for Vocational Education of NAES of Ukraine,
employees of centres for career counselling, teachers,
heads of vocational education institutions and social
partners. In order to provide high-quality scientific and
methodological support to such centres, the scholars
from the NAES of Ukraine offer to provide teachers
from vocational education institutions with
scientifically justified and practice-oriented materials
prepared within the framework of implementing
fundamental and applied research.

In the framework of fundamental research between
2016 and 2018, the employees of the Professional
Career Laboratory developed, scientifically justified
and experimentally verified a system of career
counselling at the following stages: career guidance;
forming career orientations during vocational training
and employment.

Nonetheless, the problems related to the process
of forming career orientations and further career
development can be effectively solved if the system
of counselling is viewed and implemented holistically.

According to D. Zakatnov (2011), the main aim of
career guidance in vocational education institutions is
not to prepare for professional self-determination, but
for planning and realizing a professional career.
Therefore, career counselling is a possible form of
activities of educational institutions since it involves
providing the student with certain career counselling
services.

Aptitude, enthusiasm and moral responsibility are
those important categories for forming professional
and career orientations, which, unfortunately, are not
incorporated in the State Standard for Vocational
Training. Career orientations are interpreted as stable
entities, which determine a professional path of an
individual, are defined by value orientations and
relevant philosophical priorities in choosing and
modelling a professional trajectory. The function of
career orientations is explained by an understanding
of their essence as an internal source of career goals,
which are characterized by a supertemporal personal
and professional significance. Some typical
psychological problems of forming career orientations,
professional development of a modern person can be
generally defined as follows: the inconsistency
between the ideal and the real image of the chosen
profession; the rejection of value orientations towards
professional success in a market environment; the
inconsistency between the real and ideal motivation
towards professional self-actualization of personality
under modern working conditions; non-relevant self-
assessment of their own abilities and capabilities
(lozowiecka, 2008). The authors of the article believe
that the reason behind it lies in the inconsistency
between the processes of professional and career
orientation, which should complement each other
based on the principle of continuity.

Social partners, relying on the ideas of foreign
approaches to career planning, outline the relevant
requirements for professional and personal qualities
of employees at each stage of their career growth.
Therefore, it is important to take into account modern
requirements in the field of professional pedagogy and
encourage teachers to form career orientation in
students in vocational education institutions. These
orientations, in turn, will contribute to optimal planning
of career, rational clarity of goals, objective assessment
of one's capabilities and acquired competencies and,
finally, the discovery of effective ways to improve them
and reconsider the values of professional and
managerial experience.

The process of developing career orientations is a
complex dynamic system of quantitative and
qualitative changes, which somehow occur in the
minds of students in vocational schools. After all, the
applicants, who wish to be admitted to a vocational
school, are necessarily informed about the advantages
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of a particular profession. In each lesson, teachers
encourage future specialists to engage in cognitive
activity and, therefore, pay attention to the
predictability and viability of the acquired knowledge
and skills, as well as their importance to professional
success. Thus, they form the views on a possible
professional future. However, it is essential that
teachers master pedagogical technologies for forming
and developing them or technologies of professional
career counselling so that this process may become
consistently stable and be transformed into a dynamic
system for developing career orientations.

From a psycho-pedagogical point of view, an
individual career based on self-knowledge, self-
improvement and self-organization is considered to be
the most successful one. There are the main eight
directions of career orientations, which E. Shein (1996)
interprets as "career anchors". This is an important
advancement, which ensures the observance of
scientificity in career counselling. First of all, it refers
to professional competency, that is, the orientation of
people towards professional self-improvement. It is
associated with the availability of abilities and
capabilities for self-realization in a particular area of
professional activity. People with such an orientation
are eager to become real experts; they are especially
happy when they are successful in the professional
field, but they quickly lose interest in work that does
not allow them to develop their abilities.

There are always students, who have certain
leadership abilities and seek to lead other people. E.
Shein (1996) defined this orientation as "management".
In this case, the orientation towards integrating efforts
of other individuals and readiness to be responsible
for final results are of paramount importance. The
process of developing this career orientation in future
specialists is related to age and work experience. It
can help to develop analytical skills and also contribute
to interpersonal and group communication, as well as
emotional balance. It must be noted, though, that
individuals oriented towards leadership (management)
believe that they have not achieved their career goals
until they hold the post allowing them to lead the
activities of other employees and thus contribute to
production development.

Most future specialists are oriented towards
autonomy (independence) and attempt to avoid
organizational rules, regulations and restrictions. They
tend to do everything in their own way, decide for
themselves when and how much to work. Such students
do not always want to obey the rules established in the
institution. If such an orientation is clearly expressed,
they do not pay much attention to the information about
the system of vocational training and future career.
They may also refuse to comply with the mentor's

instructions and rules in order to preserve their
independence. In the future, they may work in an area,
which provides them with sufficient freedom and
where they will not feel serious commitments or loyalty
to the organization and will reject any attempts to limit
their autonomy.

We should be able to notice students who appreciate
stability. This career orientation (stability) is driven
by the need for security and stability and the desire to
make future life events predictable. It refers to a stable
workplace or residence. With regard to a stable
workplace, it is related to long-term work in a certain
reliable organization with a good reputation, where
they care about employees. The views of future
specialists with such an orientation are characterized
by readiness to shift responsibility for the development
of their careers onto the employer. Another
characteristic feature of orientation towards stability
is unwillingness to change residence. In the future,
stability-oriented specialists may show their ability to
grow professionally. Preferring a stable job and life,
however, they are able to refuse high posts if there
may appear some risks or temporary inconveniences,
even in the case of certain prospects.

The value orientations of people for whom career
implies serving people are the following: working with
people, serving mankind, helping people, readiness to
make the world better. People with such a career
orientation often choose a profession in the service
sector, nature protection, quality control of products
and goods, consumer rights protection, etc. They need
recognition and respect for their serving humanity
motivated by the desire to affirm their ideological
beliefs. The process of developing such an orientation
should be specified in the provision of services and
the results of work set out by vocational training of
future specialists.

People have to deal with many different life
challenges. E. Shein (1996) views the concept of
challenges and reaction to them as one of the types of
career orientation. The main values of such a career
orientation include the desire to win over others,
overcome obstacles, solve difficult problems requiring
the individual to mobilize his/her strengths and
potentials, that is, competitiveness. Both struggle and
victory are more important for him/her than a particular
field of activity or qualification. Thus, a student from
a vocational school or college with this orientation may
consider arguments with groupmates and teachers as
a game to be won. Novelty, diversity and challenges
are rather valuable for them. They are not interested
in simple things.

Career orientation defined as "an integration of
lifestyles" is vital, too. When students are focused on
the integration of various aspects and lifestyles, they
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do not believe in the prevalence of one particular sphere
(education, family or career). They strive to balance
various aspects and value their life in general, namely
a place of residence, opportunities for self-
development and self-realization, rather than an
educational institution, a specific job or a post. When
developing career orientations in students with such
an orientation, it is important to notice positive
moments in their behaviour and actions and, at the
same time, motivate them to cooperate with other
people and be open to changes taking into account their
own interests and the interests of society.

Over the last few decades, the number of people
oriented towards entrepreneurship has increased
significantly. People with such a career orientation
attempt to create something new, overcome obstacles
and are ready to take risks. They do not want to work
for others, are willing to create their own business,
concepts or organizations and hope for financial
success. In addition, they want their business to become
a lifetime project, which will provide many
opportunities for self-realization. People oriented
towards entrepreneurship will continue their business
even if they realize the probability of serious risks.

In Ukraine, the views of graduates from vocational
schools on career are traditionally oriented towards
the national industrial relations, in which financial
incentives are the main stimulus of involving
specialists in updating production and increasing
productivity. A well-paid job is considered to be the
most favourable workplace.

In the EU and the USA, scholars believe that people
appreciate their own contribution to the cause rather
than financial rewards. There is also an idea that a
salary implies expectations and not a stimulus for
creative self-realization (Zakatnov, 2011). The
individual guided only by financial interests cannot
regularly produce high-quality products since he/she
is more oriented towards earnings than quality.

The motivation to make a career is one of the
significant desires of students and expresses the level
of willingness to realize their personal potential, as
well as the views on professional success. Therefore,
it is important that professional counsellors provide
favourable conditions for students' self-awareness of
their career priorities so that they may know what they
can succeed in and how they can develop
professionally. The diversity of orientations in social
and professional interaction allows future specialists
to enjoy their work, overcome problematic situations
and strive for personal self-realization.

To this end, the research staff of the Professional
Career Laboratory at the Institute for Vocational
Education of NAES of Ukraine actively develop
modern methods and technologies for forming career

orientations, developing career and entrepreneurial
competencies in future specialists. The conducted
studies show encouraging results.

The employees of centres for career counselling
established as structural units at educational institutions
provide organizational, technical, informational and
psycho-pedagogical support to professional and career
development of individuals at the stage of acquiring
vocational education, taking into account the
peculiarities of vocational education institutions
(students, training duration, profession-oriented
training, prospects of employment and career
development, etc.) and the needs of the labour market.

In vocational education institutions, the pedagogical
effectiveness of professional career counselling for
students is ensured through the implementation of the
following professional organizational and methodical
conditions in the practice of centres for professional
career: providing psycho-pedagogical support of career
development based on competency-based approach;
activating and improving psychological services in
vocational institutions; using interactive technologies
of counselling, including computer technologies;
creating a website for career counselling; enhancing
motivation towards career growth, etc. Professional
career counselling leads to positive changes in the
hierarchy of factors, which influence the choice of a
future career in terms of increasing the importance of
pedagogical factors (career counselling, career
guidance, etc.). However, the vast majority of
respondents (over 90%) indicate the need for career
counselling.

The implementation of career counselling made it
possible to successfully improve educational and
professional trajectories of graduates from vocational
education institutions, which resulted in a 9.3%
increase in the number of students planning to practice
their professions. However, scientific and
methodological support to centres for career
counselling, provided by the employees of the Institute
for Vocational Education of NAES of Ukraine, has
increased the number of students who managed to
prepare real long-term plans for career development
(for more than 5 years). The implementation of career
counselling in vocational education institutions has
positively influenced the development of students'
career competency by the indicators of such
components as motivation and values, cognitive
aspects, reflection and evaluation, activities and the
mentioned integral entity in general.

Based on the study of the regulatory and legislative
framework, analysis of theoretical studies on sociology,
psychology, pedagogy and sub-fields of the mentioned
sciences, Ukrainian and foreign experience, the main
functions of centres for professional career counselling
were specified: assessment and identification imply
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determining motives for choosing types and ways of
professional career realization in students and
graduates from vocational education institutions and
identifying career orientations and development levels
of career competency; educational communication is
aimed at teaching students to use technologies of
professional career planning by means of an individual
and personal interaction, information exchange,
identification, consolidation and recreation of relations
and relationships, which form a system of values,
norms, individual actions, ways of activity, consolidate
and standardize the behaviour of students under the
conditions of the labour market at the appropriate
stages of civilizational progress; integration and
coordination determine the cross-cutting activity
vectors of the employees from centres for professional
career counselling and the teaching staff from
vocational education institutions as for vocational
training of competitive workers, who are able to plan
a professional career, strive for self-realization within
the professional activity and professional growth based
on the activation of such processes as grouping
individuals with common interests and values
orientations and cultivating a sense of mutual
responsibility in the representatives of professional
communities; sociological counselling and regulation
include students' conscious comprehension of
professional culture standards, social roles, normal
(typical) patterns (stereotypes) of behaviour and
mechanisms of their implementation, as well as the
processes of forming value orientations and providing
counselling services in the context of professional
career planning; information provision and stimulation
provide students with relevant information about
probable ways of building a professional career and
further career development, as well as the modern
conditions of the labour market, in-demand
professions, employers' requirements and also focus
on timely identification of achievements and failures

when building and realizing a professional career,
applying methods aimed at consolidating,
strengthening and developing positive changes and
blocking or eliminating negative ones.

Provided that these functions are realized, centres
for career counselling will become stable mechanisms
for productive provision of the country's employment
potential, which involves creating an information
database on future specialists of a particular region,
taking into account their psychological and
physiological characteristics, skills, abilities, interests
and aspirations, and will serve as a certain "knot-based
constructor" for forming values and norms within
society.

Conclusions. In Ukraine, the problems of
professional orientation and employment are addressed
by state employment centres and career counselling
centres, which function as social projects or structural
units at educational institutions. Based on the study
on the activities of these centers, the following
problematic aspects were outlined: the inconsistency
in the information provided by job bank and the real
demand in the labour market; a partial consideration
of regional characteristics of the labour market; the
inconsistency between the skills of graduates and
employers' requirements; stereotypes, narrow and one-
sided views on the labour market, institutions,
enterprises; low motivation of young people towards
work, professional success and career growth; the
imbalance between the realities of the regional labour
market and the number of graduates with specific
professions; an insufficient number of qualified
counsellors, etc. In addition, career counselling focuses
primarily on planning career, discovering rational ways
of career development and modifying career
development plans.

The mentioned problems can be solved if the
content and functions of centres for career counselling
in vocational education institutions are clarified.
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Êîíñóëüòóâàííÿ ç êàð'ºðè: êîíñòðóêòèâíà âçàºìîä³ÿ íàóêè ³ ïðàêòèêè
Ëþäìèëà Áàçèëü1, Âàëåð³é Îðëîâ2,

1 äîêòîð ïåäàãîã³÷íèõ íàóê, äîöåíò, ó÷åíèé ñåêðåòàð  ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè
2 äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð, ãîëîâíèé íàóêîâèé ñï³âðîá³òíèê ëàáîðàòîð³¿ ïðîôåñ³éíî¿ êàð'ºðè ²íñòèòóòó

ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ ïðîàíàë³çîâàíî ä³éñíèé ñòàí êîíñóëüòóâàííÿ ó÷í³âñüêî¿ ìîëîä³ çàêëàä³â ïðîôåñ³éíî¿ (ïðî-
ôåñ³éíî-òåõí³÷íî¿) îñâ³òè (äàë³:ÇÏ(ÏÒ)Î), âèÿâëåíî íàïðàöþâàííÿ ç îçíà÷åíî¿ ïðîáëåìè òà ñóïåðå÷ëèâ³ ìîìåí-
òè êîíñóëüòóâàííÿ. Îá´ðóíòîâàíî, ùî ó ÇÏ(ÏÒ)Î êîíñóëüòóâàííÿ ç ïðîôåñ³éíî¿ êàð'ºðè òðàäèö³éíî çâîäèòüñÿ äî
ïåðåãëÿäó é ðîçâ'ÿçàííÿ âíóòð³øí³õ êîíôë³êò³â ó÷í³â ó ìåæàõ ïðîôåñ³éíîãî ñàìîâèçíà÷åííÿ. Çíà÷íèì äîñÿãíåí-
íÿì ó ðåàë³çàö³¿ ³äåé êàð'ºðíîãî êîíñóëüòóâàííÿ ó÷í³âñüêî¿ ìîëîä³ ïîçèö³îíîâàíî ä³ÿëüí³ñòü öåíòð³â êàð'ºðè. Âîä-
íî÷àñ íà îñíîâ³ òåîðåòè÷íîãî àíàë³çó, ïîð³âíÿííÿ, ïåäàãîã³÷íèõ ñïîñòåðåæåíü ³ ëîã³÷íîãî óçàãàëüíåííÿ óòî÷íåíî
òèïîâ³ ïðîáëåìí³ àñïåêòè êàð'ºðíîãî êîíñóëüòóâàííÿ â ìåæàõ ïðîôåñ³éíîãî ñòàíîâëåííÿ ñó÷àñíî¿ îñîáèñòîñò³,
ùî ö³ë³ñíî çâîäÿòüñÿ äî íåâ³äïîâ³äíîñòåé ³äåàëüíîãî é ðåàëüíîãî îáðàç³â îáðàíîãî ôàõó, ñóá'ºêòèâíîãî ñïðèé-
íÿòòÿ é ³ãíîðóâàííÿ ö³íí³ñíèõ îð³ºíòàö³é ùîäî ïðîôåñ³éíîãî óñï³õó òà êàð'ºðíîãî çðîñòàííÿ â óìîâàõ ðèíêîâîãî
ñåðåäîâèùà, íåàäåêâàòíîñò³ ñàìîîö³íêè ³íäèâ³äóàëüíî-îñîáèñò³ñíèõ ÿêîñòåé òîùî. Àâòîðàìè çàïðîïîíîâàíî
ïåðñïåêòèâí³ ñïîñîáè âèð³øåííÿ ïðîáëåìíèõ àñïåêò³â êîíñóëüòóâàííÿ ó÷í³â çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-
òåõí³÷íî¿) îñâ³òè, ùî êîíöåïòóàë³çóþòüñÿ â ìåõàí³çìàõ ïðîäóêòèâíî¿ ³ííîâàö³éíî¿ âçàºìîä³¿ íàóêîâö³â ²íñòèòóòó
ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè ç ïåäàãîã³÷íèìè ïðàö³âíèêàìè é ðåàë³çóþòüñÿ â ðàìêàõ óïðîâàäæåí-
íÿ ñèñòåìè êîíñóëüòóâàííÿ ç ïðîôåñ³éíî¿ êàð'ºðè â çàêëàäàõ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà êàð'ºðà, öåíòðè ïðîôåñ³éíî¿ êàð'ºðè, êîíñóëüòóâàííÿ ó÷í³âñüêî¿ ìîëîä³, êîíñóëü-
òóâàííÿ ç ïðîôåñ³éíî¿ êàð'ºðè, ïðîôåñ³éíî-òåõí³÷íà îñâ³òà.
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Introduction. In the conditions of the reform of
the higher school of Ukraine and its approximation to
the common European standards, it is necessary to note
an increase in the gap between the requirements for
the graduate of the HEI and the actual result of the
professional training of future specialists. With the
development of the market economy and the
emergence of new professions requiring a high level
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Abstract. The necessity of studying the processes of formation and development of professional competence
of future specialists of the economic branch in higher educational institutions (hereinafter: HEI) (in the conditions
of education reforming in Ukraine and its approximation to the common European standards) is substantiated.
The emphasis is placed on the fact that in today's conditions of development of Ukrainian society in the process
of raising the level of professional training of future specialists of the economic branch, attention is paid to
intellectual, moral, cultural development, creative self-realization of future specialists (economists, accountants,
financiers, bankers), as well as formation and improvement of their professional competence. On the basis of the
analysis of scientific works of well-known researchers in the field of philosophy, sociology, psychology, pedagogy,
it is found that the concept of "professional competence" mainly means: the general culture of the specialist; the
ability to think and act professionally; the degree of development of individual and professional qualities; a set of
functions, rights and responsibilities of the specialist; readiness for professional activity.

The content of the concepts of "competency", "competence" and "professional competence" is specified.
Their essential characteristics are defined, namely: "competency" is the general ability and capability of the
future specialist of the economic branch, based on his skills and knowledge to realize himself in professional
activity; "competence" is a complex personality trait (of the future specialist of the economic branch), which
includes the results of knowledge, skills and abilities, and the capability to perform a professional role in
accordance with specified requirements, taking into account the actual production situation. The professional
competence of specialists of the economic branch is interpreted as a high potential of functional education and
professional training for accounting and economic, financial, banking, organizational and managerial, analytical
and scientific research activities in the field of economics in production, sphere of services, management and
scientific research institutions.

Keywords: vocational education, economic education, professional competence of specialists of economic
branch.

of intellectual contents, with the change in the
professionally qualifying functions of labor in general,
there is an objective need to develop theoretical
foundations and practical mechanisms for the
professional training of students of economic vocation.
Problems of modern higher education require to
strengthen the practical component of all theoretical
studies, pay attention to the measurement and
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evaluation of the professional training that has been
achieved by real specialists, because the success of
the implementation of reforms and, in the final
decision, the economic and social development of
society as a whole will depend on them. It is possible
to solve these problems by means of a broader and
scientifically based introduction of a competent
approach in the study of the effectiveness of the
professional activity of the future economist,
accountant, financier, and banker. That's why, first we
turn to the analysis of existing classifications of
professional competencies, and then consider the
possibility of structuring the professional training of
future specialists through the system of their
competencies (Levochko, 2008a, p. 120; Radkevich,
2011, p. 11; Romanova, 2010).

In today's conditions of development of Ukrainian
society, in the process of raising the level of
professional training of future specialists of the
economic branch, attention is paid to intellectual,
moral, cultural development, creative independence
of the future specialist (economist, accountant,
financier, banker), as well as their formation and
improvement of professional competence.

Materials and methods. The concept of
professional competence today is very relevant among
scientists working to improve the professional training
of future specialists of the economic branch (Levochko,
2008b, p. 96). A.Gorkunenko, I.Zarubinskaya,
G.Kordiumov, M.Levochko and others have studied
the problem of improving the training of future
specialists of the economic branch for professional
activity; the problem of the formation of professional
competence was studied by domestic scientists
(N. Bulgakov, T. Desiatov, E. Luzik, N. Morse,
O. Pometun, G. Romanov, M. Telovata), foreign
scientists (L. Morris, D. Ricken, F. Taylor)

The issues of professional competence, orientation,
professional interest, professional orientation, the
process of forming a conscientious attitude to work;
the problem of personal qualities, as well as other
categories and concepts are considered in the works
of V. Astahova, I. Yermakova, E. Ziera, I. Zimnaya,
N. Kuzmina, S. Klepko, V. Maslov, O. Ovcharuk,
E. Pavlyutenkova, I. Sotabovska, V. Slastonina,
G. Trotsko, V. Shadrikova, O. Khutorsky, Y. Yakuba
and others. Studies of various sources have shown that
the study of the problem of the professional training
quality of the graduate of the HEI as a problem of
development and the formation of his professional
competence, have not found a separate handling.

In the course of the work, theoretical methods were
used: analysis of scientific research in philosophy,
sociology, psychology, pedagogy – to establish the
essence, content and structure of professional

competence of future specialists of the economic
branch; deduction and induction – to determine the
conceptual foundations of the research topic; synthesis
and synthesis – to substantiate the methodological and
methodological foundations of the research topic;
analysis of definitions, formalization, generalization
– to substantiate the conceptual apparatus of research
and to formulate conclusions and recommendations.

The aim of the paper is to distinquish the
theoretical foundations of professional competence of
future specialists of the economic branch in HEI and
determine the essential characteristics of the main
concepts of the research.

Results and discussion. The entry of Ukraine into
the world educational space requires the formation of
qualitative educational services for the professional
training of future specialists of higher qualification and
their compliance with the conditions of the
international labor market.

In conditions of economic restructuring, the modern
paradigm of Ukraine's economic education involves
the training of the highly skilled future specialist, and
this process encompasses not only the development
of his professional competence, but also the formation
of internal readiness to master the profession.
Conceptual ideas, that determine the priority of future
specialists based on the competency paradigm of
vocational education, are reflected in the National
Strategy for the Development of Education of Ukraine
for the period up to 2021, the Resolution of the Cabinet
of Ministers of Ukraine "On Approval of the National
Qualifications Framework", the Strategy for
Sustainable Development "Ukraine 2020" .

Taking into account the important approach of
development and formation of the professional
competence of future specialists in HEI, the process
of transformation of the economic system from
planning to market requires not only changes in
economic structures, but also changes in higher
education. The main essence and complexity of this
process is to provide the appropriate professional
training of future specialists of the economic branch
who will carry out this transformation. The provision
of the set requirements raises the problem of the quality
of training of future specialists of the economic branch
(accountants, economists, financiers, bankers)
(Levochko, 2008b, p. 96).

Although interest in the process of forming
professional competence has grown recently, the
professional competence of specialists of the economic
branch remains an underdeveloped and theoretically
poorly studied aspect; the problem of the formation
of professional competence of future specialists of
the economic branch is not given enough attention,
despite the fact that specialists (accountants,
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financiers, economists, bankers) are among the most
necessary professions in the modern world.

Taking into consideration the complex of
theoretical positions, normative-legal documents it is
necessary to focus on the educational-professional
program of higher education, in which the competence
of specialists of the economic branch is interpreted as
"high potential of functional education and
professional training for accounting and economic,
financial, banking, organizational and managerial,
analytical and research activities in the field of
economics in production, sphere of services,
management and scientific research institutions". On
one hand, the industrial practice makes such
requirements as a high intellectual level, possession
of certain professional, practical skills to the specialists
of the economic branch, and on the other hand it is the
availability of proper accounting and economic
experience (Levochko, 2008b).

In accordance with this or that kind of professional
activity, domestic and foreign researchers distinguish
between the concepts of "competence" and
"professional competence". The introduction of the
concept of "professional competence" is due to the
breadth of its content, the integrity of the characteristics
that enable such concepts as "professionalism",
"qualification", "professional abilities", etc.

In pedagogical science, the concept of "professional
competence" is considered as a set of knowledge and
skills that determine the effectiveness of labor, namely:
the amount of skills in solving problems; a combination
of personal qualities and properties; a complex of
knowledge and professionally meaningful personal
qualities; vector of professionalization; the unity of
theoretical and practical readiness for work; the ability
to perceive complex activities.

In modern scientific literature, the capability to
carry out any professional activity is defined by the
term professional competence, which is understood
as a complex integrated quality of the individual, and,
it is not about the individual knowledge or skills, and
not even about a set of separate procedures of the
activity, but about the property that allows a person to
carry out the activity in general (Levochko, 2008b, p.
97). This opinion is expressed quite greatly in the
definition of J. Bergoen: "Competence is the ability
and readiness to perform tasks. It can contain
knowledge, skills, understanding and will"(Strelnikov,
1995).

Questions of the formation of professional
competence as a component of the economic vocation
in the professional training of students were considered
at different levels and from different points of view by
such domestic and foreign scholars as V. Adolff,
V. Anishchenko, S. Amonashvili, E. Bondarevskaya,

V. Bolotov, A. Bermuss, T. Brahe, S. Budak, A. Vasiluk,
S. Vershlovsky, O. Gazman, T. Dobudko, N. Efremova,
G. Kovalchuk, N. Kopylova, K. Korsak, I. Kotov,
N. Kuzmin, B. Krichevsky, A. Mihailichenko,
A. Markova, O. Ovcharuk, R. Ovcharova, V. Serikov,
V. Slastonin, L. Solomko, I. Taranenko, T. Ulasova,
A. Hutorski, E. Short, Ye. Shyyanov, O. Shyyan and
others.

In analyzing the scientific work of well-known
researchers, we see that in the content of the concept
of "professional competence" they fix:
the general culture of the specialist, reflected

in the totality of scientific knowledge, valuable
orientations, motives of activity, his cognition of the
surrounding world and understanding of his place in
it, the ability to develop creative potential (T. Brazhe);
 the ability to think and act professionally

(A. Myshchenko, L. Mishchenko, E. Shiyanov);
 degree of development of individual and

professional qualities necessary for effective
performance of professional activity in a concrete
subject area, expressed in business and partner
communication with people in solving their life
problems (S. Bati?chev, E. Kholostova);
a set of functions, rights and responsibilities of

the specialist (V. Afanasyev);
 readiness for professional activity (G. Tro-

fimova).
There are different approaches to understanding the

essence of professional competence. One of them is
the functional-active approach (N.Kuzmina,
A.Markova, V.Simonov, R.Shakurov, A.Shcherbakov,
etc.), considering competence as the unity of theoretical
and practical readiness to perform professional
functions in which the main parameters of professional
competence are given by the functional structure of
professional activity (Levochko, 2008, p. 47).

Therefore, in professional training of the specialist-
professional, the today' actual task is such a
professional training, the result of which is the ability
to perceive market transformations, adapt to changes
in life easily, develop his own competence. The future
specialist, trained for the professional activity with a
formed professional competence at a high level, will
have the opportunity to analyze different situations
more flexibly, react to changes in social, cultural,
economic life of society mobilely, conduct effective
business communication, take into account the basic
economic laws in the process of professional activity,
improve himself throughout all his life (Levochko,
2008b, p. 97). In defining the contents of the concept
of professional competence, scientists consider it as a
relationship of methodological, scientific-theoretical
and practical knowledge (N. Kuzmina, I. Ogorodnikov,
M. Skatkin, V. Slastonin), a combination of scientific-
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theoretical, constructive-technological, normative
knowledge (V. Kraevsky), meaningful and operational
knowledge (M. Skatkin), the unity of fundamental and
instrumental knowledge (S. Arkhangelsky), theoretical
and practical knowledge (Yu. Kulyutkin).

In summary, we will add that professional
competence, due to the exceptional significance in the
structure of personality qualities, serves as the object
of increased research attention of foreign scientists
(D. Britel, E. Gim?z, R. Kvasnytsia, V. Landesheer,
P. Mercer, M. Robinson). All of the above mentioned
scientific works have important theoretical and
practical significance. At the same time, many issues
related to the problem of the development of forming
the professional competence of future specialists of
the economic branch remain open (Levochko, 2008, p
48).

Conclusions. The pedagogical problem of
developing professional competence of future
specialists is not only to teach them to perform their
professional functions, but also to inoculate them a
systematic approach to the analysis of problem

situations and the ability, based on this analysis to make
optimal solutions that take into account the content
and structure of their activities. The content of the
concepts of "competency", "competence" and
"professional competence" is specified. Their essential
characteristics are defined, namely: "competency" is
the general ability and capability of the future specialist
of the economic branch, based on his skills and
knowledge to realize himself in professional activity;
"competence" is a complex personality trait (of the
future specialist of the economic branch), which
includes the results of knowledge, skills and the ability
to perform a professional role in accordance with
specified requirements, taking into account the actual
production situation. The professional competence of
specialists of the economic branch is interpreted as a
high potential of functional education and professional
training for accounting and economic, financial,
banking, organizational and managerial, analytical and
research activities in the field of economics in
production, sphere of services, management and
scientific research institutions.

List of referenñås
Ëåâî÷êî, Ì.Ò., 2008 a. Êîìïåòåíö³ÿ, ÿê ñêëàäîâà ïðîôåñ³éíî¿ ä³ÿëüíîñò³ ñïåö³àë³ñò³â åêîíîì³÷íîãî íàïðÿìó â

ñèñòåì³ "êîëåäæ-ÂÍÇ". Íàóêîâèé ÷àñîïèñ Íàö³îíàëüíîãî ïåäàãîã³÷íîãî óí³âåðñèòåòó ³ì. Ì.Ï. Äðàãîìàíîâà: çá³-
ðíèê íàóêîâèõ ïðàöü, 8(18), ñ. 120-124. (Ñåð³ÿ 16. "Òâîð÷à îñîáèñò³ñòü ó÷èòåëÿ: ïðîáëåìè òåîð³¿ ³ ïðàêòèêè").

Ëåâî÷êî, Ì.Ò., 2008 b. Ïîêàçíèê ïðîôåñ³éíèõ ÿêîñòåé ôàõ³âö³â åêîíîì³÷íîãî íàïðÿìó ïðîôåñ³éíà êîìïåòåí-
òí³ñòü. Â: Ëóç³ê, Å.Â. òà Àêìàëä³íîâà, Î.Ì., ðåä. Àêòóàëüí³ ïðîáëåìè âèùî¿ ïðîôåñ³éíî¿ îñâ³òè Óêðà¿íè: ìàòåð³-
àëè íàóêîâî-ïðàêòè÷íî¿ êîíôåðåíö³¿. Êè¿â, Óêðà¿íà, 20-21 Áåðåçåíü 2008. Ê.: ÍÀÓ.

Ëåâî÷êî, Ì.Ò., 2008 c. Ïðîôåñ³éíà êîìïåòåíòí³ñòü ôàõ³âö³â ó ñèñòåì³ "êîëåäæ-óí³âåðñèòåò". Íàóêîâèé â³ñíèê
êàôåäðè ÞÍÅÑÊÎ ÊÍËÓ: çá³ðíèê íàóêîâèõ ïðàöü Êè¿âñüêîãî íàö³îíàëüíîãî ë³íãâ³ñòè÷íîãî óí³âåðñèòåòó, 16, ñ.
96-98. (Ñåð³ÿ "Ô³ëîëîã³ÿ, ïåäàãîã³êà, ïñèõîëîã³ÿ").

Ìèõååâ, Â. È., 1971. Ìîäåëèðîâàíèå è ìåòîäû òåîðèè èçìåðåíèé â ïåäàãîãèêå. Ì.: Ïðîãðåññ.
Ðàäêåâè÷, Â.Î., 2012. Êîìïåòåíòí³ñíèé ï³äõ³ä äî çàáåçïå÷åííÿ ÿêîñò³ ïðîôåñ³éíî¿ îñâ³òè ³ íàâ÷àííÿ. Â: Ðàäêå-

âè÷, Â.Î., ðåä. Íàóêîâî-ìåòîäè÷íå çàáåçïå÷åííÿ ïðîôåñ³éíî¿ îñâ³òè ³ íàâ÷àííÿ: ìàòåð³àëè Âñåóêðà¿íñüêî¿ (çâ³ò-
íî¿) íàóêîâî-ïðàêòè÷íî¿ êîíôåðåíö³¿. Êè¿â, Óêðà¿íà, 23 Áåðåçåíü. Êè¿â: ²í-ò ïðîô.-òåõí. îñâ³òè ÍÀÏÍ Óêðà¿íè.

Ðîìàíîâà, Ã.Ì., 2010. Äèäàêòè÷íå ïðîåêòóâàííÿ ÿê íàïðÿì ïñèõîëîãî-ïåäàãîã³÷íî¿ ï³äãîòîâêè âèêëàäà÷³â ÂÍÇ.
Â³ñíèê ÍÒÓÓ "ÊÏ²". Ô³ëîñîô³ÿ. Ïñèõîëîã³ÿ. Ïåäàãîã³êà, 1, ñ. 219-223.

Ñòðåëüíèêîâ, Â.Þ., 1995. Ðîçâèòîê ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ â÷èòåë³â ó çàêëàäàõ ï³ñëÿäèïëîìíî¿ îñâ³òè.
Êàíäèäàò íàóê. Öåíòðàëüíèé ³íñòèòóò ï³ñëÿäèïëîìíî¿ ïåäàãîã³÷íî¿ îñâ³òè ì. Êèºâà.

Translated & Transliterated
Levochko, M.T., 2008 a. Kompetentsiia, yak skladova profesiinoi diialnosti spetsialistiv ekonomichnoho napriamu v

systemi "koledzh-VNZ" [Competence as a component of professional activity of specialists in the field of economics in
the system of "college-university"]. Naukovyi chasopys Natsionalnoho pedahohichnoho universytetu im. M.P.
Drahomanova: zbirnyk naukovykh prats. [Scientific journal of the National Pedagogical University named after M.P.
Drahomanov: collection of scientific works], 8(18), s. 120-124. (Seriia 16. "Tvorcha osobystist uchytelia: problemy
teorii i praktyky") [The creative personality of teacher: problems of theory and practice], [in Ukrainian].

Levochko, M.T., 2008 b. Pokaznyk profesiinykh yakostei fakhivtsiv ekonomichnoho napriamu profesiina kompetentnist
[The indicator of professional qualities of specialists in the economic field of professional competence]. V: Luzik, E.V. ta
Akmaldinova, O.M., red. Aktualni problemy vyshchoi profesiinoi osvity Ukrainy: materialy naukovo-praktychnoi
konferentsii [Actual problems of higher professional education in Ukraine: materials of the scientific-practical conference].
Kyiv, Ukraina, 20-21 Berezen 2008. K.: NAU, [in Ukrainian].

Levochko, M.T., 2008 c. Profesiina kompetentnist fakhivtsiv u systemi "koledzh-universytet" [Professional competence
of specialists in the system "college-university"]. Naukovyi visnyk kafedry YuNESKO KNLU: zbirnyk naukovykh prats
Kyivskoho natsionalnoho linhvistychnoho universytetu [Scientific herald of the department of UNESCO KNLU: collection
of scientific works of the Kiev national linguistic university], 16, s. 96-98. (Seriia "Filolohiia, pedahohika, psykholohiia"
[Philology, Pedagogy, Psychology]), [in Ukrainian].



15Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019

Miheev, V. I., 1971. Modelirovanie i metodyi teorii izmereniy v pedagogike [Modeling and methods of measurement
theory in pedagogy]. M.: Progress, [in Russian].

Radkevych, V.O., 2012. Kompetentnisnyi pidkhid do zabezpechennia yakosti profesiinoi osvity i navchannia
[Competency approach to ensuring the quality of vocational education and training.]. V: Radkevych, V.O., red. Naukovo-
metodychne zabezpechennia profesiinoi osvity i navchannia: materialy Vseukrainskoi (zvitnoi) naukovo-praktychnoi
konferentsii [Scientific and methodological provision of vocational education and training: materials of the All-Ukrainian
(reporting) scientific-practical conference]. Kyiv, Ukraina, 23 Berezen. Kyiv: In-t prof.-tekhn. osvity NAPS Ukrainy, [in
Ukrainian].

Romanova, H.M., 2010. Dydaktychne proektuvannia yak napriam psykholoho-pedahohichnoi pidhotovky vykladachiv
VNZ [Didactic design as a direction of psychological and pedagogical preparation of teachers of universities]. Visnyk
NTUU "KPI". Filosofiia. Psykholohiia. Pedahohika [Bulletin of the NTUU "KPI". Philosophy. Psychology. Pedagogics],
1, s. 219-223, [in Ukrainian].

Strelnykov, V.Iu., 1995. Rozvytok profesiinoi kompetentnosti vchyteliv u zakladakh pisliadyplomnoi osvity [Development
of professional competence of teachers in institutions of postgraduate education]. Kandydat nauk. Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity m. Kyieva, [in Ukrainian].

ÓÄÊ 378:33]:005.33.2-027.561

Òåîðåòè÷í³ çàñàäè ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ôàõ³âö³â
åêîíîì³÷íî¿ ãàëóç³ â çàêëàäàõ âèùî¿ îñâ³òè

Ìàð³ÿ Òåëîâàòà

äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð,  çàñëóæåíèé ïðàö³âíèê îñâ³òè Óêðà¿íè,  çàâ³äóâà÷ êàôåäðè îáë³êó òà
îïîäàòêóâàííÿ Íàö³îíàëüíî¿ àêàäåì³¿ ñòàòèñòèêè, îáë³êó òà àóäèòó, ì. Êè¿â

Ðåôåðàò. Îá´ðóíòîâàíî íåîáõ³äí³ñòü âèâ÷åííÿ ïðîöåñ³â ôîðìóâàííÿ ³ ðîçâèòêó ïðîôåñ³éíî¿ êîìïåòåíòíîñò³
ìàéáóòí³õ ôàõ³âö³â åêîíîì³÷íî¿ ãàëóç³ â çàêëàäàõ âèùî¿ îñâ³òè (äàë³: ÇÂÎ) â óìîâàõ ðåôîðìóâàííÿ îñâ³òè â Óêðà-
¿í³ òà ç ìåòîþ ¿¿ íàáëèæåííÿ äî çàãàëüíîºâðîïåéñüêèõ ñòàíäàðò³â. Àêöåíòîâàíî óâàãó íà òîìó, ùî â ñó÷àñíèõ
óìîâàõ ðîçâèòêó óêðà¿íñüêîãî ñóñï³ëüñòâà â ïðîöåñ³ ï³äâèùåííÿ ð³âíÿ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ ôàõ³â-
ö³â åêîíîì³÷íî¿ ãàëóç³ óâàãà ïðèä³ëÿºòüñÿ ³íòåëåêòóàëüíîìó, ìîðàëüíîìó, êóëüòóðíîìó ðîçâèòêîâ³, òâîð÷³é ñàìî-
ðåàë³çàö³¿ ìàéáóòí³õ ôàõ³âö³â (åêîíîì³ñò³â, áóõãàëòåð³â, ô³íàíñèñò³â, áàíê³ð³â), à òàêîæ ôîðìóâàííþ òà âäîñêîíà-
ëåííþ ó íèõ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³. Íà îñíîâ³ àíàë³çó íàóêîâèõ ðîá³ò â³äîìèõ äîñë³äíèê³â ó ãàëóç³ ô³ëî-
ñîô³¿, ñîö³îëîã³¿, ïñèõîëîã³¿, ïåäàãîã³êè ç'ÿñîâàíî, ùî ïîíÿòòÿ "ïðîôåñ³éíà êîìïåòåíòí³ñòü" çäåá³ëüøîãî îçíà÷àº:
çàãàëüíó êóëüòóðó ôàõ³âöÿ; óì³ííÿ ìèñëèòè ³ ä³ÿòè ïðîôåñ³éíî; ñòóï³íü ðîçâèíåíîñò³ ³íäèâ³äóàëüíî-ïðîôåñ³éíèõ
ÿêîñòåé; ñóêóïí³ñòü ôóíêö³é, ïðàâ ³ â³äïîâ³äàëüíîñò³ ôàõ³âöÿ; ãîòîâí³ñòü äî ïðîôåñ³éíî¿ ä³ÿëüíîñò³.

Óòî÷íåíî çì³ñò ïîíÿòü "êîìïåòåíö³ÿ", "êîìïåòåíòí³ñòü" òà "ïðîôåñ³éíà êîìïåòåíòí³ñòü". Âèçíà÷åíî ¿õ ³ñòîòí³
õàðàêòåðèñòèêè, à ñàìå: "êîìïåòåíö³ÿ" – çàãàëüíà çä³áí³ñòü ³ çäàòí³ñòü ìàéáóòíüîãî ôàõ³âöÿ åêîíîì³÷íî¿ ãàëóç³ íà
îñíîâ³ éîãî âì³íü ³ çíàíü ðåàë³çóâàòè ñåáå â ïðîôåñ³éí³é ä³ÿëüíîñò³; "êîìïåòåíòí³ñòü" – êîìïëåêñíà õàðàêòåðèñ-
òèêà îñîáèñòîñò³ (ìàéáóòíüîãî ôàõ³âöÿ åêîíîì³÷íî¿ ãàëóç³), ùî âêëþ÷àº ðåçóëüòàòè çíàíü, óì³íü ³ íàâè÷îê òà
çäàòí³ñòü âèêîíóâàòè ïðîôåñ³éíó ðîëü â³äïîâ³äíî äî âèçíà÷åíèõ âèìîã ç óðàõóâàííÿì ðåàëüíî¿ âèðîáíè÷î¿ ñèòó-
àö³¿. "Ïðîôåñ³éíà êîìïåòåíòí³ñòü" ôàõ³âö³â åêîíîì³÷íî¿ ãàëóç³ òðàêòóºòüñÿ ÿê âèñîêèé ïîòåíö³àë ôóíêö³îíàëüíî¿
îñâ³òè ³ ïðîôåñ³éíî¿ ï³äãîòîâêè äëÿ îáë³êîâî-åêîíîì³÷íî¿, ô³íàíñîâî¿, áàíê³âñüêî¿, îðãàí³çàö³éíî-óïðàâë³íñüêî¿,
àíàë³òè÷íî¿ ³ äîñë³äíî¿ ä³ÿëüíîñò³ â ãàëóç³ åêîíîì³êè íà âèðîáíèöòâ³, ó ñôåð³ ïîñëóã, â óïðàâë³íí³ é íàóêîâî-
äîñë³äíèõ óñòàíîâàõ.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, åêîíîì³÷íà îñâ³òà, ïðîôåñ³éíà êîìïåòåíòí³ñòü ôàõ³âö³â åêîíîì³÷íî¿
ãàëóç³.
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Introduction. Given transformational changes and
attempts to create a market economy in Ukraine,
entrepreneurship is recognized as the basis of economic
and social progress and a powerful tool to solve certain
social problems, in particular, to overcome poverty and
ensure higher living standards. On the one hand,
intensive commercialization and professionalization
of sport and, on the other hand, sharp competition
around budget funds require that professional training
of specialists in physical education and sport should
be improved in the context of entrepreneurship. Taking
into account dynamic modernization of the national
educational system, an integral criterion for the quality
of professional training for specialists in physical
education and sport, in accordance with the European
trends, is determined by successful entrepreneurial
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Abstract. The article highlights that the increasing quality of goods and services in physical education
depends on human resourcing and indicates the need to improve the quality of physical education and training
of specialists for successful self-realization in the modern labour market. The author considers sports
entrepreneurship to be a special kind of business, which is specified by relevant value orientations, knowledge
and skills in certain activities in sports and commerce. Therefore, there appears to be a need not only for
professional training of future athletes, physical education teachers and coaches as specialists but also as
entrepreneurs. In this context, the article analyzes socioeconomic and legal conditions of social progress,
which determine professional activities and areas of specialists' self-realization, including in physical education
and sport. It also justifies the need to create favourable conditions in the system of higher physical education
in order to develop entrepreneurship competence in the participants in the educational process. Thus, the
conducted research proves the need to enhance professional training of future specialists in physical education
and sport in higher education institutions. However, sports entrepreneurship is regarded as a special type of
business, whose successful implementation requires the acquisition of relevant knowledge and skills. The
author believes that an entrepreneurial approach enables the integrity of forming entrepreneurship competence
in future specialists in physical education and sport.

Keywords: higher professional education, physical education, entrepreneurship, sports entrepreneurship,
entrepreneurship competence.

activities of such specialists under the conditions of
the modern labour market.

Materials and methods. Such scholars as
Z. Krykhovetskyi, T. Lazanska, S. Mochernyi,
O. Padalka, T. Panevnyk, O. Romanovskyi, R. Umerov,
I. Tsyhylyk, Z. Varnalii and J. Schumpeter revealed
historical sources and theoretical principles of
entrepreneurship development. R. Aron, P. Drucker,
F. Hayek, A. Marshall, D. Ricardo, W. Rostow and
P. Samuelson justified characteristic features of
entrepreneurship, namely initiative and autonomy,
innovation and creativity, systematicity,
professionalism and riskiness, legal and social
responsibility, focus on profitability. Yu. Bilova,
V. Madzihon, H. Matukova, O. Protsenko and S.
Pryshepa clarified essential personality traits of
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entrepreneurs. Therefore, the main attributes of
entrepreneurs include pursuing commercial success
and profit (P. Drucker, A. Kaminka, A. Smith et al.);
taking active actions under risky conditions
(R. Cantillon, A. Petra?ycki et al.); synthesizing
functions of the capital owner, manager and employee
(J. Baudot); presenting a commercial idea (A. Smith,
P. Drucker); combining resources and transferring
capital to the zone of maximum profitability
(P. Drucker, J. Say, J. Schumpeter); a certain set of
personality traits (J. Schumpeter); freedom in choosing
areas and methods of activity (L. Abalkin); the
availability of one's own capital (A. Smith); generating
new ideas or technologies (P. Drucker); offering a new
service or product; studying a new segment of the
market (P. Drucker). In this context, some aspects of
developing entrepreneurship competence are
occasionally discussed, mainly in foreign studies
(J. Fleming, J. McClelland, D. Katz, R. Kiyosaki et
al.) and Ukrainian psychologists (L. Karamushka,
N. Khudiakova, O. Kredentser, S. Maksymenko,
V. Moskalenko, Yu. Pachkovskyi et al.). However, there
are still no studies, whose content would reflect the
characteristics of professional training for future
specialists in physical education and sport, taking into
account the socioeconomic component. During the last
decade, the papers have not disclosed socioeconomic,
legal and pedagogical factors in sports
entrepreneurship in relation to the problem of
professional training for future specialists in physical
education and sport in higher education institutions.

Research methods include content analysis and
synthesis of scientific works – to determine the
coverage of the problem under study; analysis,
synthesis, generalization of the legislative framework
– to reveal achievements and failures in the mechanism
for legal regulation of entrepreneurial activity; study
and analysis of long-term entrepreneurial experience,
social support programmes for entrepreneurship – to
determine the essential characteristics of some
problematic moments for entrepreneurial activity in
Ukraine, in particular in Chernivtsi region; surveys –
to clarify socioeconomic, legal, pedagogical factors
of developing entrepreneurship competence in future
specialists in physical education and sport.

The article aims to characterize socioeconomic
and legal factors of developing the Ukrainian society,
which influence professional activities of specialists
in physical education and sport and, thus, highlight
the need to integrate the processes of developing
professional and entrepreneurship competences in
future specialists in physical education and sport in
the context of small and medium-sized business.

Results and discussions. Theoretical analysis of
studies on sociology, psychology and economics shows

that the market economy and business in Ukraine had
no development prospects for a long time and led to
the devaluation of public values. Therefore, private
entrepreneurship was seen as an act that might entail
criminal charges.

However, since the early 1990s, there has been a
gradual development of entrepreneurship as an
independent socioeconomic phenomenon in the
Ukrainian state. The rationale behind it lies in the
content of the Laws of Ukraine "On Entrepreneurship"
(1991), "On Enterprises in Ukraine" (1991), "On Joint
Stock Companies" (1991), "On Business Associations"
(1991), "On Property" ( 1992), "On Limitation of
Monopoly and Prevention of Unfair Competition in
Entrepreneurship Activities" (1992), "On Leasing
Property of State Enterprises and Organizations"
(1992), "On Bankruptcy" (1992), "On Protection
against Unfair Competition" (1996), "On the State
Registration of Legal Entities and Individual
Entrepreneurs" (2003) etc. In addition to supporting
active entrepreneurship at the state level, they started
to establish organizations to meet the needs and
promote the common interests of business entities or
solve problem issues in regional centres, economically
progressive cities.

In Chernivtsi region in 1998, an information and
analytical centre for civic activity, titled "Synergy" was
founded. It organizes training sessions, seminars,
courses for those who wish to start their own business
and also provide information, communication,
consulting, legal, analytical and expert support. Since
1999, the public association, titled "Business Centre
(a service centre for business)" has been successfully
operating there. Its activities are aimed at protecting
the rights of entrepreneurs in Chernivtsi region and
the city of Chernivtsi.

Entrepreneurship activity of Ukrainian citizens is
promoted by the Economic, Civil and Tax Codes of
Ukraine, the Law of Ukraine "On Development and
State Support to Small and Medium-Sized
Entrepreneurship in Ukraine" (2012), the Strategy for
Development of Small and Medium-Sized Enterprises
in Ukraine until 2020 (2017), the National Programme
for Promotion of Small Entrepreneurship in Ukraine
(2000), the Medium-Term Plan for Priority Actions of
the Government for the Period until 2020 (2017), etc.
Still, the legal framework of entrepreneurship activity
covers two strategic areas of its regulation. The first
one is related to regulating the implementation of
Ukrainian citizens' right to entrepreneurship with the
further guarantee of inviolability and clarification of
the legal status of economic entities. The second one
determines the formulation of goals, selection of
organizational and legal methods, techniques and
means of the state's influence on entrepreneurship
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activity. Consequently, the content of the bills provides
for the legal regulation of entrepreneurship activity,
creation of favourable conditions and use of effective
means for successful management of the economy.

In addition, the scientific concepts of the last decade
view entrepreneurship as a general cultural
phenomenon, which includes economic, social,
personal, moral, developmental, active, intellectual and
other sources. Sport, however, is an important branch
of the economy in developed countries and a
multifunctional phenomenon of modernized reality in
the Ukrainian state, which highlights the importance
of the physical and intellectual culture of its people.
This sector involves considerable material and
financial resources and the working force.

Foreign experience proves that progress and
welfare in society can be ensured by promoting and
supporting creative specialists, developing their
entrepreneurship competence, financing various
entrepreneurial projects. Therefore, it is important to
improve the legal framework, approve the social status
of entrepreneurs, allow the representatives of small
and medium-sized business to enter the world market
economy. These steps should facilitate the successful
implementation of entrepreneurship activities of
specialists in various social fields.

However, the success of entrepreneurship activity
in general and particular is determined by the
implementation of the current legislation. Theoretical
analysis of legal documents on entrepreneurship
activity and scientific publications makes it possible
to summarize certain failures of Ukrainian legislation,
namely an ambiguous interpretation of laws and no
clear indications of priority to specific laws on
legalization and legal regulation of entrepreneurship
activity; instability, contradiction and voluminosity of
legal and regulatory grounds; incommensurability of
laws and by-laws, their declarative and practically non-
functional character, which leads to low executive
discipline as for legal regulation of entrepreneurship;
undeveloped mechanisms for implementing certain
laws and absence of their description in the texts of
bills; a certain neglect of issues related to the
implementation of human rights and freedoms
guaranteed by international conventions.

Therefore, professional training should provide
future specialists in physical education and sport with
the opportunity to acquaint themselves with legal
norms, become aware of general guarantees of
entrepreneurial rights, legal principles of state support
to entrepreneurship and state regulation of
entrepreneurship activity so that they may be confident
in their knowledge and be sure that their future is
protected by Ukrainian legislation, and, therefore, they
are entitled to uphold their right to be successful in
their home country.

It must be noted that the aim and objectives of
Ukrainian citizens' entrepreneurship activity are
regulated at the state level. In Art 84 of the Civil Code
of Ukraine, entrepreneurial activity is aimed at
"receiving profits and distributing them among the
participants" (Zakonodavstvo Ukrainy, 2003b). In Art
42 of the Commercial Code of Ukraine, the aim of
entrepreneurship activity is specified as follows: "to
achieve economic and social results" (Zakonodavstvo
Ukrainy, 2003a). In the context of economic and social
aspects, however, the results of entrepreneurship
activity of specialists in physical education and sport
are positioned to meet the needs of the Ukrainian
people within intellectual and material interests.
Indeed, the activity whose aim and objectives are not
intended to meet public needs is not recognized as
entrepreneurial at the national level. The authors of
the article believe that economic and social results of
entrepreneurship activity of specialists in physical
education and sport reflect the public aspect of
entrepreneurship activity, namely meeting the needs
of the Ukrainian society. Therefore, one can observe a
significant strengthening of entrepreneurship activity
in public and legal domains and also actualization of
the social, economic and sociological significance of
entrepreneurship.

Socioeconomic and humanitarian aspects of the
objective need for developing entrepreneurship
competence in future specialists in physical education
and sport are reinforced by the provisions of state
concepts and programmes. The National Doctrine of
Education Development (2002) highlights the
importance of promoting economic knowledge,
information on the principles of a market economy,
forms of economic activity and developing practical
abilities and skills necessary to involve future
specialists in productive activity and to encourage them
to explore innovative areas of professional activity
(Natsionalna doctryna, 2002). The National Strategy
for Education Development in Ukraine for 2012-2021
indicates, "education is a strategic resource for
socioeconomic, cultural and intellectual development
of society, improvement of people's well-being,
protection of national interests, strengthening of
international authority, promotion of the country's
positive image and creation of conditions for self-
realization" (Prezydent Ukrainy, 2017). Despite the
support of entrepreneurship at the national level, as
stated in the Strategy for Development of Small and
Medium-Sized Enterprises in Ukraine until 2020"
(Kabinet Ministriv Ukrainy, 2017), the process of
developing entrepreneurship competence in future
specialists in physical education and sport in higher
education institutions is characterized by a number of
contradictions and inconsistencies.
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Unfortunately, the Laws of Ukraine "On Education"
and "On Higher Education" do not directly reflect the
issue of developing entrepreneurship competence in
pupils and students. Nonetheless, scientific works
consider the process of developing entrepreneurial
skills in future specialists to be a priority area for
improving professional education and a driving force
of social progress, which will promote the development
of small and medium-sized businesses in Ukraine, and,
consequently, the socioeconomic stability of the state.
The Law of Ukraine "On Physical Education and
Sport" (2009) states that physical education implies
"activities of participants in physical education and
sport, which are aimed at ensuring sport activity of
people to promote physical development and healthy
lifestyle"; sport implies "activities of participants in
physical education and sport, which are aimed at
revealing and comparing achievements in physical,
intellectual and other spheres by means of sports
competitions and appropriate training for them"
(Verkhovna Rada Ukrainy, 1994). Consequently, the
Law does not foresee professional training of
specialists in physical education and sport in the
context of entrepreneurship activity. To a certain extent,
it is not coordinated with modern socioeconomic
factors and needs to be amended accordingly.

The authors of the research agree that education
based on an entrepreneurial approach holistically
orients professional training of future specialists
towards developing personal qualities rather than only
functional competences (Obrazovanie i biznes:
predprinimatelskiy podhod v obuchenii kak faktor
sotsialnoy adaptatsii molodezhi, 1996). Therefore, the
aim and objectives of such training are more oriented
towards developing an entrepreneurial attitude and
discovering new ways to solve difficulties than towards
mere acquiring theoretical knowledge, practical
abilities, skills and methods of activity to fulfil
professional duties.

It must be noted that if an entrepreneurial approach
is applied to higher physical education, it will
conceptualize the personality of the student as a subject
of activity and encourage him/her to reveal creative
potential. Despite the fact that these socioeconomic
factors positively affect entrepreneurship competence
in future specialists in physical education and sport in
Ukrainian higher education institutions, little attention
is paid to creating favourable conditions, which shuld
take into account the peculiarities of cultivating
entrepreneurial thinking and skills in future specialists.

The research supports the view that the driving
force of entrepreneurship is will, ideas and the power
of thought. The entrepreneur reflects on the process
of activity, and, consequently, creates new product
features and fills market gaps. For this, they should

need knowledge and capacity for projection
(Schedrovitskiy, 1991). Extrapolating the very idea into
the context of this research, the authors have reason to
assert that the holders of master's degree in physical
education and sport, who have well-developed
entrepreneurship competence, will be distinguished by
distinct manifestations of innovators who are able to
plan their actions for self-development and
improvement and also to adapt to new demands and
requirements of the labour market. After all, in the late
1980s, entrepreneurship was regarded as a
multidimensional concept, which involves performing
professional tasks innovatively, taking risky decisions
and being proactive in the competitive struggle (Miller,
1983).

The recent papers consider specialists' motivation
towards entrepreneurship as the basis of economic
evolution and scientific concept, which contributes to
confronting the aggressiveness of the market and its
participants. Still, entrepreneurial actions are viewed
as the basis of business when they help to search, use,
discover and realize conditions which ñarry sustainable
competitive advantages; a combination of production
factors, which specify the success of activities and, in
fact, income, are regarded as the key function of
entrepreneurs (Fedotova, 2016). Given the significance
of paradigmatic views on the education of "thinking
and modelling" rather than "knowledge and action",
one can consider the views of H. Matukova (2015)
rather relevant. She believes, "the key to successful
future activities of entrepreneurs is to develop those
competences, which make it possible to select or create
the necessary tools of learning under specific
situations".

Taking into account the above-mentioned views,
sports entrepreneurship is a special kind of business,
which is specified by relevant value orientations,
knowledge and skills in certain activities in sport and
commerce. The study of practical experience and
results obtained from the surveys of entrepreneurs,
athletes, and coaches prove that the success of sports
entrepreneurship is conditioned not only by advanced
organizational skills but also by profound knowledge
about anatomy, biochemistry, physiology, nutrition,
sports medicine, sports psychology and pedagogy,
sports management and marketing. In this regard, the
essential achievement of sports entrepreneurship
development lies in activating services of sports agents
(managers), who act as facilitators between employers
and athletes. In this case, rewards for agents are
commissions from the number of contracts entered into
by athletes.

Under today's conditions of forming market
relations in Ukraine, sport generates its own specific
market. Firstly, it is a market for sporting goods;



Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'201920

secondly, it is a market for entertainment since sport
can attract numerous audiences; thirdly, it is a market
for services in physical education and sport. The market
for sporting goods depends on the number of those
engaged in different sports. The market for sports
entertainment is connected with such an interest, which
ensure full house in sports halls, on stadiums and
appropriate coverage of sports events in the media.
Sports and fitness services have also become a buy-
and-sell item. In this regard, the developers of sports
services require service providers (coaches, teachers,
instructors, athletes, methodologists of physical
education and sport). The results of their activities are
organized forms of exercises and sport; sports
entertainment; software and methodical products. The
society needs these goods and services be of good
quality. Therefore, they must be provided by those
specialists who are well aware of physical education
and sports development. However, they must also
know about the specifics of the relevant industry
market. The consumers of sports services are those
who are engaged in sport and physical fitness;
spectators, sports fans, sponsors, coaches, teachers,
instructors and clients in sports clubs, fitness centres,
martial arts sections, etc.

It must be noted that the industry of physical
education and sport is, first and foremost, a branch of
culture based on humanistic components. Its aim is to
promote personal culture and improve the physical
health of students. Until recently, the term "health"
was mainly considered in a narrow biological sense.
In modern discourse, health is viewed as a universal
capacity for comprehensive adaptation in response to
the influence of the external environment and changes
in the internal environment. In this case, it refers to
the physiological adaptive capabilities of individuals.

Nowadays, the concept of health is characterized
not only by biological but also by economic and
socially semantic aspects since it covers almost all
spheres of the society's life. In the unity of biological
and socioeconomic components, the health of the
nation is an important social value, and its preservation
and multiplication are top-priorities of a civilized
society. Physical exercise and sports increase the
physical ability of individuals in physical, intellectual
and cognitive aspects. In this regard, the role and
significance of physical education and sports industry
are ever-increasing. Sports facilities and, above all,
qualified specialists, physical education teachers and
coaches will enhance the significance of working
resources in society.

R. Kiyosaki (2014), an American millionaire,
entrepreneur, lecturer and author of many works on
entrepreneurship, indicates that maximum disclosure
of an individual's economic potential is possible under

the conditions of complex socioeconomic
circumstances and financial constraints. He believes
that anyone can and should be engaged in
entrepreneurship if they seek to protect and improve
their own economic situation. In 2001, R. Kiyosaki
warned, "the US and many other Western countries
are going to face a financial catastrophe caused by the
inability of education to provide students with relevant
financial knowledge". Thus, he urged Americans and
Europeans to start their own business immediately
(Kiyosaki, Fleming and Kiyosaki, 2014, p. 21).

In addition, the European Commission proposed a
programme, titled "A New Skills Agenda for Europe:
working together to strengthen human capital,
employability and competitiveness", that is aimed at
challenges facing by Europe in terms of competence
development. This document states that every citizen
must have a key set of competences necessary for
personal development, social integration, active
citizenship and employment. Such competences
include native and foreign languages proficiency;
knowledge of mathematics and natural sciences; such
cross-cutting competences as skills in information
technology, entrepreneurship, critical thinking,
problem-solving and ability to learn. The European
entrepreneurship competence framework, also known
as EntreComp, offers a tool to improve the
entrepreneurial capacity of citizens and organizations
in Europe. The framework aims to achieve a common
understanding of entrepreneurship competence by
identifying three areas of competences, 15
competences, learning outcomes and skill levels, which
underpin current and future initiatives (Bachihalupo,
Kampylis, Piuni, and Brande, 2016).

Conclusions. Theoretical analysis of normative
legal acts and scientific works reveals the need for
future specialists in the field of physical culture and
sports to prepare themselves for self-realization in the
conditions of the modern labor market, including
through independent entrepreneurial activity. The main
issues of entrepreneurial competence development of
future specialists are: strategic directions of regulatory
and legal regulation of entrepreneurial activity, in
particular, provision of favorable conditions for
successful economic management and economic
management at the state level; strengthening the public-
law nature of entrepreneurial activity and accentuation
of social, economic, and sociological significance of
entrepreneurship; contradictions in the practice of
entrepreneurial competence development of future
specialists in physical culture and sports in domestic
institutions of higher education; awareness of teachers
about the need for a holistic orientation of the process
of professional training of future specialists for the
development of personal qualities, rather than
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functional competencies; resource potential of the
entrepreneurial approach and the likelihood of its
application to higher physical education, will
conceptualize the student's personality as a subject of
activity, will encourage him to maximize the realization
of creative potential. Despite the stated actuality that
positively affects the entrepreneurial competence of
future specialists in physical culture and sports in

domestic higher educational institutions,
understanding their professional training, their own
pedagogical experience shows that in the traditional
system of higher physical education, insufficient
attention is paid to ensuring favorable conditions that
take into account the particularities the formation of
future entrepreneurship type thinking and
entrepreneurial ability.
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Àêòóàë³òåòè ðîçâèòêó ï³äïðèºìíèöüêî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ôàõ³âö³â ó ãàëóç³
ô³çè÷íî¿ êóëüòóðè ³ ñïîðòó
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àñèñòåíò êàôåäðè òåîð³¿ òà ìåòîäèêè ô³çè÷íîãî âèõîâàííÿ ³ ñïîðòó ×åðí³âåöüêîãî íàö³îíàëüíîãî óí³âåðñèòåòó ³ìåí³
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Ðåôåðàò. Ó ïóáë³êàö³¿ íàãîëîøóºòüñÿ, ùî çðîñòàííÿ ÿêîñò³ òîâàð³â ³ ïîñëóã ó ñôåð³ ô³çè÷íî¿ êóëüòóðè çàëå-
æèòü â³ä êàäðîâîãî çàáåçïå÷åííÿ öüîãî ïðîöåñó, àêòóàë³çóº íåîáõ³äí³ñòü óäîñêîíàëåííÿ ÿêîñò³ ô³çêóëüòóðíî¿ îñâ³-
òè òà ï³äãîòîâêè ôàõ³âö³â äî óñï³øíî¿ ñàìîðåàë³çàö³¿ â óìîâàõ ñó÷àñíîãî ðèíêó ïðàö³. Îñîáëèâèì âèäîì á³çíåñó
àâòîð ðîçãëÿäàº ñïîðòèâíå ï³äïðèºìíèöòâî, ùî êîíêðåòèçóºòüñÿ â³äïîâ³äíèìè ö³íí³ñíèìè îð³ºíòàö³ÿìè, çíàííÿ-
ìè, óì³ííÿìè ç ïåâíèõ ñïîñîá³â ä³ÿëüíîñò³ ó ñôåðàõ ñïîðòó òà êîìåðö³¿. Â³äòàê âèíèêàº ïîòðåáà íå ëèøå ó ïðîôå-
ñ³éí³é ï³äãîòîâö³ ìàéáóòí³õ ñïîðòñìåí³â, ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè ³ òðåíåð³â ÿê ôàõ³âö³â, àëå é ÿê ï³äïðèºìö³â.
Ó òàêîìó êîíòåêñò³ ïðîàíàë³çîâàíî ñîö³àëüíî-åêîíîì³÷í³, ïðàâîâ³ îáñòàâèíè ñóñï³ëüíîãî ïîñòóïó, ùî çóìîâëþ-
þòü ïðîôåñ³éíó ä³ÿëüí³ñòü ³ íàïðÿìè ñàìîðåàë³çàö³¿ ôàõ³âö³â, ó òîìó ÷èñë³ â ãàëóç³ ô³çè÷íî¿ êóëüòóðè ³ ñïîðòó.
Àðãóìåíòîâàíî íåîáõ³äí³ñòü çàáåçïå÷åííÿ â ñèñòåì³ âèùî¿ ô³çêóëüòóðíî¿ îñâ³òè ñïðèÿòëèâèõ îáñòàâèí äëÿ ðîç-
âèòêó ï³äïðèºìíèöüêî¿ êîìïåòåíòíîñò³ ñóá'ºêò³â îñâ³òíüîãî ïðîöåñó. Òàêèì ÷èíîì, îá´ðóíòîâàíî äîö³ëüí³ñòü óäî-
ñêîíàëåííÿ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ ôàõ³âö³â ó ãàëóç³ ô³çè÷íî¿ êóëüòóðè ³ ñïîðòó â çàêëàäàõ âèùî¿ îñâ³-
òè. Ïðè öüîìó ñïîðòèâíå ï³äïðèºìíèöòâî ðîçãëÿäàºòüñÿ ÿê îñîáëèâèé âèä á³çíåñó, óñï³øíà ðåàë³çàö³ÿ ÿêîãî ïî-
òðåáóº íàáóòòÿ â³äïîâ³äíèõ çíàíü ³ âì³íü. Àâòîð îáñòîþº ïîçèö³þ, ùî çàñòîñóâàííÿ ï³äïðèºìíèöüêîãî ï³äõîäó
óìîæëèâëþº ö³ë³ñí³ñòü ïðîöåñó ôîðìóâàííÿ ï³äïðèºìíèöüêî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ôàõ³âö³â ó ãàëóç³ ô³çè÷-
íî¿ êóëüòóðè ³ ñïîðòó.

Êëþ÷îâ³ ñëîâà: âèùà ïðîôåñ³éíà îñâ³òà, ô³çêóëüòóðíà îñâ³òà, ï³äïðèºìíèöòâî, ñïîðòèâíå ï³äïðèºìíèöò-
âî, ï³äïðèºìíèöüêà êîìïåòåíòí³ñòü.
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Abstract. The conceptual provisions of the purposeful development of the prospective skilled employees'
self-education competence in the Institutions of Vocational Education (Vocational Education and Training)
(hereinafter referred to as IVE (VET)) are investigated. It is determined that at present the level of educational
process organization in IVE (VET) doesn't meet the requirements of modern production. Among the main
vectors for the modernization of vocational training of prospective skilled employees, the dominant of which
should be made on the development of students' self-educational abilities, and technological knowledge of the
machine-building industry skilled employees must be constantly improved and replenished with new information.

The results of the definitive analysis of such significant for the research concepts as "competence approach",
"competence", "qualification" are manifested.

Self-education competence is interpreted as a personality's integrated property synthesizing knowledge,
skills, experience of self-education and personal qualities that can be performed in productive student's self-
education activity and behavior and ensure a prospective skilled worker's preparedness and ability to identify
deliberately the reality, to master reasonably the social experience of mankind and perform self-realization.

It is defined that self-education competence of a prospective machine-building industry skilled employee is
constructed of five interdependent and mutually determined components: motivational-valuable, cognitive,
operational-activity-oriented, organizational-volitional and reflexive-evaluative.

The principal methodological approaches (competence, personality-oriented, activity-oriented, systematic,
reflexive, axiological, informational, environmental) and pedagogical principles of the development of
prospective skilled employees' self-education competence (value-substantive orientation, system and consistency,
continuity, personification, mobility, researching, reflection, visibility, humanization, problem solving,
integration) are suggested.

On the basis of factor analysis, pedagogical conditions are determined, the directions for achieving the goal
of purposeful development of students' self-education competence in IVE(VET) of machine-building profile
are given.

The prospect of further scientific research, related to the design of methods and technologies for the
development of students' self-educational competence in the Institutions of VE (VET) of machine-building
profile, are defined.

Keywords: competence approach, self-education competence, prospective machine-building industry
employees, educational process, methodological approaches.

Introduction. The socioeconomic challenges of the
present suggest the substantial renovation of the skilled
workers' vocational training: the level of the
educational process organization in the Institutions of
Vocational Education (Vocational Education and

Training) (hereinafter referred to as IVE (VET)) does
not meet the requirements of modern production. This
is the consequence of the lack of sufficient logistics of
the IVE (VET), outdated qualification characteristics,
which are extremely slowly replaced by modern
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professional standards, insufficient level of
pedagogical skills of teachers and vocational training
instructors, decline of labour occupations prestige.
Instead, the scientific and technological progress
proves to be the most important transformational factor.
Innovative development in technology, equipment,
information confirm it's impossible to provide a student
with a certain amount of knowledge and skills for the
whole life. The required technological knowledge of
the machine-building industry specialist must be
constantly improved, updated with new information
on the implementation of labor operations and activities
? otherwise he becomes functionally incapacitated.

Naturally, it is impossible to predict such changes
in the content of training the prospective turners,
millers, locksmiths, electric welders, even on the
principles of cutting-edge vocational training.
Therefore there is an urgent need to form students' self-
educational abilities, abilities and skills of independent
development of their intellectual and creative potential.
Taking these positions into account, the problem of
students' self-education competence development in
IVE (VET) is a pertinent scientific task.

Materials and methods. Scientific and
pedagogical aspects of students' vocational self-
education, self-development, independent work remain
relevant and controversial at all stages of the
pedagogical science development. These issues have
been investigated by A. Eisenberg, A. Avdeyev,
L. Aristova, A. Asherov, S. Goncharenko,
N. Zhuravskaya, S. Zaskalet, O. Kovalenko,
G. Kodzhespirova, V. Kozakov, N. Kuzmina, M.
Lerner, N. Nichkalo, V. Radkevich, G. Serikov, M.
Skatkin, M. Fitsula. The fundamentals for forming self-
education competence of those who are studying is
considered in the êóûóôñðóû of V. Buryak,
N. Bukhlova, B. Vovk, M. Kuzmina, N. Kubrakova,
S. Melnyk, I. Mosi, P. Osipovov, N. Polovnikova,
V. Sknar and others.

It has been determined that the self-educational
competence of a student is an integrative property of a
person that structurally and functionally ensures
effective masterying of future vocational activity and
is the factor that provides the social competitiveness
of a graduate of a vocational educational institution.
However, the results of the analysis of psycho-
pedagogical literature confirm the conceptual and
theoretical aspects of the development of the
prospective skilled machine-building industry' self-
educational competence are considered to be
insufficiently substantiated, and this impedes the
development and application of productive
technologies and techniques for students' self-
education activities under the conditions of IVE (VET).

Research methods. Theoretical: theoretical
analysis, normative documents study, analysis of

educational process in order to determine the state of
the problem's development and to define the directions
of scientific research; comparison in order to
investigate various scientific approaches to problem
study; analysis and synthesis for substantiation of
methodological approaches and the principles of
development of students' self-educational competence;
empirical: observation, conversation, questionnaire in
order to determine the factors, pedagogical conditions,
stages of development of students' self-educational
competence; peer reviewing for assessing the
importance of certain factors for the development of
students' self-educational competence.

The aim of the paper is to determine the
conceptual provisions for the purposeful development
of the prospective skilled machine-building industry
employees' self-educational competence in the IVE
(VET).

Results and discussions. The conventional model
of the educational process in IVE (VET) (primarily to
provide students with programmed amount of
knowledge, and then to involve them in the application
of the theory into practice) has not really been
sufficiently renovated according to the logic of the
competence approach providing the prospective skilled
specialists' with comprehensive mastery of integrative
knowledge and practical skills, personal competency
system, which facilitates the successful functioning
of a person in main spheres of human life. In this regard,
the improvement of the vocational training of the
prospective skilled specialists, taking into account the
provisions of the competence approach, is one of the
most significant tasks of the national vocational
education at all levels.

The analysis of available psycho-pedagogical and
philosophical researches confirms a solid experience
of scholars in the field of the skilled employees'
competence-oriented training in IVE (VET). In the
national scientific and pedagogical environment,
scientists and practitioners developed a consensus on
the essence of the main terms of the competence
paradigm in education: competence is a dynamic
combination of knowledge, skills, ways of thinking,
views, values, other personal qualities, which
determines the ability of a person to socialize
successfully, conduct professional and / or further
educational activities (Law of Ukraine "On Education",
2017); competency approach is a new paradigm that
directs education to develop a whole set of
competences (knowledge, skills, attitudes, etc.) that
the prospective specialists have to master (Khiminets,
2009); a method of modeling the results of vocational
education and training and their representation in the
form of quality standards for the skilled workers'
training. The peculiarity of the competency approach
in vocational education and training is its humanistic,
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humanitarian and practical orientation for ensuring
professional development and self-affirmation of the
individual (Radkevich, 2012); orientation on the
development of the system complex of skills, semantic
orientations, adaptation opportunities, experience and
methods of transformation activity to obtain a specific
product (Nagach, 2008); shifting the emphasis from
the process of accumulation of normatively defined
knowledge, skills and abilities of the prospective
specialists into the area of formation and development
of the ability to implement in practice and apply
creatively the acquired knowledge and experience in
different situations (Rudnitskaya, 2016). Qualification
is recognized by the qualification center as the subject
of educational activity, another authorized entity, and
a standardized set of competencies (results of training)
acquired by the person certified with the corresponding
document, which allow to perform a certain type of
work or perform professional activities (Pukhovskaya
et al., 2014).

Agreeing with the opinions of scholars (Kalensky
and others, 2018; Rudnitskaya, 2012) regarding the
essence of the professional competence of the
prospective skilled employees, we determine this
phenomenon as an integrative property of the
individual, which is manifested in practice, behavior
and actions of the individual and stipulates his
readiness to perfom functions of a skilled worker by
virtue of of a balanced combination of a complex of
knowledge, abilities, needs and motives of self-
improvement, moral and ethical values and necessary
personal and professional qualities.

In the study, the self-educational competence is
defined as an integrated personality property that
synthesizes knowledge, skills, self-education
experience and personal qualities that are manifested
in productive self-education and student behavior and
ensure the readiness and ability of a prospective skilled
employees to identify deliberately the reality
motivating to master the social experience of mankind
and self-realization.

In this interpretation, the self-educational
competence, on the one hand, is a criterion for the
preparation of an IVE (VET) graduate to professional
activity, an indicator of the quality of his vocational
training, and therefore, in our opinion, can support the
system of generic-specific relationships with the
professional competence of a person. From such
perspective, the formation of a graduate's self-
education competence ensures his professional
mobility – the ability not only to continue improving
independently his professional knowledge and skills,
but also the intention to improve systematically the
qualifications, if necessary, to change the specialty.
On the other hand, self-education competence is firmly
attributed to a group of key (subjective,

interdisciplinary) competencies that are at its top in
the "pyramid of competencies"and provide a successful
development of the pertinent ability of a person to
operate effectively in a social environment. In this
sense, the self-education competence of the graduate
of the IVE (VET) determines the academic mobility
of the prospective skilled worker, his ability to master
the educational-professional program, and so on.

In our scientific research it is determined that the
self-educational competence of the prospective
machine-building industry skilled employee is the
construct of such interdependent and mutually
determined components: motivational-valuable
(involves the formation of persistent needs, positive
motives, aspiration for constant self-education,
awareness of the personal and social significance of
self-education); cognitive (characterizes the amount
of knowledge about the techniques of self-education,
its form, content, receptions, levels of possession of
general, objective and professional knowledge and
skills, the skills of applying modern IT technologies
in self-education); operational-activity (performing an
instrumental function, this component represents an
interconnected set of skills and abilities, the ability to
choose the appropriate types and methods of teaching
that facilitate effective self-education activities
implementation); organizational-volitional
(characterizes persistence, purposefulness, student's
confidence in successful self-development, self-
improvement, involves the formation of the skills of
optimal organization of their own self-education
activities, skills of rational organization of the
workplace); reflexive-evaluative (involves student's
analysis and self-evaluation of his achievements, the
ability to reflect in self-education, the possession of
reflexive technologies in self-education).

The content of the determined components of the
prospective machine-building industry skilled
employee's self-educational competence is concordant
with the position of V.Buryak concerning the structure
of person's preparedness for self-education, the main
elements of which the scientist equitably allocates to
such groups (Buryak, 2005): a holistic emotional and
personal apparatus (need for self-improvement,
personal values, emotional-volitional framework,
general mental abilities, etc.); a system of knowledge
and skills, skills of self-education, assimilated by a
personality (completeness and depth of scientific
concepts, interrelations between them, ability to
correlate scientific concepts with objective reality,
etc.); skills and abilities to work competently with the
main sources of social information, books in particular,
bibliographic systems, automated information
searching tools, ability to navigate in large volumes of
information, choose the main material, record it, etc.;
system of organizational and managerial skills and
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abilities (to set and fulfill the tasks of self-education,
plan the work, skillfully distribute time, provide
favorable conditions for activity, perform self-control,
self-analysis of results, etc. ).

Taking into account that the self-education
competence of the prospective machine-building
industry skilled employee is a dynamic capability of a
person, we distinguish four levels in the process of its
development: low; average; sufficient; high.

The methodology of developing the prospective
skilled employees' self-education competence is
determined by the unity of such fundamental scientific
approaches: competence (reflects the content of self-
education, which is not limited to a knowledge-oriented
component, but involves the acquisition of a holistic
experience of solving problems arising in socio-
professional situations); personally oriented (involves
students' interests, motives, guidelines, values, the
unity of intellectual, cultural, spiritual development
of the individual and is implemented through the
strengthening of the content of self-education human-
science, personally significant material); activity
approach (directing practice, grounded on the
development of self-educational competence, to
forming the motivation of the prospective skilled
employees, learning how to understand the educational
problems, determining the ways of their solving, the
ability to perform self-education by means of direct
involvement of students in self-education activity);
systemic (enabling the development of self-education
competence as a complex personality formation in the
context of improving the structure of the self-education
process (the purpose of self-education, methods, forms,
means, self-education content, self-control of results,
etc.); reflexive (development of reflexive knowledge,
students' reflexive thinking, reflexive attitude, reflexive
skills and methodological reflection for the purpose
of self-examination and self-control of own self-
education activity); axiological (directing the self-
educational process onto the obtaining the system of
universal, national, civic, family, personal and other
values by prospective machine-building industry
skilled employee that determine the IVE (VET)
students' attitude to the world, to people, to oneself);
informational (involving the rational use of educational
and cognitive potential of informational activity, using
IT technologies in particular, in the aspect of search,
accumulation, analytical and synthetic processing,
storage and distribution of educational information);
environmental (provides the opportunity to recognize
the informational and educational environment as the
main factor in attracting students to self-education, as
a complex of pedagogical incentives for self-
education).

The mentioned methodology for the development
of the prospective skilled employees' self-education
competence is being implemented under the following

principles: value-content orientation, system and
sustainability, continuity, personification, mobility,
scientific development, reflection, visibility,
humanization, problem solving, integration.

It's reasonable that the compliance with these
principles requires establishing the appropriate
conditions for the development of the students' self-
educational competence, determined by means of
factor analysis. The results of our experimental study
suggest the main psychological and pedagogical factors
of the investigated process: establishing students' need
for self-education; capacities of modern IT
technologies and the Internet; organization of
educational process (share of independent work in the
structure of study time); innovative learning
technologies (design, problem-developing, training,
simulation games, etc.); the complexity of the modern
content of education; Information and educational
environment of IVE(VET); educational activities of
the teacher, instructor of industrial training; the system
of control of students' achievements in IVE(VET);
students' cognitive abilities; requirements of
production (practice) for the qualification of machine-
building industry skilled employee; organization of
intellectual extra-curricular activities of students
(contests, circles, clubs, studios, etc.).

Pedagogical conditions are defined on the basis of
the inductive method of establishing cause-and-effect
relations and these conditions being provided can
transform experimentally determined factors into real
determinants of the development of students' self-
education abilities, giving them the qualities of
effectuality. The suggested pedagogical conditions are:
permanent formation of students' needs for self-
education; productive organization of independent
work of the prospective skilled employees;
implementation of interactive learning technologies
into the process of skilled workers' vocational training;
purposeful development of informational and
analytical culture of the pedagogical interaction
participants.

At the same time, it should be noted that the driving
forces for the development of the prospective machine-
building industry skilled employees' self-education
competence are not single factors or conditions, but
the contradictions arising in the real educational
process. Acquaintance with the results of academic
researches of scholars, pedagogical experience of
practical development of students' self-educational
abilities made it possible to identify a number of
contradictions existing in vocational (vocational and
training) education, particularly between:

– the needs of the machine-building industry for
workers with a high level of vocational competence –
and the low preparedness of graduates of IVE (VET)
for self-education;
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– requirements of the National Qualification
Framework, the Law of Ukraine "On Education",
qualification standards for key competencies of skilled
workers, and insufficient development of theoretical
and methodological foundations for the purposeful
development of self-educational abilities of students
of the IVE (VET) in the machine-building educational
profile;

– the latest tasks of the IVE (VET) concerning the
training of competitive, professionally mobile workers
in the machine-building industry – and the low
preparedness of teachers, instructors of industrial
training to provide pedagogical support to the processes
of developing students' self-education activities;

– the necessity to train the vocationally competent
skilled workers with established preparedness for self
education ? and the lack of educational and methodical
and didactic materials providing students' self-
education in IVE (VET) in the machine-building
educational profile.

According to the results of the pilot experimental
study, we define the following directions of the
revealed contradictions solution:

– substantiation and implementation of interactive
learning technologies (technology teaching projects,
case study, technology of distance learning, etc.) into
the educational process which, structurally and
functionally, requires the student's independent work;

– extensive implementation of the system of
teaching methods comprising reproductive,
algorithmic methods of teaching systematically
replaced by productive, research methods of mastering
professional knowledge, and modern innovative
teaching methods (IT technologies) in pedagogical
practice;

– interdisciplinary, methodological character of the
training of prospective machine-building industry
skilled employees with an orientation towards creative
development of the individual;

– overall informatization of vocational education,
designing and establishing of informational and
educational environment in IVE (VET) of the machine-
building profile;

– selection and structuring of the content of
education of prospective machine-building industry
skilled employees on advanced training principles;

– objectivity of methods of evaluation (and self-
evaluation) of students' learning achievements, in

particular in conditions of distance learning or mixed
learning;

– pedagogical support of the processes of students
self-education and self-development.

We should state that the implementing of the above-
mentioned directions of contradictions resolving, and
the achieving the goal of purposeful development of
students' self-educational abilities must be performed
within three consecutive stages: diagnostic and
motivational (to determine the state of applicants' for
the machine-building industry skilled employee
training programme the ability of self-education
activities, to form the students perceptions of their
intellectual ability, to form an aspiration for self-
improvement, an interest in independent obtaining
vocational and other knowledge, ability to self-
educational activity planning, to organize comfortable
workplace for learning, to inspire students to make
personal start "portfolio" and program of self-
education, etc.); activity-technological (provision of
organizational and pedagogical conditions for gradual
advancement of students from episodic self-education,
as a result of pedagogical incentives, to sustainable
self-education activities under the influence of motives-
interests, implementation of self-education programme
by students on their own self-educating trajectory at a
comfortable rhythm of self-education classes;
reflexive-corrective (maintaining skills of self-
education and self-development, improvement of
students' ability to analyze, evaluate, correct the results
of self-education using methods of self-influence –
self-controlling, self-reporting, self-persuasion, self-
programming, self-examining, self-correcting,
complacency, etc.).

Conclusions. Summing up, in our study we
investigated and determined the provisions of
purposeful development of the prospective skilled
employees' self-education competence in IVE (VET)
based on the substantiated directions and stages of
solving the problem as an attempt to elaborate
methodological and theoretical concepts of this
integrative individual property development.

Prospects for further scientific research are related
to the design of methods and technologies for the
development of the students' self-educational
competence in IVE (VET) of machine-building
educational profile.
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Êîíöåïòóàëüí³ îñíîâè ðîçâèòêó ñàìîîñâ³òíüî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ
êâàë³ô³êîâàíèõ ðîá³òíèê³â ìàøèíîáóä³âíî¿ ãàëóç³

Ñåðã³é Îñèïåíêî,

àñï³ðàíò ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Âèñâ³òëåíî êîíöåïòóàëüí³ ïîëîæåííÿ ö³ëåñïðÿìîâàíîãî ðîçâèòêó ñàìîîñâ³òíüî¿ êîìïåòåíòíîñò³ ìàé-
áóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â ìàøèíîáóä³âíî¿ ãàëóç³ â çàêëàäàõ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè (äàë³
ÇÏ(ÏÒ)Î). Íàãîëîøåíî, ùî íàðàç³ ð³âåíü îðãàí³çàö³¿ îñâ³òíüîãî ïðîöåñó â ÇÏ(ÏÒ)Î âæå íå â³äïîâ³äàº âèìîãàì
ñó÷àñíîãî âèðîáíèöòâà. Ñåðåä îñíîâíèõ âåêòîð³â ìîäåðí³çàö³¿ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ êâàë³ô³êîâàíèõ
ðîá³òíèê³â äîì³íàíòà ìàº çì³ñòèòèñÿ íà ðîçâèòîê ñàìîîñâ³òí³õ çäàòíîñòåé ó÷í³â, à òåõíîëîã³÷í³ çíàííÿ ðîá³òíèêà
ìàøèíîáóä³âíî¿ ãàëóç³ ìàþòü ïîñò³éíî çì³íþâàòèñÿ, ïîïîâíþâàòèñÿ íîâîþ ³íôîðìàö³ºþ.

Íàâåäåíî ðåçóëüòàòè äåô³í³òèâíîãî àíàë³çó íàéâàæëèâ³øèõ äëÿ ïðîáëåìè äîñë³äæåííÿ ïîíÿòü: "êîìïåòåíòí³ñ-
íèé ï³äõ³ä", "êîìïåòåòí³ñòü", "êâàë³ô³êàö³ÿ". Ñàìîîñâ³òíþ êîìïåòåíòí³ñòü âèòëóìà÷åíî ÿê ³íòåãðîâàíó âëàñòèâ³ñòü
îñîáèñòîñò³, ùî ñèíòåçóº çíàííÿ, óì³ííÿ, íàâè÷êè, äîñâ³ä ñàìîîñâ³òè òà îñîáèñò³ñí³ ÿêîñò³, êîòð³ âèÿâëÿþòüñÿ ó
ïðîäóêòèâí³é ñàìîîñâ³òí³é ä³ÿëüíîñò³ ³ ïîâåä³íö³ ó÷íÿ òà çàáåçïå÷óþòü ãîòîâí³ñòü ³ çäàòí³ñòü ìàéáóòíüîãî êâàë³ô³-
êîâàíîãî ðîá³òíèêà ö³ëåñïðÿìîâàíî ï³çíàâàòè ä³éñí³ñòü, âìîòèâîâàíî îñâîþâàòè ñîö³àëüíèé äîñâ³ä ëþäñòâà é ñàìî-
ðåàë³çîâóâàòèñÿ. Âèçíà÷åíî, ùî ñàìîîñâ³òíÿ êîìïåòåíòí³ñòü ìàéáóòíüîãî ðîá³òíèêà ìàøèíîáóä³âíî¿ ãàëóç³ º êîíñ-
òðóêòîì ï’ÿòè âçàºìîçàëåæíèõ ³ âçàºìîçóìîâëåíèõ êîìïîíåíò³â: ìîòèâàö³éíî-ö³íí³ñíîãî, êîãí³òèâíîãî, îïåðàö³é-
íî-ä³ÿëüí³ñíîãî, îðãàí³çàö³éíî-âîëüîâîãî òà ðåôëåêñèâíî-îö³ííîãî.

Âèîêðåìëåíî îñíîâí³ ìåòîäîëîã³÷í³ ï³äõîäè (êîìïåòåíòí³ñíèé, îñîáèñò³ñíî-îð³ºíòîâàíèé, ä³ÿëüí³ñíèé, ñèñ-
òåìíèé, ðåôëåêñèâíèé, àêñ³îëîã³÷íèé, ³íôîðìàö³éíèé, ñåðåäîâèùíèé) òà ïåäàãîã³÷í³ ïðèíöèïè (ö³íí³ñíî-çì³ñòî-
âî¿ ñïðÿìîâàíîñò³, ñèñòåìíîñò³ é ïîñë³äîâíîñò³, áåçïåðåðâíîñò³, ïåðñîí³ô³êàö³¿, ìîá³ëüíîñò³, íàóêîâîñò³, ðåô-
ëåêñ³¿, íàî÷íîñò³, ãóìàí³çàö³¿, ïðîáëåìíîñò³, ³íòåãðîâàíîñò³) ðîçâèòêó ñàìîîñâ³òíüî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ
êâàë³ô³êîâàíèõ ðîá³òíèê³â ìàøèíîáóä³âíî¿ ãàëóç³. Íà îñíîâ³ ôàêòîðíîãî àíàë³çó ñôîðìóëüîâàíî ïåäàãîã³÷í³ óìî-
âè, ïîäàíî íàïðÿìè äîñÿãíåííÿ ìåòè ö³ëåñïðÿìîâàíîãî ðîçâèòêó ñàìîîñâ³òíüî¿ êîìïåòåíòíîñò³ ó÷í³â ÇÏ(ÏÒ)Î)
ìàøèíîáóä³âíîãî ïðîô³ëþ.

Âêàçàíî íà ïåðñïåêòèâè ïîäàëüøèõ íàóêîâèõ ðîçâ³äîê, ïîâ'ÿçàíèõ ³ç ïðîåêòóâàííÿì ìåòîä³â ³ òåõíîëîã³é ðîç-
âèòêó ñàìîîñâ³òíüî¿ êîìïåòåíòíîñò³ ó÷í³â ó çàêëàäàõ Ï(ÏÒ)Î ìàøèíîáóä³âíîãî ïðîô³ëþ.

Êëþ÷îâ³ ñëîâà: êîìïåòåíòí³ñíèé ï³äõ³ä, ñàìîîñâ³òíÿ êîìïåòåíòí³ñòü, ìàéáóòí³ ðîá³òíèêè ìàøèíîáóä³â-
íî¿ ãàëóç³, îñâ³òí³é ïðîöåñ, ìåòîäîëîã³÷í³ ï³äõîäè.
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Introduction. Under today's conditions, there
appears to be a considerable need for an individual
who is able to adapt to the changing nature of a
modern socioeconomic environment. The traditional
system of education aimed at acquiring knowledge
and skills does not correspond to the modern social
order, which requires independent, initiative and
responsible members of society, who should be
willing to fulfil social, production and economic
tasks (Yershova, 2015, Kravets, 2014).
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Abstract. The article presents key competencies as a complex of important qualities of a modern specialist,
which are required for successful professional performance, self-realization and full-fledged life of an individual.
The relevance of the topic is caused by the rapid growth of requirements for a skilled worker, the interest of
modern entrepreneurs in the specialists, who are able to work with information, be creative and think critically,
discover optimal solutions, express and defend their own opinion, cooperate and collaborate. Such concepts as
"competency" and "key competencies" are specified. The views on key competencies are presented in the
context of European and Ukrainian legislation. The article highlights the need to develop those competencies
in future skilled workers, which contribute to developing personal potential, promote self-realization, expand
employment opportunities and ensure success in a rapidly changing society.

Key competencies of future sewing workers are presented as a system of competencies, which, when
combined with professional knowledge, skills and abilities, will allow such workers to achieve positive results
in personal and professional life and will ensure an effective interpersonal interaction in the production
environment. It is proved that the key and professional competencies of sewing workers are interrelated and
should be formed and developed simultaneously. The article justifies the need to develop these qualities in the
process of educating future tailors and cutters, whose professional activity is connected with communication
with the customer, the choice of a model and material, fittings, detection and elimination of defects, ability to
work on several orders simultaneously.

The list of key competencies needed to be formed in future sewing workers is prepared taking into account
the functions of tailors and cutters and based on "soft skills" announced at the 48th World Economic Forum in
Davos. They include the ability to solve problems comprehensively; creativity; interaction with people; emotional
intelligence; ability to express one's own opinion; focus on the customer; ability to quickly switch from one
thought to another.

Keywords: key competencies, professional competencies, competency-based approach, skilled worker,
sewing industry.

The rapid development of globalization processes
in society leads to a steady increase in the requirements
for a skilled worker. A modern entrepreneur is
interested in the worker who is able to think
independently, critically and creatively, work with
information, discover optimal solutions to overcome
current production issues, be sociable (Kravets, 2014,
p. 105). A modern individual tends to develop a
professional career, which is ensured by a non-standard
approach to solving problems, capacity for professional
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adaptation, ability to prove their own opinion, connect
to people, work in a team, strive for self-study.
Therefore, modern educational institutions should not
only transmit knowledge but also form personal
qualities in future skilled workers, which they will need
for effective professional performance and integration
of professional knowledge, skills and abilities,
psychological readiness for professional activity, the
achievement of professional success and career growth
(Romanova, 2009). Thus, it is important to form and
develop key competencies in future sewing workers.

The sewing industry requires competent, mobile
and competitive workers who meet the level of modern
and advanced requirements of this industry. The current
problem of vocational education includes updating and
improving the content of vocational training and the
system of qualifications. Modern employers consider
them ineffective since they do not provide objective
information about the quality of the acquired
knowledge, skills and competencies, which would
meet current needs of the labour market (Radkevych,
2000, pp. 151-152).

Materials and methods. Modern models for
developing key competencies rely on the principles of
competency-based approach. Its essence is rooted in
the fact that the main attention is paid to learning
outcomes. As a result, the emphasis is placed on the
individual's ability to act effectively in various
professional and life situations rather than the amount
of the acquired information. This is reflected in
researches by many Ukrainian and foreign scholars
(A. Barannikov, V. Baidenko, V. Bezrukova, N. Bibik,
N. Chomsky, M. Holsted, H. Khalazh, A. Khutorskyi,
S. Kravets, N. Kuzmina, A. Markova, T. Orji, V. Petruk,
O. Pometun, V. Radkevych, J. Raven, O. Semenog,
M. Stoart, O. Temniatkin, E. Zeyer, I. Zymniaia et al.).
This problem was in particular studied by I. Zymniaia
(key competencies as the target-based ground of
competency-based approach in education),
A. Khutorskyi (key competencies as a personality-
oriented paradigm of education), N. Bibik (a reflexive
analysis on the application of competency-based
approach), V. Radkevych (the importance of
professional and key competencies in professional
education), S. Kravets (forming key competencies in
future restaurant specialists).

Theoretical analysis of scientific works was
employed to prove the need to study the problem of
forming key competencies in future sewing workers
and thoroughly explore the content and structure of
their key competencies.

The research aims to study and analyze the essence
and structure of key competencies of future sewing
workers.

Results and discussions. The English psychologist
J. Raven (1999) defines competency "as a specific

ability to effectively perform concrete actions in a
subject area, including narrow subject knowledge, a
particular type of subject skills, ways of thinking,
understanding of responsibility for one's actions".
O. Pometun (Bibik et al., 2004, p. 18) notes that
competency is "an integrated combination of
knowledge, abilities and skills that allow one to
effectively solve certain problems and tasks in a
particular activity". According to H. Selevko (2004,
p. 139), competency is an integral quality of an
individual, which manifests itself in their overall ability
and readiness for activity based on the knowledge and
experience acquired during learning and socialization
and focused on independent and successful
participation in the activity. K. Dmytrenko (2018, p.6)
defines competency as a quality acquired by "living
situations" and "reflecting experience" and expands it
into components (knowledge, skills, abilities, patterns
of behaviour, efforts).

The Law of Ukraine "On Higher Education" (2014)
defines competency as a dynamic combination of
knowledge, abilities and practical skills, ways of
thinking, professional, ideological and civic qualities,
moral and ethical values, which "determines the ability
of an individual to successfully conduct professional
and further educational activities and is the result of
studying at a certain level of higher education".

This leads to a conclusion that competency is an
ability and willingness of an individual to conduct
certain professional activities based on knowledge and
experience and solve difficult problems by mobilizing
their own psychological resources.

According to the Concept of the New Ukrainian
School, key competencies are communication in the
national language (and mother tongue if different);
communication in foreign languages; mathematical
literacy; competencies in sciences and technologies;
ICT and digital competencies; lifelong learning skill;
social and civil competencies; sense of
entrepreneurship; cultural awareness; environmental
awareness and healthy lifestyles (Ministerstvo osvity
i nauky Ukrainy, 2016, pp. 11-12).

The European Commission's working document
"Key Competences for Lifelong Learning" defines the
term "competence" as a combination of skills,
knowledge, abilities and attitudes to learning and
gaining practical experience (Key Competences for
Lifelong Learning, 2018). In addition, on January 17,
2018, the European Parliament and the Council of the
European Union approved the framework programme
for updated key competences for lifelong learning,
which includes literacy; linguistic competence;
mathematical competence and competence in sciences,
technologies and engineering; digital competence;
personal, social and educational competence; civil
competence; entrepreneurial competence; cultural
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awareness and self-expression (life skills-based
education).

Practice shows that only professional skills are not
enough to achieve professional success. An individual
achieves professional realization if they have not only
hard skills but also soft and digital skills (Yershova,
2018, p. 165). Top 10 soft skills needed to achieve
professional success and career growth were
announced at the 48th World Economic Forum in
Davos. They include ability to solve problems
comprehensively; critical thinking; creativity; ability
to manage people; interaction with people; emotional
intelligence; ability to express one's own opinion; focus
on the customer; ability to negotiate; flexible brain
(ability to quickly switch from one thought to another).
In 2019, at the World Economic Forum in Davos, they
highlighted the need for significant educational
changes related to the Fourth Industrial Revolution,
the need to focus on the ways and forms of learning.
They include "studying computer science with an
emphasis on teamwork and creativity, learning through
games that develop critical thinking, support of
students' initiative outside the curriculum"
(Korniienko, 2019). Thus, the main attention is paid
to the need to develop key competencies. These
competencies are necessary for life activity,
development and growth of personal potential, self-
realization, expansion of employment opportunities,
success in a fast-changing society. These competences
begin to form from an early age and develop in the
process of learning throughout their lives.

Therefore, the modernization of Ukrainian
education is aimed at the need to form key
competencies at school. Given the existing trends in
education and training, the European Commission's
Key Competences for Lifelong Learning, the results
of the World Economic Forum in Davos and the impact
of technologies on the labour market, one can conclude
that key competencies should be formed and developed
during the educational process in the institutions of
general, professional (vocational) and higher
education.

Both rapid development of the fashion industry and
dynamic enhancement of sewing equipment and
technology highlight the need for competent sewing
workers, who possess knowledge of related
professions. They should possess profound
professional competencies. Indeed, they should be able
to define the characteristics of figure, take
measurements, choose a model of clothing in
accordance with the customer's figure, choose
materials based on their measurements and in
accordance with a type and model of clothing, create
a design, model properly, make a product of high
quality, create a positive emotional atmosphere for the
customer.

In order to achieve high results, it is important to
take into account each stage of creating clothing. The
main sources of acquiring these competencies include
vocational training and personal experience. One
cannot become a famous designer, start one's own
business or promote one's own brand without acquiring
a trade job, without gradually mastering all aspects of
professional craftsmanship, namely a sewer, a tailor
and a cutter.

However, O. Dubnytska (2013, p. 5) believes that
the process of acquiring key competencies allows
sewing workers to achieve results in their personal and
professional lives, ensuring "effective interpersonal
interaction in the production environment". In other
words, key competencies, apart from purely
professional knowledge and skills, also include such
qualities as initiative, cooperation, sociability, ability
to work in teams, evaluate and analyze problems, use
the obtained information and choose the most optimal
solutions.

O. Dubnytska (2013, p. 6), studying competency-
based and inherent approaches to forming vocational
training of sewing workers, proves the close connection
between professional and key competencies. The
researcher indicates that this approach "directs
professional activity towards forming and recreating
social requirements of society", while the level of
professionalism "generates the necessary creative
attitude towards work, ability to make decisions and
evaluate them".

Successful professional activity is an integral part
of a full-fledged life and self-realization of an
individual. It is ensured through forming and
developing key and professional competencies. The
functions of sewing workers at enterprises are aimed
at solving specific problems, namely making sewing
products, performing one or more technological
operations. This type of work requires that tailors
should be attentive to details, possess relevant motor
skills, show emotional restraint and stability in
emergency situations, possess tactile sensitivity,
understand the interlinks between their knowledge, be
ready for monotonous activity, be able to work
effectively as a subordinate, organize their work and
be responsible for the results, work both independently
and in a team, show integrity and discipline, think
critically and analytically.

In the field of consumer services, the integral part
of tailors' and cutters' duties, who work in workshops
and tailoring houses with individual orders, includes
communication with customers when placing an order,
discussing and choosing a model, selecting materials,
taking measurements, identifying and removing
defects. Therefore, the representatives of these
professions should possess the following well-
developed qualities: sociability, interaction with
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people, ability to express their own opinions and make
decisions, listening skills, emotional self-control,
creative and critical thinking, ability to focus, etc.
Sewing workers, especially cutters, should also
develop artistic skills, a sense of taste and style, a sense
of fashion and strive for self-development since cutters
in fashion and tailoring houses also perform a role of
a designer.

Consequently, one can conclude that the main
components of key competencies of future sewing
workers should be the ability to solve problems
comprehensively; creativity; interaction with people;
emotional intelligence; ability to express one's own
opinion; focus on the customer; ability to quickly
switch from one thought to another. The ability to solve
problems comprehensively determines the conscious
attitude of future cutters towards the entire list of
production tasks and understanding of the most rational
algorithm for their solving; ability to identify and
eliminate the causes of production situations rather
than their consequences. Thus, cutters' ability to solve
problems comprehensively should be formed based
on a systematic and interdisciplinary approach to
organizing their vocational training. This competency
is important at the stage of placing an order:
understanding the characteristics of the customer's
figure, taking measurements, choosing models and
materials. It is closely intertwined with professional
knowledge, skills and abilities. Creativity is an ability
to think innovatively, creatively develop one's own
experience, apply innovative approaches to problem-
solving. Workers specializing in the sewing industry
and, in particular, consumer services should be
interested in the development of fashion trends, study
design techniques, develop spatial thinking, model
complex structures, explore and select small operating
methods for processing materials.

Interaction with people determines the
establishment of relationships at different levels,
creating a common field of activity for solving
problems. Emotional intelligence is an ability to
recognize and understand the intentions of others,
control one's own emotions and influence the emotions
of others. Being able to express one's own opinion

implies the courage to make independent decisions and
readiness to answer for their consequences. The focus
on customer characterizes the interaction with others
and the process of solving people's problems based on
the understanding of their values and needs. Since
interaction with people, emotional intelligence, ability
to express one's own opinion and focus on the interests
and needs of customers form the basis of
communication skills, the current research suggests
that they should be combined into a group of "key
communicative competences".

Being able to quickly switch from one thought to
another involves contemplating several ideas and
simultaneous solving of several production tasks. This
is due to the fact that at the enterprises of both mass
production and individual order, sewing workers face
the need to simultaneously cut and assemble several
different types and patterns of clothing. Therefore, such
competency is extremely important.

Conclusions. Thus, key competencies of future
sewing workers form a system of competencies, which,
when combined with professional knowledge, skills
and abilities, will allow such workers to achieve
positive results in personal and professional life and
will ensure an effective interpersonal interaction in the
production environment. Key and professional
competencies of sewing workers are interrelated and
should be formed and developed simultaneously.
Successful professional activity depends directly on
the level of theoretical and practical knowledge,
abilities, skills and experience, as well as the ability to
effectively act in various professional and life
situations.

Therefore, key competencies of future sewing
workers are closely related to professional knowledge,
abilities and skills. The processes of their forming and
developing is a thorny issue of vocational education,
which affects the success of the relevant professional
activity, the quality of the service sector and the
competitiveness of the enterprise. Therefore, further
research should be aimed at studying the peculiarities
of forming key competencies in future sewing workers
in vocational education institutions.
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Ñóòü ³ ñòðóêòóðà êëþ÷îâèõ êîìïåòåíòíîñòåé ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â
øâåéíîãî ïðîô³ëþ

Ãàëèíà Îäíîðîã,

àñï³ðàíòêà,
Institute of Vocational Education and Training of NAES of Ukraine

Ðåôåðàò. Êëþ÷îâ³ êîìïåòåíòíîñò³ ïðåäñòàâëåí³ â ñòàòò³ ÿê êîìïëåêñ âàæëèâèõ ÿêîñòåé ñó÷àñíîãî ôàõ³âöÿ, ïîòð³-
áíèõ äëÿ óñï³øíî¿ ïðîôåñ³éíî¿ ä³ÿëüíîñò³, ñàìîðåàë³çàö³¿ òà ïîâíîö³ííîãî æèòòÿ îñîáèñòîñò³. Àêòóàëüí³ñòü äàíî¿
òåìè çóìîâëþºòüñÿ ñòð³ìêèì çðîñòàííÿì âèìîã äî êâàë³ô³êîâàíîãî ðîá³òíèêà, çàö³êàâëåí³ñòþ ñó÷àñíèõ ï³äïðèºì-
ö³â ó ñïåö³àë³ñòàõ, ÿê³ âì³þòü ïðàöþâàòè ç ³íôîðìàö³ºþ, âîëîä³þòü òâîð÷èì òà êðèòè÷íèì ìèñëåííÿì, çíàõîäÿòü
îïòèìàëüí³ ð³øåííÿ, âì³þòü âèñëîâëþâàòè òà â³äñòîþâàòè âëàñíó äóìêó, êîìóí³êàáåëüí³. Óòî÷íåíî ñóòü ïîíÿòü
"êîìïåòåíòí³ñòü" ³ "êëþ÷îâ³ êîìïåòåíòíîñò³". Ïðåäñòàâëåíèé ïîãëÿä íà êëþ÷îâ³ êîìïåòåíòíîñò³ ç³ ñòîðîíè ºâðî-
ïåéñüêîãî òà â³ò÷èçíÿíîãî çàêîíîäàâñòâà. Íàãîëîøóºòüñÿ íà íåîáõ³äíîñò³ ôîðìóâàòè äàí³ êîìïåòåíòíîñò³ â ìàéáó-
òí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â, ùî ñïðèÿþòü ðîçâèòêó îñîáèñòîãî ïîòåíö³àëó, ñàìîðåàë³çàö³¿, ðîçøèðåííþ ìîæëè-
âîñòåé ïðàöåâëàøòóâàííÿ, óñï³õó â øâèäêîçì³ííîìó ñóñï³ëüñòâ³.

Êëþ÷îâ³ êîìïåòåíòíîñò³ ìàéáóòí³õ ôàõ³âö³â øâåéíîãî ïðîô³ëþ ïðåäñòàâëåíî ÿê ñèñòåìó êîìïåòåíòíîñòåé, ùî â
ñóêóïíîñò³ ç ïðîôåñ³éíèìè çíàííÿìè, âì³ííÿìè òà íàâè÷êàìè, äàñòü çìîãó ðîá³òíèêó äàíî¿ ãàëóç³ çäîáóòè ïîçèòèâí³
ðåçóëüòàòè â îñîáèñòîìó ³ ïðîôåñ³éíîìó æèòò³ òà çàáåçïå÷èòü åôåêòèâíó ì³æîñîáèñò³ñíó âçàºìîä³þ â óìîâàõ âèðî-
áíèöòâà. Äîâåäåíî, ùî êëþ÷îâ³ òà ïðîôåñ³éí³ êîìïåòåíòíîñò³ ôàõ³âö³â øâåéíîãî íàïðÿìó âçàºìîïîâ'ÿçàí³ òà ïîâè-
íí³ ôîðìóâàòèñÿ é ðîçâèâàòèñÿ ïàðàëåëüíî. Îá´ðóíòîâàíî íåîáõ³äí³ñòü ðîçâèòêó öèõ ÿêîñòåé ó ïðîöåñ³ ï³äãîòîâêè
ìàéáóòí³õ êðàâö³â ³ çàêð³éíèê³â, ïðîôåñ³éíà ä³ÿëüí³ñòü ÿêèõ ïîâ'ÿçàíà ç³ ñï³ëêóâàííÿì ³ç çàìîâíèêîì, âèáîðîì ìî-
äåë³ òà ìàòåð³àëó, ïðîâåäåííÿì ïðèì³ðîê, âèÿâëåííÿì òà óñóíåííÿì äåôåêò³â ïîñàäêè, çäàòí³ñòþ ïðàöþâàòè ïàðàëå-
ëüíî ç äåê³ëüêîìà çàìîâëåííÿìè.

Êåðóþ÷èñü ôóíêö³ÿìè êðàâö³â òà çàêð³éíèê³â, âçÿâøè çà îñíîâó "soft skills", îçâó÷åíèõ íà 48-ìó Âñåñâ³òíüîìó
åêîíîì³÷íîìó ôîðóì³ â Äàâîñ³, ïîäàíî ïåðåë³ê êëþ÷îâèõ êîìïåòåíòíîñòåé, ÿê³ íåîáõ³äíî ôîðìóâàòè â ìàéáóò-
íüîìó ðîá³òíèêîâ³ äàíî¿ ïðîôåñ³¿: êîìïëåêñíå ðîçâ'ÿçàííÿ ïðîáëåìè; êðåàòèâí³ñòü; âçàºìîä³ÿ ç ëþäüìè; åìîö³é-
íèé ³íòåëåêò; óì³ííÿ ôîðìóâàòè âëàñíó äóìêó; îð³ºíòàö³ÿ íà êë³ºíòà; âì³ííÿ øâèäêî ïåðåêëþ÷àòèñÿ ç îäí³º¿ äóì-
êè íà ³íøó.

Êëþ÷îâ³ ñëîâà: êëþ÷îâ³ êîìïåòåíòíîñò³, ïðîôåñ³éí³ êîìïåòåíòíîñò³, êîìïåòåíòí³ñíèé ï³äõ³ä, êâàë³ô³êî-
âàíèé ðîá³òíèê, øâåéíà ãàëóçü.
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Abstract. The article presents key components of a pedagogical system for professional and ethical training
of future social workers, which contribute to increasing their level of professional ethics. It determines the
essence of the pedagogical system, which unities the processes of forming, developing, education and learning
with all forms, methods and terms of their occurrence.

The pedagogical system for forming professional ethics in future social workers at universities is described.
It is considered as the multiplicity of interrelated components necessary for an organized and purposeful
professional and pedagogical influence on the process of developing moral and ethical qualities in future
specialists. The objectives of the pedagogical system for forming professional ethics in future social workers
are determined. They are the following: professional and ideological (to form moral consciousness in students;
to intensify their activities in professional and ethical training); behavioural and deontological (to facilitate the
processes of decision-making in accordance with the requirements of professional ethics, to acquire skills in
ethical modelling and predicting production situations, to follow moral and ethical norms); personally significant
(to consolidate such personal qualities as humanism, ethical maturity, responsibility, sense of justice, dignity
and respect for others, tolerance, politeness, decency, empathy, attentiveness, diligence, sincerity, sociability,
social adaptability).

The possible stages of forming professional ethics in future social workers at universities are outlined.
They are as follows: the motivation and goals stage (preparing students to understand the goals of professional
training, which enhance their motivation to form professional ethics); the procedure stage (it builds relevant
knowledge, skills, experience and develops personally and professionally important qualities in students with
the help of content, forms, methods and technologies); the evaluation and diagnostics stage (it verifies the
efficiency of the introduced pedagogical system and is implemented through such components as motivation
and values, cognitive and ideological aspects, activities and behaviour, personal and positional aspects, reflexive
and creative aspects).

Keywords: pedagogical system, professional ethics, social worker, university, educational process.

Introduction. The processes of updating and
reforming higher education, certain socioeconomic
changes in society and the growing number of the
population who need social assistance and protection
have caused the increasing requirements for
professional training of future social workers. The
efficiency of such training at universities depends on
the capacity of students for self-development, self-
study, self-organization and self-realization. Therefore,

one should pay particular attention to the systemic
approach in order to solve the problems of developing
and reforming modern higher education. It is the factor
of transforming the acquired experience into personal
and socially significant psychological characteristics
of a person.

Materials and methods. Such scholars as
B. Bespalko, B. Beziazychnyi, M. Chunosov, I. Druz,
A. Kalenskyi, O. Karpenko, V. Kuzmina,
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M. Mykhniuk, H. Skachkova dealt with the problem
of developing a system of professional training. For
one, B. Beziazychnyi (2016) described the system for
forming ethical competency in future teachers of
physical education. A. Kalenskyi (2016) justified the
pedagogical system of developing professional and
pedagogical ethics in future subject teachers in higher
education institutions specializing in agriculture and
nature protection. M. Mykhniuk (2017) outlined the
main components of a methodical system for
developing a pedagogical culture in teachers who teach
construction-oriented subjects. However, the
pedagogical system for forming moral qualities in
future social workers at universities has not been
properly studied yet.

Research methods include theoretical analysis and
study of the system for professional training of
specialists at universities.

The research aim is to justify the pedagogical
system for professional and ethical training of future
social workers at universities, which contributes to
increasing their level of professional ethics.

Results and discussions. The conducted analysis
of current conditions for forming professional ethics
in future social workers at universities allows one to
look at the systemic approach to studying the problem
from a different angle. It involves the unity of
interrelated pedagogical phenomena (elements), which
are aimed at achieving a certain pedagogical result.

Some scholars interpret a pedagogical system as a
combination of all key components, which unite the
processes of forming, developing, education and
learning with all forms, methods and terms of their
occurrence (Fokshek, 2011, p. 207).

The current research pays particular attention to
N. Kuzmina's views on the essence of the pedagogical
system (2002, pp. 139-145). First, she introduced the
very concept of a pedagogical system and defined its
structural components. They are: 1) educational
information; 2) pedagogical communication tools
(forms, methods, techniques); 3) participants in the
education process; 4) teacher; 5) goals of educational
activities. In addition, the scholar identified the
functional components, which should provide a link
between the structural components (constructive,
communicational, organizational and prognostic).

The structural components of the pedagogical
system are the main characteristics of the educational
process, whose range and presence distinguish them
from all other systems. They include goals, educational
information, pedagogical communication tools,
students and teachers (Ortynskyi, 2009, p. 32).
Consequently, the pedagogical system sets certain
goals and consists of specific components.

Given the current functioning of the educational
sector, only the prognostic approach to justifying goals

of the pedagogical system at universities will make it
possible to most accurately take into account the new
trends in the development of society and all its spheres,
production and provision of social assistance, as well
as scientific, pedagogical, informational and other
activities.

Still, the prognosis stage is rather important to the
educational process at universities. Without it, one
cannot fully take into account the continuous changes
taking place today. If organized properly, the planned
actions will be implemented at a very advanced pace,
which will positively affect the quality of future
specialists' training.

The process of forming professional ethics in future
social workers requires that a modern pedagogical
system for professional and ethical training should be
built based on innovations, which are a set of
interrelated components, necessary for an organized
and purposeful professional and pedagogical influence
on the process of developing moral and ethical qualities
in future social workers at universities.

The pedagogical system for forming professional
ethics in future social workers includes:
applying forms and methods of active context

and simulation learning, which motivate students to
acquire professional ethical knowledge, skills and
abilities;
modelling professional and ethical activities

in the educational process by motivating students to
invent and solve moral and ethical tasks and master
the course in Ethics of Social Work;
involving students into professional and ethical

activities, which includes consolidating the acquired
knowledge and skills and applying different forms of
social work in practice;
 building the training content based on the

development level of modern social, informational,
pedagogical technologies and relevant to future
professional activities;
promoting a proactive character of professional

training, which should be based on the process of
forming professional ethics and professionally
important qualities in future specialists in the context
of educational, professional and ethical activities
(Chunosov, 2014, p. 117).

As for the objectives of the pedagogical system for
forming professional ethics in future social workers,
they are preliminarily divided into the following
groups:
 professional and ideological (to form moral

consciousness in students; to intensify their activities
in professional and ethical training);
 behavioural and deontological (to facilitate

the processes of decision-making in accordance with
the requirements of professional ethics, to acquire skills
in ethical modelling and predicting production
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situations, to motivate students to be responsible,
initiative and demand more of themselves and others,
to follow moral and ethical norms);
 personally significant (to consolidate such

personal qualities as humanism, ethical maturity,
personal and social responsibility, sense of justice,
dignity and respect for others, tolerance, politeness,
decency, empathy, ability to understand the client and
provide high-quality services, attentiveness, diligence,
sincerity, sociability, social adaptability, ability to
conduct a systematic ethical analysis of events and
situations, real self-esteem, culture of self-study
activities) (Beziazychnyi, 2016, p. 129).

When forming professional ethics in future social
workers at universities, one should focus on a
purposeful and systematic subject-subject interaction
between teachers and students during various activities.
In this regard, the main aim consists in non-violent
development of moral consciousness and moral
development and cultivating positive moral qualities
in future specialists based on the basic moral values
of norms and standards.

The analysis of different approaches to the
educational process proves that any system is
characterized by content, procedure and results.
Therefore, the pedagogical system is implemented
based on the possible stages of forming professional
ethics in future social workers at universities, namely
the motivation and goals stage, the procedure stage,
the evaluation and diagnostics stage.

The motivation and goals stage allows students to
identify and understand the set goals in order to
enhance their motivation to form professional ethics
in the educational process. This stage is realized, first
of all, through the content of such courses as
Introduction to Profession, The History of Ukrainian
Culture, The History of Social Work, Volunteering. At
this stage, future social workers form a positive
emotional and ethical attitude towards mastering
professional and ethical principles of the chosen
profession and also develop a humane emotional and
ethical attitude towards others.

The procedure stage aims to develop the relevant
components of forming professional ethics in future
social workers (motivation and values, cognitive and
ideological aspects, activities and behaviour, personal
and positional aspects, reflexive and creative aspects)
through the content of relevant courses and the
introduction of relevant forms, methods and innovative
technologies. The main goal of the stage is to form

relevant professional and ethical knowledge, skills and
abilities in students and motivate them to develop
personal and moral professional qualities, skills in
ethical reflection, etc. The procedure stage is realized
through the content of such courses as Introduction to
Profession, Ethics of Social Work, Volunteering, The
History and Theory of Social Work, Professional Skills
of Social Worker, Social Conflictology and
Partnership.

The evaluation and diagnostics stage makes it
possible to verify the effectiveness of the introduced
pedagogical system and determine the level of
professional ethics in future social workers. It can be
realized through practical work (volunteering,
providing social services and other professional
activities).

The implementation of the pedagogical system is
aimed at increasing the level of professional ethics in
future social workers. The main components of
professional ethics in future social workers are
motivation and values (a positive attitude towards
professional ethics, capacity for professional and
ethical development and self-development), cognitive
and ideological aspects (a system of general and
professional ethics), activities and behaviour (a system
of profession-oriented, deontological skills), personal
and positional aspects (professional and ethical views,
personally moral and professionally important
qualities), reflexive and creative aspects (ethical
reflection). The outlined components are the basis for
determining the criteria, indicators and levels for
forming professional ethics in future social workers at
universities.

 The functioning of the pedagogical system is
subject to the patterns associated with the internal
structure of the system itself when the change of one
or several of its components will change the entire
system.

Conclusions. The described pedagogical system
is based on the following: the process of forming
professional ethics in future social workers at
universities is integral and based on the unity of its
content, functional and personal components. They are
aimed at forming students' knowledge and skills in
professional ethics and establishing an interaction with
the participants in the educational process due to
deepening ethical and professional orientation,
professionally important personal qualities. Further
research should verify the effectiveness of the
introduced system in professional training of future
social workers at universities.
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Ïåäàãîã³÷íà ñèñòåìà ôîðìóâàííÿ ïðîôåñ³éíî¿ åòèêè ìàéáóòí³õ ñîö³àëüíèõ
ïðàö³âíèê³â â óí³âåðñèòåòàõ

Ðîêñîëÿíà Çîçóëÿê-Ñëó÷èê,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, äîöåíò êàôåäðè ñîö³àëüíî¿ ïåäàãîã³êè òà ñîö³àëüíî¿ ðîáîòè, Ïðèêàðïàòñüêèé
íàö³îíàëüíèé óí³âåðñèòåò ³ìåí³ Âàñèëÿ Ñòåôàíèêà

Ðåôåðàò. Ó ñòàòò³ ïîäàíî êëþ÷îâ³ êîìïîíåíòè ïåäàãîã³÷íî¿ ñèñòåìè ïðîôåñ³éíî-åòè÷íî¿ ï³äãîòîâêè ìàéáóòí³õ
ñîö³àëüíèõ ïðàö³âíèê³â, ùî ñïðèÿþòü ï³äâèùåííþ ð³âíÿ ñôîðìîâàíîñò³ ïðîôåñ³éíî¿ åòèêè â ìàéáóòí³õ ôàõ³âö³â.
Âèçíà÷åíî ñóòü ïåäàãîã³÷íî¿ ñèñòåìè ÿê ºäíîñò³ ïðîöåñ³â ôîðìóâàííÿ, ðîçâèòêó, âèõîâàííÿ ³ íàâ÷àííÿ ç óñ³ìà ôîð-
ìàìè, ìåòîäàìè é óìîâàìè ¿õ ïðîò³êàííÿ.

Îõàðàêòåðèçîâàíî ïåäàãîã³÷íó ñèñòåìó ôîðìóâàííÿ ïðîôåñ³éíî¿ åòèêè ìàéáóòí³õ ñîö³àëüíèõ ïðàö³âíèê³â â óí³-
âåðñèòåòàõ, ÿêó ðîçãëÿäàºìî ÿê ìíîæèíí³ñòü âçàºìîïîâ'ÿçàíèõ êîìïîíåíò³â, ïîòð³áíèõ äëÿ âïîðÿäêîâàíîãî ³ ö³ëåñ-
ïðÿìîâàíîãî ïðîôåñ³éíî-ïåäàãîã³÷íîãî âïëèâó íà ðîçâèòîê ìîðàëüíî-åòè÷íèõ ÿêîñòåé îñîáèñòîñò³ ìàéáóòí³õ ôàõ³-
âö³â. Âèîêðåìëåíî çàâäàííÿ ïåäàãîã³÷íî¿ ñèñòåìè ôîðìóâàííÿ ïðîôåñ³éíî¿ åòèêè ìàéáóòí³õ ñîö³àëüíèõ ïðàö³âíè-
ê³â, äî ÿêèõ â³äíîñÿòü: ïðîôåñ³éíî-ñâ³òîãëÿäí³ (ñïðèÿþòü ôîðìóâàííþ ìîðàëüíî¿ ñâ³äîìîñò³ ñòóäåíò³â, àêòèâ³çàö³¿
¿õíüî¿ ä³ÿëüíîñò³ ó ïðîôåñ³éíî-åòè÷í³é ï³äãîòîâö³); ïîâåä³íêîâî-äåîíòîëîã³÷í³ (íàïðàâëåí³ íà îâîëîä³ííÿ ïðîöåäó-
ðîþ ïðèéíÿòòÿ ð³øåíü â³äïîâ³äíî äî âèìîã ïðîôåñ³éíî¿ åòèêè, íàâè÷êàìè åòè÷íîãî ìîäåëþâàííÿ ³ ïðîãíîçóâàííÿ
âèðîáíè÷èõ ñèòóàö³é, äîòðèìàííÿ ìîðàëüíî-åòè÷íèõ íîðì); îñîáèñò³ñíî-çíà÷óù³ (â³äïîâ³äàþòü çà ïîãëèáëåííÿ òàêèõ
îñîáèñò³ñíèõ ÿêîñòåé, ÿê: ãóìàí³çì, åòè÷íà çð³ë³ñòü, â³äïîâ³äàëüí³ñòü, ïî÷óòòÿ ñïðàâåäëèâîñò³, ã³äíîñò³ òà ïîâàãè äî
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³íøî¿ ëþäèíè, òåðïèì³ñòü, ââ³÷ëèâ³ñòü, ïîðÿäí³ñòü, åìïàò³éí³ñòü, óâàæí³ñòü, ñòàðàíí³ñòü, ùèð³ñòü, êîìóí³êàáåëü-
í³ñòü, ñîö³àëüíà àäàïòîâàí³ñòü).

Îêðåñëåíî óìîâí³ åòàïè ôîðìóâàííÿ ïðîôåñ³éíî¿ åòèêè ìàéáóòí³õ ñîö³àëüíèõ ïðàö³âíèê³â â óí³âåðñèòåòàõ: ìî-
òèâàö³éíî-ö³ëüîâèé (çóìîâëþº óñâ³äîìëåííÿ ö³ëåé ïðîôåñ³éíî¿ ï³äãîòîâêè ñòóäåíòàìè, ùî àêòèâ³çóþòü ¿õíþ ìîòè-
âàö³þ äî ôîðìóâàííÿ ïðîôåñ³éíî¿ åòèêè); ïðîöåñóàëüíèé (çà äîïîìîãîþ çì³ñòó, ôîðì, ìåòîä³â ³ òåõíîëîã³é ñïðèÿº
ôîðìóâàííþ â³äïîâ³äíèõ çíàíü, óì³íü, íàâè÷îê, îñîáèñò³ñíî ³ ïðîôåñ³éíî âàæëèâèõ ðèñ); îö³ííî-ä³àãíîñòè÷íèé
(ïåðåâ³ðÿº åôåêòèâí³ñòü óïðîâàäæåííÿ ïåäàãîã³÷íî¿ ñèñòåìè é ðåàë³çóºòüñÿ ó êîìïîíåíòàõ – ìîòèâàö³éíî-ö³íí³ñíî-
ìó, êîãí³òèâíî-ñâ³òîãëÿäíîìó, ä³ÿëüí³ñíî-ïîâåä³íêîâîìó, îñîáèñò³ñíî-ïîçèö³éíîìó, ðåôëåêñèâíî-òâîð÷îìó).

Êëþ÷îâ³ ñëîâà: ïåäàãîã³÷íà ñèñòåìà, ïðîôåñ³éíà åòèêà, ñîö³àëüíèé ïðàö³âíèê, óí³âåðñèòåò, îñâ³òí³é ïðîöåñ.
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Abstract. Model of forming the professional-ethic culture for graphic designers is described in the context
of ethics training for specialists in colleges. While research the following methods are applied: analysis, synthesis,
generalisation, systematisation, previous experience studying, questionnaires and expert estimation.

The model structure and maintenance of professional-ethic culture forming for graphic designers are first
reasonable in colleges. It consist of following blocks: methodological (professional-ethic culture forming for
graphic designers determination), content-technological (pedagogical conditions, technologies, methods, forms
and facilities of professional-ethic culture), substantiates the criteria and levels of formation graphic designers'
professional-ethic culture. Based on generalising the different theoretical positions laid in the methodological
concept of research, the leading conceptual approaches defined its aim and tasks realisation, namely: axiology,
culturological, system, sinergistical, activitaly, technological, personality oriented. The sequence process stages
of professional-ethic culture forming for graphic designers and their controllability. are described. The worked
out model exposes the research work logic in relation to purposeful ethic norms and values development for
artistic colleges students; serves for determining the professional-ethic culture as a pedagogical category;
forecasts the graphic designers' professional-ethic culture forming results; demonstrates the major semantic
blocks of the investigated process; gives an opportunity for clear tracing intercommunications of separate
structural constituents. The prospects of the further scientific studies are determined. They cover technology
development for planning and providing the ethic oriented professional training for junior graphic specialists
in colleges.

Keywords: professional education, professional-ethic culture, graphic designers, model, design.

Introduction. The research actuality consists of
professional-ethic culture forming for graphic
designers while their studying in the colleges of
Ukraine and depends on the pedagogical terms
complex development that effectively co-operates with
other factors for future specialists professional
becoming. It is known that determination of all
important aspects, indexes and stages for the following
process will encourage the appropriate model
designing.

Materials. Before describing the pedagogical
model process of professional-ethic culture forming
for graphic designers, it is necessary to find out the
value of the concept "model". It is widely represented
in modern scientifically-pedagogical literature. The
decision of this task needs also to determine the essence
of designing method in pedagogical research.

In general, the Model (lat. modus – measure) is an
analogue (chart, sign system, structure) of certain
object (to the original), reality fragment, artefacts,
culture creation, conceptually-theoretical formations
etc. The model is also related to the method of design.
In turn, the design is a scientific method of indirect
(mediated) research of cognition objects. The direct
study is rather impossible, complicated, inefficient or
inadvisable – subject, and signor conceivable systems
as they recreate, imitate or represent certain
descriptions (properties, signs, principles of internals
or function) of originals. (Shynkaruk, 7). The academic
dictionary of the Ukrainian language (2005) gives the
interpretation to the model as a standard for some new
reasons – a product of good example. A standard that
recreates and imitates the object's structure and action
and is used for getting the new knowledge about an
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Fig. 1. Model of forming professional-ethic culture for graphic designers in colleges
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object. So, the analysis of references, psychological
and pedagogical literature confirms the need in the
studying model developing.

The purpose of our article consequently grounds
the model of forming professional-ethic culture for
junior Bachelors in graphic design.

Methods. The research process foresees the
following methods of analysis, synthesis,
generalisation, systematisation, previous experience
studying, questionnaire and expert estimation.

Results and discussions. Developing the
pedagogical model of forming professional-ethic
culture for graphic designers envisages taking into
account its properties. The following model means the
scheme of training ethics for future graphic designers
in colleges. It represents the basic structural
components of process of professional-ethic culture
for graphic designers forming. They are stages, aim,
task, methodological approaches, principles,
pedagogical terms, pedagogical technologies, methods,
forms and facilities of studies, criteria and levels. It
makes their successful professional activity possible.
The theoretical analysis defines the following basic
structural blocks. They are methodological, content-
technological and activity-correctional (fig. 1).

The methodological block includes the aim as
purposeful process of graphic designers' professional-
ethic culture formation; a task is the systematic
development of professional-ethic values for graphic
designers while their designing activity and productive
studies; pedagogical guidance by the processes of ethic
values and norms forming, abilities and skills of a
junior Bachelor in graphic design; providing the
effective knowledge mastering of ethics activity by
students; sustainable students' motivation development
for their professional-ethic activity; bringing students
to additional professional-ethic activity studies form.
The aim and task of the process submit to the modern
requirements of the society to professional training
quality for future graphic designers in artistic colleges
(Fursa, Orlov, 2015).

Made up the methodological concept researches
based on different general theoretical positions, certain
leading conceptual approaches for its aim and tasks
realisation are defined, namely: axiology, culture,
system, synergy, activity, technological, personality-
oriented. The marked methodological approaches are
more detailed considered in the article
"Methodological approaches professional-ethic culture
forming for graphic designers" (Prokhorcuk, 2019).
Thus, the basic principles for graphic designers'
professional-ethic culture forming are the problems
of morality, motivation and work.

The worked out model includes also a content-
technological block. It envisages pedagogical terms

description, e.g. creating the appropriate professional-
ethic and creative design environment, forming the
positive motivation to professional-ethic perfection;
attracting future graphic designers to in-service training
with the accent on professional ethic culture forming;
(Prokhorchuk, 2018; 2019) selecting the technologies,
methods, forms and facilities forming future graphic
designers' professional-ethic culture in colleges.
(Prokhorchuk, 2016).

Activity-correctional block contains reasonable
criteria and levels of graphic designers' professional-
ethic culture forming. The analysis of pedagogical
literature by the theme of research (Kalenskyi, 2016)
and taking into account of features of professional-
ethic culture for future graphic designers in colleges
provide us the opportunity to distinguish some criteria
of forming graphic designers' professional-ethic
culture. They are the motivational-valued (determines
the system of values, explains professional-ethic
behaviour), informative-knowledge (promotes
formation the readiness to be engaged in professional
ethics-based activities), activity (assists forming of
readiness for realisation the professional activity on
ethic principles), personality-creatively (characterizes
the ability to self-estimation and creativity in
professional ethics) (Kalenskyi, 2016). In accordance
with the worked out criteria and taking into account
the scientists' opinions in relation the levels of cleared
up moral values, it is possible to distinguish the three
levels of future graphic designers' already formed
professional-ethic culture. They are adaptive (subzero),
reproductive (middle) and creative (high).

It is important to notice that the following stages
confirm the sequence of graphic designers'
professional-ethic culture forming process and its
manageability. Thus, the design provides an
opportunity to interpret knowledge, check up the
defined suppositions and conceptual statements in
practice and form the best strategy.

Conclusions. The described model performs
several functions, in particular: representing the
research logic in relation to purposeful development
of ethic norms and values for artistic colleges students;
serving determination for professional-ethic culture as
a pedagogical category; forecasts the results of
professional-ethic culture forming for graphic
designers; envisaging the most important content
blocks of the investigated process; clear
interconnections tracking of individual structural
components.

The offered model will be used for methodological,
technological and diagnostic aspects of the dissertation
research. The appropriate scientific publications will
be devoted to that.
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ÓÄÊ 377/378:006

Ìîäåëü ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàéíåð³â
ó êîëåäæàõ

Ïðîõîð÷óê Ïîë³íà,

àñï³ðàíòêà ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ìîäåëü ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàéíåð³â îõàðàêòåðèçîâàíî
â êîíòåêñò³ åòè÷íî¿ ï³äãîòîâêè ôàõ³âö³â ó êîëåäæàõ. Ó ïðîöåñ³ äîñë³äæåííÿ çàñòîñîâàíî íèçêó ìåòîä³â: àíàë³ç, ñèí-
òåç, óçàãàëüíåííÿ, ñèñòåìàòèçàö³þ, âèâ÷åííÿ ïîïåðåäíüîãî äîñâ³äó, àíêåòóâàííÿ òà åêñïåðòíó îö³íêó. Âïåðøå îá´ðó-
íòîâàíî ñòðóêòóðó òà çì³ñò ìîäåë³ ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàéíåð³â ó êî-
ëåäæàõ. Âèîêðåìëåíî òàê³ ¿¿ ñòðóêòóðí³ áëîêè: ìåòîäîëîã³÷íèé (âèçíà÷àº ö³ëåñïðÿìîâàíå ôîðìóâàííÿ ïðîôåñ³éíî-
åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàéíåð³â), çì³ñòîâíî-òåõíîëîã³÷íèé (õàðàêòåðèçóº ïåäàãîã³÷í³ óìîâè, òåõ-
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íîëîã³¿, ìåòîäè, ôîðìè òà çàñîáè ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè), ä³ÿëüí³ñíî-êîðèãóâàëüíèé (îá´ðóíòî-
âóº êðèòåð³¿ òà ð³âí³ ñôîðìîâàíîñò³ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàéíåð³â).

Íà îñíîâ³ óçàãàëüíåííÿ ð³çíèõ òåîðåòè÷íèõ ïîëîæåíü, ùî ñêëàëè ìåòîäîëîã³÷íèé êîíöåïò äîñë³äæåííÿ, âè-
çíà÷åíî ïðîâ³äí³ êîíöåïòóàëüí³ ï³äõîäè äî ðåàë³çàö³¿ éîãî ìåòè ³ çàâäàíü, à ñàìå: àêñ³îëîã³÷íèé, êóëüòóðîëîã³÷-
íèé, ñèñòåìíèé, ñèíåðãåòè÷íèé, ä³ÿëüí³ñíèé, òåõíîëîã³÷íèé, îñîáèñò³ñíî-îð³ºíòîâàíèé. Îõàðàêòåðèçîâàíî åòà-
ïè, ùî âèçíà÷àþòü ïîñë³äîâí³ñòü ïðîöåñó ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàéáóòí³õ ãðàô³÷íèõ äèçàé-
íåð³â òà éîãî êåðîâàí³ñòü. Ðîçðîáëåíà ìîäåëü ðîçêðèâàº ëîã³êó äîñë³äíèöüêî¿ ðîáîòè ùîäî ö³ëåñïðÿìîâàíîãî
ðîçâèòêó åòè÷íèõ íîðì òà ö³ííîñòåé ñòóäåíò³â ìèñòåöüêèõ êîëåäæ³â; ñëóãóº çàñîáîì âèçíà÷åííÿ ïðîôåñ³éíî-
åòè÷íî¿ êóëüòóðè ÿê ïåäàãîã³÷íî¿ êàòåãîð³¿; ïðîãíîçóº ðåçóëüòàòè ôîðìóâàííÿ ïðîôåñ³éíî-åòè÷íî¿ êóëüòóðè ìàé-
áóòí³õ ãðàô³÷íèõ äèçàéíåð³â; óíàî÷íþº íàéâàæëèâ³ø³ çì³ñòîâ³ áëîêè äîñë³äæóâàíîãî ïðîöåñó; äàº çìîãó ÷³òêî
ïðîñë³äêîâóâàòè âçàºìîçâ'ÿçêè îêðåìèõ ñòðóêòóðíèõ ñêëàäîâèõ. Âèçíà÷åíî ïåðñïåêòèâè ïîäàëüøèõ íàóêîâèõ
ðîçâ³äîê, ïîâ'ÿçàíèõ ç ðîçðîáëåííÿì òåõíîëîã³¿ ïðîåêòóâàííÿ çì³ñòó åòè÷íî îð³ºíòîâàíî¿ ïðîôåñ³éíî¿ ï³äãîòîâêè
ìîëîäøèõ ñïåö³àë³ñò³â ãðàô³÷íîãî äèçàéíó ó çàêëàäàõ ôàõîâî¿ ïåðåäâèùî¿ îñâ³òè.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, ïðîôåñ³éíî-åòè÷íà êóëüòóðà, ãðàô³÷í³ äèçàéíåðè, ìîäåëü, ìîäåëþâàííÿ.
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Àbstract. The article substantiates the main pedagogical conditions of purposeful formation of the legal
culture of future qualified sailors working in VET schools.The formation of the legal culture of future seamen
workers, first of all, is aimed at mastering modern legal knowledge of students, in particular in the field of
international maritime law, formation of their legal awareness, ability to successfully resolve future professional
and legal situations, readiness to constantly replenish the amount of legal knowledge in self-education activities.
Today it is especially relevant for graduates of vocational education institutions of the maritime profile: domestic
shipping is changing substantially, changing conditions of work of the floating crew, in particular, on international
vessels.

The leading idea of the research characterizes the position that the legal culture, legal awareness, legal
behavior, in particular future qualified skilled workers, should be purposefully formed, developed.

In the work of the means of expert evaluation revealed a number of factors that have the greatest impact on
the formation of the legal culture of future skilled seamen workers, in particular: innovative pedagogical
technologies; the content of the professional training of future seamen workers; modern means (including IT
technologies) of vocational training; informational and educational environment of the institution of VET
schools; pedagogical integration; self-education cognitive and legal activity of the student; effective methods
of mastering students with legal knowledge and skills; vocational and pedagogical competence of teachers
involved in the training program of seamen; experience of professional and legal behavior; motivation of
students to master professional-legal knowledge; diagnostics, evaluation and management of the formation of
the legal culture of students.

According to the results of the factor analysis, the following basic pedagogical conditions were substantiated:
purposeful formation of the needs of students in the professional legal knowledge; application of innovative
pedagogical technologies in professional legal training of seamen's workers; organization of productive self-
education cognitive and legal activity of students; establishment of the elective course "Legal Culture of a
Modern Seaman" in the educational process of VET schools.

Keywords: professional education, legal culture, future qualified worker-sailor, international maritime
law, legal awareness.

Introduction. The tendencies of social and
economic development of the Ukrainian society,
having been investigated in recent years, are
convincing that the formation of the citizens' legal
culture, their high legal awareness is the dominant
vector of modernization process. This, in turn, requires
a thorough vocational and legal training of skilled

workers in all sectors of production, seafarers in
particular.

Since shipping has undergone significant changes
over the past decade, the problem is especially relevant:
the new generation of ships have appeared, a significant
part of production processes with new forms of work
organization have been updated, new technologies of
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navigation security in particular have been introduced.
À considerable number of the graduates of domestic
vocational maritime institutions work on foreign
maritime vessels. According to the Labor Market
Survey, the World Trade Maritime Fleet (Manpower
Report), today Ukraine assumes the sixth position in
the rankings among the maritime labor supply countries
(International Maritime Organization, 2017).

Ukraine is a member of the International Maritime
Organization (IMO) and has signed major international
regulations on maritime safety, in particular the
International Convention on Standards of Training,
Certification and Watchkeeping for Seafarers, 1978,
as amended (Manila Amendment, 2012). The
implementation of the agreements, codes and
recommendations of this international organization
into the legislative framework of Ukraine obliges the
management of maritime transport to make up the
crews with highly proficient seafarers, who could
ensure the safe operation of ships, the preservation of
cargoes, and who obtained high professional
(vocational) and legal training, in the field of
international maritime law in paticular.

Materials and methods. The problem of the
formation of the prospective skilled seafarers' and
proficient specialists' legal culture has been
investigated in scientific research of teachers,
philosophers, lawyers. As a component of professional
culture, the legal culture of the future specialist has
been developed by V.Grinev, I.Zyazun, V.Lozova,
M.Kozyar, D.Kovalenko, M.Fitsula and others.
Scientific aspect of legal culture formation by means
of educational activities was the subject of the research
carried out by such scholars as: G.Vasyanovich,
M.Gorodysky, I.Darmansky, V.Kopeychikov,
V.Kotyuk, O.Rem. The legal culture of personality as
a result of the mechanisms of legal education has been
investigated by I.Gryaznov, N.Luginova, T.Osipova,
V.Rayko, G.Yavorskaya. In a number of papers written
by scholars-lawyers (O.Skakun, S.Slivka, V.Tsarenko,
V.Yarmolenko) the peculiarities of the development
of the professional legal culture of the law enforcement
officers has been determined.

At the same time, there are very few works in which
the scientific aspects of the legal culture formation of
the prospective skilled seafarers have been
investigated, this fact substantially actualizes the
problem and determines the search for answers to the
questions: what factors and pedagogical conditions
should we provide for effective pedagogical actions
in order to develop the given component of the general
professional culture of the prospective skilled seafarers
to sufficient levels?

For the solution of the given tasks the theoretical
methods have been used (analysis of scientific

resources, study of the normative documents
requirements on the subject of the research, analysis
of educational programs – in order to determine the
state of the problem of the research and to define the
directions of scientific search, comparison – in order
to study various scientific approaches to the solution
of the problems, analysis and synthesis – in order to
establish cause-and-effect relationships between
factors and conditions; empirical (observations, expert
evaluations) – in order to determine the significance
of factors, as well as methods of mathematical statistics
(for summarizing the results obtained, their
representation in tables and determining the coefficient
of concordation).

Whereas the foregoing statements the purpose of
the article is to substantiate the pedagogical conditions
of purposeful formation of the students' legal culture
at the Vocational Education Institutions of the maritime
profile.

Results and discussions. Scientists unanimously
admit that the legal culture, legal awareness, legal
behavior of prospective skilled seafarers in particular,
should be purposefully formed, developed. In order to
provide the necessary scientific and methodological
support for the given process, it is necessary to
determine and theoretically substantiate the leading
determinants that must be considered and provided first
of all. The point is, first of all, about factors
(circumstances, factors, causes, etc.), which we must
determine with the results of scientific research.

It would not be out of place to point out that in
psychological and pedagogical studies there is no unity
of thoughts among scientists about the essence of such
concepts as "factor", "condition", as their researchers
often do not distinguish them. Such approaches can
be found not only in scientific and pedagogical works,
but in reference literature as well. In particular, in the
"Great Explanatory Dictionary of Contemporary
Ukrainian Language" (Bousel, ed., 2009), the
"condition" is interpreted as a necessary circumstance
that makes possible the implementation, creation,
formation of something or facilitates for some reason.
In turn, the notion of "factor" is defined as a condition,
the driving force of any process, phenomenon; factor.

In our study, following P. Luzan (2004), V. Kruchek
(2003), I. Mosya (2013), we determine factors and
conditions in such way: pedagogical factors as the
driving forces of the formation of the legal culture of
the individual, having potential opportunities, become
the driving forces of the process due to the created
conditions (circumstances), which ensure their
effectiveness by appropriate means.

At the first stage of the experimental work, the task
was set: to determine the totality of factors that most
significantly influenced the formation of the legal
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culture of future skilled seafarers in the conditions of
the educational process of the professional (vocational)
education schools by means of a broad pilot study.
For this purpose, the questionnaire was proposed to
the respondents (pedagogical personnel of the
professional (vocational) education schools of
maritime profile, 29 participants), which suggested to
indicate the factors of active, effective formation of
the students' legal culture. In addition, we maintained
that the instructions given to the respondents contained
the explanation of the essence of legal culture as a
phenomenon, the main content components of this
integrative characteristic of the prospective skilled
seafarers were listed as well.

According to the results of the survey conducted
among the pedagogical staff, 11 factors were most often
identified by respondents, in particular: innovative
pedagogical technologies; the content of the
professional and legal training of the prospective
skilled seafarers; modern means (including IT
technologies) of vocational and legal training;
informational and educational environment of the
professional (vocational) education schools;
pedagogical integration; self-educational, cognitive-
legal activities of the student; effective methods of
mastering legal knowledge and skills by the students;
professional and pedagogical competence of the
teachers involved in the training program for seafarers;
experience of professional and legal behavior; students'
motivation to master vocational-legal knowledge;
diagnostics, evaluation and management of the
students' legal culture formation.

It's significant, that in the given list, the teachers
pointed out the factors that could potentially impact
on effectiveness of the legal culture formation of future
skilled seafarers. Naturally, among these determinants
there are the main, the most significant ones, which
we must consider primarily.

To determine the validity of these factors an expert
evaluation was conducted. In the expert letter to the
respondents (19 faculty experts) it was suggested that
these factors had to be ranked according to their
importance in shaping the legal culture of prospective
skilled seafarers. It should be noted, that in order to
determine the reliability of the results before the expert
letter, a control factor "Self-educational cognitive-legal
activity of the student" had been introduced. It is not
difficult to notice that the informational and
educational environment is somewhat correlated with
the self-education activities of future seafarers, and
therefore we should predict that providing the validity
of the method, the sum of the ranks of these two factors
should not differ significantly. Based on the results of
the experts' ranking of the factors of the formation of
the legal culture of prospectiveskilled seafarers, Table
1 was completed and the ranked sums of factors, their
average values and places in the overall ranking system
were determined.

It is worth noting that, as we hadpredicted, the
factors "Self-educational cognitive-legal activities of
the student" and "Information and educational
environment of the professional (vocational) education
schools" scored approximately the same sum of ranks
– 94.0 and 93.5 respectively. This is evidence of the
objectivity and reliability of the research results.

Table 1
Results of experts' ranking of factors forming the legal culture of prospective seafarers

¹ Factor Validity of factor
Sum of ranks Average rank Place

1 Innovative pedagogical technologies 45,5 2,34 II
2 Self-educational cognitive-legal activities of a student. 94,0 4,94 V
3 Modern means (including IT technologies) of vocational

and legal training 203 10,68 XI
4 Informational and educational environment of the professional

(vocational) education schools 93,5 4,92 IV
5 Pedagogical integration 170,5 8,97 X
6 Content of the professional and legal training of the prospective

seafarers 144 7,57 VIII
7 Effective methods of mastering legal knowledge and skills by

the students 61,5 3,23 III
8 Professional and pedagogical competence of the teachers

involved in the training program for seafarers. 106,5 5,60 VI
9 Experience of professional and legal behavior 140,5 7,39 VII
10 Students' motivation to master professional-legal knowledge 36,5 1,92 I
11 Diagnostics, evaluation and management of the students'

legal culture formation 158,5 8,34 IX
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To elaborate objective conclusions based on the
results of an expert evaluation of the factors shaping
the legal culture of the prospective skilled seafarers, it
was necessary to find out information about the unity
of opinions of the expert group members. We see that
such a procedure in conjunction with the verification
of the accuracy of the matrix filling determines the
validity of both the devices and the method of expert
evaluation.

For this purpose, the coefficient of concordation  ,
proposed by M. Candell and B. Smith, was used.
Without going into the description of the known
method of determining the coefficient of concordation,
we state that in our research it is equal to 0.59 (at a
significance level of 0.05, determined by the Pearson
statistical criterion) (Glass, Stanley, 1976).

Thus, the performed statistical calculations confirm
the consistency of experts' opinions in determining the
validity of factors and the reliability of the results of
experts' evaluation.

Relying on the results of the statistical analysis,
we can state that the most influential pedagogical
factors in the formation of the students' legal culture
are: motivation to master the professional and legal
knowledge; innovative pedagogical technologies;
effective methods of mastering legal knowledge and
skills; informational and educational environment of
the professional (vocational) education schools; self-
educational, cognitive-legal activities of the student;
diagnostics, evaluation and management of the
students' legal culture development; professional and
pedagogical competence of the teachers involved in
the training program for seafarers.

Applying the inductive method of establishing
cause-and-effect relationships, we define the main
pedagogical conditions that can transform
experimentally determined factors into real causes of
the formation of the legal culture of future skilled
seafarers.

It's remarkable that the motivation of students to
master professional and legal knowledge is determined
by experts as a factor that primarily affects the
formation of the students' legal culture. The scientists,
and not coincidently, associate the motivation with the
activity of the individual, with the driving forces of
individual's behavior and activities.

First of all, it is about motives and needs as
psychological content, which stimulates the students'
aspiration for mastering knowledge, skills, experience
and legal information in particular. At the same time,
we define the motives as impulsive cause of the
person's actions and behavior (the one that pushes for
action); the need is interpreted as "the state of a living
organism, a human individual, a social group or society
as a whole, which expresses the need for something ...
and is the driving force of their activity ... The

pedagogical value of needs derives from their role in
the development of personality" (Goncharenko, 1997,
p. 226).

It should be stated that classical psychology has
proved a close connection of needs and motives: the
motives of behavior and activity arise from the
realization of needs. At the same time, stimulation plays
an extremely important role in the first initial stages
of studying. It should be considered that we explain
the stimulus as the internal or external factor causing
the reaction, the action of a person (encouragement,
perspective, game, ritual, tradition, didactic method,
positive example, etc.). The mechanism of the
development of the studying motive can be modeled
as follows: the needs of a student "are
encountered"with stimuli (the "objectivation"of the
needs through the stimulus is being carried out) –
transfiguration, transformation of the need into a
motive and its awareness – further development of
needs and motives at the expense of learning – the
development of cognitive activity of the individual.

In our opinion, future proficient seafarers mastering
professional and legal knowledge must be initiated with
pedagogical stimulation, which later should be
deliberately replaced by motives-interests arising on
the basis of students' intellectual satisfaction with
positive results. In the future, for the development of
students' cognitive-legal interests, it will be necessary
to implement the following methodical techniques: the
creation of problem situations; involvement in the
project activity; demonstration of examples vital for a
seafarer, especially by Internet means – which require
students' productive-creative and cognitive actions.

On the basis of the foregoing, we define the first
pedagogical condition for the formation of the legal
culture of future skilled seafarers: the purposeful
formation of the students' need for professional and
legal knowledge.

It's reasonable that the formation of professional-
legal knowledge, moral and legal characteristics,
motivational-value orientations of the individual is
carried out on the background of the implementation
of the competent approach to the training of seafarers.

The indicated methodological educational
conception envisages the achievement of the goals of
competence-oriented training by means of pedagogical
technologies. Pedagogical technologies can be
determined as one of the directions of pedagogical
science, developed to ensure the achievement of
planned tasks, to increase the effectiveness of
pedagogical interaction, to guarantee a high level of
educational results.

Among modern pedagogical technologies,
researchers single out the following varieties: problem
learning; gaming; differentiated teaching;
informational personally oriented training; developing
training; collective learning method; development of
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critical thinking; program training; interactive learning;
modular training; collective creative education;
distance learning, etc.

Both traditional and innovative teaching methods
are used in pedagogical practice. It's reasonable, that
traditional as well as innovative teaching methods have
some advantages and disadvantages. It is appropriate
to distinguish such advantages of traditional teaching
methods as: organizational accuracy of the pedagogical
process; constant, purposeful ideological and
emotional influence of the teacher's personality on the
students; optimal resources distribution at total
training; arranged, logically structured presentation of
teaching material; orientation on the development of
the mental processes of the student's personality
(memory, thinking, attention, imagination, etc.);
availability of instructional content; taking into account
age and individual characteristics of students; the
thoroughly planned ("bookish") students' knowledge,
etc.

Disadvantages include: predominance of
reproductive, algorithmic teaching methods;
dominance of theoretical knowledge in the structure
of graduates' qualification; improper orientation of the
educational process to the development of the student's
personality creative potential; domination of frontal
forms of the training organization to the detriment of
a person-oriented approach; predominance of subject-
object relationships in pedagogical interaction, etc.

Innovative pedagogical technologies significantly
eliminate the disadvantages of the customary
educational process organization. They are purposeful,
systematic and consistent practical implementing
original, innovative methods, methods of pedagogical
actions and means for changing the style of thinking
and behavior of participants in pedagogical interaction,
motivating students to self-improvement, self-
development, and therefore contribute to improving
the quality and effectiveness of the educational process.

It is worth agreeing with the scholars that the
following are relevant today: pedagogical technology
of critical thinking; teaching methods as a research;
integral pedagogical technology; technology of
developmental training; technology of forming a
creative personality; case technology; project
technology; group training technology, etc. To
complete the coverage of this aspect, we establish that
innovation activity is specific and rather complex,
requiring special knowledge, skills and abilities.
Therefore, the implementation of innovations is
impossible without a teacher-researcher who has
systemic thinking, developed ability to creative work,
formed and conscious readiness not only to be involved
in innovation processes, but also to be their initiator.

Thus, the implementation of innovative
pedagogical technologies in the professional legal
training of seafarers we distinguish by the second

pedagogical condition for the purposeful formation
of the legal culture of prospective skilled seafarers.

Regarding the intensity of technological changes,
dynamic innovation processes and constant
information updating in all spheres of public life and
production, it is evident that no institution of
professional (vocational) education can provide
students with the knowledge sufficient for an effective
activity in professional life.

Considering the aforesaid, there is a need for
creating and implementing in professional (vocational)
education schools the mechanisms of development of
students' ability to effective self-education enabling
them to work with different sources of knowledge and
continuously develop their own intellectual potential,
since under current conditions experienced worker
must constantly improve his/her professional level and
gain new knowledge and skills. It's a prerequisite for
maintaining an adequate level of own competitiveness
at the labor market, where the professional
requirements to the specialists are constantly
increasing. Therefore, one of the foreground tasks of
modern education is to develop students' independence,
ability to self-organization, self-development and self-
education.

Most scholars (N.Bukhlova, B.Vovk, N.Kubrakova,
I.Mosya, N.Polovnikova, V.Sknar, A.Trofimenko, etc.)
demonstrate the unity of thoughts stating that self-
education is acquired in the process of independent
work without systematic course of study at an
educational institution. Self-education is an integral
part of systematic study, it promotes the deepening,
expansion and strengthening of mastering the
programme knowledge.

While researching, we concluded that the driving
force of self-education is the internal motivation of
the student. Self-education activities can be considered
as the upper level of personality's development as a
subject of educational and cognitive activities. At the
same time, the effectiveness and results of the
implementation of self-education are more important
in the personal and social sense.

According to our study, the effectiveness of
students' self-education activity depends on the
correctness of its organization at the professional
(vocational) education schools. It is precisely the
systematic work of the teacher aimed at organizing an
effective students' self-education activity and
developing their self-educational competence,
contributes to the education of a personality ready for
self-education through life, able to solve independently
his/her personal as well as global problems, capable
of creativity, self-development and self-realization.

Based on the foregoing, we define the third
pedagogical condition for the purposeful formation of
the legal culture of prospective skilled seafarers:
organizing students' productive self-educational
cognitive and legal activities.
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Legislative regulations, particularly in the field of
maritime law, are constantly changing, new
regulations, requirements and procedures are emerging.
That is why it is extremely important to update
constantly the teaching materials, providing the content
of education with modern knowledge that they could
implement in their professional activities from the first
days of their work. Unfortunately, curricula and
programs don't respond to ongoing changes in the
current legislation, therefore, there is a need to
implement additional forms of study into the
educational process.

Currently, special workshops, studies, special
courses, electives have increased the efficiency of
educational activities due to individualization, wide
variation in the content of education, are becoming
increasingly popular. For example, electives has
occupied an important place in the modern educational
process, since they positively influence the formation
of students' interests, cognitive activity, and facilitate
the development of their creative attitude to
independent work.

In our opinion, some scientists (N.Ostroverkha,
S.Palchevsky, M.Fitsula, V.Chaika, L.Yakimenko, etc.)
emphasize rightly that elective courses are aimed at
enhancing the students' substantive knowledge of the
courses, sections or themes of the subject taking into
account their interests and desires. This is one of the
effective forms of differentiated teaching intended for
improving students' cognitive interests, intellectual
abilities and forming students' vocational guidance.
Compared with classroom studies, elective courses
provide a high level of students' creative abilities.
Search and research methods of teaching, project
method in particular, heuristic method, etc. can be
applied more widely and effectively.

Taking the above-mentioned into account, we must
conclude that the implementation of the elective course
"Contemporary Seafarer's Legal Culture" into training
of the prospective skilled seafarers, firstly, will ensure
the ability to resolve successfully the tasks: to
supplement and deepen the legal knowledge that

students acquire mastering legal disciplines, thereby
expanding their basic legal competence; to increase
students' professionally oriented interest for the future
professional activities; to expand students'
interdisciplinary skills and interests through the
integration of legal knowledge with the knowledge of
professional-theoretical and vocational-practical
training; to complete practice-oriented subject
competence and career orientation.

Secondly, the implementation of such additional
form of professional and legal training for future
proficient seafarers makes it possible to apply a
complex of productive methods of mastering legal
knowledge, extends the content of legal disciplines to
the modern knowledge component, and should
contribute to the effective development of the students'
legal awareness.

Consequently, the implementation of the elective
course "Contemporary Seafarer's Legal Culture" into
the educational process of the Institution of
Professional (Vocational) Education is determined as
the third pedagogical condition for the purposeful
formation of the prospective proficient seafarers' legal
culture.

Conclusions. For the effective formation of the
prospective seafarers' legal culture in the educational
process of professional (vocational) education schools,
it is necessary to ensure the following conditions: the
purposeful development of the students' need for
professional and legal knowledge; application of
innovative pedagogical technologies in professional
legal training of seafarers; organization of effective
students' self-educational cognitive-legal activities;
implementation of the elective course "Contemporary
Seafarer's Legal Culture" in the educational process
of IofV(VT)E.

The prospects of further research are associated
with the development of a structural model for the
formation of the professional legal culture of future
proficient seafarers in the professional (vocational)
education schools of the marine profile.
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Îñíîâí³ äåòåðì³íàíòè ôîðìóâàííÿ ïðàâîâî¿ êóëüòóðè ìàéáóòí³õ êâàë³ô³êîâàíèõ
ìîðÿê³â

Þë³ÿ ªæîê³íà,

àñï³ðàíòêà ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ îá´ðóíòîâóþòüñÿ îñíîâí³ ïåäàãîã³÷í³ óìîâè ö³ëåñïðÿìîâàíîãî ôîðìóâàííÿ ïðàâîâî¿ êóëüòóðè
ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â-ìîðÿê³â ó çàêëàäàõ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè (äàë³: ÇÏ(ÏÒ)Î).
Ôîðìóâàííÿ ïðàâîâî¿ êóëüòóðè ìàéáóòí³õ ðîá³òíèê³â-ìîðÿê³â íàñàìïåðåä ñïðÿìîâàíå íà ôîðìóâàííÿ ó íèõ ñó÷àñ-
íèõ ïðàâîâèõ çíàíü, çîêðåìà ì³æíàðîäíîãî ìîðñüêîãî ïðàâà, ïðàâîñâ³äîìîñò³, óì³íü óñï³øíî ðîçâ'ÿçóâàòè â ìàéáó-
òíüîìó ïðîôåñ³éíî-ïðàâîâ³ ñèòóàö³¿, ãîòîâíîñò³ ïîñò³éíî ïîïîâíþâàòè îáñÿã ïðàâîâèõ çíàíü ó ñàìîîñâ³òí³é ä³ÿëü-
íîñò³. Íèí³ öå îñîáëèâî àêòóàëüíî äëÿ âèïóñêíèê³â çàêëàä³â ïðîôåñ³éíî¿ îñâ³òè ìîðñüêîãî ïðîô³ëþ: â³ò÷èçíÿíå
ñóäíîïëàâñòâî ³ñòîòíî çì³íþºòüñÿ, ì³íÿþòüñÿ óìîâè ðîáîòè ïëàâñêëàäó, çîêðåìà é íà ì³æíàðîäíèõ ñóäíàõ.

Ïðîâ³äíó ³äåþ äîñë³äæåííÿ õàðàêòåðèçóº ïîëîæåííÿ ïðî òå, ùî ïðàâîâó êóëüòóðó, ïðàâîñâ³äîì³ñòü, ïðàâîïîâåä³-
íêó, çîêðåìà ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â-ìîðÿê³â, íåîáõ³äíî ö³ëåñïðÿìîâàíî ôîðìóâàòè, ðîçâèâàòè. Ó ðîáîò³
çàñîáàìè åêñïåðòíîãî îö³íþâàííÿ âèÿâëåíî íèçêó ôàêòîð³â, ùî íàéá³ëüøîþ ì³ðîþ âïëèâàþòü íà ôîðìóâàííÿ ïðà-
âîâî¿ êóëüòóðè ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â-ìîðÿê³â, çîêðåìà: 1) ³ííîâàö³éí³ ïåäàãîã³÷í³ òåõíîëîã³¿; 2) çì³ñò
ïðîôåñ³éíî-ïðàâîâî¿ ï³äãîòîâêè ìàéáóòí³õ ðîá³òíèê³â-ìîðÿê³â; 3) ñó÷àñí³ çàñîáè (â òîìó ÷èñë³ ²Ò-òåõíîëîã³¿) ïðî-
ôåñ³éíî-ïðàâîâî¿ ï³äãîòîâêè; 4) ³íôîðìàö³éíî-îñâ³òíº ñåðåäîâèùå çàêëàäó ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿)
îñâ³òè; 5) ïåäàãîã³÷íà ³íòåãðàö³ÿ; 6) ñàìîîñâ³òíÿ ï³çíàâàëüíî-ïðàâîâà ä³ÿëüí³ñòü ó÷íÿ; 7) ðåçóëüòàòèâí³ ìåòîäè îïà-
íóâàííÿ ó÷íÿìè ïðàâîâèìè çíàííÿìè ³ âì³ííÿìè; 8) ïðîôåñ³éíî-ïåäàãîã³÷íà êîìïåòåíòí³ñòü âèêëàäà÷³â, çàä³ÿíèõ
äî ïðîãðàìè ï³äãîòîâêè ðîá³òíèê³â-ìîðÿê³â; 9) äîñâ³ä ïðîôåñ³éíî-ïðàâîâî¿ ïîâåä³íêè; 10) ìîòèâàö³ÿ ó÷í³â â îâîëî-
ä³íí³ ïðîôåñ³éíî-ïðàâîâèìè çíàííÿìè; 11) ä³àãíîñòèêà, îö³íþâàííÿ òà óïðàâë³ííÿ ïðîöåñîì ôîðìóâàííÿ ïðàâîâî¿
êóëüòóðè ó÷í³â.

Çà ðåçóëüòàòàìè ôàêòîðíîãî àíàë³çó îá´ðóíòîâàíî òàê³ îñíîâí³ ïåäàãîã³÷í³ óìîâè: ö³ëåñïðÿìîâàíå ôîðìóâàí-
íÿ ïîòðåáè ó÷í³â ó ïðîôåñ³éíî-ïðàâîâèõ çíàííÿõ; çàñòîñóâàííÿ ³ííîâàö³éíèõ ïåäàãîã³÷íèõ òåõíîëîã³é ó ïðîôå-
ñ³éí³é ïðàâîâ³é ï³äãîòîâö³ ðîá³òíèê³â-ìîðÿê³â; îðãàí³çàö³ÿ ïðîäóêòèâíî¿ ñàìîîñâ³òíüî¿ ï³çíàâàëüíî-ïðàâîâî¿ ä³-
ÿëüíîñò³ ó÷í³â; óïðîâàäæåííÿ â îñâ³òí³é ïðîöåñ çàêëàäó ïðîôåñ³éíî¿ îñâ³òè ôàêóëüòàòèâó "Ïðàâîâà êóëüòóðà ñó-
÷àñíîãî ìîðÿêà".

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, ïðàâîâà êóëüòóðà, ìàéáóòí³é êâàë³ô³êîâàíèé ðîá³òíèê-ìîðÿê, ì³æíàðî-
äíå ìîðñüêå ïðàâî; ïðàâîñâ³äîì³ñòü.
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Abstract. The paper focuses on the necessity of substantiating the essence and structure of the professional
training of future skilled workers by the dual form of education. In the context of the formulated goal, an analysis
of the concepts of "essence", "structure" and "professional competence" is carried out. On the basis of the results
of analysis and generalization of scientific researches, it has been established that the professional training of
future skilled workers of the machine-building industry by the dual form of education should be assessed by
motivational, cognitive, action-related and reflexive criteria. The structure of professional training of future
skilled workers of the machine-building industry by the dual form of education is presented in the form of four
interrelated components: valuable-motivational, innovational-cognitive, professional-action-related, reflexive-
estimated. The model of the dual form of education in Germany is described. It has been determined that the
interaction between vocational schools in Germany and employers at the individual and institutional level is
considered to be one of the most effective tools for developing a system of vocational education. The author
carries out a theoretical analysis of pedagogical sources of philosophical, educational, methodological,
psychological, pedagogical literature and scientific works of domestic and foreign researchers, normative and
legal documents; modeling (synthesis), comparison, classification, systematization and generalization of theoretical
and experimental data. The peculiarities of updating the contents of vocational education, management of the
system of vocational education, changes in the system of professional training of specialists of the machine-
building industry, adaptation of the structure of vocational education of specialists of machine-building industry
in conformity with the demand on the labor market and the requirements of employers are analyzed. The analysis
of sources about the preconditions and features of updating the contents of vocational education, issues of
management of the system of vocational education, relevant changes in the system of professional training of
specialists of the engineering industry, adaptation of the structure of vocational education in line with the demand
in the labor market and the requirements of employers are carried out. Attention is paid upon the formation of
professionally important qualities of future specialists of the machine-building industry, which are manifested in
psychological, theoretical and practical preparation for professional activity. The main reasons and disadvantages
of the modern system of professional training are determined, directions of modernization of professional training
of specialists of the machine-building industry at the institutions of vocational education (VET) are grounded.

Keywords: vocational education, dual form of education, professional training, social partnership, skilled
working personnel.

Introduction. The country's industry remains one
of the leading industries of management, and the level
of development of machine-building is a significant
indicator of the estimation of the state's economic
growth and its innovative potential. Heavy industry
forms more than 80% of the total value of sold
products, in particular, machine-building accounts for

12-14% (Shapurov, 2009, p. 59). At the same time,
the planned desire for import substitution and the
establishment of new foreign economic relations
indicates an increase in the demand for products of
the machine-building system, increase of its quality,
because the significant part of equipment and machines
produced at Ukrainian enterprises do not fully meet
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the world standards. These problems are solved by
introduction of innovative technologies in production
and increase of the qualification level of enterprises'
personnel. This, in its turn, foresees an increase in the
requirements of enterprises for the professional
qualification of graduates of vocational (vocational
education and training) institutions (hereinafter
referred to as VET institutions), and, therefore,
actualizes structural and informative changes in the
professional training of future specialists of the
machine-building industry in accordance with the
current technical and technological modernization of
production.

The Concept of the implementation of state policy
in the field of vocational education "Modern vocational
education" (for the period up to 2027) provides for a
comprehensive and systematic solution of the tasks
(education quality provision), decentralization of
management and financing, and the creation of
effective models of public-private partnership. The
solution of these tasks necessitates the search for new
forms of organization of educational activity of
students, increase of their activity level in mastering
the future speciality. Therefore, the study of the essence
and structure of the preparedness of skilled workers
of the machine-building industry for professional
activities in conditions of high-tech production is
relevant and is currently timely.

Materials. The processes of globalization of the
country's economy, competitiveness increase, the exit
of Ukrainian enterprises into international markets,
actualize the need not only for skilled workers, but
also for workers with a high intellectual level, creative
abilities and creative thinking, with high responsibility
and self-discipline. As evidenced by the results of the
researches of scientists-economists of the scientific
school of the Institute of Industry Economics of the
National Academy of Pedagogical Sciences of Ukraine
(Amosha et al., 2007, p. 95), it is necessary to have
staff capable of innovative activity, which is
characterized by high level of education and
professional training, the appropriate level of creativity,
the initiation of new ideas, culture and outlook, the
propensity to innovate, the proper level of discipline
and responsibility for the development of innovation
and personnel potential at any enterprise. The most
important qualities that need to be formed by future
skilled workers include: readiness of staff to perceive
technological innovations and systematic upgrading
of the gained knowledge; the need to improve the level
of education and qualification; mastering of modern
production technologies; the presence of a creative
component in the labor activities and the ability to adapt
to technological changes in production (Amosha et al
2007, p. 100-101).

V. Radkevich (2012, p. 6) mentions that employers
pay special attention to the ability of skilled workers
to use knowledge and skills in non-standard situations,
feel the need for constant professional growth,
improvement of professionally important qualities. In
this context, the main task of modern VET institution
in the conditions of rapid changes occurring in the labor
market, is the training of skilled workers capable of
self-realization, rapid adaptation to the requirements
of the workplace, active participation in social-
economic and cultural processes of the country.
Therefore, nowadays an interest increases greatly in
educational technologies, models and innovations that
can provide high quality training of skilled workers
and the implementation of educational state standards
and programs (Drozach, 2009, p. 73-79).

The theoretical basis for the solution of the
mentioned problem is the works of domestic and
foreign scientists: in the philosophy of modern
education (V.Andrushenko, I.Zyazyun, V.Kremen,
V.Lutai, V.Ognevyuk, etc.); lifelong vocational
education (S. Batushev, O.Borodienko, L.Gerganov,
P.Lusan, N.Nichkalo, V.Orlov, L.Pukhovska,
V.Radkevich, S.Sisoyev, etc.), the introduction of a
competent approach in vocational education
(V. Zagvyazinsky, V. Lugovy, V. Yagupov, etc.); the
introduction of innovative learning technologies
(M.Prigodiy, G.Romanova, V.Slastonin, etc.), didactic
and pedagogical aspects of project learning
(L.Zazulina, N.Kulalaeva, O.Marinovska, E.Polat,
etc.); professional training of specialists of machine-
building (A.Lytvyn, O.Markovsky, V.Pardzhnitsky,
L.Slipchyshyn, M.Fomina, etc.). According to the
results of the analysis of the works of German
researchers (A.Shelta, K.Stratman, etc.), the dual
system ensures a close relationship between vocational
training and the production sphere, the timely response
to changes of production sphere's needs in the light of
development trends (Henning and Petzold, p. 185). At
the same time, the problem of the professional training
of future skilled workers of the machine-building
industry at the VET institutions by the dual form of
education is not sufficiently studied.

The main provisions of the organization of the dual
form of education as a practice-oriented one,
distinguishing it from other forms, are as follows:
where: the source of the goal setting is the request of
the economic sphere (the core of "social practice") to
qualified personnel of a certain level, profile and
qualifications; developed mechanisms of public-
private and social partnership are based on the
involvement of interaction of the teaching staff of the
VET institutions with the representatives of the
economic sphere – the direct customers of the working
personnel); the prevailing of practical forms (in
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educational process) enables the formation of specific
professional competencies.

In European countries, with the help of dual
education, companies provide themselves with skilled
staff that meets the specific requirements and demands
of the employers. This allows to save money on the
selection and adaptation of workers, bring up the young
generation of workers in accordance with their
requirements, working conditions, corporate culture
of the enterprise, train the specialist who is able to
join the work from the very first days and perform it at
a high professional level.

The dual form promotes a greater integration of
education, science and business and is widespread in
Germany, Austria, and Switzerland. It focuses on the
spatial and temporal combination according to the
principle: 40% of studies – at the educational institution
and 60% – internships at enterprises (dual education).
In Germany, on average, almost 65% of young people
study by the dual system of education, others – on a
traditional basis (education takes place at the
educational institutions). When, as a rule, our young
people aspire to enter the institution of higher education
after school (hereafter: HEI), more than half of the
children in Germany go through vocational education,
preferring to have a "real business" in their hands. 60%
of young people with secondary education, having
chosen a certain direction of vocational education and
training, are going to study by the dual form. Currently,
there are 450 main specialties (trades) in Germany, of
which 344 are trained within the dual education system.
Despite the fact, the entrepreneurs who participate in
such a program, invest significant amounts and receive
significant benefit from it. All funds invested by them
for the professional training of the specialist are
returned with profits in 9 months, and after maximum
2-3 years.

The results of research on modern models of
vocational education and training in the EU countries
indicate the existence of various types of financial
support for dual education, including through the use
of subsidies. In Austria, in particular, financial grants
are provided both (during the employment of students,
in accordance with the collective agreement in the first
year of apprenticeship), and for each subsequent year
of their stay in employment relationships within the
framework of apprenticeship programs (Radkevich et
al., 2018, p. 162).

The peculiarities of the dual education of specialists
in Germany include those where colleges prepare
specialists, collaborating with production. Curricula
are designed so that during one or two days a week the
student undergoes theoretical training, and during three
or four days he works at the enterprise; the student
receives wages, social privileges from the firm or

factory; after finishing education the graduate passes
the specific state examinations; the main expenses for
vocational training are covered by the enterprise, and
also compensates are paid to instructors who are
diverted from the main work for mentoring; as a reward
for the student (80% of the wage level of a skilled
worker, ranging from 300 to 800 Euros a month); the
state can stimulate the training of specialists in priority
specialties, paying money for different types of state
subsidies to enterprises; the final control of knowledge
of students is carried out by independent commissions
of Chambers of Commerce and Industry in order to
prevent manipulations by educational institutions and
enterprises; after taking exams the graduate receives
three certificates at once: from the vocational school,
from the enterprise and a state recognized specialty
certificate from the Chamber of Commerce and
Industry.

V. Radkevich (2017, p. 8) approves that trainers of
production training (coaches) play a leading role in
the dual system of vocational education in Germany.
They, in accordance with the provision on the
organization of professional training, are responsible
for its quality. Their main task at the enterprise is to
provide students with practical training in a particular
specialty (trade).

Based on the approval of the German educator
V. Grainert (1995), we distinguish a number of
functional criteria of the dual system of vocational
education: the need for the number of workers and
students is regulated by the labor market; if enterprises
offer certain professions and trades, they are guided
by legitimate state norms; the carrier of vocational
education is an enterprise, but the process of
professional training is organized according to state
legislative norms and is subject to direct or indirect
state control; the quality of professional qualifications
is ensured, first and foremost, in accordance with the
requirements of the enterprise, as well as taking into
account the requirements of the state, trade unions and
the Union of specialists; funding for vocational
education by the dual system is made mainly by
enterprises, as well as by different funds and partial
public funding; the level of systematization of
professional training is determined by the needs of the
state, society and it depends on financing.

Assessment of the International Institute for Labor
Quality Monitoring shows that Germany is one of the
leaders in terms of personnel qualifications. Such a
form of vocational education has acted as a product of
social partnership, which is built and supported by the
general goal due to training of highly qualified
personnel in accordance with the needs of the labor
market through established mechanisms of close
interaction between the state, educational institutions
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and employers (Kozak, 2007). It is represented by three
characters: the enterprise (employer), the institution
of education and the Chamber of Commerce and
Industry (an intermediary between the institution of
education and the enterprise). Chamber of Commerce
and Industry carries out the formation of an order for
the training of skilled personnel.

Hence, the dual form of vocational education can
be introduced as an infrastructure regional model that
provides interconnection of systems: forecasting of
needs in skilled personnel, professional self-
determination, vocational education, assessment of
professional qualifications, training and skills
development of teaching staff, including tutors
(instructors) in the workplace. Relations between the
parties are characterized by flexible consensus,
collegiate management system. Each system influences
the development of another one, and one can not exist
without the other one. The effectiveness of the dual
form of education is provided by the integrity and
simultaneous distribution of functions of the
participants.

Methods. In order to solve these identified
problems, traditional methods of pedagogical research
were used, in particular: historical method (study of
literary sources, normative-legal and educational-
methodical documents, comparative analysis of
domestic and foreign experience of training of workers
of the machine-building industry); method of
theoretical research (analysis and synthesis, modeling,
generalization, systematization of theoretical data).

The aim of the paper is to substantiate the essence
and structure of the professional training of future
skilled workers of the machine-building industry by
the dual form of education.

Results and discussions. The radical
transformation of the social-cultural and economic
spaces of Ukraine affects education inevitably,
including vocational one. The new approach to the
system of vocational (VET) education enables to
provide high-quality training of highly skilled
specialists of the future. Currently, VET institutions
are in need of modernizing vocational education. The
implementation of the system of dual training of
working personnel opens up new additional prospects
in raising the level of efficiency of vocational
education.

Based on the research, we consider it necessary to
clarify the meaning of the concept of "essence". The
interpretation of this term is defined as the most
important, main, a content, a basis. From a
philosophical point of view, "essence" is defined as
"the main thing that is decisive in an object and which
is conditioned with deep links and development
tendencies and is recognized at the level of theoretical

thinking" (Busel, p. 14-17). The essence of modern
vocational education is to create a qualitative
educational environment in which graduates meet the
demands of the labor market. Educational environment
should be constantly improved taking into account
modern technological processes. All this is possible
under the condition of effective public-state
partnership, one of the forms of which is the dual form
of education.

In general, revealing the essence of the dual system
of training, it should be noted that it strengthens its
practical orientation by integrating a large volume of
production practice into the educational process, which
enhances the professional mobility of graduates greatly.
At the same time, the introduction of the dual system
involves a fundamental change in the organization of
the educational process, based on a rational
combination throughout the academic year of
theoretical training with production training and
practice at enterprises, organizations. Accordingly, the
role of the principle of individualization of practical
training and the approximation of its content to the
real conditions of the enterprise, which manifests itself
in the maximum practical orientation of tasks and
diploma works on the demands of enterprises and
organizations – future potential employment places for
graduates, is actualized.

In the choice of the vector of scientific research of
the stated topic of the paper, we proceed from the need
to clarify the meaning of the notion of "structure",
which is interpreted "as a way of a logical connection
between the components of objects and the phenomena
of nature and society, thinking and cognition, the set
of essential connections between the allocated parts
of the whole, which ensure its unity; the internal
structure of something" (Shynkaruk, p. 611).

The dual form of education is the maximum
practical oriented training, based on a social
partnership, aimed at creating a new model of
professional training for education researchers (with
an innovative format) which have an extended range
of competencies. As an invariant basis for the process
of person-oriented learning, an ideal model of
competence enables one to design a variety of specific
learning options at all stages of the system of lifelong
education. However, this is a general model, which, in
principle, can not be unambiguous, since the
competences that are formed by students are their
multifaceted, multidisciplinary characteristics, which
are influenced by a significant number of external and
internal factors. They can not be interpreted as a set of
subject knowledge and skills. Whereas the spectrum
of properties and functions of this concept is quite
broad, it is possible to construct several different
models of this concept that form its general (system)
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model. Then, each of the given below models, with
appropriate interpretation, will reflect only certain
aspects of the concept of "competence": cognitive,
operational-technological, motivational, ethical, social,
behavioral, and others. We restrict ourselves to
considering professional competence as an
informational-action-related category and present its
model in the form of four interrelated components:
valuable-motivational, innovation-cognitive,
professional-action-related, reflexive-estimated
(Khutorsky, pp. 60). Valuable-motivational component
involves the ability of future skilled workers to
determine goals (operational, tactical, strategic) in their
professional activity, awareness of their own benefits
from the economic, social, environmental benefits of
work. Innovative-cognitive component covers a set of
theoretical knowledge about the effective use of natural
resources. Innovation is a must for theoretical
knowledge, because renewal of its contents with
information on modern technological processes
(prospected from the point of view of ecological
characteristics, resource and economic efficiency,
technical methods, methods of preventing and reducing
negative environmental impacts) is important for the
formation of energy-efficient competence of future
skilled workers. The Law of Ukraine "About
Innovation Activity" (Ukrainian Legislation, 2002) also
proclaims the necessity of reproduction of "scientific
and technical potential of the country, production of
competitive products" (in the content of theoretical
knowledge). The professional-action-related
component contains an effective, integrative
application of practical skills. N. Nichkalo (2013, p.
87) defines professional competence as the sum of
attributes (mobility of knowledge, possession of
operational knowledge, flexibility, critical thinking,
ability to choose among many solutions the most
optimally). It should be noted that the development of
professional competence of students takes place under
the conditions of comprehension, comparison,
comparative analysis of the obtained results and
previous practical actions (operations), therefore the
reflexive-estimated component is included into the
structure of professional competence.

The diverse description of professional competence
is based on the principle of unity of consciousness and
activity. It contains a set of distinctive features that
make up the contents of the named components.
Taking into account that the highest level of attributes
is taken as a criterion in the scientific literature, the
formation of the professional competence of future
skilled workers is coordinated with the selected
components and determined by the motivational,
cognitive, action-related and reflexive criteria
(Glushchenko, 2017, p. 5).

Under current conditions, approaches to organizing
the educational process in VET are changing.
Organization of educational process is based on the
peculiarities of the business process of the employer
company, which includes all activities necessary for
the performance of educational tasks. The business
process involves receiving orders, scheduling,
delegation of tasks, performance of own volume of
work, documenting of the quality and cost of materials,
as well as the transfer of finished product to the
customer. The running of such a process is the ability
to perform (plan, control) a concrete, typical task for a
given profession, taking into account the organizational
framework conditions. For the researcher of vocational
education, a situation is created in which he uses and
develops his knowledge and skills in the course of
performing professional tasks.

Thus, after analyzing the essence and structure of
the professional training of modern workers, the main
tasks of the dual form of education include:
strengthening and improvement of the practical
component of the educational process and the
preserved sufficient level of theoretical training that
ensures compliance with educational standards;
training of personnel that corresponds to the modern
requirements of the labor market and employers;
increase of the motivation of education researchers to
acquire a specialty (trade), qualification and obtain
employment opportunities; increase of professional
mobility and competitiveness of the graduate in the
labor market; provision of interconnection,
interpenetration and mutual influence of different
systems (science and education, science and
production), which enable to change the education
qualitatively; the adaptation of education researchers
to the conditions of production.

Conclusions. The results of the analysis of
domestic and foreign experience about the training of
working personnel in the system of vocational
education (VET) give us the opportunity to conclude
that the introduction of elements of the dual form of
education has a strategic significance for the formation
of the country's labor potential.

The use of elements of the dual system in the
educational process affects the increase of the
attractiveness of the professions (specialties, trades)
in the machine-building industry; provision of the
growth of mobility and competitiveness of graduates
of VET institutions at the labor market; security of
opportunities for students and teachers to engage in
the most up-to-date production technologies, which,
in the end, will contribute to improving the quality of
vocational and practical training of future skilled
workers of the machine-building industry, and the level
of interaction between the teaching staff of VET
institutions and employers.
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Specification of the essence and structure of the
concept of "professional training of future skilled
workers of the machine-building industry by the dual
form of education" allows to actualize the relationship
of the main components in the overall system model
of the modern graduate. The identified specification

is a prerequisite for the study of the current state of
development of professional training of working
personnel and the development of the appropriate
pedagogical system for the training of working
personnel of the machine-building industry.
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Ïðîôåñ³éíà ï³äãîòîâêà ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â ìàøèíîáóä³âíî¿ ãàëóç³
çà äóàëüíîþ ôîðìîþ çäîáóòòÿ îñâ³òè

Îëåêñàíäð Ñòð³ëåöü,

äèðåêòîð ÄÏÒÍÇ "Äí³ïðîâñüêèé öåíòð ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè", àñï³ðàíò ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè
ÍÀÏÍ Óêðà¿íè, ì. Êè¿â.

Ðåôåðàò: Ó ñòàòò³ çîñåðåäæåíî óâàãó íà íåîáõ³äíîñò³ îá´ðóíòóâàííÿ ñóò³ òà ñòðóêòóðè ïðîôåñ³éíî¿ ï³äãîòîâêè
ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â çà äóàëüíîþ ôîðìîþ çäîáóòòÿ îñâ³òè. Ó êîíòåêñò³ ñôîðìóëüîâàíî¿ ìåòè
çä³éñíåíî àíàë³ç ïîíÿòü "ñóòü", "ñòðóêòóðà" òà "ïðîôåñ³éíà êîìïåòåíòí³ñòü". Íà îñíîâ³ ðåçóëüòàò³â àíàë³çó é óçà-
ãàëüíåííÿ íàóêîâèõ äîñë³äæåíü óñòàíîâëåíî, ùî ïðîôåñ³éíà ï³äãîòîâêà ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â
ìàøèíîáóä³âíî¿ ãàëóç³ çà äóàëüíîþ ôîðìîþ çäîáóòòÿ îñâ³òè ìàº îö³íþâàòèñÿ çà ìîòèâàö³éíèì, êîãí³òèâíèì,
ä³ÿëüí³ñíèì ³ ðåôëåêñèâíèì êðèòåð³ÿìè. Ñòðóêòóðà ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â
ìàøèíîáóä³âíî¿ ãàëóç³ çà äóàëüíîþ ôîðìîþ çäîáóòòÿ îñâ³òè ïðåäñòàâëåíà ó âèãëÿä³ ÷îòèðüîõ âçàºìîïîâ'ÿçàíèõ
êîìïîíåíò³â: ö³íí³ñíî-ìîòèâàö³éíîãî, ³ííîâàö³éíî-êîãí³òèâíîãî, ïðîôåñ³éíî-ä³ÿëüí³ñíîãî, ðåôëåêñèâíî-îö³ííîãî.
Îõàðàêòåðèçîâàíî ìîäåëü äóàëüíî¿ ôîðìè çäîáóòòÿ îñâ³òè â Í³ìå÷÷èí³. Âèçíà÷åíî, ùî âçàºìîä³ÿ ïðîôåñ³éíèõ
øê³ë Í³ìå÷÷èíè òà ðîáîòîäàâö³â íà ³íäèâ³äóàëüíîìó é ³íñòèòóö³éíîìó ð³âí³ ââàæàºòüñÿ îäíèì ç íàéä³ºâ³øèõ
³íñòðóìåíò³â ðîçáóäîâè ñèñòåìè ïðîôåñ³éíî¿ îñâ³òè. Àâòîðîì çä³éñíåíî òåîðåòè÷íèé àíàë³ç ïåäàãîã³÷íèõ äæåðåë
ô³ëîñîôñüêî¿, íàâ÷àëüíî-ìåòîäè÷íî¿, ïñèõîëîã³÷íî¿, ïåäàãîã³÷íî¿ ë³òåðàòóðè òà íàóêîâèõ ïðàöü â³ò÷èçíÿíèõ ³ çà-
ðóá³æíèõ äîñë³äíèê³â, íîðìàòèâíî-ïðàâîâèõ äîêóìåíò³â; ìîäåëþâàííÿ (ñèíòåç), ïîð³âíÿííÿ, êëàñèô³êàö³ÿ, ñèñ-
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òåìàòèçàö³ÿ é óçàãàëüíåííÿ òåîðåòè÷íèõ òà åêñïåðèìåíòàëüíèõ äàíèõ. Ïðîàíàë³çîâàíî îñîáëèâîñò³ îíîâëåííÿ
çì³ñòó ïðîôåñ³éíî¿ îñâ³òè, óïðàâë³ííÿ ñèñòåìîþ ïðîôåñ³éíî¿ îñâ³òè, çì³íè â ñèñòåì³ ïðîôåñ³éíî¿ ï³äãîòîâêè
ôàõ³âö³â ìàøèíîáóä³âíî¿ ãàëóç³, ïðèâåäåííÿ ñòðóêòóðè ïðîôåñ³éíî¿ îñâ³òè ó â³äïîâ³äí³ñòü äî ïîïèòó íà ðèíêó
ïðàö³ òà âèìîã ðîáîòîäàâö³â. Çä³éñíåíî àíàë³ç äæåðåë ùîäî ïåðåäóìîâ òà îñîáëèâîñòåé îíîâëåííÿ çì³ñòó ïðîôå-
ñ³éíî¿ îñâ³òè, ïèòàíü óïðàâë³ííÿ ñèñòåìîþ ïðîôåñ³éíî¿ îñâ³òè, â³äïîâ³äíèõ çì³í ó ñèñòåì³ ïðîôåñ³éíî¿ ï³äãîòî-
âêè ôàõ³âö³â ìàøèíîáóä³âíî¿ ãàëóç³, ïðèâåäåííÿ ñòðóêòóðè ïðîôåñ³éíî¿ îñâ³òè ó â³äïîâ³äí³ñòü äî ïîïèòó íà ðèí-
êó ïðàö³ òà âèìîã ðîáîòîäàâö³â. Àêöåíòîâàíî óâàãó íà ôîðìóâàíí³ â ìàéáóòí³õ ôàõ³âö³â ìàøèíîáóä³âíî¿ ãàëóç³
ïðîôåñ³éíî âàæëèâèõ ÿêîñòåé, ùî ïðîÿâëÿþòüñÿ ó ïñèõîëîã³÷í³é, òåîðåòè÷í³é òà ïðàêòè÷í³é ï³äãîòîâëåíîñò³ äî
ïðîôåñ³éíî¿ ä³ÿëüíîñò³. Âèçíà÷åíî îñíîâí³ ïðè÷èíè é íåäîë³êè ñó÷àñíî¿ ñèñòåìè ïðîôåñ³éíî¿ ï³äãîòîâêè, îá´ðó-
íòîâàíî íàïðÿìè ìîäåðí³çàö³¿ ïðîôåñ³éíî¿ ï³äãîòîâêè ôàõ³âö³â ìàøèíîáóä³âíî¿ ãàëóç³ â çàêëàäàõ ïðîôåñ³éíî¿
(ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, äóàëüíà ôîðìà çäîáóòòÿ îñâ³òè, ïðîôåñ³éíà ï³äãîòîâêà, ñîö³àëüíå ïàð-
òíåðñòâî, êâàë³ô³êîâàí³ ðîá³òíè÷³ êàäðè.
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Abstract. The article reveals the essence of concept "approaches", envisages methodological basis for
shaping the readiness of future physical therapy and ergotherapy specialists to use health and fitness technologies
in professional activity. It is defined that the activity, system, axiology and competence-based approaches
ground shaping the high-qualified, competent specialist in health protection sector where the health and fitness
technologies are the key mean for professional activity. In the framework of our research the general science
basis for shaping the readiness of future physical therapy and ergotherapy bachelors to use health and fitness
technologies forms system and axiology approaches. That gave the possibility to set the aim, tasks and directions
for readiness process shaping, open that essence and structure. The person approach orients the pedagogical
influence on a person's professionally important skills development. The following approach also ground the
theory and methods basis of our research. The activity approach directs the professional training to shaping the
appropriate skills for future specialists, like organization-methodical, cognitive, communication and motofacient
skills. The competence-based approach has become the basis for defining appropriate competences of future
specialists' professional self-realisation.

Keywords: professional training, methodological approach, physical therapy, ergotherapy, physical
rehabilitation.

Introduction. In Ukraine the speciality "physiatrics
and ergotherapy" is a rather new branch of health care.
Therefore, there is a significant scientific interest to
its methodological system: purpose, content,
technologies (methods, forms and means of training)
and training outcomes.

The professional duties of a physical therapist or
an ergotherapist include the disordered function
identification and their functional restoration. Taking
into account that the main means of future professional
activity for these specialists are physical and healthy
technologies, it is necessary to determine the
methodological basis for solving the problem of
forming their readiness to apply the appropriate
physical and health technologies in future professional
activity.

The research aim is to define and substantiate the
methodological approaches to forming the readiness

of future physical therapy and ergotherapy specialists
for using physical and health technologies in future
professional activity.

Methods. Analysis of scientific and methodological
literature, compilation the research results of certain
authors.

Results and discussions. We consider forming the
readiness of future physical therapy and ergotherapy
specialists to apply physical and health technologies
in higher education institutions as a holistic process.
It reflects development features of the professional
activity sphere, the physical therapist's and
ergotherapist's place and role, basic requirements for
theoretical knowledge content and skills necessary for
performing professional activities in efficient way
(successful solving of professionally important tasks
and performing professional functions). Taking into
account the latest trends of higher physical education
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development and transformation, it is important to
formulate the efficient methodological approaches for
future physical therapy and ergotherapy specialists
training.

The methodology as a doctrine of research methods
and techniques examines the essential characteristics
of specific methods of cognition, those form the general
direction of the research (Kuzmyna and Zymycheva
ed., 2000)

The important task of the methodology is to develop
the scientific approaches for investigate any science-
studied phenomena.

In the philosophical dictionary the "approach" is
interpreted "as a complex of paradigmatic, syntagmatic
and pragmatic structures and mechanisms in cognition
or practice; it characterizes the competing (or
historically changing) strategies and programs in
philosophy, science, politics, or in people life and
activities organising" (Frolov ed., 1991).

According to N. Diusheieva's definition (2008,
p.19), the methodological approach is a strategy based
on the main provisions of relevant theory and defines
research directions on the subject of the study.

The analysis of scientific and methodological
materials indicates the possibility of applying a variety
of approaches to create conditions for studying from
different aspects of the phenomena under investigation
on the basis of a separate aspect. This diversity allows
scholars choosing the appropriate approach. However,
given that, it is difficult to understand the subject of
the research from the standpoint of only one approach.
Scientists often rely on several approaches combination
(Grytsay, 2017).

In our study we will consider methodological
approaches to solving the problem of forming the
readiness of future physical therapy and ergotherapy
specialists for using physical and health technologies
in future professional activity, namely: systemic,
axiological, activity, personal, competence.

The system approach is the direction in the special
methodology of science. Its task is to develop methods
for research and designing complex objects organizing
them as systems "(Honcharenko, 1997, p. 305). The
theory of a systematic approach is a scientific
foundation for studying the professional training for
future physical therapy and ergotherapy specialists as
a holistic process with interconnected and interrelated
structural components. Its application in pedagogical
researches is thoroughly represented in the scientific
works by S. Arkhangelskyi, V. Bezpalko,
B. Hershunskyi, V. Zagviazynskyi, A. Zhylina,
V. Kraievskyi, V. Shadrikov and others.

The main principles of system approach are the
following: integrity (simultaneous considering the
system as a whole and at the same time as a subsystem

for higher levels); structure hierarchy (elements
subordination: lower to higher ones); structuring
(analysing system elements and their relationship
within a specific organizational structure); multiplicity
(use of cybernetic, economic and mathematical models
to describe individual elements and systems in
general); systematic (the object's ability to posses all
the signs of the system) (Novykov, 2013, p. 160).

Based on systematic approach, we identified the
structural components of future physical therapy and
ergotherapy bachelors' readiness for using physical and
health technologies as well as connecting them by
structure and functions. They are the motivational-
value, cognitive-content, personality-active. That
created the basis for modelling the training process
for future physical therapy and ergotherapy bachelors
to use fitness and health technologies in their future
professional activities. In addition, the systematic
approach promotes integration of scientific knowledge
tool-set from other disciplines.

Axiology is a philosophical theory or doctrine of
values, their essence and nature, types and values. It
finds out the qualities and properties of objects,
phenomena, processes to meet the needs, interests and
desires of people (Bigun, 2004). The axiological
approach realizes the possibility to direct the content,
forms and methods of forming the future specialists'
professional competence to an individual's values
(Gavrylova, 2015, p. 13).

The standpoint of the axiological (value) approach
foresees training for future physical therapy and
ergotherapy bachelors to use physical and health
technologies taking into account social and individual-
individual value orientations. Given that the profession
of a physical therapist relates to person-person activity.
Its highest value is the person himself, his life and
health. Thus, the activity character depends on the
values system content to determine the individual's
efficient attitude to the objects of his/her activity.
Different objects can cause different activity, like
emotional (sensory), cognitive, behavioural etc.
(Belikova, 2014, p. 20).

Thus, the axiological approach in shaping the
readiness of future physical therapy and ergotherapy
bachelors to use physical and health technologies
directs the process for developing a value relation to
the subjects of their professional activity, their life and
health, and humanist attitude to all rehabilitation
participants regardless of age and their nosological
group.

System and axiological approaches constitute the
general scientific basis for training future physical
therapy and ergotherapy bachelors to use physical and
health technologies. Personality is the socio-
psychological essence of a person. It is formed as a
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result of assimilating the social experience of mankind
(socialization) and self-consciousness forming. The
personal approach is a theoretical and methodological
basis for training future physical therapy and
ergotherapy bachelors to use physical and health
technologies. In terms of pedagogical process its
essence is oriented on a person "as a goal, subject,
result and the main criterion of its effectiveness"; the
recognition of "an individual's uniqueness, his/her
intellectual and moral freedom, the right for respect"
(Slastionin et al., p. 100).

The decisive for an individual's development are
his/her needs, interests, abilities and value orientations
in light of his/her ability to manage their formation.
Nowadays, it is the issue of considerable scientific
interest. The professional training of future physical
therapists and ergotherapists will be as efficient as
possible if the learning process takes into account a
student's individual characteristics, personal interests
and needs.

Taking into account the above-mentioned, we note
that training future physical therapy and ergotherapy
bachelors to use physical and health technologies
should take into account the personal approach. Thus,
it is targeted at developing professionally important
qualities of a person (social, volitional, intellectual and
appropriate physical form). It will contribute to setting
emotional and positive contact with the subjects of
his/her professional activity, clear organization of
various aspects his/her professional activity, gaining
the higher level of professional knowledge,
independence in selecting and justifying health
technologies for rehabilitation purposes, implementing
sports and recreation activities principles.

Personal development depends on the nature of
activity structure. The activity is an expedient
transformation of the surrounding reality by people
where the initial form is labour, namely, labour activity.
Human activity, influencing the surrounding world and
transforming it, is a mean for satisfying its various
needs and simultaneously the factor of its physical,
intellectual, mental and spiritual formation as a socially
useful personality. In this case, the structure of activity
should include the unity of purpose, needs and motives
and their relation, activity and operational component
(Kovinko, 2015, p. 110).

By its essence and content, the concept of "activity
approach" is a complex and multifaceted entity. It
includes the analysis of a person's formation, self-
actualisation, self-development as a subject of activity
(Ivaniuk and Sichkar, 2015, p. 127). The theoretical
substantiation of the activity approach is highlighted
in researches by G. Atanov, I. Bekh, N. Guzia,
L. Zaytseva, G. Ivaniuk, V. Lozova, T. Sevustianenko,
M. Shut and others. The key value of the following

system the activity. Therefore, from the standpoint of
the activity approach, its content and functions, the
process of professional training are oriented on a
student's personal and professional potential
development, shaping his/her vision of the activity
subject. It increases motivation to master theoretical
and methodological knowledge and skills and practice
in practicing physical and health technologies, as well
as independent thinking in solving professional
problems.

Consequently, the activity approach in our study
has become an important methodological basis for
identifying methods, technologies and forms of
organising students' activities aimed at shaping
professionally important skills and practical use of
physical and health technologies in future professional
activities. In particular, organizational and
methodological (managing own activities and
behaviour, planning and implementing individual and
group programs of fitness, rehabilitation and collecting
direction in accordance with patients/clients' functional
state, physical development and health, selecting the
optimal methods, means for solving the set goal etc.),
cognitive (the ability to creatively reconsider and apply
special knowledge in various professional activities,
carry out a prognostic analysis based on the result and
the functional assessment and assessment of physical
development, performance, features of the method of
using physical exercises, etc.), communicative (ability
to establish contacts, prevent conflicts, to establish
productive interaction, etc.), motofacient skills
(technically correct demonstration of motion,
reproduction of the most accurate image of the motor
actions through demonstration and verbal explanation,
etc.).

The competence-based approach is considered by
scholars as the basis for determining learning outcomes
in the form of competence (competencies). The
problem of the competence approach in education was
studied by V. Baidenko, V. Bolotov, F. Honobolin,
B. Yelkonin, E. Zeier, I. Zymnia, I. Ziazun,
V. Kraievskyi, N. Kuzmina, A. Markova, A. Novikov,
O. Ovcharuk, T. Ordzhi, J. Raven, E. Rogov,
B. Serikov, L. Parashchenko, Yu. Tatour, L. Tarkhan,
V. Tusheva, S. Trubachova, G. Freiman, M. Holsted,
A. Khutorskyi, V. Shadrykov and others. Implementing
main provisions of the competence-based approach
directs the professional training process for physical
therapy and ergotherapy bachelors to eliminate the
disadvantages of pedagogical education content. They
are in shifting the emphasis on students' quantitative
assimilation of theoretical information to skills
development for their practical implementation in
professional activities to solve complex professional
tasks. The crucial role in this case is played by the
practical direction of future specialists training.
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According to this approach, the professional
training of future physical therapy and ergotherapy
specialists for using physical and health technologies
in professional activities should be aimed at forming
appropriate competencies necessary for future
specialist's professional self-realisation, in particular:
integral (the ability to solve complex professional tasks
of functions recovery using physical and recreational
technologies), general (the ability to evaluate the results
of own actions and improving the quality of providing
physical and health services, observance of the general
ethical norms in professional communication) and
special (the ability to understand theory and
methodology basis for practicing physical and health
technologies, conduct rehabilitation examination, plan
and implement rehab programs by means of physical
and health technologies respectively to patient's/client's
functional state and physical capacity level etc.). The
activity and competence-based approaches in terms
of our research lead to a practical basis for forming
the readiness of future physical therapy and

ergotherapy bachelors to practice physical and health
activities.

Conclusions. Thus, the following methodological
approaches play a leading role in shaping the
professional readiness of future physical therapy and
ergotherapy specialists to apply physical and health
technologies in future professional activities: systemic,
activity, competence, axiological, personal. The system
approach determines the pedagogical process integrity
with corresponding structure, hierarchy of its
components; the axiological approach contributes to
shaping students' professional and personal values,
visions and motives; the personal approach involves
creating the necessary conditions for developing a
student's professionally important individual qualities;
the competence-based approach directs the
professional training on forming a competent specialist
by means of practice-based training; the priority value
of the activity approach is an individual's activity when
he/she develops and improves the range of his/her
competences.
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ÓÄÊ 37.02:[378:615.8]

Ìåòîäîëîã³÷í³ ï³äõîäè äî ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ ôàõ³âö³â ô³çè÷íî¿ òåðàï³¿
òà åðãîòåðàï³¿

Îêñàíà Áåñïàëîâà,

âèêëàäà÷ êàôåäðè çäîðîâ'ÿ ëþäèíè, ðåàá³ë³òàö³¿, ô³çè÷íî¿ òåðàï³¿ òà åðãîòåðàï³¿, Ñóìñüêèé äåðæàâíèé ïåäàãîã³÷íèé
óí³âåðñèòåò

Ðåôåðàò. Ó ñòàòò³ âèñâ³òëåíî ñóòü ïîíÿòòÿ "ï³äõîäè", ðîçãëÿíóòî ïèòàííÿ ìåòîäîëîã³÷íîãî ï³ä´ðóíòÿ ôîðìó-
âàííÿ ãîòîâíîñò³ ìàéáóòí³õ ôàõ³âö³â ç ô³çè÷íî¿ òåðàï³¿ òà åðãîòåðàï³¿ äî âèêîðèñòàííÿ ô³çêóëüòóðíî-îçäîðîâ÷èõ
òåõíîëîã³é ó ìàéáóòí³é ïðîôåñ³éí³é ä³ÿëüíîñò³. Âèçíà÷åíî, ùî ä³ÿëüí³ñíèé, îñîáèñò³ñíèé, ñèñòåìíèé, àêñ³îëîã³-
÷íèé òà êîìïåòåíòí³ñíèé ï³äõîäè º ́ ðóíòîâíîþ îñíîâîþ äëÿ ôîðìóâàííÿ âèñîêîêâàë³ô³êîâàíîãî, êîíêóðåíòîñï-
ðîìîæíîãî ôàõ³âöÿ ó ñôåð³ îõîðîíè çäîðîâ'ÿ, äå ô³çêóëüòóðíî-îçäîðîâ÷³ òåõíîëîã³¿ ÿâëÿþòüñÿ îñíîâíèì çàñîáîì
ìàéáóòíüî¿ ïðîôåñ³éíî¿ ä³ÿëüíîñò³. Ó ðàìêàõ íàøî¿ ðîáîòè çàãàëüíîíàóêîâå ï³ä´ðóíòÿ ôîðìóâàííÿ ãîòîâíîñò³
ìàéáóòí³õ áàêàëàâð³â ç ô³çè÷íî¿ òåðàï³¿, åðãîòåðàï³¿ äî çàñòîñóâàííÿ ô³çêóëüòóðíî-îçäîðîâ÷èõ òåõíîëîã³é ñêëàäà-
þòü ñèñòåìíèé òà àêñ³îëîã³÷íèé ï³äõîäè, ùî äàëè çìîãó âèçíà÷èòè ìåòó, çàâäàííÿ ³ ñïðÿìóâàííÿ ïðîöåñó ôîðìó-
âàííÿ ãîòîâíîñò³, ðîçêðèòè ¿¿ ñóòü òà ñòðóêòóðó. Îñîáèñò³ñíèé ï³äõ³ä ñïðÿìîâóº ïåäàãîã³÷íèé âïëèâ íà ðîçâèòîê
ïðîôåñ³éíî âàæëèâèõ ÿêîñòåé îñîáèñòîñò³ ³ ñòàíîâèòü òåîðåòèêî-ìåòîäè÷íó îñíîâó íàøîãî äîñë³äæåííÿ. Ä³ÿëü-
í³ñíèé ï³äõ³ä íàö³ëþº ïðîôåñ³éíó ï³äãîòîâêó íà ôîðìóâàííÿ â³äïîâ³äíèõ óì³íü òà íàâè÷îê ìàéáóòíüîãî ôàõ³âöÿ,
ñåðåä ÿêèõ – îðãàí³çàö³éíî-ìåòîäè÷í³, ï³çíàâàëüí³, êîìóí³êàòèâí³ òà ðóõîâ³ óì³ííÿ. Êîìïåòåíò³ñòíèé ï³äõ³ä ñòàâ
áàçîâîþ îñíîâîþ äëÿ âèçíà÷åííÿ â³äïîâ³äíèõ êîìïåòåíòíîñòåé, íåîáõ³äíèõ äëÿ ïðîôåñ³éíî¿ ñàìîðåàë³çàö³¿ ìàé-
áóòí³õ ôàõ³âö³â.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà ï³äãîòîâêà, ìåòîäîëîã³÷íèé ï³äõ³ä, ô³çè÷íà òåðàï³ÿ, åðãîòåðàï³ÿ, ô³çè÷íà ðåà-
á³ë³òàö³ÿ.
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Abstract. The national professional (vocational) and pre-high tertiary education are represented based on the
analisys national legislation, the materials of Ukrainian and foreign mass-media, scientific articles on reforming
education system issues, statistic data of Ministry of Education and Science of Ukraine, State Statistics Service of
Ukraine, State Employment Service, the Internet-sources (HeadHanter, UNESCO Database, Approved Event
(UFI), Eurostat Educational Statistics), VET schools and colleges web-sites, analytical materials the Institute of
vocational education of the National academy of educational sciences of Ukraine (NAES), Institute of information
technologies and learning tools of NAES of Ukraine.

Common problems of professional (vocational) and pre-high tertiary education digitalisationare the following:
education development lagging (content, training forms and methods, technical equipment) in comparison
with digital technologies development pace: outdated occupations; education program content and labour
market requirements disbalance; conservative training methods and forms for future specialists training and
the teaching staff upskilling, VET schools outdated material and technical basis; low digital competence level
of most VET schools managers and teaching employees; poor communication of business, IT companies and
education establishments. The professional (vocational) and pre-high tertiary education digitalisation prospects
are identified in the context of digital society building and digital economy development: public-private
partnership strengthening; dual form of education introduction; distance and mixed learning (blended learning)
organization; inclusive education introduction; competence-based approach in the educational process; scientific
and educational on-line platforms creation; individual education pathways building at educational institutions
for employment in "digital workplaces"; the introduction of new forms and methods for educators digital
competence improving the (digital workshops, barcamps, virtual laboratories).

Keywords: ²Ò education, education digitalisation, digital competence, digital culture, professional
(vocational) and pre-high tertiary education.

Introduction. In the early 2000 all around the world
the share of the traditional economy is decreasing and,
at the same time, the digital one is rapidly increasing.
The analytical materials of the World Economic Forum
in Davos (2019) identified a list of the most promising
digital technologies, including mobile, cloud,
biometric, blockchain, virtualization, augmented
reality, additive (3D-printing), identification, digital
intelligence. Among the priority issues of the world
community is the search for new tarining forms and
methods to provide vocational education and training

(VET) schools leavers with skills for life and work
under the conditions of Industry 4.0.

The forum noted that 10 trillion dollars are being
spent to train 1.5 billion children in the world At the
same time, it was stressed that mostly these investments
are for the "curricula and subjects not been changed
for 150 years" (Kornienko, 2019). This problem is
completely crucial for VET and pre-high tertiary
education (pHTE) in Ukraine when the digital
economy is a new and unusual development paradigm.

The first step towards the domestic digital economy
development was made by the Ordinance of the

INSTITUTE OF VOCATIONAL
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Cabinet of Ministers of Ukraine in 2018 "On approval
the concept for developing the digital economy and
society of Ukraine 2018-2020 and adopting the plan
of implementation activities" (Ukrainian Legislation,
2018). The Concept focuses on developing the digital
competences for all Ukrainian citizens, implementing
the concepts on digital jobs, real sector of economy
digitization and forming the thorough national policy
for degitalisation the education sector. Therefore, the
analysis of the national VET main problems and
perspectives in the context of digital society and
economy development and the enderpinned need to
solve the government's priority tasks on education
process digitalization is an urgent problem for modern
professional and pre-high tertiary education.

Materials. By and large the attention of modern
researchers is focused on the problems of general
secondary education informatization in Ukraine, ICT
use in school education, theoretical and methodological
principles for computer science teachers training etc.
At the same time, some aspects of national professional
(vocational) education (P(V)E) and pHTE systems
digitalization are represented in papers by
O. V. Baseliuk, V. Yu. Bykov, O. D. Humenniy,
A. M. Gurzhiy, A. G. Kononenko, N. V. Morse,
L. M. Petrenko, V. O. Radkevych, O. M. Spirin and
others. Among the recent studies, the following works
should be noted: O. V. Baseliuk (2019, p. 5), where
VET digitalization is represented as a global socio-
natural process; A. G. Kononenko (2016, pp. 61-64) –
devoted to various aspects of informational and
educational environment creation in VET schools;
O. D. Humenniy and V. O. Radkevych (2016, pp. 11-
19) on studying SMART-complexes for educational
subjects in VET schools and the information culture
of managers (Humenniy, 2013, pp. 84-89), M.-O.
Ershov (2018, pp. 79) outlining the role of Ukrainian
IT education in the global market for information
products and services. At the same time, the issue of
continuity coverage in the domestic IT education
development and generalizing main trends on modern
VET and pHTE digitalization are still crucial.

Therefore, the research aim is to identify and
analyse main problems and perspectives of
digitalization the modern professional (vocational) and
pre-high tertiary education in Ukraine.

To achieve the stated goal, the methods of analysis,
systematization and synthesis of the elaborated sources
are used, among them: natioanl legislative documents,
materials of Ukrainian and foreign mass media,
scientific publications on education system reforming
in Ukraine, statistics of the Ministry of Education and
Science of Ukraine, State Statistics Service of Ukraine,
State Employment Service, the Internet-sources
(HeadHanter, UNESCO Database, Approved Event
(UFI), Eurostat Educational Statistics), analytical

materials and reports of the Institute of vocational
education of the National academy of educational
sciences of Ukraine (NAES), Institute of information
technologies and learning tools of NAES of Ukraine,
etc.

Results and discussions. "The Concept on
development the digital economy and society of
Ukraine 2018-2020" is focused on important economic
and social trends that can be taken into account in the
process of national VET and pHTE systems reforming.
Among them there are the digital competencies
development for all citizens of Ukraine, the real sector
of economy digitalization and the concept on digital
jobs impelmentation (Ukrainian Legislation, 2018).

Despite the outlined tasks prolongation on the long
run, the Concept authors deliberately limited the
validity of the document for a three-year term (2018-
2021) (Dubrovik-Rokhova, 2018). According to the
Moore Act (Moore, Gordon E., Cramming more
components on integrated circuits, Electronics, Vol.
32, No. 8, April 19, 1965), the speed and development
of digital technology should double each year. So, three
years study at the educational institution for the digital
world means six. Even taking into account the fact
that the Moore Act was limited in time (DLOG MIT,
2017), nowadays it is increasingly being discussed
changing the high-speed paradigm of digital
technology development, thanks to its intensive
logistics development in various spheres of activity.
In particular, engineers and businesses made operating
plans and computer vendors could predict the vanishing
and forthcoming generations of machines.

At the World Economic Forum in Davos (2019),
the problem of the education development lag
comparative to digital technologies development
movement was called the global challenge of our age.
Forum participants admitted that mostly educational
investment was directed at curricula and subjects not
been undergone the significant changes for long time.
The post-Soviet VET system turned out to be too
cumbersome and awkward to meet the ever-increasing
economy and society needs of a changing digital era.
Already traditional VET system critical gap with
society and economy demands, those being digitalised
much faster, is explained by digital technologies rapid
development pace. At the same time, there are some
other reasons.

For example, VET digitalization problems are also
related to the teachers' digital competence level and
the outdated material and technical base of a large
number of VET schools. In lots of VET schools
managers and educators still prefer a printed book and
chalk, rather than electronic educational resources,
SMART complexes, distance learning forms, virtual
labs, etc. This is confirmed by the results of an
experimental study of VET schools managers' and
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pedagogical staff's readiness to develop and use
SMART complexes for skilled worker staining. The
experiment was conducted by IVET of NAES of
Ukraine in 2018 (Prihody, 2018). As a part of the study
the hypothesis on teaching employees' readiness to
develop and use SMART-complexes is capable to be
developed while increasing their SMART-technologies
awareness level was put forward. Therefore, the
attention was focused on the following levels
identification. It was found that only one third of the
interviewed VET managers has a high level of
SMART-technologies awareness. In addition, it was
found that 79% of interviewed VET managers use the
uncomputerised information sources for their work,
and only 21% the computerized ones.

It is also established that the overwhelming majority
of managers can not conduct research using virtual
reality systems, use arrays of information stored in it,
and construct managerial situations models of
information-analytical and psychology-pedagogical
nature. It is found that 52% of teachers those asked of
general and specialist disciplines do not understand
how the subject SMART complex can contribute to
improving teaching quality. Moreover, for the
experienced educators (of more than twenty years) this
tendency is more vivid. This can be explained by the
fact that this category of teachers did not receive proper
informational education in his/her time and during his/
her next professional activity he/she himself/herself
was not able to master digital skills at sufficient level
for of modern vocational training efficient
organization. It is obvious that such low digital-skills
of VET schools managerial and pedagogical staff are
seriously hampering P(V)E digitalization processes.
Thus, the problem of increasing the digital competence
level (a set of knowledge and skills necessary for using
ICT and digital media in pedagogical activities) and
digital culture (value system, digital competence,
ethical behaviour in the field of digital relations, critical
thinking and creativity) is outlined (Baseliuk, 2018,
pp. 83-84). The traditional system of teachers advanced
evelopment cannot out-do this problem independently.
Obviously, it needs to be solved with employers, civic
organizations, and IT companies. In particular,
BarCamps – informal democratic open interactive
meetings of educators, researchers, IT specialists,
business representatives, non-governmental
organizations, and government officials – have proved
to be an effective form of teachers digital culture and
competence increasing. These are conferences of open
discussions, trainings, presentations form where the
informal atmosphere motivates participants for self-
education and self-development.

The low pace of VET digitalisation is also
attributable to very weak links of VET and business.

It is known, for example, that in the second half of
XIX century the attention of businessmen to their
children's education level became steadily increasing.
If in the 1860's their educational level reached a
commercial school or a real college, then since the
1890's it went up to a prestigious university or a higher
technical institution. At the end of XIX century for
the entrepreneurial class, education became not only
the element of prestige, but also a reason for financial
security of the merchant dynasties (Yershova, 2015,
p. 117). That was explained by the fact that the head
of the family inherited not only his acquired capital
but also a special economic way of thinking, where
the education of workers was a condition for creating
a stable social environment for the expansion of
entrepreneurial activity. The intensively growing
demand of the economy in educated specialists helped
entrepreneurs to realize the need for modern
professional education not only for their workers, but
also for raising the general educational level of the
population. That motivated the commercial and
industrial elite to establish and maintain modern
educational institutions – commercial, technical, and
artisan (Yershova, 2018, p. 158).

Unfortunately, nowadays business structures are
only beginning to show an active interest in taking
part in completing the order for workers training and
updating VET content in accordance with digital
economy requirements. This is reflected in the Concept
of development the digital economy and society of
Ukraine 2018-2020, where the "human capital, ie
knowledge, talents, skills, experience, people's
intelligence" was recognized as the driving force
(Ukrainian Legislation, 2018, p. 5). At the same time,
the Concept in the part "Education", first of all,
emphasizes the conditions of improvement the general
secondary education digitalization without direct focus
on the corresponding problems of VET and pHTE.
However, the text of the document adresses not only
to pupils but also to students and can serve as evidence
of the Concept provisions extension on VET and pHTE
also.

In particular, the Concept refers to the need to
digitize the agricultural sector and the competitiveness
of domestic farmers as well. That is, a new stage in
the agrosphere development will require the ability of
modern specialists to use geoinformation systems, on-
board computers, smart equipment, to implement
innovative ways of cultivating plants and soils,
fertilizing and chemical melioration, plant protection
products, servicing soil scanners, vertical greenhouses
and drones, helicopters-sprayers, etc. According to
well-known McKinsey Global Institute research, the
leader in replacing manual labour will be the
agriculture sector where the largest number of workers
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is emploed (Today, 2017). Thus, there is a need to
prepare VET and pHTE graduates for "digital
agriculture" introduction, called "precise agriculture"
in mass-media. In agro professions top of near future,
those are already in the scope of interests of leading
agrocompanies of Ukraine, there is an engineer of
precision farming systems, a digital agronomist, an agri
data analyst, an innovator. These professions those can
be successfully mastered by pHTE graduates in terms
of quality digitalisation.

For example, vacancies of precision farming
engineers in the media are called "vacancy of dreams"
for today's young mechanics, machine operators, and
service center engineers (Approved Event (UFI),
2018). These specialists are expected to become
"universal soldiers" of the agrarian sector, able to cope
with microprocessors, innovative GIS-systems and
monitoring systems. It is also forecasted that in several
years the agronomists' digital-skills to operate drones,
plan agro-operations with the help of a single farm
platform (farm-management) and digital maps (farm-
management) – will form the basis for hard-skills
formation and successful professional career building.

To form those skills, only classroom work in
educational institutions is obviously not enough. It
requires permanent practice and self-education. If
modern educational institutions can not provide that,
their bankruptcy will only be a matter of time.
International exhibitions of agricultural machinery and
equipment, taking place in Kyiv, prove that by
demonstrating rapid agriculture sector digitization. In
addition, the Annual Young Specialists Days, called
"Career fair" (UFI), 2018), also confirm the fact that
at the following occupations are already vacancies in
many agro-companies of Ukraine (Eridon, LLC
"Agrobudnevny alliance" Astra "AMACO Ukraine
LLC", "Agrosem Ltd.", "Agrotek" Ltd.,
"Ukravtozapchastna" LLC, TM Khlibodar, Timac
Agro Ukraine LLC, Cygnet Agrocompany, TERRA
FUD Group, LLC "Food DEVELOPMENT", LLC
"Bison" -Import ", Ltd. AVD YU avd-ua.com, PrAT
Volodymyr-Volynsky poultry farm" Epicurus ", Kernel,
UKRAVIT Group of Companies).

Rapid digitization tendency in agro-sector will
increase the interest of modern agribusiness in using
digital technologies not only in the field, but also in
the household and workers' homes. In essence, at
present the agricultural sector digitization is the only
real way to stop the disruption to rural community,
reducing the rural population incomes and their
migration to cities. Hence, agriculture sector
digitization is a dialectical chance to regain the prestige
of agroprofessions that already occurred in Ukrainian
villages in the 50s of the last century, when a tractor
driver and an agronomist were the most prestigious
professions in society.

The same thing happens in industry sector oriented
on Industry-4.0. A serious challenge for modern VET
and pHTE systems has become a powerful wave of
advanced technologies (cloud, mobile, paperless,
unmanned, additive, biometric, quantum, through,
block, supercomputer, identification, open source), as
well as the Internet of things , "big data, "predictive
analytics", fuzzy calculations, robotics, artificial
intelligence, etc. (Yanenkova, 2017, pp. 182-183). No
doubts, there is a need to bring together digital industry
and industry representatives to develop new products
and services, create "road maps" of digital
transformations for the search, digitalization initiatives
development and implementation in the industry. It
also requires skilled workers and professionals of a
new quality capable to work with Industry 4.0
technologies. That is, the modern VET schools and
colleges have to train prepare their graduates to perform
their professional functions in terms of "digital
workplace".

In the draft of the Strategy of Ukraine for the
industrial complex development up to 2025, the
shortage of skilled workforce for industry needs was
recognized as the second of the eight key problems of
domestic industry development (Ministry of Economic
Development and Trade of Ukraine, 2018). The
situation in Ukraine with an insufficient number of
skilled workforces is alleged to be aggravated. For
example, at the end of 2017, the demand of employers
for skilled workers with the tool was almost 24% of
the total economic number of vacancies. The demand
of employers for technical staff, operators of
technological equipment and machines doubled. The
situation deterioration is due to the mass outflow of
skilled workforce abroad. According to Eurostat
(2016), the number of visas issued to the Ukrainians
for residence in EU countries more than doubled.
Moreover, 75% of the permits received were related
to employment. Since 2009, the number of the
Ukrainians who went abroad to study abroad has
increased by 129% as well. According to IVET (2017),
the survey of VET students regarding the choice of
the country for their further professional career
development also suggest that 43% of the respondents
(sample – 1680 students) see that outside Ukraine, and
24% were not determined on this issue (Yershova,
2018, pp. 166).

The unsatisfactory position of modern vocational
education is conditioned by its outdated material and
technical base, low wages of teachers and masters of
industrial training, low level of their readiness to use
ICT in educational process, training methods and forms
disbalance with LM and economy needs, low
communication level between industry, education and
IT companies. To overcome the educational crisis, the
mere declaration of the country's course on the
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digitization of the economy and society is obviously
not enough. The leading economists of Ukraine
emphasize that any state will be able to maximize the
return on the digitization of its economy only if the
money is constantly invested in the education system
(Yanenkova, 2017, p. 179).

Thus, one of the important directions of the Strategy
of Ukraine for the industrial complex development up
to 2025 implementation is to provide professional staff
training in accordance with industry needs. To this end,
it is proposed: to popularize and distribute the system
of dual education; practice work-based learning
(WBL); support training centers setting and
development at industrial enterprises; organize
seminars and training courses to build new staffing
competencies in industry with a view to introducing
digital technologies and ensuring effective
communication between industry and education; to
modernize professional standards of industrial
specialties; systematically supplement the list of new
professions, determined by digital competencies, and
add them to the State Classification of Professions
(Ministry of Economic Development and Trade of
Ukraine, 2018). The offered measures analisys of the
Strategy draft confirms the readiness of the state to
support their implementation not only within formal
education, but also directly in production. Therefore,
if the system of formal vocational education is not
quickly upgraded taking into account all modern
challenges, then there are high risks for the loss
educational services monopoly.

The course of Ukraine to create a digital economy
puts the society and the state face-to-face with the
problem of choosing the priority of technology
development or use. Obviously, business,
manufacturing, state, and citizens are the best
consumers of the technologies designed and adapted
to the needs of the mass consumer of digital technology.
On the other hand, it is logical that fundamental and
applied sciences, entrepreneurs-innovators, startup
communities, in the first place, should focus on new
technologies and products creation. However, Ukraine,
where IT specialists, as the media wrote, "has already
digitized the half of the world (Dubrovik-Rochova,
2018), has only now officially embarked on the digital
economy development and recognized the need for
training specialists capable to create their own
innovative technologies. In light of this, the digital
education system is intended to prepare not only a mass
digital technologies consumer but also a creative
person capable to produce new ideas and products
under certain conditions.

Hence – there is a problem of appropriate methods
selection, training means and forms for a professional
innovator training. It requires: distance education
development; broadband access to the Internet for
trainees and students; digital platforms creation with
interactive and multimedia content support for the
general access of institutions and educational entities,
tools for automating main working processes of an
educational institution; introduction of innovative
computer, multimedia, computer-based learning tools,
high-tech equipment for creating a digital educational
environment (mixed learning classes, multimedia and
inclusive classes, research STEM centers, virtual
laboratories); the study of computer science with
emphasis on teamwork and creativity; games-based
learning to develop critical thinking.

The ignoting by formal education system managers
these obvious tendencies and needs will only lead to
the qualified personnel's attention switching to the
system of informal and non-formational education. Its
perspectives are quite clearly formulated in many
government documents.

Conclusions. The general problems of national
VET and pHTE digitalization were identified and
characterized, namely: the development of education
from the pace of development of digital technologies;
curricula content and LM needs disbalance; low
communication level of business, IT companies and
educational institutions; obsolete specialties, according
to which VET schools train specialists; low level of
VET schools managers' and teaching staff digital
competence; conservative training methods and forms
for future specialists and teachers upskilling; outdated
Vet schools material and technical base.

The prospects of digitalization VET and pHTE in
the context of digital society and economy
development are defined: public-private partnership
strengthening; dual form of education introduction;
distance and mixed learning (blended learning)
organization; inclusive education introduction;
competence-based approach in the educational
process; scientific and educational on-line platforms
creation; individual education pathways building at
educational institutions for employment in "digital
workplaces"; the introduction of new forms and
methods for educators digital competence improving
the (digital workshops, barcamps, virtual laboratories).

The prospective areas for further researches are the
study of informal and informational IT education
development peculiarities in Ukraine.
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Ìèêîëà-Îëåã ªðøîâ
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Ðåôåðàò. Ïðîáëåìè ³ ïåðñïåêòèâè öèôðîâ³çàö³¿ â³ò÷èçíÿíî¿ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) òà ôàõîâî¿ ïå-
ðåäâèùî¿ îñâ³òè âèñâ³òëåíî íà îñíîâ³ óçàãàëüíåííÿ àíàë³çó â³ò÷èçíÿíèõ çàêîíîäàâ÷èõ äîêóìåíò³â, ìàòåð³àë³â óêðà-
¿íñüêèõ ³ çàðóá³æíèõ ÇÌ², íàóêîâèõ ïóáë³êàö³é ç ïèòàíü ðåôîðìóâàííÿ ñèñòåìè îñâ³òè Óêðà¿íè, ñòàòèñòè÷íèõ ìàòå-
ð³àë³â ÌÎÍ Óêðà¿íè, Äåðæñòàòó Óêðà¿íè, Äåðæàâíî¿ ñëóæáè çàéíÿòîñò³, ³íòåðíåò-ðåñóðñ³â (HeadHanter, UNESCO
Database, Approved Event (UFI), Eurostat Educational Statistics), ñàéò³â çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿)
îñâ³òè (äàë³: ÇÏ(ÏÒ)Î) òà ôàõîâî¿ ïåðåäâèùî¿, àíàë³òè÷íèõ ìàòåð³àë³â òà çâ³ò³â ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿
îñâ³òè ÍÀÏÍ Óêðà¿íè, ²íñòèòóòó ³íôîðìàö³éíèõ òåõíîëîã³é ³ çàñîá³â íàâ÷àííÿ ÍÀÏÍ Óêðà¿íè.

Âèÿâëåíî é îõàðàêòåðèçîâàíî çàãàëüí³ ïðîáëåìè öèôðîâ³çàö³¿ â³ò÷èçíÿíî¿ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷-
íî¿) òà ôàõîâî¿ ïåðåäâèùî¿ îñâ³òè, à ñàìå: â³äñòàâàííÿ òåìï³â ðîçâèòêó îñâ³òè (çì³ñò, ôîðìè é ìåòîäè íàâ÷àííÿ,
òåõí³÷íå îñíàùåííÿ) â³ä òåìï³â ðîçâèòêó öèôðîâèõ òåõíîëîã³é; çàñòàð³ë³ñòü ñïåö³àëüíîñòåé, çà ÿêèìè çàêëàäè
ÇÏ(ÏÒ)Î ãîòóþòü ôàõ³âö³â; íåóçãîäæåí³ñòü çì³ñòó íàâ÷àëüíèõ ïðîãðàì ³ç ïîòðåáàìè ðèíêó ïðàö³; êîíñåðâàòèâí³
ìåòîäè ³ ôîðìè íàâ÷àííÿ ìàéáóòí³õ ôàõ³âö³â òà ï³äâèùåííÿ êâàë³ô³êàö³¿ ïåäàãîã³â; â³äñòàëà ìàòåð³àëüíî-òåõí³÷-
íà áàçà çàêëàä³â îñâ³òè; íåäîñòàòí³é ð³âåíü öèôðîâî¿ êîìïåòåíòíîñò³ áàãàòüîõ êåð³âíèê³â çàêëàä³â îñâ³òè òà ïåäà-
ãîã³÷íèõ ïðàö³âíèê³â; íèçüêèé ð³âåíü êîìóí³êàö³¿ ì³æ á³çíåñîì, ²Ò-êîìïàí³ÿìè òà çàêëàäàìè îñâ³òè. Âèçíà÷åíî
ïåðñïåêòèâè öèôðîâ³çàö³¿ ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) òà ôàõîâî¿ ïåðåäâèùî¿ îñâ³òè â êîíòåêñò³ ðîçáóäî-
âè öèôðîâîãî ñóñï³ëüñòâà òà ðîçâèòêó öèôðîâî¿ åêîíîì³êè: çì³öíåííÿ ïóáë³÷íî-ïðèâàòíîãî ïàðòíåðñòâà; âïðîâà-
äæåííÿ äóàëüíî¿ ôîðìè íàâ÷àííÿ; çàïðîâàäæåííÿ ³íêëþçèâíîãî íàâ÷àííÿ; âèêîðèñòàííÿ â îñâ³òíüîìó ïðîöåñ³
êîìïåòåíòí³ñíîãî ï³äõîäó; îðãàí³çàö³ÿ äèñòàíö³éíîãî òà çì³øàíîãî íàâ÷àííÿ (blended learning); ñòâîðåííÿ íàóêî-
âî-îñâ³òí³õ on-line ïëàòôîðì; âèáóäîâóâàííÿ ó çàêëàäàõ îñâ³òè ³íäèâ³äóàëüíèõ îñâ³òí³õ òðàºêòîð³é äëÿ ïðàöåâëà-
øòóâàííÿ íà "öèôðîâèõ ðîáî÷èõ ì³ñöÿõ"; çàïðîâàäæåííÿ íîâèõ ôîðì ³ ìåòîä³â ï³äâèùåííÿ öèôðîâî¿ êîìïåòåí-
òíîñò³ ïåäàãîã³â (öèôðîâ³ ìàéñòåðí³, áàðêåìïè, â³ðòóàëüí³ ëàáîðàòîð³¿).

Êëþ÷îâ³ ñëîâà: ²Ò-îñâ³òà, öèôðîâ³çàö³ÿ (ä³äæèòàë³çàö³ÿ) îñâ³òè, öèôðîâà êîìïåòåíòí³ñòü, öèôðîâà êóëü-
òóðà, ïðîôåñ³éíà òà ôàõîâà ïåðåäâèùà îñâ³òà.
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Abstract. The article deals with the epistemological and axiological essence of the legal culture of pedagogical
workers of professional (vocational) education (P(V)E) institutions. The concept of culture as a way and result of
human activity is revealed. The attention is paid to epistemological understanding of culture, philosophical
approaches to the definition of legal culture, issues of a modern teacher's legal culture development etc.

The normative consolidation of culture in the legislation of Ukraine is highlighted. It is established that
culture is a social determinant: material achievements, spiritual and social values of a man/society while
being; social rules and traditions expressed in the individuals' and society's behaviour; human characteristics
in the context of good and evil social perception paradigm. The focus is on the P(V)E institutions teaching
staff's legal culture as an important element of the system on establishing the rule of law in all spheres of public
life, freedom, implementation of various spheres and of implementation forms for the national social and legal
reform. The epistemological and axiological component of the legal culture is revealed. The broad and narrow
decennial sense interpretation of legal culture is established. The attention is paid to determining the goal on
pedagogical workers' legal culture forming as a system of legal knowledge and skills in combination with the
personal and value component of vocational and pedagogical activities. It has been established that the
epistemological and axiological essence of legal culture is considered as the legal consciousness of P(V)E
institutions pedagogical workers. That is manifested through their attitude to personal interests, social values
and norms of law.

Keywords: axiological, epistemology, culture, right, legal culture, pedagogical workers, professional
(vocational) education institutions.

Introduction. Development of P(V)E institutions
pedagogical workers' legal culture under current
conditions becomes an integral part of their
professional activity content, forms and methods.
According to the results of conducted surveys among
P(V)E institutions teachers, the share of legal nihilism
in the pedagogical sphere is quite high and constitutes
63%. Teachers do not have enough knowledge of
educational legislation, as well as labour, civil,
administrative and criminal law. After all, in many
situations of the specified spheres they should take
into account the right for written dispositive and

imperative norms while their vocational and
pedagogical activities. It is about the educators' use of
legal norms while shaping the personality of future
specialists by demonstrating their own value
orientations, legal culture and life experience. In this
context, the legal experience of a teacher covers his/
her legal consciousness, behaviour and activities.

From the point of view of pluralism, it is important
to consider the legal culture of the P(V)E institutions
teaching staff in the epistemological and axiological
context. Indeed, such a context of understanding the
legal culture is directly related to the spheres of human
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life where it is applied. At the same time, in each case
there are differences in the understanding its
components content due to the specifics of social roles.

Epistemological feature of the legal culture is its
temporal boundaries, that is, the legal culture may
belong in a certain epic, and may go beyond its limits;
such a transition in the time frame is an ideal culture.
Given the axiological understanding of legal culture,
it is disclosed through legal values as certain social
and legal phenomena, means and mechanisms of
functioning.

Materials. The theoretical foundations of the study
of gonoseologi -axiological understanding of P(V)E
institutions pedagogical workers' legal culture are the
works of domestic and foreign scholars on the
following issues: philosophy of culture (P. Gurevich,
A. Mogylny, M. Kagan, etc.), philosophy of law
Golovchenko, O. Skakun, S. Stanik, etc.), philosophy
of education (V. Andrushchenko, V. Kremen, V. Lutai,
V. Ognevyuk, etc.).

An epistemological understanding of culture was
studied by scientists through the relation of "culture-
nature" (M. Maksyuta, L. Sarakun, D. Pivovarov,
T. Eliot), "natural-artificial" (K. Kyrylenko,
P. Gurevich, etc.), "culture -civilization "(K. Zuev,
O. Litvinov, O. Maltsev, etc.).

Philosophical approaches to the definition of the
legal culture were substantiated by I. Nadolny,
R. Serbin, V. Shishkin, I. Kovalenko, S. Slivka,
G. Klimov, M. Kostytsky, V. Golovchenko, I. Sukhin,
H. Solomchak and others.

The question of forming pedagogical workers' legal
culture was investigated by N. Voplenko,
M. Gorodysky, I. Dmitriyenko, V. Dubrovsky,
V. Kopeychikov, V. Kotyuk, A. Morozov,
M. Podberezsky and others. The components of the
legal culture of a professional and, in particular, the
content indicators of legal culture were the subject of
the study of M. Keyserov, V. Kotyuk, V. Kryger,
V. Oksamytnogo, A. Stakankov, V. Tyshchenko,
M. Tsvika, V. Bezchastnogo, S. Goncharova and others.

Methodological, scientific and theoretical positions
and stages of the pedagogical process of forming the
legal culture are grounded by M. Gorodinsky,
G. Yermoshin, O. Ihumnov, P. Musinov, S. Smirnov,
S. Kruk, R. Klunko and others.

According to M. Gorodinsky (1999, p. 36), legal
culture as a system of value orientations becomes the
part of a person's general culture. To the content of
legal culture, the scientist refers to the basic knowledge,
new skills, emotional and value attitude to the facts,
events and phenomena.

The axiological understanding of the legal culture
is the guarantee of human rights and freedoms by the
state. The inviolability of its life, health, honour and

dignity are recognized as the highest social value
(Official Bulletin of Ukraine, 2010, p.15).

A more profound understanding of the legal culture
in the legal sense is formulated by O. Skakun (2005,
p.743-745), revealing its structure, the scientist
distinguishes four of its components: 1) legal
consciousness; 2) legal behaviour and legal activity
of citizens; 3) legal activity (legal practice). It includes:
a) law-making activities and the state of law; b) judicial,
law enforcement and other law-enforcement activities:
4) the state of law and order.

Focusing on the interpretation of legal culture in
the legal sense is important to review the scientific
approaches M. Sokolov (2004, p.389). He argues that
it is unreasonable to consider the attribution of illegal
behaviour (activities) to the elements of legal culture.
Legal culture takes place when there is a systematic
reproduction of the unity of legal knowledge, beliefs,
values and practical activities with their
implementation in the norm of behaviour, which
became the general rule. That is why the deviation in
behaviour from the requirements of law cannot be
recognized as the content of legal culture. A. Oliynyk
(2002, c.121) argues that the legal culture is "deep
knowledge and understanding of law, the thorough
fulfilment of its requirements as a conscious necessity
and internal conviction." One must admit that not only
rights but also human duties are an essential component
of the legal culture of a person (Demin, 2006, p. 40).

Supplementing the definitive interpretation of
scientists. S. Maksimov (2007, p.11) believes that legal
culture can be regarded as a certain semantic unity,
which consists of legal concepts, sources of law, legal
methodology and legal argumentation, legitimisation
of law. In turn, O. Demin (2005, p.74) argues that: "...
in domestic law though the actual process of studying
the problems of legal culture was actualized, but the
latter works are of a narrowly applied nature, mainly
connected with professional aspects of the legal
category itself ".

A more generalized understanding of legal culture
is presented by N. Godun (2015, p.14), as due to all
social, spiritual, political and economic development,
a qualitative state of the legal life of society, expressed
in the level of legal activity, legal laws, legal awareness,
legal development the subject (a person, different
groups, the whole population) development, as well
as the degree of guarantee by the state and civil society
of human rights and freedoms.

The research aim is to substantiate the
epistemological and axiological foundations of
understanding the P(V)E institutions pedagogical
workers' legal culture.

Methods: theoretical: theoretical analysis, study
of scientific literature, legislation – to find out the state
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of problem development and to determine the
directions of scientific research; comparison – in order
to study various scientific approaches to problem
solving; analysis and synthesis – to substantiate the
epistemological and axiological foundations of
understanding the legal culture.

Results and discussions. The study of the
epistemological and axiological nature of the legal
culture is based on scientific approaches to the
definition of the definition of "culture".

The important understanding of culture origin is
the comprehension of its original source, namely, its
epistemology. From the first person, the idea of man-
centeredness began to emerge. Subsequently, the
concept "I am the universe and the universe in the
middle of me" developed.

The development of culture took place in the light
of general postulates: language as a system of signs
for the preservation, transformation and transmission
of information; values; norms as an example of
behaviour; knowledge and beliefs that reflect the
natural and social nature of reality (Verbec, Sabbath
and Christyuk 2009, p.241-242).

Let us turn to the epistemological component of
culture. Thus, the notion "culture" has long been
interpreted as the purposeful influence of man on
nature (cultivation of land), as well as the education
and training of the person himself (Dimokhkina, 2012,
p.140. That manifests the desire of a man for
comprehensive control and influence on both natural
and human factors. Based on this, V. Voropaev (2013,
p.253) argues that culture reflects a certain historical
level of development of society and a man. It is
revealed in the types and forms of organization of
people life and activity, as well as in the material and
spiritual values created by them.

L. Petruchak (2009, p.32), believes that the very
concept of "culture" is an "axiological phenomenon",
which involves "a deep awareness of the person and
society in cultural and historical values," combining
the numerous properties of culture around the notion
of "value". That is defined from the inside, from the
depths of an individual and social life. It is called the
culture of the people and society.

Let us pay attention to the unification, categories
of culture reflecting its properties. In the first case, the
culture must understand all that was created by
humanity in the process of its practical and spiritual
activity; in the second – culture reflects the
development of social abilities and qualities of people,
the level and nature of mastering the best qualities on
the basis of all social and personal experience
(Salnikov, 1980, p.6). By combining these definitions,
V. Borodin (1989, p.14), formed four groups of
understanding of the social role, nature and content of

culture. The first group is made up of definitions in
which the culture is considered as a collection of
organic for its substantive characteristics. The second
group of definitions concentrates on the properties of
culture to produce, distribute and use spiritual values
(in this group the main factor is the social activity of
man). The third, conventionally called technological,
group of definitions explains culture as a system of
methods and means, techniques, procedures and norms
of human activity. The fourth group focuses on socio-
historical experience.

The top of public acceptance of culture and its
scientific understanding is the normative setting in the
law or any legislation document. It is recognized at
the state and territorial level. In the Law of Ukraine
"On Culture" (2011) this definition is defined as – a
set of material and spiritual assets of a particular human
community (ethnos, nation), accumulated, enshrined
and enriched over a long period, passed from
generation to generation, includes all kinds of art,
cultural heritage, cultural values, science, education
and reflects the level of development of this
community. Given this definition, it can be argued that
it is universal and not person-specific. That is a look
at the culture in its original holistic-anthropomorphic
sense.

Note that, in accordance with Clause 4, Article 1
of this Law (2011), the activities in the field of culture
include creative, economic, scientific, library,
information, museum, educational, cultural-
entertainment and entertaining activities, are defined.
Thus, the legislator identified all the spectra of possible
use of culture in the state and indicated that culture is
aimed at satisfying the citizens' cultural needs. On the
basis of this, one can understand that culture occupies
an important place in the formation of a personality as
a citizen and a professional in all its possible
manifestations. Given that disciplinary, civil,
administrative and criminal liability it is foreseen for
breach cultural legislation where the understanding of
its importance is. Thus, culture is a social determinant:
material achievements, spiritual and social values of
man / society in the process of being; social rules and
traditions expressed in the behaviour of individuals
and society; human characteristics in the context of
the good and evil social perception paradigm.

The culture also understands the level of education,
and the education of a person, and the level of
mastering a certain branch of knowledge or activity
(culture of production, culture of labour, language
culture, legal, moral, aesthetic culture, culture of life,
etc.) (Radkevych, 2010, p.108).

The important role in the professional activity of
P(V)E institutions teaching staff is legal culture. Legal
culture is an important part of the process on
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establishing the rule of law in all spheres of social
life, freedom, implementation of various spheres and
forms, and the implementation of a correct national
socio-legal reform. Sustainable development of public
perception and understanding the legal culture. It is
an efficient mechanism for its observance functions
and is the main, effective condition for the formation
of democratic principles. Note that, according to the
main principle of democracy, "power is in the people",
legal culture in society should be based on legal
experience, intellectual development, ideological and
value system, legal world outlook and modern ideas
of legal culture.

Legal culture has a strong epistemological
(cognitive) basis, since it is intended to reveal the laws
of legal knowledge. Under these conditions,
epistemology of law appears as a connecting chain
between a certain legal theory, its method and the
fundamental philosophical and ontological principles
on which they are based (Kozlovsky, 2005, p. 32).

Note that understanding the essence of the concept
of legal culture is revealed within the axiological
approach. So, O. Demin (2007, p.12-13) notes that
legal culture is a multi-valued characteristic of one of
the most important aspects of society's life, an integral
part of its general culture with legal values and norms
in the legal sphere of public life.

Axiological foundations of legal culture are
represented by their own values of law in the practical
life of people (guarantee of rights, freedoms, equality,
justice); fundamental, natural human rights, basic
democratic legal principles; special legal means and
mechanisms (legal instruments) that provide the value
of the right; institutions that express the optimum
balance of normative and individual regulation, etc.
(Polisuk, 2013, p.75-81).

The legal culture can be considered both broadly
and narrowly. In the broad sense, the notion of legal
culture can be understood: first, as a value, where the
legal culture reflects the value-legal, ideological and
legal state of society at a certain historical stage. It
characterises the level of legal consciousness,
understanding of law and respect for the law. There
are several indicators of legal culture level. They are
the level of legal opinions development, the guarantee
of rights, the law enforcement activities level and the
legal education and upbringing level. Secondly, this is
a competent approach where the mandatory condition
is the rejection of traditional normative guidance in
favor of a value-based approach to law, from legal
dogmatism to legal mechanisms active development
and means of action. These requirements derive, first
of all, from the practical value of legal knowledge for
a citizen (Romanova, 2008, p.32).

In the narrow sense, the legal culture can be defined

as a system of legal concepts and views, knowledge
and expectations, skills and behavioural practices, legal
values and social norms, evaluative judgments of social
actors regarding the state of legal reality. They are
socialised and entering the network socially -legal
relations via that reality. They reveal civil-law activity,
carry out the lawful conduct ensured by the legal
coordination of personal (or group) and public interests
(Ogarenko, 2013, c.13).

The purpose of P(V)E institutions pedagogical
workers' legal culture is: firstly, purposeful mastering
of legal knowledge; and secondly, the formation of
emotional and value relation to legal values, moral
norms, principles, ideals; thirdly, the formation of legal
norms and principles of personal behaviour. The
content of socio-cultural orientation includes social
tolerance and cultural cooperation, stipulating legal
activity and legitimate behaviour; fourth, the
development of the ability to independently apply value
knowledge, beliefs and principles in professional
activities (Rem, 2012, p.70).

The content of P(V)E institutions pedagogical
workers' legal culture development should also include
the system of legal knowledge and skills in
combination with the personal and value component
of vocational and pedagogical activities, as well as
knowledge of the principles of legal regulation of
information in modern information and
telecommunication networks, the Internet (Radkevych,
2012, p.436 -443). Note that when a person acquires a
body of legal knowledge in a person, a categorical
apparatus is made. It regulates both the actions of the
person and people. That in turn serves as a dynamic
factor for common legal culture development.

P(V)E institutions teachers should be aware of the
issues of jurisdictional and non-jurisdictional copyright
and related rights protection for educational and
methodological products created in the process of their
vocational and pedagogical activities. Consequently, the
pedagogical staff is expedient to improve knowledge and
skills for copyright and related rights protecting by: right
and void act recognition, offending right termination,
restorating the situation existed prior to the violation,
forced execution of the obligation in kind, legal
relationship change, relationship termination,
compensation, etc. (Radkevych, 2015, p.4).

In view of the above, the epistemological and
axiological essence of legal culture is considered as
the P(V)E institutions pedagogical workers' legal
consciousness. It is manifested through their relation
to personal interests, social values and norms of law.
The special place is occupied by rights and freedoms
determined by the state, when clear distinction is made
between prohibited and non-prohibited types of
vocational and pedagogical activities.
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Conclusions. Consequently, the epistemological
and axiological understanding of P(V)E institutions
pedagogical workers' legal culture the legal culture is
based on certain cultures as social determinants for
the people/society material achievements, spiritual and
social values function in the process of being; social
rules and traditions expressed in the individuals' and
society's behaviour; human characteristics in the
context of the good and bad social perception
paradigm.

Therefore, legal culture is considered as a system
of legal values reflecting the state of individual
freedom, social values, legal knowledge and skills in
combination with the personal and value component

of vocational and pedagogical activity, the legal
awareness of P(V)E institutions teaching staff. It is
revealed through their relation to personal interests,
social values and norms of law. The content of legal
culture development should include social norms,
tolerance, cultural cooperation and pedagogical
interaction, lawful behaviour, legal knowledge, skills
and principles use in vocational and pedagogical
activities.

To this end, in further developments, the overview
of the scientific approaches to P(V)E institutions
teaching personnel's legal culture development should
be conducted to improve the quality of their
professional and pedagogical activities.
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Ãíîñåîëîã³÷íî-àêñ³îëîã³÷íå ðîçóì³ííÿ ïðàâîâî¿ êóëüòóðè ïåäàãîã³÷íèõ ïðàö³âíèê³â
çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè

Ðàäêåâè÷ Îëåêñàíäð,

êàíäèäàò þðèäè÷íõ íàóê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê íàóêîâî-îðãàí³çàö³éíîãî â³ää³ëó, ²íñòèòóò ïðîôåñ³éíî-
òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ âèñâ³òëåíî ãíîñåîëîã³÷íî-àêñ³îëîã³÷íó ñóòü ïðàâîâî¿ êóëüòóðè ïåäàãîã³÷íèõ ïðàö³âíèê³â çà-
êëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè. Ðîçêðèòî ïîíÿòòÿ êóëüòóðè ÿê ñïîñîáó òà ðåçóëüòàòó ëþäñüêî¿
ä³ÿëüíîñò³. Ïðèä³ëåíî óâàãó ãíîñåîëîã³÷íîìó ðîçóì³ííþ êóëüòóðè, ô³ëîñîôñüêèì ï³äõîäàì äî âèçíà÷åííÿ ïðàâîâî¿
êóëüòóðè, ïèòàííÿì ðîçâèòêó ïðàâîâî¿ êóëüòóðè ñó÷àñíîãî ïåäàãîãà òîùî.

Âèñâ³òëåíî íîðìàòèâíå çàêð³ïëåííÿ êóëüòóðè â çàêîíîäàâñòâ³ Óêðà¿íè. Âñòàíîâëåíî, ùî êóëüòóðà ÿâëÿº ñîáîþ
ñîö³àëüíó äåòåðì³íàíòó: ìàòåð³àëüí³ äîñÿãíåííÿ, äóõîâí³ ³ ñîö³àëüí³ ö³ííîñò³ ëþäèíè / ñóñï³ëüñòâà ó ïðîöåñ³ áóòòÿ;
ñóñï³ëüí³ ïðàâèëà ³ òðàäèö³¿, âèðàæåí³ ó ïîâåä³íö³ îñ³á ³ ñóñï³ëüñòâà; õàðàêòåðèñòèêè ëþäèíè â êîíòåêñò³ ïàðàäèãìè
ñîö³àëüíîãî ñïðèéíÿòòÿ äîáðà ³ çëà. Çîñåðåäæåíî óâàãó íà ïðàâîâ³é êóëüòóð³ ïåäàãîã³÷íèõ ïðàö³âíèê³â çàêëàä³â
ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè ÿê âàæëèâîìó åëåìåíòó ñèñòåìè óòâåðäæåííÿ âåðõîâåíñòâà ïðàâà ó âñ³õ
ñôåðàõ ñóñï³ëüíîãî æèòòÿ, ñâîáîäè, ðåàë³çàö³¿ ð³çíèõ ñôåð ³ ôîðì çä³éñíåííÿ íàö³îíàëüíî¿ ñîö³àëüíî-ïðàâîâî¿ ðå-
ôîðìè. Ðîçêðèòî ãíîñåîëîã³÷íî-àêñ³îëîã³÷íó ñêëàäîâó ïðàâîâî¿ êóëüòóðè, â õîä³ ÷îãî âñòàíîâëåíî äåôåí³ö³àëüíå
òðàêòóâàííÿ ïðàâîâî¿ êóëüòóðè â øèðîêîìó òà âóçüêîìó ðîçóì³íí³. Ïðèä³ëåíî óâàãó âèçíà÷åííþ ìåòè ôîðìóâàííÿ
ïðàâîâî¿ êóëüòóðè ïåäàãîã³÷íèõ ïðàö³âíèê³â ÿê ñèñòåìè ïðàâîâèõ çíàíü ³ âì³íü ó ïîºäíàíí³ ç îñîáèñòî-ö³íí³ñíèì
êîìïîíåíòîì ïðîôåñ³éíî-ïåäàãîã³÷íî¿ ä³ÿëüíîñò³. Âñòàíîâëåíî, ùî ãíîñåîëîã³÷íî-àêñ³îëîã³÷íà ñóòü ïðàâîâî¿ êóëü-
òóðè ðîçãëÿäàºòüñÿ ÿê ïðàâîñâ³äîì³ñòü ïåäàãîã³÷íèõ ïðàö³âíèê³â çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³-
òè, ùî âèÿâëÿºòüñÿ ÷åðåç ¿õ â³äíîøåííÿ äî îñîáèñòèõ ³íòåðåñ³â, ñóñï³ëüíèõ ö³ííîñòåé òà íîðì ïðàâà.

Êëþ÷îâ³ ñëîâà: àêñ³îëîã³ÿ, ãíîñåîëîã³ÿ, êóëüòóðà, ïðàâî, ïðàâîâà êóëüòóðà, ïåäàãîã³÷í³ ïðàö³âíèêè, çàêëàäè
ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè.
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Abstract. The paper is devoted to the problem of professional competence formation in educational practice.
The author emphasizes the relevance and necessity of training labor protection specialists, who should have
such qualities as: professionalism, responsibility, communication skills, moral stamina, self-organization and
impartiality in the modern labor market.

The purpose of the paper is to substantiate the essence of the concept "professional competence of the
specialist in the field of labor protection", the definition of the main types of professional competence of the
specialist in the field of labor protection and their contents.

The following types of scientific research are used in the work: analysis of scientific and pedagogical,
psychological literature on the research problem, classification and systematization of scientific works, practical
experience, questionnaire, statistical method of ranking, expert assessment.

The paper presents the theoretical analysis of scientists' views on the problem of competence-based approach
in education. The results of studies on the definitions of "competence", "competency", "professional competence"
are presented. The concept "professional competence of the specialist in the field of labor protection" has had
further development. The types of professional competence of the specialist in the field of labor protection are
determined empirically: legal, organizational and managerial, information-analytical, monitoring, expert, labor
protection, communication, pedagogical. The substantial characteristic of the specified types of competences
is presented.

The suggested approach will be of interest to instructors of higher educational institutions in the field of
labor protection and life safety. The study does not exhaust all aspects of the problem of forming professional
competence of future specialists in the field of labor protection. The prospect of further research requires the
development of the model that provides the principles, approaches, forms and methods for the formation of
professional competence among future specialists in the field of labor protection.

Keywords: competence, professional competence, competency, labor protection, training of specialists in
the field of labor protection.

Introduction. The Convention on Occupational
Health Service, No. 161, adopted by the International
Labor Organization in Geneva in 1985, defines the
broad responsibilities of labour protection specialists
(Article 5), namely: the identification and assessment
of the risk from the effects of hazardous health factors
which arise in the workplace; observation of the factors
of the production environment and production
operations that can negatively affect the health of
workers; counseling on planning and organization of
work; participation in the analysis of accidents at work

and occupational diseases, etc. In view of this, the high
level of safety requirements is provided for labor
protection specialists who are responsible for the
protection of the lives and health of workers. So, today,
the labor protection specialist must have
professionalism, responsibility, sociability, moral
stability, self-organization, impartiality. The above-
mentioned interpretation actualizes the problem of
formation of professional competence of future
specialists in the field of labor protection.
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Materials and methods. The analysis of recent
publications shows an increased interest of scientists
in the problem of competence formation. The results
of researches of V.Bolotov, E.Zeyer, I.Zimnya,
A.Markova, G.Selevko, V.Serikov, A.Khutorskoy,
G.Tsukerman and others. show that the existing
problem develops in the following areas: the definition
of the essence and features of the competence approach
in education; clarification of the concepts of
"competence" and "competency"; definition of the
structure and contents of competence; development
of a model of competence formation; creation of
innovative methods of competence formation. In
addition, among contemporary scholars
(O. Kovalenko, V. Lugovy, P. Luzan, M. Mikhnyuk,
N. Nichkalo, V. Radkevich, L. Tarkhan, V. Yagupov,
etc.) attention is paid to the question of the
classification of professional competence. Despite the
existing research in pedagogical science in the field
of competent approach to solving educational
problems, the problem of the formation of professional
competence of future specialists in the field of
occupational safety requires a more in-depth analysis.

The aim of the paper is to clarify the essence of
the concept of "professional competence of the
specialist in the field of occupational safety", to identify
and characterize the main types of professional
competence of the specialist in the field of occupational
safety.

Results and discussion. The results of the analysis
of scientific and pedagogical literature on the problem
of the competent approach in education (Zimnya, 2013;
Radkevich, 2012) make it possible to conclude that
the professional competence of the future specialist in
the field of occupational safety is his ability to perform
functional responsibilities within the framework of
engineering activities, in particular – to ensure the
development, implementation and effective use of the
system of management of labor protection at the
enterprise, organizations, institutions (on the basis of
the formed set of knowledge, skills on issues of labour
protection, professional qualities of the personality and
professional experience). Structural elements of the
professional competence of the specialist in the field
of occupational safety are competencies (knowledge,
skills, ways of action) in various fields of knowledge
that he must master for the qualitative implementation
of the professional activity. Concerning the
organization and labour safety, some scientists use the
term "professional competence in ensuring the labour
safety", which is considered as the possession of
professional knowledge (requirements of rules, norms,
instructions on labour safety), skills (from the safe
performance of certain industrial operations), and the
presence of personal qualities of labour safety

(understanding the priority of labour safety, the desire
to work safely, the desire to work without accidents,
care for the health of workers nearby, search for new,
safer work methods and techniques) that allow you to
save the lives and health of workers.

In modern theory and practice of vocational
education there is a steady interest in the problem of
classification of professional competence. Researchers
distinguish different types of competences of the future
specialist: communicative, technological, pedagogical,
didactic, ecological, informational-analytical,
reflexive, cognitive.

In the context of state educational standards for
higher professional education I. Zimnya (2013, pp. 12-
13) proposed three main groups of social competences
for graduates of the institution of higher education. In
the first group, she distinguished competences related
to the person as a personality, subject of activity
(competencies of health preservation, competencies
of valuable-semantic orientation in the world,
competencies in the integration of knowledge,
competencies of citizenship, competencies of self-
improvement, self-regulation, self-development,
personal and objective reflection). The second group
includes competencies related to the social interaction
of man and the social sphere (competence of social
interaction, competence in learning). The third group
includes competencies related to human activity
(competencies of cognitive activity, competencies of
professional activity, competencies of information
technologies). For the professional activity of future
labour protection specialists to be humanistically
oriented, V. Radkevich (2012) proposes to form the
following types of key competencies of specialists:
valuable-semantic, general-cultural, educational-
cognitive, informational, communicative, social-labor,
personal self-improvement.

V. Slastonin (2004, pp. 34-35) believes that the
professional competence of a specialist of any profile
should include the following types: practical (special);
social psychological; informational; ecological
valeological. Investigating the problems of the
theoretical and historical aspects of school educational
practice, G. Selevko (2004) identifies the following
key supercompetences: mathematical; communicative;
informational; autonomous; social productive; moral

In our study, attention was paid to the search for
scientific works devoted to the formation of different
types of competences for future engineers, engineers-
educators (teachers). Thus, L. Tarkhan (2011, p. 86)
emphasizes that it is essential to develop technological
competence for the formation of design and
technological knowledge and skills of engineers-
educators (teachers).

In the modern world, in the conditions of
widespread use of information technology, various
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types of appliances, household electrical devices, the
problem of energy conservation is very acute. In this
regard, E. Zeyer (2014, p. 59) and a group of his co-
authors introduce the concept of "energy-saving
competence". Since the activity of the specialist in the
field of occupational safety is related to the normative
provision of the system of management of labor
protection, V. Yakovlev (2015) singles out the legal
competence. At the same time, N. Yakovenko and
I. Komov (2016) substantiate the necessity of forming
informational and analytical competence for future
ecologists-engineers. Abolina (2012, p. 140) believes
that the formation and development of communicative
competence is relevant for the modern person, and
I. Shmigirilova (2014, p. 142) introduces the concept
of "cognitive competence".

In order to establish the types of professional
competence of the specialist in the field of occupational
safety, and, also. to identify experts' opinions on the
mentioned problem, we conducted a questionnaire in
which 25 specialists on labor safety of leading
enterprises and organizations of Crimea participated.
When selecting experts, the following criteria were
taken into account: qualification; work experience;
frequency of familiarization with legislative and
normative-legal acts on labor protection; knowledge
in the field of occupational safety; participation in
seminars, conferences devoted to issues of labor
protection. Experts were asked to arrange the presented
types of competence in order of their importance: The
first rank was assigned to the most important type of
competence, the last one – to the the least influential
one. An analysis of the results of the expert assessment
made it possible to determine the following set of
competences, which are part of the structure of
professional competence of specialists in the field of
occupational safety (Figure 1). We draw attention to
the fact that the sequence of location of the type of
competence corresponds to its rating, set by experts.

The legal competence takes the first place in
significance. It should be noted that the activity of the
specialist in the field of occupational safety is related
to the development of enterprise policy in the field of
occupational safety and other local regulatory legal
acts of the organization. In addition, the specialist in
the field of occupational safety should control over
the workers' observance of laws and other regulations
on labor protection, collective agreement, labor
protection agreements, and other local regulations of
the organization. Taking into account the above
mentioned provisions, the issue of legal competence
is acute. V. Yakovlev (2015, pp. 180) characterizes legal
competence as a component of professional
competence, aimed at: providing the necessary level
of systematized knowledge of law, the process of its
application in legal reality; development of legal
interests, legal culture, legal thinking and
consciousness, legal feelings, cognitive and practical
skills; formation of the scientific legal world outlook
and other related qualities – moral, aesthetic ones, etc.;
the formation of the ability to legal self-education, the
need for skills in improving the legal knowledge. It is
also important for the occupational safety specialists
to be aware of approaches to jurisdictional and non-
jurisdictional protection of copyright and related rights
to models and products created in the process of
professional activity (Radkevich, 2015, p. 4).

In our study, the legal competence of the specialist
in the field of occupational safety is considered as an
integral characteristic, which is expressed in the ability
and readiness of the specialist in the field of labor
protection to apply legislative and regulatory acts on
labor protection; to carry out normative activity on
development of local normative acts of an enterprise,
institution, organization; to make managerial decisions
in the framework of the existing legislation.

The second place, according to experts, belongs to
organizational and managerial competence.
Intergovernmental Standard of the International Labor
Organization' ILO-OSH 2001 "Guidelines for
Occupational Safety and Health Management Systems
(ILO-OSH 2001), proclaims a systematic approach to
forming a system for managing occupational safety in
the organization, the main elements of which are:
policy, organization, planning and implementation,
assessment and improvement actions. The
occupational safety specialist, as a manager of this
system, as a manager, should have an imagination about
the organization's principles and basic management
functions. In this regard, the organizational and
managerial competence of the specialist in the field of
occupational safety is represented as a personality
characteristic, which is expressed in the ability to
develop policies in the field of occupational safety; to
carry out the organization of work on the provision of

 Fig.1 Types of professional competence of the
specialist in the field of occupational safety (labour

protection)
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labor protection; implement planning activities, apply
and implement labour protection management systems;
analyze the effectiveness of labour protection policies
and measures; motivate and stimulate employees to
achieve a high level of occupational safety. This
competence is expressed in the readiness of the
specialist in the field of occupational safety to organize
the work of the team and workers, taking into account
the necessary requirements of occupational safety; in
the ability of the workforce to distribute functions,
duties and powers of labor protection; in readiness to
choose, substantiate, accept and implement managerial
decisions concerning improvement of working
conditions, prevention of occupational injuries and
occupational diseases.

The next type of competence, which ranked the
third place in the rating of experts, is informational
and analytical. The activity of the specialist in the field
of occupational safety involves the processing and
preparation of a large amount of information related
to the accounting and analysis of the state and causes
of occupational injuries, compilation of reports on
occupational safety and working conditions. One of
the labor functions is the drafting of documents on:
issues of training in occupational safety, investigation
and analysis of accidents at work and occupational
diseases, medical examinations, provision of workers
with personal protective equipment, and exploitation
of high-risk objects. For successful performance of
professional activity, the specialist in the field of
occupational safety must be able to navigate without
difficulty in the flow of information, have certain skills
in the search for the necessary information, work with
computer technology efficiently, use modern
information technologies and various software
products skillfully. Therefore, we believe that
informational and analytical competence is the level
of knowledge, skills and personal qualities of the
specialist in the field of occupational safety, which
enables him to navigate in the informational space
quickly, take an active part in its formation. It is also
the experience of searching, collecting, processing,
analyzing, evaluating, designing and communicating
information about the state of labor protection, the level
of occupational injuries, possible occupational risks
through the use of information and communication
technologies and various management means.

According to experts, an important type of
professional competence of the specialist in labour
protection is a monitoring competence. In the
protection of labor, monitoring involves a
comprehensive assessment of the factors of the
production environment and labor process, as well as
the state of conditions and labor protection. The
monitoring includes the control over the

implementation of programs to improve working
conditions and prevention of occupational injuries,
timely testing of equipment, organization of training
in occupational safety, medical examinations, and the
provision of personal protective equipment. On the
basis of the above-mentioned provisions, the
monitoring competence of the specialist in the field of
occupational safety is considered ato be a set of
continuous control actions aimed at assessing the state
of occupational safety, the effectiveness of the
functioning of the labor protection management system
and developing appropriate measures to improve
working conditions. Formation of the mentioned
competence is possible due to the accumulation of
experience in conducting various types of labor safety
control, including: the ongoing control over the
implementation of planned occupational safety
measures; constant monitoring of the state of the
production environment; multi-level control of
working conditions in the workplace; verification of
organization's readiness for work in the autumn-winter
period; internal audit of the management system, etc.

In our study, the key component of the professional
competence of the specialist in the field of occupational
safety is an occupational competence, which is based
on the concept of "culture of safety". Statistical data
on occupational injuries testify about the
overwhelming role of the human factor in creating the
preconditions for life-threatening situations. For
example, the International Nuclear Safety Advisory
Group of the International Atomic Energy Agency
concluded that the main cause of the Chernobyl
accident was determined by the influence of the human
factor. Such factors as inadequate training of
operational personnel and industrial negligence led to
serious consequences. The number of accidents caused
by fatigue, neuropsychiatric overload, stress,
depression, monotony of labor, unhealthy
psychological state of the worker, unfavorable
psychological climate in the team has increased lately.
There are a number of psychological factors related to
the low level of responsibility of the employee, the
adaptation or habituation of a person to danger, the
deliberate neglect of the employee safety rules, risk
aversion, impunity for creating dangerous working
conditions. The occupational safety specialist, as an
official, who is responsible for the health and life of
workers in the course of their labour duties, must be
able to foresee and warn about the danger of a
personality character, the source of which the person
may be. Thus, the formation of a culture of security
(as a key element of labor protection competence, an
integral personality-professional quality of a person)
is characterized by a high degree of responsibility and
expressed in the person's conscious attitude to the
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preservation of life and health in the process of labor
activity, understanding of the need for compliance with
and ensuring the regulatory requirements of
occupational safety, the conviction of the priority of
prevention of accidents at work and occupational
diseases.

To fulfill the tasks of professional activity, future
specialists need to know the peculiarities of the
communicative environment, the principles of business
communication and business ethics, the rules of
documentation. In this regard, it is important to form
the communicative competence for specialists in the
field of labor protection, which takes the sixth place
in the ranking of the expert group. In pedagogical
science, communication is characterized as a form of
active interaction between people through oral and
written messages, speeches of body movements and
language parameters. According to N. Abolin and
O. Akimov (2012, p. 140), communicative competence
is a system of internal resources necessary for
constructing the effective communication in a certain
range of variations of personal interaction.
Conventional means of formal communication are
written and spoken speech. This is the main mechanism
by which human thinking is realized, its experience,
thoughts and feelings are transmitted, the character is
manifested. Without the ability to use the word to
organize the mental process, man can neither develop
nor think or socialize. In order to choose the verbal
means correctly to create the necessary communication
system of relations, according to the situation, it is
necessary to know their semantics, understand their
contents well. The communicative competence is
expressed in the ability of the specialist in the field of
occupational safety to form a business communicative
interaction with state security supervisory authorities,
public labour protection management bodies,
government officials, who make decisions, workforce
for optimizing conditions and occupational safety, the
employer, and also for the purpose of propaganda for
labor protection issues.

In accordance with the legislation on labor
protection, all employees of organizations, including
officials, must undergo training and examination of
knowledge on occupational safety requirements, as
well as instructions on occupational safety issues. The
specialist in the field of occupational safety is
responsible for the organization of timely training;
participates in the work of the commission on
verification of knowledge on occupational safety
issues; develops training programs on labor protection,
training programs for occupational safety issues;
carries out the promotion of labor protection issues
using information and communication technologies;
provides methodical assistance to the heads of

structural units in the development of instructions on
occupational safety. Taking into account the above
mentioned sayings, it is relevant for the specialist in
the field of labor protection to have knowledge about
the principles and patterns of education, methods,
forms and means of teaching occupational issues;
possession of pedagogical skills. All this brings us to
the need for the formation of pedagogical competence,
which, according to experts, is part of the professional
competence of the specialist in the field of occupational
safety. In our study, the pedagogical competence of
the specialist in the field of occupational safety is
defined as the willingness and the ability to use his
potential (knowledge, skills, experience and personal
qualities) for the effective implementation of
professional activities aimed at conducting training and
verification of knowledge on occupational safety issues
among employees of an enterprise, organization; as
well as the development of methodological provision
of training and verification of knowledge on
occupational safety issues, registration of relevant
documents.

The activity of any specialist should have the
opportunity of professional growth, development and
self-improvement. The prospect of a career
development of the specialist in the field of
occupational safety is considered by us through the
work in public administration, state supervision of
labor protection. It should be noted that the term
"security expertise" is widely used in labor protection,
which includes a state examination of working
conditions, industrial safety expertise, environmental
expertise, sanitary and epidemiological expertise. The
occupational safety specialist can realize himself as
an expert on conducting a special assessment of
working conditions, a security expert. In view of this,
an important aspect of professional competence is an
expert competence. On the basis of the analysis of
scientific works, technical literature, legislative and
normative documents, we defined the contents of the
concept of "expert competence", which implies the
presence of profound knowledge, skills, extensive
experience of professional activity and professional
experience of the specialists in the field of labor
protection, which contributes to the implementation
of expert labor safety research.

Conclusions. On the basis of the analysis of
scientific and pedagogical literature on the problem
of competence approach in education, the professional
competence of the future specialist in the field of
occupational safety as the ability to perform functional
duties within the framework of engineering activities
is determined: to ensure the development,
implementation and effective use of the system of
management of occupational safety at the enterprise,



87Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019

organizations, institutions on the basis of the developed
complex of knowledge, skills on occupational safety,
professional qualities of the individual and experience
of professional activity. On the basis of the conducted
questionnaire, the main types of professional
competence of specialists in the field of occupational
safety are defined and characterized, namely: legal,
organizational and managerial, informational-
analytical, monitoring, law enforcement,
communicative, pedagogical, expert.

The study does not exhaust all aspects of the
problem of the formation of professional competence
of future specialists in the field of occupational safety.
The prospect of further research is determined by the
necessity of developing a model that will define the
principles, approaches, forms and methods for the
formation of professional competence of future
specialists in the field of occupational safety.
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Ðåôåðàò. Ñòàòòÿ ïðèñâÿ÷åíà ïðîáëåì³ ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ â îñâ³òí³é ïðàêòèö³. Ï³äêðåñëå-
íî àêòóàëüí³ñòü ³ íåîáõ³äí³ñòü ï³äãîòîâêè ôàõ³âö³â ó ãàëóç³ îõîðîíè ïðàö³, ÿê³ íà ñó÷àñíîìó ðèíêó ïðàö³ ïîâèíí³
ÿê³ñíî âîëîä³òè ïðîôåñ³îíàë³çìîì, â³äïîâ³äàëüí³ñòþ, êîìóí³êàáåëüí³ñòþ, ìîðàëüíîþ ñò³éê³ñòþ, ñàìîîðãàí³çàö³ºþ,
íåóïåðåäæåí³ñòþ.

Ìåòîþ ñòàòò³ º îá´ðóíòóâàííÿ ñóò³ ïîíÿòòÿ "ïðîôåñ³éíà êîìïåòåíòí³ñòü ôàõ³âöÿ â ãàëóç³ îõîðîíè ïðàö³", âèçíà-
÷åííÿ îñíîâíèõ ¿¿ âèä³â òà çì³ñòó.

Ó ðîáîò³ çàñòîñîâàíî òàê³ âèäè íàóêîâîãî äîñë³äæåííÿ: àíàë³ç íàóêîâî-ïåäàãîã³÷íî¿, ïñèõîëîã³÷íî¿ ë³òåðàòóðè ç
ïðîáëåìè äîñë³äæåííÿ, êëàñèô³êàö³ÿ òà ñèñòåìàòèçàö³ÿ íàóêîâèõ ðîá³ò, ïðàêòè÷íèé äîñâ³ä, àíêåòóâàííÿ, ñòàòèñòè÷-
íèé ìåòîä ðàíæóâàííÿ, åêñïåðòíå îö³íþâàííÿ.

Íàâåäåíî òåîðåòè÷íèé àíàë³ç ïîãëÿä³â ó÷åíèõ ç ïðîáëåìè êîìïåòåíòí³ñíîãî ï³äõîäó â îñâ³ò³. Ïðåäñòàâëåíî ðå-
çóëüòàòè äîñë³äæåíü ùîäî âèçíà÷åííÿ äåô³í³ö³é "êîìïåòåíòí³ñòü", "êîìïåòåíö³ÿ", "ïðîôåñ³éíà êîìïåòåíòí³ñòü".
Ïîäàëüøîãî ðîçâèòêó íàáóëî ïîíÿòòÿ "ïðîôåñ³éíà êîìïåòåíòí³ñòü ôàõ³âöÿ â ãàëóç³ îõîðîíè ïðàö³". Åìï³ðè÷íèì
øëÿõîì âèçíà÷åíî é îõàðàêòåðèçîâàíî âèäè éîãî ïðîôåñ³éíî¿ êîìïåòåíòíîñò³, à öå: ïðàâîâà, îðãàí³çàö³éíî-óïðàâ-
ë³íñüêà, ³íôîðìàö³éíî-àíàë³òè÷íà, ìîí³òîðèíãîâà, åêñïåðòíà, ïðàöåîõîðîííà, êîìóí³êàòèâíà, ïåäàãîã³÷íà.

Çàïðîïîíîâàíèé ï³äõ³ä áóäå ö³êàâèé âèêëàäà÷àì âèùèõ íàâ÷àëüíèõ çàêëàä³â ó ãàëóç³ îõîðîíè ïðàö³ òà áåçïåêè
æèòòºä³ÿëüíîñò³. Äîñë³äæåííÿ íå âè÷åðïóº âñ³õ àñïåêò³â ïðîáëåìè ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ â
ìàéáóòí³õ ôàõ³âö³â ó ãàëóç³ îõîðîíè ïðàö³. Ïåðñïåêòèâà ïîäàëüøîãî äîñë³äæåííÿ ïîòðåáóº ðîçðîáêè ìîäåë³,
êîòðà ïåðåäáà÷àº ïðèíöèïè, ï³äõîäè, ôîðìè ³ ìåòîäè ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ â ìàéáóòí³õ ôàõ³âö³â
ó ãàëóç³ îõîðîíè ïðàö³.

Êëþ÷îâ³ ñëîâà: êîìïåòåíòí³ñòü, ïðîôåñ³éíà êîìïåòåíòí³ñòü, êîìïåòåíö³ÿ, îõîðîíà ïðàö³, ï³äãîòîâêà
ôàõ³âö³â ó ãàëóç³ îõîðîíè ïðàö³.
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Abstract. The problem of an individual's career development is getting crucial for modern pedagogy and is
considered as wisely chosen way for reaching the top of his/her professional mastering, self-realisation and
successful social status. Modern future designers training for their professional career development is based
on the dialogue interaction with participative practices (involvement), facilitating technologies (group work),
vitagene technologies (life experience actuality). Its important feature is ICT and tools use (social networks,
"cloud" services, digital-communicative resources, multimedia programs, information-visual systems) organized
in the one information-education environment. The appropriate training content development as the entire
system should include the main three components: cognitive (knowledge), process (skills), personal (qualities,
values, emotions) and active use of ICT (forming motivation for career development and its appropriate skills;
self-education management on career development). They highly promoted increasing the future designer's
readiness level for professional career development. The results of pedagogical experiment enforce the
prospective ways for future designers training for their professional career development. They are the counseling
system improvement and the appropriate information network creating, providing psychological and diagnostic
services of professional guidance and defining the readiness level for professional career development;
professional and career oriented education programs development; teachers training and upskilling improvement;
ordering the government actions and developing the system of activities for solving the following problem.

Keywords: professional career, information-analytic site, on-line counseling, information-communication
tools, methods for life experience stimulating and updating.

Introduction. The profession of a designer in
Ukraine is becoming one of the most on-fire
occupations. It is in the top vacancies at the labour
market. This is proved by the report results of
recruitment and consulting companies. At the same
time, the number of students aspiring to become a
designer in the Ukrainian professional (vocational),
pre-tertiary vocational and high education institutions
is increasing. It follows that the necessity of
researching the mentioned issues is updated. It will

promote the quality improvement of design (arts)
education in accordance with an individual's abilities
and capabilities, as well as the needs of society in
highly educated, creative and career-oriented artistic
professionals (Radkevych, 2010).

The research problem is harmonised with the
modern concept on sustainable development for the
society. It considerably extends the individual's
possibilities to choose ways of life and active role in
the society, gaining social independence, ensuring
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effective professional interpersonal interaction,
continuous skills improvement etc. For this reason, a
professional career is considered as a consciously
chosen way of achieving the peaks of the individual's
professional self-realization, his/her successful
genesis in the society.

Materials. The theoretical and practical principles
of professional training for future designers were
substantiated in works by I. Ryzhov, S. Chyrchyk,
V. Tyomenko, V. Orlov, O. Fursa, I. Rozenson,
A. Troshkin, T. Udod, O. Shvets. M. Zakharov,
I. Zymnia, D. Normann, E. Pavliutenkov,
M. Poddiachyi, M. Priazhnikov, Yu. Tatur,
B. Fedoryshyn, A. Khutorskyi, S. Chystiakov and
others studied scientific approaches to professional
guidance organising, self-determination and the
individual's professionalisation, in particular
systemic, competence, managerial, informational etc.
However, the issues related to future specialists'
training for their professional careers development
are not sufficiently highlighted. The relevance of the
problem is evidenced by the recent research results.
Namely, defining the concept of professional careers
(L. Basyl, L. Ershova, B. Pochebut, L. Dolgikh,
M. Suriakov, D. Zatatnov) makes it possible to
determine the process as a consciously chosen way
of reaching the professional perfection peaks,
professional implementation, successful mastering
the profession. L. Yershova (2017, 2018) studied the
motivation peculiarities for choosing a profession and
developing a professional career. In her studies, it is
noted that the success and quality of mastering the
specialty is observed when the choice is driven by
motives related to significant value orientations and
personality settings. It also indicates the need to form
the internal motivation of the professional choice and
the development of a professional career.

It is necessary to emphasise the importance of
research results by V. Orlov (2015). The scientist
argues that the successful designer in the modern
world will be the one with formed career potential,
not looking for a job but for opportunities for his/her
creative ideas realisation, self-determination and self-
realisation. In this context, the justified provision by
V. Radkevych (2016) on the importance of step-by-
step professionalization for future specialists' career,
in particular the designers. It is realised from self-
determination and professional development up to
the continuous professional advancement.

L. Basyl (2018) emphasises the need for
professional career counselling for future specialists.
In her opinion, the career counselling is an important
factor in future professionals' self-realisation.
According to D. Zakatnov (2012), there is a waiver
of traditional understanding the professional success

of a specialist due to his/her position in favour to a
person's status as an active developer of his/her own
career. For these reasons, the professional career in
design becomes an important indicator of the
individual's social and professional achievements. It
enables him/her to realize own abilities, needs,
ambitious plans in the context of career development.
As noted by V. Radkevych (2016), in such a career
the dynamics of professional development is
determined by the career cycles. They consist of mini-
stages of professional development. The transition
from one stage to another is accompanied by short
but intensive training or advanced training terms.

Research aim. Based on analysis the empirical
data of the experimental work, justify the training
prospects for future designers in the line of their
professional careers development.

Methods. Data statistical analysis (calculation
Pearson, Student and Fisher criterion); Spierman's
formula; variation series compilation; data correlation
and factor analysis; calculating the confidence
intervals of random size; using the table of
"reasonably large numbers" to determine the number
of observations; content analysis are used.

Results and discussions. The future designers'
readiness for their professional career development
will be efficient if it has the scientific-based
theoretical and methodological foundations,
reflecting the leading methodological approaches,
didactic principles, as well as the pedagogical system.
The system should cover the practice-oriented
content, forms, methods, innovative technologies and
the appropriate training approaches in the arts
colleges. The introduction of the pedagogical system
is based on dialectically interrelated components and
elements implementation, providing optimal
conditions for solving the tasks of getting the future
designers ready for their professional career
development.

The pedagogical system of getting the future
designers ready for their professional career
development combines components of a holistic
pedagogical process – from goals to results – and
focuses on a future designer's personality. He/She
should use the technologies of professional
development and be highly prepared for this process.
The following system includes: priority goals, aimed
at achieving the high level of professionalism for
future designers; principles and contents, aimed at
assimilating the components of training; career-
oriented knowledge of skills and skills that are formed
while studying the corresponding modules of
educational disciplines, the author's training course;
pedagogical conditions to ensure the effectiveness
of realization the career orientation of design activity;
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methods, forms, means, methods of control and
correction and the result that characterizes the
achieved changes in accordance with the objectives.
Such a system reflects the structural and functional
interaction of the motivational, cognitive, operational
and technological components of vocational
education and training (VET), the general and
specific principles of training, the complexes of
knowledge and skills that form the basis of the career
competence of the future designer, the methodical
component of preparation, a set of criteria and
indicators of the formation of levels of preparedness
before developing a professional career (initial,
adaptive, high).

Increasing the level of future designers' readiness
to develop their professional career contributes to the
didactic structured content of such training as a
holistic system that includes three main components:
cognitive (knowledge), procedural (skills), personal
(qualities, value orientations, emotional states).

The preparation of future designers for their
professional career development is based on the
principles of interactive interaction through the
introduction of participatory practices (involvement),
technologies of facilitation (group work), vita
technology (actualization of life experience). The
main methods are aimed at motivating students to
studying and cognitive activity, contextual education,
and stimulation methods – to update their life
experience. To this end, the innovative training
technologies were actively used, in particular:
creating motivation for the professional career
development; forming the future professional
designers' knowledge and skills in their professional
careers development; self-education activities
managing for the professional career development etc.

The technology of forming motivation for the
professional career development has made it possible
to purposefully influence the personality. It focuses
attention both on external motivation and on the
internal one. The implementation of motivation
technology was carried out in three stages. The first
stage – the initial motivation – took place in the first
year and is associated with the process of inducing
future designers to studying and developing the
professional career. The initial motivation is realized
as an interest in new, interesting facts of career
development by historical references of biographies
of well-known designers, researches of modern career
opportunities, trends of labour market development.
That positively motivates students. The second stage
was realized on 2-3 courses of study and is connected
with the stage of motivation maintenance. At this
stage, teaching methods are used to motivate students
for achieving mental and practical activity: the

recommended trainings, talk-shows, "brainstorming"
are implemented. The third stage involves the 4th
course students and is associated with the stage of
final motivation. It requires creating the situation of
success, the inclusion in collective design, project-
based, research, discussion activities, managing team
work and role playing games.

The important feature of getting the future
designers ready for their professional career
development is ICT use (social networks, cloud
services, electronic communication resources,
multimedia programs, information and visual
systems). They should be organised as a single
information and educational environment
(Aleksieieva, 2015). Accordingly, that was carried
out through information and training site, online
counselling and online training. That provided the
efficient solving the problem information
presentation recency, to make the process interesting
via its visualization and individualization
(Aleksieieva, 2016).

The experimental research was carried out on the
basis of colleges (Art College of Art Modelling and
Design (Kyiv), KNUBA Vinnitsa College of
Construction and Architecture, Zhytomyr College of
Culture and Arts named after I. Ogienko, KNUTD
College of Arts and Design (Kyiv). The estimation
of future designers' readiness level for their
professional careers development was carried out by
motivational-emotional, cognitive-developmental,
technological, personal-volitional criteria.
Interpretation-theoretical and empirical research
methods were used to solve those tasks.

Experimental and control groups were formed for
conducting a parallel experiment (the number of
students for each control group – 199 persons,
experimental ones – 202 persons). According to the
parallel experiment logic, the students training was
based on the traditional training system. Thus, for
the experimental groups they were changed.
According to the indicators of incoming diagnosis,
the difference in the results in the training did not
exceed 2%. The homogeneity of the samples by
qualitative composition makes it possible to obtain
objective results at the end of the experiment. In
addition, the experiment took place in the usual
training environment. It allows taking into account
and repeatedly reproducing the investigated
phenomena.

The results of the diagnosis indicate a significant
increase in the level of future designers' readiness
for their professional careers development. For
example, according to the motivational-emotional
criterion, redistribution occurs due to the entry level.
In particular, in the experimental group, the number
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of students with the initial level of motivation
formation to achieve the career success decreased by
– 7,92% (from 14,36% to 6,44%); in the control group
– by 5.53% (from 14.07% to 8.54%). The formative
stage of the experiment has significantly changed the
distribution of the entry level by the indicator of
"interest in career activities." In the experimental
group there was a decrease in the number of students
with professionally significant technologies for
planning career development at – 16.83% (from
18.81% to 1.98%), in the control group – by 2.51%
(out of 18 , 09% on – 15.58%). Accordingly, we state
that there is a redistribution and at the creative level.
In the experimental groups there was an increase in
the number of students capable to analyse specific
professional situations by – 13.85% (from 48.03%
to 61.88%); in the control group – by 4.52% (from
47.74% to 52.26%) (Table 1).

The graphic representation of the research results
indicates the positive dynamics of future designers'
readiness for their professional careers developing
(Fig. 1).

The results of the given data give grounds to speak
about the positive influence of the developed and
scientifically substantiated pedagogical system for

Table 1
Comparing results for ascertaining and forming experiment stages

Experiment stages Groups Levels χχχχχ2

                        Initial                      Adaptive                      High
                           (insufficient)                   (sufficient)                  (creative)

% EG- % EG- % EG-
CG CG CG

motivation-emotional criteria
Ascertaining CG 21,36 +0,3 35,30 -0,28 43,34 -0,02 0,035

EG 21,66 35,02 43,32
Forming CG 16,59 -9,53 34,17 +1,47 49,24 +8 7,195

EG 7,06 35,64 57,30
cognitive-developing criteria

Ascertaining CG 40,50 +0,2 36,68 -0,35 22,82 +0,15 0, 217
EG 40,70 36,33 22,97

Forming CG 35,98 -18,16 37,08 -0,73 26,94 +18,89 8,277
EG 17,82 36,35 45,83

technological criteria
Ascertaining CG 46,20 +0,53 36,45 -0,41 17,35 -0,12 0,196

EG 46,73 36,04 17,23
Forming CG 41,70 -10,5 38,60 -0,3 19,70 +10,8 7,754

EG 31,20 38,30 30,50
personal-forceful criteria

Ascertaining CG 49,75 +0,55 33,57 -0,3 16,68 -0,25 0,142
EG 50,30 33,27 16,43

Forming CG 45,02 -26,91 36,18 +3,43 18,80 +23,48 8,261
EG 18,11 39,61 42,28

Fig. 1. Research results diagram on getting the
future designers ready for their professional career

development

increasing the level of future designers' readiness for
their professional careers developing. Accordingly,
in the future, it is envisaged to create the informational
network of career counseling and diagnostic services
for professional guidance and determination of the
level of readiness for professional career
development; improvement of educational programs
focused on professional and career advancement.
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Conclusions. Thus, the efficiency of getting the
future designers ready for their professional career
development as a general pedagogical phenomenon
with the corresponding structure and content is
ensured by the organic combination of traditional and
innovative methods, forms, technologies and learning
tools based on mutual complement and
reinforcement. In the future, the direction of this study

will be aimed at improving the counselling system
on professional career development and encouraging
the continuous career self-development for future
specialists; improvement pedagogical workers
training and retraining for the following process
implementation; ordered management actions
realisation and the a system of measures creation for
solving the given problem.
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Ï³äãîòîâêà ìàéáóòí³õ äèçàéíåð³â äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè: ðåçóëüòàòè
ïåäàãîã³÷íîãî åêñïåðèìåíòó òà ïåðñïåêòèâè äîñë³äæåíü

Âàëåíòèíà Ðàäêåâè÷1, Ñâ³òëàíà Àëºêñººâà2,

1 äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð, ä³éñíèé ÷ëåí ÍÀÏÍ Óêðà¿íè äèðåêòîð ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè
ÍÀÏÍ Óêðà¿íè

2 êàíäèäàò ïåäàãîã³÷íèõ íàóê ñòàðøèé íàóêîâèé ñï³âðîá³òíèê ëàáîðàòîð³¿ ïðîôåñ³éíî¿ êàð'ºðè ²íñòèòóòó ïðîôåñ³éíî-
òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ïðîáëåìà êàð'ºðíîãî ðîçâèòêó îñîáèñòîñò³ ñòàº àêòóàëüíîþ â ñó÷àñí³é ïåäàãîã³ö³ òà ðîçãëÿäàºòüñÿ
ÿê ñâ³äîìî îáðàíèé øëÿõ äîñÿãíåííÿ âåðøèí ¿¿ ïðîôåñ³éíî¿ äîâåðøåíîñò³, ñàìîðåàë³çàö³¿ é óñï³øíîãî óòâåð-
äæåííÿ â ñóñï³ëüñòâ³. Ñó÷àñíà ï³äãîòîâêà ìàéáóòí³õ äèçàéíåð³â äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè çä³éñíþºòüñÿ íà
çàñàäàõ ä³àëîãîâî¿ âçàºìîä³¿ ÷åðåç óïðîâàäæåííÿ ïàðòèñèïàòèâíèõ ïðàêòèê (ïðè÷åòíîñò³), òåõíîëîã³é ôàñèë³òàö³¿
(ãðóïîâî¿ ðîáîòè), â³òàãåííèõ òåõíîëîã³é (àêòóàë³çàö³ÿ æèòòºâîãî äîñâ³äó). Âàæëèâîþ îñîáëèâ³ñòþ ï³äãîòîâêè
ìàéáóòí³õ äèçàéíåð³â äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè ñòàëî âèêîðèñòàííÿ ³íôîðìàö³éíî-êîìóí³êàö³éíèõ òåõíî-
ëîã³é òà çàñîá³â (ñîö³àëüí³ ìåðåæ³, "õìàðí³" ñåðâ³ñè, åëåêòðîííî-êîìóí³êàòèâí³ ðåñóðñè, ïðîãðàìè ìóëüòèìåä³à,
³íôîðìàö³éíî-â³çóàëüí³ ñèñòåìè), ÿê³ îðãàí³çîâàíî ó âèãëÿä³ ºäèíîãî ³íôîðìàö³éíî-îñâ³òíüîãî ñåðåäîâèùà. Ðîç-
ðîáëåííÿ â³äïîâ³äíîãî çì³ñòó ï³äãîòîâêè ÿê ö³ë³ñíî¿ ñèñòåìè, ùî âêëþ÷àº òðè îñíîâí³ êîìïîíåíòè: êîãí³òèâíèé
(çíàííÿ), ïðîöåñóàëüíèé (óì³ííÿ, íàâè÷êè), îñîáèñò³ñíèé (îñîáèñò³ñí³ ÿêîñò³, ö³íí³ñí³ îð³ºíòàö³¿, åìîö³éí³ ñòà-
íè) òà àêòèâíå âèêîðèñòàííÿ ³ííîâàö³éíèõ òåõíîëîã³é (ôîðìóâàííÿ ìîòèâàö³¿ äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè;
ôîðìóâàííÿ ó ìàéáóòí³õ äèçàéíåð³â çíàíü ³ âì³íü ³ç ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè; îðãàí³çàö³ÿ ñàìîîñâ³òíüî¿
ä³ÿëüíîñò³ ç ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè) çíà÷íî ñïðèÿëî ï³äâèùåííþ ð³âíÿ ï³äãîòîâëåíîñò³ ìàéáóòí³õ äèçàé-
íåð³â äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè. Ðåçóëüòàòè ïåäàãîã³÷íîãî åêñïåðèìåíòó óìîæëèâëþþòü âèçíà÷åííÿ ïåðñ-
ïåêòèâíèõ íàïðÿì³â ï³äãîòîâêè ìàéáóòí³õ äèçàéíåð³â äî ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè, ñåðåä ÿêèõ: óäîñêîíàëåí-
íÿ ñèñòåìè êîíñóëüòóâàííÿ ç ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè òà ñòâîðåííÿ â³äïîâ³äíî¿ ³íôîðìàö³éíî¿ ìåðåæ³, íà-
äàííÿ ïñèõîëîã³÷íèõ ³ ä³àãíîñòè÷íèõ ïîñëóã ³ç ïðîôåñ³éíî¿ îð³ºíòàö³¿ é âèçíà÷åííÿ ð³âíÿ ï³äãîòîâëåíîñò³ äî
ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè; ðîçðîáëåííÿ îñâ³òí³õ ïðîãðàì, çîð³ºíòîâàíèõ íà ïðîôåñ³éíèé ³ êàð'ºðíèé ðîçâè-
òîê; óäîñêîíàëåííÿ ï³äãîòîâêè ³ ïåðåï³äãîòîâêè ïåäàãîã³÷íèõ ïðàö³âíèê³â äî çä³éñíåííÿ öüîãî ïðîöåñó; óïîðÿä-
êóâàííÿ óïðàâë³íñüêèõ ä³é òà ðîçðîáëåííÿ ñèñòåìè çàõîä³â, ñïðÿìîâàíèõ íà ðîçâ'ÿçàííÿ îçíà÷åíî¿ ïðîáëåìè.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà êàð'ºðà; ³íôîðìàö³éíî-íàâ÷àëüíèé ñàéò; îíëàéí-êîíñóëüòóâàííÿ; ³íôîðìàö³éíî-
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Abstarct. The article reveals the state-of arts of the problem on professional (vocational) education (P(V)E)
schools students training to choosing the entrepreneurship activity as the way for further professional career
development. It is found that the entrepreneurship activity content in the legislation framework of Ukraine is
limited with acts jure gestionis aimed at reaching the economy and social results and profit. That differs from
the appropriate content in the EU countries where the entrepreneurship is defined as the ability to plan and
manage projects with have cultural, social or commercial value. The analysis the pilot research empirical data
and the experimental activity of the Institute of vocational education and training of the National academy of
educational science of Ukraine (IVET NAES of Ukraine) proves that P(V)E schools students consider the
entrepreneurship activity as a prospective vector for further education-professional rout realisation due to
some indicators difference for urban and rural P(V)E schools students. Therefore, the students' vision of the
entrepreneurship activity is mostly of abstract character but their training to that in P(V)E schools is provided
only for some aspects. The entrepreneurship activity socio-economic value and attractiveness for the youth as
a prospective vector for their education-professional routs are determined with the appropriate pedagogical
system formation to assure students' preparation for the entrepreneurship activity.

Conforming to modern education paradigm it should be the competence-based system to assure the
entrepreneurship competence forming for (P(V)E) schools students as their sustainable, integral and personal
de novo synthesis. Main requirements to structure of that kind are defined and the scope of problems is outlined.
Dealing the following factors will promote the quality increase on P(V)E schools students training for the
entrepreneurship activity.

Keywords: entrepreneur, entrepreneurship activity, system of preparation for entrepreneurship, educational-
professional rout, professional (vocational) education.

Introduction. Changes in the socioeconomic life
of Ukraine testify to the irreversible transition to market
conditions of economic activity, where one of the most
significant features is entrepreneurship development
as competitive economy basis. In this approach, further
development of the state directly depends on the young
people's willingness and ability to engage in
entrepreneurial activity, that is, the youth preparation
for entrepreneurship becomes a category of public-
state significance, since its quality depends on both

the economic market transformations success and the
domestic economy efficient functioning. The need for
the youth training in entrepreneurship in VET process
of vocational education is emphasized in a number of
international documents, for example – Action plan
for implementing the Strategy for technical and
vocational education and training for 2016-2021
(UNESCO, 2016) It defines the need for its
transformations and increasing attractiveness as a
vector for the youth employment and entrepreneurship
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development. Under this approach, the problem of
preparing students of professional (vocational)
education (P(V)E) institutions to choose the
entrepreneurial activities as a way of their further
educational and professional realisation is a topical
socio-pedagogical problem.

Materials and methods. The psycho-pedagogical
aspects of students preparing to choosing the
entrepreneurial activity as a professional line are
covered in the works of O. Padalka, N. Pobirchenko,
I. Prokopenko, I. Sasova, V. Drzhak, D. Zakatnova,
N. Pasichnyk, M. Tyemenko, O. Topol and other
researchers. The peculiarities of entrepreneurship
training in vocational education institutions are
disclosed in the publications of O. Bogonis,
L. Kozachok, G. Matukova, V. Tkachenko and others.
However, problems related to the training P(V)E
students for further entrepreneurial activity, as well as
their preparation for choosing the entrepreneurship as
a direction for the implementation the promising
educational-professional routs, are not adequately
covered.

The research aim is based on the experimental
work empirical data analysis to find out the state-of-
arts of the problem on P(V)E students preparing to
choose the entrepreneurship as a vector for educational-
professional rout development.

Results and discussions. The article 42 of the
Commercial Code of Ukraine defines the
entrepreneurship as an independent, initiative,
systematic, at its own risk, economic activity carried
out by economic entities (entrepreneurs) in order to
achieve economic and social results and profit.
Although the entrepreneurial activity is related to social
needs satisfaction, however, its main motive is the
material interest – profit. Under this approach, an
entrepreneur is a person who has: financial and other
resources, a business inclination, ideas about business
organization and the ability to take responsibility for
the risk while setting up a new enterprise, the
development of a new idea, product or type of service.
The successful implementation of business involves
not only relevant personal qualities, values and

attitudes, but also the system of specific economic
knowledge, skills acquired in the process of appropriate
training.

The study of the P(V)E students' career plans makes
it possible to conclude their prime relation to the chosen
training direction, and, secondly, to some extent
focused on the entrepreneurship field. In a poll carried
out by the Institute of vocational education and training
of the National academy of educational science of
Ukraine (IVET NAES of Ukraine) of 2017-2018, more
than 1,000 P(V)E students from the oblast centers
(Vinnytsya, Khmelnytskyi) and rural areas (Volyn
region) were covered. It should be noted that in P(V)E
schools of Vinnytsia and Khmelnytskyi the poll was
conducted to determine the state-of-arts of the problem,
that is, it was a one-time event, and in P(V)E schools
of Volyn region were carried out in terms of the all-
Ukrainian level pedagogical experiment
"Organizational and pedagogical conditions of the
Centre for professional careers creating and
functioning in a vocational school". Accordingly, the
repeated polls were aimed at revealing the dynamics
of the surveyed indicators. The pedagogical experiment
envisaged the efficiency verification of P(V)E students'
career counselling measures. They were carried out at
the Centres of professional careers (Basil, 2018). One
of the results on the experimental factors influence
was predicted to form students' vision of a realistic
educational and professional route, primarily aimed
at the horizontal career implementation.

The experimental work had a longitudinal character
and encompassed: at the stated stage the I-III courses
students, at the forming one – the same students
(already of ²²-²V courses). Tables 1 and 2 summarize
the results of studying the students' career plans in
urban and rural areas P(V)E schools (abbr.: G – girls,
Y – young people, Av – average, HEI – institutions of
higher education).

The listed empirical data (table 2) obtained from
the experimental work demonstrates the following:
firstly, rural P(V)E schools students have a more clearly
expressed vector of educational-professional route
associated with work in the specialty; secondly, the

Table 1
Students' career plans for the short-term (urban P(V)E schools, %)

Career plans ² course ²² course ²²² course Average
G Y Av G Y Av G Y Av G Y Av

Work
in the specialty 55,9 54,7 55,4 64,6 58,5 61,3 56,8 53,8 55,4 58,9 55,8 57,4
Change profession 21,5 21,7 21,6 17,3 16,3 16,7 23,7 21,0 22,3 21,0 19,5 20,1
Enter HEI 22,6 23,6 23,0 18,1 25,2 22,0 19,5 25,2 22,3 20,1 24,7 22,5

Thus, more than half of the respondents planned to work in the speciality after leaving P(V)E schools.
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desire to change the profession can be greatly
neutralized by psychological and pedagogical
influences from the Centres for professional careers.
We also recorded a decrease from 18.9% to 11.6% the
number of students planning to implement further
educational and professional routs by studying in HEIs.
It should be noted that according to the experiment
observation results, there was a small difference in the
number of students studying in urban and rural P(V)E
schools and planning to continue their education in
HEIs (respectively, 22.5% and 18.9%, i.e. the
difference in 1.2 times). After the pedagogical
experiment in rural P(V)E schools, the number of
students planning to continue their studies in HEIs
decreased by 7.3%, compared with urban P(V)E
schools. The difference was 1.9 times.

In the process of the pilot study, the students' career
plans for entrepreneurship were also studied. It should
be noted that according to the pedagogical experiment
results conducted in P(V)E schools (Volyn region),
there were practically no significant changes in the
number of students planning to implement educational
and professional routs in the field of entrepreneurship,
therefore, the data in Table 3 is based on the recording
experiment results.

The results of the study have revealed several
trends. First of all, the number of students planning to

run a business has significantly decreased. This
tendency is especially clear for rural P(V)E schools,
where the number of pupils has decreased from 34.1%
– in the first year and to 9.7% – in the third year, i.e.
3.5 times.

In our opinion, one of the factors is the lack of
systematic economic, including entrepreneurship,
training while basic secondary education acquisition.
That causes formation the unsystematized, incomplete
and idealized ideas on entrepreneurship of the 9th form
graduates. The survey also testified that over 60% of
respondents do not have a clear idea on entrepreneurial
activity, and the overwhelming majority of respondents
(about 70%) cannot define personal qualities important
for entrepreneurial activity. It should be noted that such
a picture was observed in 2018 (Tkachenko, 2018),
ten and twenty five years ago (Zakatnov, 2007,
Zakatnov and Tymenko, 1993, respectively).

Therefore, in the process of general vocational,
professional-theoretical and vocational-practical
training in P(V)E schools the 9th form graduates should
acquire systematic knowledge on entrepreneurship to
form the an objective vision of the activity. The tasks
of the Centre for professional careers included the
realistic "I-vision" formation of students. These factors
help students to objectively assess their opportunities
in related entrepreneurial activity and make the well-

Table 2
Students' career plans for the short-term (rural P(V)E schools, %)

Career plans ² course ²² course ²²² course Average
G Y Av G G Y Av G G Y

Experiment stated stage
Work in the
specialty 73,8 100 85,4 84,2 17,7 58,1 69,2 76,9 74,4 76,4 71,4 73,9
Change profession 4,4 0,0 2,4 0,0 15,7 6,4 23,1 7,7 12,8 7,2 7,2 7,2
Enter HEI 21,8  0,0 12,2 15,8 66,6 35,5 7,7 15,4 12,8 16,4 21,4 18,9

Experiment forming stage
²→²² course ²²→²²² course ²²²→²V course Average

Work in the
specialty 86,9 100 92,7 84,2 75,0 80,7 81,8 100 85,7 85,0 90,9 87,2
Change profession 4.4 0,0 2.4 3,0 0,0 0,0 0,0 0,0 0,0 1,8 0,0 1,2
Enter HEI 8,7  0,0 4,9 15,8 25,0 19,3 18,2 0,0 14,3 13,2 9,1 11,6

Table 3
Entrepreneurship-oriented educational-professional route (%)

² course ²² course ²²² course Average
G Y Av G G Y Av G G Y Av G

Urban
P(V)E schools 24,9 43,4 33,8 30,7 25,5 27,9 27,9 23,8 25,8 27,7 30,6 29,2
Rural
P(V)E schools 19,6 52,8 34,1 9,1 16,7 10,7 10,5 8,3 9,7 14,2 33,3 21,5
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considered decision on the future professional activities
vector – to be hired or self-employed in terms of
entrepreneurial activities.

At the same time, world experience shows that
entrepreneurial activity is one of efficient means to
increase the national economies productivity. That
demands the systematic students training and
preparation for entrepreneurial activity. In this case,
there is a logical question: what should be the result of
such training? The researchers of this problem
(V. Drzhak, N. Pasichnyk, O. Topol and others), since
the 1980's, operated the following categories:
"readiness to choose business", "readiness for
entrepreneurial activity", "interest in entrepreneurial
activity", etc. Recently the national pedagogy has
placed the main emphasis on the category of
"competence". That determines the relevance to
consider P(V)E schools students training right in the
competent-based approach context (Radkevych, 2012,
s. 10-11).

On January 17, 2018, the European Parliament and
the Council of the European Union endorsed the
Framework program to update the key competences
for lifelong learning (European Union, 2018), in
particular "employment", "personal capacity building"
etc. This document contains the list of competencies
somewhat different from the same list of the European
Parliament and European Council Recommendations
dated 18 December 2006 (European Parliament and
Council of the European Union, 2006). If in the
Recommendations of 2006 there were Communication
in the mother tongue, Communication in foreign
languages, Mathematical competence and basic
competences in science and technology, Digital
competence, Learning to learn, Social and civic
competences, Sense of initiative and entrepreneurship,
Cultural awareness and expression), then the list
adopted in the Recommendations of 2018 consists of
the following competences: Literacy competence,
Languages competency, Mathematical competence and
competence in science, technology and engineering,
Digital competence), Personal, social and learning
competence, Civic competence, Entrepreneurship
competence, Cultural awareness and expression
competence. This document defines the concept of
"entrepreneurship" is as the ability to plan and manage
projects that have cultural, social or commercial value,
that is, it is not limited to economic activities only and

differs from the interpretation of this definition in the
legislation of Ukraine.

The analysis of psychological and pedagogical
literature shows that some domestic researchers'
attention is paid to the problem of entrepreneurial
competence formation; however, it is mainly devoted
to certain aspects of this process. In our view, solving
the problem of P(V)E students training requires a
system designing and implementation taking into
account external and internal factors impact, its
phasing, linking the economic and entrepreneurial
training of the youth, pedagogical potential in general
education, general vocational, professional and
practical training, interaction with employers, etc.;
representing theoretical basis for system functioning
(purpose and subjects, theoretical foundations and
principles of training for entrepreneur activities,
professional and career theory of personality
development, etc.). The system-forming element of that
pedagogical system is its purpose. The analysis of
modern competence-based P(V)E standards make
possible to conclude that the entrepreneurial
competence is a component of P(V)E schools
graduates' general professional competence. Thus, the
purpose of P(V)E schools students training system is
the entrepreneurial competence formation.

Conclusions. Formation of students'
entrepreneurial competence is a crucial socio-
pedagogical problem, one of the ways to improve
human capital quality, ensuring P(V)E schools
graduates' professional mobility and competitiveness.
This way of solving this problem is a pedagogical
system designing and implementation providing the
entrepreneurial activity to P(V)E schools students. The
purpose of the system is to form the integral personal
de novo synthesis for P(V)E schools students – the
entrepreneurial competence. The solution of this
problem requires the integrated study aimed at
revealing the theoretical basis for the system
establishment, internal and external factors
interconnection and interdependence affecting students
training for entrepreneurial activity, specifying the
essence of "P(V)E schools students' entrepreneurial
competence", studying the structure of the competence,
indicators and formation criteria, functioning
methodological and technological support, the an
efficiency assessing algorithm development for the
system of that kind realisation.
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ÓÄÊ 377.011.3-052:005.342

Ï³äïðèºìíèöüêà ä³ÿëüí³ñòü ÿê íàïðÿì îñâ³òíüî-ïðîôåñ³éíèõ òðàºêòîð³é ó÷í³â
çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè

Äìèòðî Çàêàòíîâ,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê,  çàâ³äóâà÷ ëàáîðàòîð³¿ ïðîôåñ³éíî¿ êàð'ºðè ²íñòèòóòó
ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ âèñâ³òëåíî ñòàí ïðîáëåìè ï³äãîòîâêè ó÷í³â çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³-
òè (äàë³: ÇÏ(ÏÒ)Î) äî âèáîðó ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ ÿê íàïðÿìó ðîçâèòêó ïðîôåñ³éíî¿ êàð'ºðè. Âèÿâëåíî, ùî
çì³ñò ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ â íîðìàòèâíî-ïðàâîâîìó ïîë³ Óêðà¿íè îáìåæóºòüñÿ ãîñïîäàðñüêîþ ä³ÿëüí³ñòþ,
ñïðÿìîâàíîþ íà äîñÿãíåííÿ åêîíîì³÷íèõ ³ ñîö³àëüíèõ ðåçóëüòàò³â òà îäåðæàííÿ ïðèáóòêó, íà â³äì³íó â³ä ¿¿ çì³ñòîâ-
íîãî íàïîâíåííÿ â êðà¿íàõ ªÑ, äå ï³äïðèºìíèöòâî âèçíà÷àºòüñÿ ÿê óì³ííÿ ïëàíóâàòè é óïðàâëÿòè ïðîåêòàìè, ùî
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ìàþòü êóëüòóðíó, ñîö³àëüíó àáî êîìåðö³éíó ö³íí³ñòü. Àíàë³ç åìï³ðè÷íèõ ðåçóëüòàò³â ï³ëîòíîãî äîñë³äæåííÿ òà åêñ-
ïåðèìåíòàëüíî¿ ðîáîòè ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè (äàë³: ²ÏÒÎ ÍÀÏÍ Óêðà¿íè) çàñâ³ä-
÷èâ, ùî ï³äïðèºìíèöüêà ä³ÿëüí³ñòü ðîçãëÿäàºòüñÿ ó÷íÿìè ÇÏ(ÏÒ)Î ÿê ïåðñïåêòèâíèé íàïðÿì ðåàë³çàö³¿ ïîäàëüøî¿
îñâ³òíüî-ïðîôåñ³éíî¿ òðàºêòîð³¿, õî÷à ³ñíóº ïåâíà â³äì³íí³ñòü ó â³äíîñíèõ ïîêàçíèêàõ îð³ºíòàö³¿ íà òàêó ä³ÿëüí³ñòü
â ó÷í³â ÇÏ(ÏÒ)Î, ðîçòàøîâàíèõ ó ì³ñòàõ òà ñ³ëüñüê³é ì³ñöåâîñò³. Îäíàê óÿâëåííÿ ó÷í³â ñòîñîâíî ï³äïðèºìíèöüêî¿
ä³ÿëüíîñò³ íîñÿòü ïåðåâàæíî àáñòðàêòíèé õàðàêòåð, à ï³äãîòîâêà äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ â ÇÏ(ÏÒ)Î çä³éñ-
íþºòüñÿ ïåðåâàæíî çà ¿¿ îêðåìèìè àñïåêòàìè. Ñîö³àëüíî-åêîíîì³÷íà çíà÷óù³ñòü ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³ òà ¿¿
ïðèâàáëèâ³ñòü äëÿ ìîëîä³ ÿê ïåðñïåêòèâíîãî âåêòîðà ðåàë³çàö³¿ îñâ³òíüî-ïðîôåñ³éíèõ òðàºêòîð³é çóìîâëþþòü äîö³-
ëüí³ñòü ïðîåêòóâàííÿ òà ðåàë³çàö³¿ â îñâ³òíüîìó ïðîöåñ³ ÇÏ(ÏÒ)Î ïåäàãîã³÷íî¿ ñèñòåìè ï³äãîòîâêè ó÷í³â ó ãàëóç³
ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³.

Â³äïîâ³äíî äî ñó÷àñíî¿ îñâ³òíüî¿ ïàðàäèãìè, â îñíîâó òàêî¿ ñèñòåìè äîö³ëüíî ïîêëàñòè êîìïåòåíòí³ñíèé ï³ä-
õ³ä, à ìåòîþ ¿¿ ôóíêö³îíóâàííÿ âèçíà÷èòè ôîðìóâàííÿ â ó÷í³â ÇÏ(ÏÒ)Î ï³äïðèºìíèöüêî¿ êîìïåòåíòíîñò³ ÿê ³íòå-
ãðàëüíîãî îñîáèñò³ñíîãî ñò³éêîãî íîâîóòâîðåííÿ. Âèçíà÷åíî îñíîâí³ âèìîãè ñòîñîâíî ñòðóêòóðè òàêî¿ ñèñòåìè
òà îêðåñëåíî êîëî ïðîáëåì, ðîçâ'ÿçàííÿ ÿêèõ ñïðèÿòèìå ï³äâèùåííþ åôåêòèâíîñò³ ï³äãîòîâêè ó÷í³â ÇÏ(ÏÒ) îñâ³òè
äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³.

Êëþ÷îâ³ ñëîâà: ï³äïðèºìåöü, ï³äïðèºìíèöüêà ä³ÿëüí³ñòü, ñèñòåìà ï³äãîòîâêè äî ï³äïðèºìíèöüêî¿ ä³ÿëüíîñò³,
îñâ³òíüî-ïðîôåñ³éíà òðàºêòîð³ÿ, ïðîôåñ³éíà (ïðîôåñ³éíî-òåõí³÷íà) îñâ³òà.
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Abstract. Vocational training institution is considered to be an open social and pedagogical system, a subject
of market relations, which operates simultaneously at the market of educational services and the labor market,
ensuring the identification and satisfaction of educational needs of consumers through the offer of educational
services. It has been proved that the development of human capital achieves the best results in the favorable
environment for economic growth, where decisions on the training of workers and specialists are made on the
basis of social partnership at the local and regional levels. In this context, (the main ideas of implementation of
monitoring mechanisms, better regulation and provision with vocational education quality, staff training in
accordance with the current and future needs of the labor market in conditions of decentralization, enhanced
cooperation between public administrations and employers, and the establishment of social partnership) are
analyzed. The search for modern approaches to planning the activities of the educational institution, the quality
improvement of educational services, effective training of specialists, in particular, marketing planning (main
objective of which is to increase the competitiveness of institutions and their educational services) are of particular
relevance.

The author considers the marketing approach to managing the competitiveness of the educational institution
on the basis of studying the trends of the economy and the labor market, the needs and interests of consumers
of educational services; he determines the criteria of competitiveness of the educational institution. It is
determined that the creation of a scientific basis for the development of marketing competence of the directors
is necessary for the adaptation provision of the educational proposal to the needs of the labor market, the
introduction of modern information and analytical tools for the effective planning and management of vocational
training institutions. The conceptual foundations of competence, systemic, adaptive, informational approaches
are analyzed, which are the methodological substratum for determining the content and formation of the system
of development of marketing competence of directors, search of ways to increase the efficiency of making
managerial decisions on the activities and development of institutions of vocational education and training.

Keywords: vocational education and training, competitiveness of educational institution, marketing
management, marketing competence of the director, market of educational services.

Introduction. Modern processes of the development
of the post-industrial society, the introduction of ideas
of sustainable development and decentralization of
management in Ukraine, dynamic social and economic
transformations lead to changes in the functions of
vocational education (vocational education and training)
(hereinafter: VET) (Svistun et al., 2012). In accordance

with the world educational trends, the transformation
of the system of vocational education takes place, new
development strategies are introduced, which take into
account the need for its (VET) adaptation to democratic
and market transformations in society, Ukraine's
accession to the European and world informational and
educational space.

INSTITUTE OF VOCATIONAL
EDUCATION AND TRAINING
OF NAES OF UKRAINE
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The experience of the economically developed
countries of the world shows that the development of
human capital achieves the best results in the favorable
environment for economic growth, and where
decisions on the training of workers and specialists
are taken on the basis of social partnership, in close
cooperation between the Government, employers and
representatives of hired employees, starting with local
and regional levels (Palkevich, 2014).

The current stage of the development of VET in
Ukraine is characterized by intensive searches of
something new in the theory and practice of the activity
of the vocational (education and training) institutions
(hereinafter: VET institutions) on the basis of
developing a strategy for long-term development in
the conditions of the interaction between the labor
market and educational market services. The
establishment of vocational education as a subject of
market relations, operates simultaneously at two
markets: the market of educational services and the
labor market, and this is the feature of its activity
(Svistun et al., 2016, p. 9). The task of the institution
of education in conditions of the market economy is
to identify and satisfy the educational needs of
consumers through the proposed educational services
(Ryabova, 2010). The search for modern approaches
to the planning of the activity of educational institution,
the improved provision of educational services quality,
effective training of specialists are of special actuality
in the conditions of competition at the market of
educational services, expansion of the autonomy of
the activity of the VET institutions and the
responsibility of directors for the results of training
the working personnel, staffing, educational and
methodological and economic support of the
educational process One of the types of planning of
economic activity of VET institutions is the planning
of marketing activity, the main purpose of which is to
increase competitiveness of institutions and their
educational services (Anishchenko et al., 2008).

In that context, there exists an acute problem of
the ability of directors of VET institutions to make
effective management decisions on the formation of
an educational proposal and interaction with social
partners on the basis of market analysis of labor
markets and educational services. In this regard, in
order to introduce the significant changes in the
existing system of formation of professional
competence of directors of VET institutions, in
particular the development of their marketing
competence, it is necessary to provide this process with
information-analytical character that will result in the
introduction of monitoring, better regulation and
provision of vocational education quality, training in
accordance with the current and future needs of the
labor market.

Materials and methods. The scientific and
theoretical basis for the study of the mentioned problem
is made up of the works of Ukrainian and foreign
researchers whose subject of scientific research is the
following: methodological and theoretical foundations
of the development of vocational education in modern
social and economic conditions (M. Artyushina,
S. Artyukh, S. Batishev, M. Berulava, N. Bryukhanova,
S. Goncharenko, R. Gurevich, G. Yelnikova,
O. Kovalenko, P. Luzan, N. Nichkalo, V. Oliynyk,
V. Orlov, V. Radkevich, G. Romanova, A. Shcherbak
and others); modern world approaches in the field of
marketing, marketing management and peculiarities
of marketing activities in Ukraine (L. Balabanova,
J. Blait, N. Butetenko, S. Harkavenko, D. Gobber,
F. Kotler, T. Lukianets, Y. Petrunja, A. Starostina and
others); theoretical and methodological principles of
educational marketing and marketing activity in the
system of higher education (V. Sargent, V. Poltorak,
L. Karamushka, E. Golubkov); in the system of
vocational education (Y. Palkevich, P. Pomaran,
N. Protsenko, T. Rukavichka, Z. Riabov, V. Svistun,
G. Chernobuk, etc.).

The aim of the paper is to analyze the approaches
to increasing the competitiveness of vocational training
institutions at the market of educational services by
developing the marketing competence of directors of
VET institutions.

Results and discussions. Development of the labor
market and associated with it market of educational
services in vocational education, contradictions and
the crisis of the educational system determine the socio-
economic, psychological-pedagogical and scientific-
technical criteria in the management of educational
and productive activity of the teaching staff of VET
institutions. The new management development
paradigm of the VET institutions contains the process
of forming an organization, streamlining the subject-
subject relations through coordination, alignment of
positions and actions of managers and pedagogical
workers (as the main subject of management), and the
product of management activity is a diversely well-
grounded strategy for the development of the
educational institution (Solovy, Genyk and Solovyi,
2014, p. 19-20).

VET institution is an open social and pedagogical
system with productive and economic functions, and
as any complex object, that is the set of interconnected
elements that exist in a dialectical relationship, have
the same purpose, and which are marked by a certain
degree ordering. The interrelation of VET institutions
with the environment,(the factors of which cause
changes in internal structural elements), testifies about
their openness. Therefore, we consider it expedient to
analyze the system of development of marketing
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competence of directors, taking into account the
methodological fundamentals of the system approach
(V. Bespalko, Y. Konarzhevsky, N. Kuzmina, etc.),
which allows to take into account the dialectical
relationship between the labor market and the market
of educational services, ensure consistency of decision
making at all levels of management of educational
institutions.

The internal factors of competitiveness of VET
institutions are, in particular, the marketing competence
of directors (headmaster, deputy director of educational
and practical work, senior masters), the relevance of
the educational proposal to the needs of the labor
market, and high-quality information provision of the
activity of the educational institution.

Conceptual principles for the development of
marketing competence of directors of VET institutions,
the main ideas for introducing monitoring mechanisms,
better regulation and quality assurance of vocational
education, staff training in accordance with current and
promising needs of the labor market in conditions of
decentralization, strengthening of cooperation between
public administrations and employers, social
partnership building are highlighted in the Concept of
Vocational Education Reform in Ukraine "Modern
Vocational Education" (2018), in the U-LEAD Project
Reports (2018).

The main principles of the concept of competence
approach are reflected in the writings of scientists:
V. Baidenko, V. Kremen, V. Lugovoi and others. In
particular, the concept of a competent approach in
vocational education, according to V. Radkevich, aims
at forming a personality of the professional with the
positive outlook, valuable orientations, the ability to
adapt quickly to traditional or new and unpredictable
life and professional situations (Radkevich, 2012,
p. 11). Scientific researches of G. Yelnikova,
N. Nichkalo, V. Radkevich, V. Svistun, and others are
devoted to the improvement of the management of
VET institutions with regard to the trends in the
development of the labor market. The problems of
analyzing and implementing a competent approach are
supported by modern scholars and practitioners, among
which are O. Lokshina, O. Savchenko O. Ovcharuk et
al. Significant studies were carried out thanks to the
cooperation of the Ministry of Education and Science
of Ukraine, the National Academy of Pedagogical
Sciences of Ukraine and international organizations
of the country on educational policy, due to which the
main principles of the competence approach were
highlighted.

Competence is defined by researchers as an
integrated characteristic of personality quality, an
efficient unit, formed through experience, knowledge,
skills, attitudes, behavioral reactions. Competence is

based on a combination of mutually relevant cognitive
relationships and practical skills, values, emotions,
behavioral components, knowledge and skills,
everything that can be mobilized for the active action.

Analyzing the contents of marketing competence
of directors in terms of competence approach, we
conclude that the marketing competence of the director
– is the ability to integrate knowledge and skills and
use them effectively in conditions of the marketing
environment that can be considered as a component
of professional competence in modern conditions. The
researcher I. Kushnir (2013, p. 100) interprets the
marketing competence of directors as
"professionalism, which includes knowledge of
marketing theory; the ability to form and implement a
marketing strategy, carry out effective communicative
acts that promote the competitiveness of an educational
institution, expressed in the ability to formulate the
needs of the humanitarian order, satisfying the interests
of the state, society and personality".

In the author's opinion, the adaptation of the
directors of educational institutions is an important and
significant component of professional competence in
the conditions of a dynamic changing environment,
the development of techniques and technologies,
demands and requirements of employers, and
competence is a complex synthesis of cognitive,
subject-practical, and personal experience. Thus, the
marketing competence of the director as a factor in
the competitiveness of the institution of education is
"a consequence of self-organization and generalization
of action-related and personal experience"
(Anishchenko et al., 2008, p. 26). In this context, it is
reasonable and justified to apply the methodological
principles of the adaptive approach (T. Borova,
G. Yelnikova, G. Polyakova, Z. Ryabova, P. Tretyakov,
etc.), which ensures the priority of development of the
subjects of activity and is carried out through the
processes of self-organization. The principle of self-
organization involves the interaction of the subjects
of the labor market, educational services, social
partners, the public in the process of specifying the
objectives, plans, training programs, strategies for the
development of educational institutions. These
processes are aimed at achieving a common goal, the
main elements of which are the requirements of the
environment (people, organizations, etc.) and the real
situation consideration. That is, with the help of the
adaptive approach, there is a mutual agreement
between the subjects of labor markets and educational
services.

Scientists V. Svistun, L. Petrenko, N. Protsenko
(2016) paid attention to the study of marketing
competence of directors, in terms of the informational
approach, as a combination of methods of scientific
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knowledge, principles, conditions "associated with the
implementation of professional and research tasks that
are provided by computer science and implemented
in the process of information and analysis activity of
the specialist. Marketing competence is a
methodological basis for the management of vocational
education marketing". The actuality of the use of the
informational approach is conditioned with the
introduction of market mechanisms for the
development of vocational education and training, the
improvement of the quality of skilled workers training
and provision with the needs of the labor market
(Ryabova, 2010, p. 15-19).

Thus, the effective activity of VET institutions in
conditions of the market economy forseees the
introduction of marketing management of VET
institutions based on a complex system approach to
solving the tasks of the educational institution, its
competitiveness. Therefore, the system of development
of marketing competence of directors should take into
account the methodological principles of systemic,
competent, informational and adaptive approaches,
which will become the modern scientific basis of
marketing management for the formation of a relevant
educational proposal and qualitative information
provision of the process of professional training of
specialists in accordance with the requirements of the
labor market.

The marketing management of the VET institutions
covers all aspects of its activities, from the study of
trends in the development of the economy and the labor
market, the needs and interests of consumers of
educational services, the organization of vocational
guidance work – to the assurance of an exact cycle of
training of working personnel, their employment and
the creation of conditions for further professional and
career growth of the population of the region (Svistun
et al., 2012, p. 8-14). According to V. Radkevich,
marketing approach to management activity in
vocational training institutions is an important basis
for the management of the quality of vocational
education, unification of the efforts of administrative
and teaching staff of VET institutions, which will
contribute to satisfying the needs of the population,
business entities and the state in educational services
of a different nature. For this purpose, marketing
services are being created in vocational training
institutions (Radkevich, 2016, p. 17).

The basis of the methodology of marketing
management of the competitiveness of the institution
of education at the market of educational services by
scientists and researchers is the idea about the integrity
of the mechanisms of forecasting and planning of
marketing research in VET institutions (Garkusha,
Tsukova and Goroshanska, 2011; Lepa and Debela,

2007; Palkevich, 2014), the basis of which is a
marketing program, a certain cycle of actions based
on the analysis of the internal (resources) and the
external environment of the educational institution,
proposed by Z. Ryabova (2012).

Fig. 1. Marketing program for studying the
environment of educational institution.

The methodology is based on the targeted
forecasting of the most probable condition, trends
and peculiarities of the development of VET
institutions in the perspective period on the basis of
detection and proper assessment of stable
connections and relationships between the criteria
which characterize the external conditions of the
functioning of VET institutions and the internal
competitiveness potential of educational
institutions. The results of forecasting are the
scientific basis for the adoption and practical
implementation of managerial decisions and the
regulation of certain stages of planning. One of these
stages is the development and implementation of
the competitiveness criteria of VET institutions
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(Palkevich, 2014). In particular, the criteria that
determine the internal potential of the educational
institution may be: the level of updating the material
and technical base during the last three years, the
percentage of employed graduates on the given
profession, the availability and number of new
educational services during the last three years, the
payback period of new educational services, the
level of personnel provision of the institution,
number of sources of funding, systematic marketing
research. The criteria that characterize the external
conditions of the operation of the VET institutions
are: the market segment, at which the service is
oriented, the number of enterprises in the region for
which workers are trained, the availability of
vacancies at these enterprises, the prospects for the
development of the corresponding industry, the
effectiveness of social partnership, interaction with
state regulatory bodies, etc.

The approximation of the labor market and the
market of educational services, forecasting and
planning of management of their development is a
complex, continuous, multifactorial, interregional and
inter-sectoral process. Despite the complex financial
and economic conditions for the functioning of the
system of VET institutions and the lack of workability
of mechanisms for coordinating the labor market and
correcting its fluctuations, the most important task is
the close cooperation of these two markets in
developing common methodological approaches to the
creation of operational, tactical and strategic plans for

the preparation and employment of graduates
(Palkevich, 2014).

In this context, the present puts forward special
requirements to the directors of the VET institutions
who have to expand their professional competence and
functions significantly, for satisfying the managerial
needs in the system of vocational education and
training.

Conclusions. Thus, orientation at the demands of
the labor market, social partners, community demands,
search and introduction of something new encourage
scholars and practitioners to find modern approaches
to management, create a scientific basis for educational
management, form the director of the new generation,
for which marketing competence becomes an
important component of professional competence.

The modern director must have a thorough
knowledge of the methods and techniques of
management based on systematic marketing research.
He must have progressive views, deep analytical and
perspective thinking, understand that further
improvement of the system of vocational education
requires the establishment of mechanisms of
cooperation between VET institutions and social
partners, the formation (on this basis) of the educational
proposal, the adaptation of educational content to the
needs of employers, better quality education, etc. This
will ensure the training of highly skilled workers,
adapted to the current economic conditions and
requirements of the labor market, and will help to
increase the level of competitiveness of the educational
institution at the market of educational services.

List of referenñås
Ãàðêóøà, Í.Ì., Öóêîâà Î.Â., Ãîðîøàíñüêà, Î.Î., 2011. Ìîäåë³ é ìåòîäè ïðèéíÿòòÿ ð³øåíü â àíàë³ç³ òà àó-

äèò³. Êè¿â: Çíàííÿ. (Âèùà îñâ³òà ÕÕ² ñòîë³òòÿ).
Ñâèñòóí, Â.²., Àéñòðàõàíîâà, Ä.Ä., ªëüíèêîâà, Ã.Â òà ³í., 2012. Äåöåíòðàë³çàö³ÿ óïðàâë³ííÿ ïðîôåñ³éíî-òåõí³-

÷íîþ îñâ³òîþ: ìîíîãðàô³ÿ. Êè¿â: Ïåäàãîã³÷íà äóìêà.
Êóøí³ð, ². ²., 2013.Çì³ñò ìàðêåòèíãîâî¿ êîìïåòåíòíîñò³ êåð³âíèê³â âèùèõ íàâ÷àëüíèõ çàêëàä³â ²-²² ð³âí³â àêðå-

äèòàö³¿. Íàóêîâèé â³ñíèê Óæãîðîäñüêîãî óí³âåðñèòåòó. Ñåð³ÿ: Ïåäàãîã³êà. Ñîö³àëüíà ðîáîòà, 27, ñ. 99-102.
Ëºïà, ª.Ê., Äåáåëà, ².Ì., 2007. Ïðîãíîçóâàííÿ ñîö³àëüíî-åêîíîì³÷íèõ ïðîöåñ³â: íàâ÷. ïîñ³á. äëÿ ñòóä. åêîíîì.

ñïåö. Õåðñîí: ÂÀÒ "Õåðñîíñüêà ì³ñüêà äðóêàðíÿ".
Ñâèñòóí, Â.²., Ïîìàðàí, Ï.²., Ïàëüêåâè÷, Þ.Ñ., ×åðíîáóê, Ã.Ã. òà ³í., 2015. Ìàðêåòèíãîâå óïðàâë³ííÿ ïðîôåñ³é-

íî-òåõí³÷íèì íàâ÷àëüíèì çàêëàäîì â óìîâàõ ðèíêîâî¿ åêîíîì³êè: ìåòîä. ïîñ³á. /çà ðåä.Â.Î.Ðàäêåâè÷, Â.².Ñâèñòóí.
Ðîìíè: Ðîìåíñüêå ÂÏÓ.

Àí³øåíêî, Â.Ì., Çàêàòíîâ, Ä.Î., Çä³ðóê, Ñ.². òà ³í., 2008. Íàïðÿìè ðåôîðìóâàííÿ ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè
â óìîâàõ ºâðîïåéñüêî¿ ³íòåãðàö³¿ (äîñâ³ä, àíàë³ç, ïðîãíîçè): êîëåêòèâíà ìîíîãðàô³ÿ. Êè¿â: ²ÏÒÎ ÍÀÏÍ Óêðà¿íè.

Ïàëüêåâè÷, Þ.Ñ., 2014. Óïðàâë³ííÿ êîíêóðåíòîñïðîìîæí³ñòþ îñâ³òí³õ ïîñëóã ïðîôåñ³éíî-òåõí³÷íèõ íàâ÷àëü-
íèõ çàêëàä³â: ìåòîäè÷í³ ï³äõîäè äî ïðîãíîçóâàííÿ òà ïëàíóâàííÿ. Íàóêîâèé â³ñíèê ²íñòèòóòó ïðîôåñ³éíî-òåõí³-
÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè. Ïðîôåñ³éíà ïåäàãîã³êà, 1(8), ñ. 28-32.

Ïàëüêåâè÷, Þ.Ñ., 2014. Óïðàâë³ííÿ ðîçâèòêîì ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè: åêîíîì³÷íèé àñïåêò. Â: Ðèíêîâ³
åêîíîì³÷í³ ìåõàí³çìè ñòàëîãî ðîçâèòêó: ³ííîâàö³éíå òà ô³íàíñîâå çàáåçïå÷åííÿ: ìàòåð³àëè ì³æíàðîäíî¿ íàóêî-
âî-ïðàêòè÷íî¿ êîíôåðåíö³¿ "9-10 òðàâíÿ 2014 ð. ÍÃÓ, Äí³ïðîïåòðîâñüê"), ñ. 197-198.

Ðàäêåâè÷, Â. Î., 2012. Êîìïåòåíòí³ñíèé ï³äõ³ä äî çàáåçïå÷åííÿ ÿêîñò³ ïðîôåñ³éíî¿ îñâ³òè ³ íàâ÷àííÿ. Â: Íàó-
êîâî-ìåòîäè÷íå çàáåçïå÷åííÿ ïðîôåñ³éíî¿ îñâ³òè ³ íàâ÷àííÿ: ìàòåð³àëè Âñåóêð. (çâ³ò.) íàóê.-ïðàêò. êîíô. (23 áå-
ðåçíÿ 2012 ð., ì. Êè¿â ), Êè¿â: ²í-ò ïðîô.-òåõí. îñâ³òè ÍÀÏÍ Óêðà¿íè. Âèï. 1, ñ. 9-15.

Ðàäêåâè÷, Â. Î., 2016. Òåîðåòè÷í³ òà ìåòîäè÷í³ çàñàäè ðîçâèòêó ïðîôåñ³éíî¿ îñâ³òè ³ íàâ÷àííÿ: ðåçóëüòàòè,
ïðîáëåìè, ïåðñïåêòèâè. Íàóêîâèé â³ñíèê ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè. Ïðîôåñ³éíà
ïåäàãîã³êà, 11, ñ. 5-23.



107Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019

Ñâèñòóí, Â.²., ðåä., Ïåòðåíêî, Ë.Ì., Ïðîöåíêî, Í.Ä., 2016. Ðîçâèòîê ìàðêåòèíãîâî¿ êîìïåòåíòíîñò³ êåð³âíè-
ê³â ÏÒÍÇ: íàóê.-ìåòîä. ïîñ³á. Êè¿â: ²ÏÒÎ ÍÀÏÍ Óêðà¿íè.

Ðÿáîâà, Ç., 2010. Òåîðåòè÷í³ àñïåêòè ìàðêåòèíãîâî¿ ä³ÿëüíîñò³ â ñèñòåì³ ï³ñëÿäèïëîìíî¿ îñâ³òè. ²ì³äæ ñó÷àñ-
íîãî ïåäàãîãà, 9(108), ñ. 9-12.

Ñîëîâ³é, ².Ï., Ãåíèê, ß.Â., Ñîëîâ³é, Â.²., 2014. Óïðàâë³ííÿ ïðîôåñ³éíèì íàâ÷àëüíèì çàêëàäîì íà çàñàäàõ ñòà-
ëîãî ðîçâèòêó: íàâ÷.-ìåòîä. ïîñ³áíèê. ²âàíî-Ôðàíê³âñüê: "Ë³ëåÿ-ÍÂ".

Ìà÷åé Ãðóçà, Ïüîòð Ñòðîíêîâñüê³, 2018. U-LEAD with Europe Ukraine Local Empowermant, Accountabillity and
Developmant Program: Îãëÿä ñèòóàö³¿ ó ñôåð³ ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè â Óêðà¿í³ [²ç ðåêîìåíäàö³ÿìè ùîäî
ìîæëèâèõ ïîêðàùåíü]. Â: Çâ³ò â ðàìêàõ Íàö³îíàëüíîãî ïðîåêòó "Äåöåíòðàë³çàö³ÿ". Êè¿â-Âàðøàâà.

Translated & Transliterated
Harkusha, N.M., Tsukova O.V., Horoshanska, O.O., 2011. Modeli y metody pryiniattia rishen v analizi ta audyti

[Models and methods of decision-making in the analysis and audit]. Kyiv: Znannia. (Vyshcha osvita ÕÕI stolittia), [in
Ukrainian].

Svystun, V.I., Aistrakhanova, D.D., Yelnykova, H.V ta in., 2012. Detsentralizatsiia upravlinnia profesiino-tekhnichnoiu
osvitoiu: monohrafiia [Decentralization of management of vocational education: monograph.]. Kyiv: Pedahohichna
dumka, [in Ukrainian].

Kushnir, I. I., 2013.Zmist marketynhovoi kompetentnosti kerivnykiv vyshchykh navchalnykh zakladiv I-II rivniv
akredytatsii. Naukovyi visnyk Uzhhorodskoho universytetu: Seriia: Pedahohika. Sotsialna robota [Scientific herald of
Uzhgorod University. Series: Pedagogy. Social work], 27, s. 99-102, [in Ukrainian].

Liepa, Ye.K., Debela, I.M., 2007. Prohnozuvannia sotsialno-ekonomichnykh protsesiv [Forecasting of socio-economic
processes]: navch. posib. dlia stud. ekonom. spets. Kherson : VAT "Khersonska miska drukarnia", [in Ukrainian].

Svystun, V.I., Pomaran, P.I., Palkevych, Yu.S., Chernobuk, H.H. ta in., 2015. Marketynhove upravlinnia profesiino-
tekhnichnym navchalnym zakladom v umovakh rynkovoi ekonomiky [Marketing management of vocational training
institution in the market economy]: metod. posib. /za red.V.O.Radkevych, V.I. Svystun. Romny: Romenske VPU, [in
Ukrainian].

Anishenko, V.M., Zakatnov, D.O., Zdiruk, S.I. ta in., 2008. Napriamy reformuvannia profesiino-tekhnichnoi osvity v
umovakh yevropeiskoi intehratsii (dosvid, analiz, prohnozy) [Directions of reforming vocational education in the conditions
of European integration (experience, analysis, forecasts)]: kolektyvna monohrafiia. Kyiv: IPTO NAPN Ukrainy, [in
Ukrainian].

Palkevych, Yu.S., 2014. Upravlinnia konkurentospromozhnistiu osvitnikh posluh profesiino-tekhnichnykh navchalnykh
zakladiv: metodychni pidkhody do prohnozuvannia ta planuvannia [Managing the competitiveness of educational services
of vocational training schools: Methodological approaches to forecasting and planning.]. Naukovyi visnyk Instytutu
profesiino-tekhnichnoi osvity NAPN Ukrainy. Profesiina pedahohika [Scientific herald of the Institute of vocational
education of the National Academy of Pedagogical Sciences of Ukraine. Professional Pedagogy.], 1(8), s. 28-32, [in
Ukrainian].

Palkevych, Yu.S., 2014. Upravlinnia rozvytkom profesiino-tekhnichnoi osvity: ekonomichnyi aspekt [Management of
the development of vocational education and training: the economic aspect.]. V: Rynkovi ekonomichni mekhanizmy
staloho rozvytku: innovatsiine ta finansove zabezpechennia: materialy mizhnarodnoi naukovo-praktychnoi konferentsii
[Market economic mechanisms for sustainable development: Innovative and financial support: materials of the
International scientific and practical Conference ] "9-10 travnia 2014 r. NHU, Dnipropetrovsk), s. 197-198, [in Ukrainian].

Radkevych, V. O., 2012. Kompetentnisnyi pidkhid do zabezpechennia yakosti profesiinoi osvity i navchannia
[Competence approach to ensuring the quality of vocational education and training.]. V: Naukovo-metodychne
zabezpechennia profesiinoi osvity i navchannia [Scientific and methodical provision of vocational education and training]:
materialy Vseukr. (zvit.) naukr.-prakt. konf. (23 bereznia 2012 r., m. Kyiv ), Kyiv: In-t prof.-tekhn. osvity NAPN Ukrainy.
Vyp. 1, s. 9-15, [in Ukrainian].

Radkevych, V.O., 2016. Teoretychni ta metodychni zasady rozvytku profesiinoi osvity i navchannia: rezultaty, problemy,
perspektyvy [Theoretical and methodological principles of the development of vocational education and training: results,
problems, perspectives.]. Naukovyi visnyk Instytutu profesiino-tekhnichnoi osvity NAPN Ukrainy. Profesiina pedahohika
[Scientific herald of the Institute of vocational education of the National Academy of Pedagogical Sciences of Ukraine.
Professional Pedagogy], 11, s. 5-23, [in Ukrainian].

Svystun, V.I., red., Petrenko, L.M., Protsenko, N.D., 2016. Rozvytok marketynhovoi kompetentnosti kerivnykiv PTNZ
[Development of marketing competence of the directors of the VET institutions]: nauk.-metod. posib. Kyiv: IPTO NAPN
Ukrainy, [in Ukrainian].

Riabova, Z., 2010. Teoretychni aspekty marketynhovoi diialnosti v systemi pisliadyplomnoi osvity [Theoretical aspects
of marketing in the system of postgraduate education.]. Imidzh suchasnoho pedahoha [The image of a modern teacher],
9(108), s. 9-12, [in Ukrainian].

Solovii, I.P., Henyk, Ya.V., Solovii, V.I., 2014. Upravlinnia profesiinym navchalnym zakladom na zasadakh staloho
rozvytku [Management of vocationall institution on the basis of sustainable development]: navch.-metod. posibnyk.
Ivano-Frankivsk: "Lileia-NV", [in Ukrainian].

Machei Hruza, Potr Stronkovski. 2018. U-LEAD with Europe Ukraine Local Empowermant, Accountabillity and
Developmant Program: Ohliad sytuatsii u sferi profesiino-tekhnichnoi osvity v Ukraini [A Review of the situation in the
sphere of vocational education and training in Ukraine] [Iz rekomendatsiiamy shchodo mozhlyvykh pokrashchen]
[Recommendations for possible improvements]., V: Zvit v ramkakh Natsionalnoho proektu "Detsentralizatsiiia" [Report
within the framework of the national project "Decentralization"]. Kyiv-Varshava, [in Ukrainian].



Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019108

ÓÄÊ 377.091.113:339.138-047.22

Ìàðêåòèíãîâà êîìïåòåíòí³ñòü êåð³âíèê³â ó çàáåçïå÷åíí³ êîíêóðåíòîçäàòíîñò³
çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè íà ðèíêó îñâ³òí³õ ïîñëóã

Îëåíà Çàã³êà,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, äèðåêòîð Âèùîãî ïðîôåñ³éíîãî  ó÷èëèùà ¹25 ì. Õìåëüíèöüêîãî,

Ðåôåðàò. Çàêëàä ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè ðîçãëÿäàºòüñÿ ÿê â³äêðèòà ñîö³àëüíî-ïåäàãîã³÷íà
ñèñòåìà, ñóá'ºêò ðèíêîâèõ â³äíîñèí, ùî ôóíêö³îíóº îäíî÷àñíî íà ðèíêó îñâ³òí³õ ïîñëóã ³ ðèíêó ïðàö³, çàáåçïå÷óþ÷è
âèÿâëåííÿ òà çàäîâîëåííÿ îñâ³òí³õ ïîòðåá ñïîæèâà÷³â ÷åðåç ïðîïîçèö³þ îñâ³òí³õ ïîñëóã. Äîâåäåíî, ùî íàéêðàùèõ
ðåçóëüòàò³â ðîçâèòîê ëþäñüêîãî êàï³òàëó äîñÿãàº ó ñïðèÿòëèâîìó ñåðåäîâèù³ åêîíîì³÷íîãî çðîñòàííÿ, äå ð³øåííÿ
ùîäî ï³äãîòîâêè ðîá³òíèê³â ³ ôàõ³âö³â ïðèéìàþòüñÿ íà îñíîâ³ ñîö³àëüíîãî ïàðòíåðñòâà íà ì³ñöåâîìó òà ðåã³îíàëü-
íîìó ð³âíÿõ. Ó öüîìó êîíòåêñò³ ïðîàíàë³çîâàíî îñíîâí³ ³äå¿ âïðîâàäæåííÿ ìåõàí³çì³â ìîí³òîðèíãó, êðàùîãî ðåãó-
ëþâàííÿ òà çàáåçïå÷åííÿ ÿêîñò³ ïðîôåñ³éíî¿ îñâ³òè, ï³äãîòîâêè êàäð³â â³äïîâ³äíî äî ïîòî÷íèõ ³ ïåðñïåêòèâíèõ
ïîòðåá ðèíêó ïðàö³ â óìîâàõ äåöåíòðàë³çàö³¿, ïîñèëåííÿ ñï³âïðàö³ ì³æ ïóáë³÷íèìè àäì³í³ñòðàö³ÿìè òà ðîáîòîäàâöÿ-
ìè, íàëàãîäæåííÿ ñîö³àëüíîãî ïàðòíåðñòâà. Îñîáëèâî¿ àêòóàëüíîñò³ íàáóâàº ïîøóê ñó÷àñíèõ ï³äõîä³â äî ïëàíóâàí-
íÿ ä³ÿëüíîñò³ çàêëàäó îñâ³òè, ï³äâèùåííÿ ÿêîñò³ íàäàííÿ îñâ³òí³õ ïîñëóã, åôåêòèâíî¿ ï³äãîòîâêè ôàõ³âö³â, çîêðåìà,
ïëàíóâàííÿ ìàðêåòèíãîâî¿ ä³ÿëüíîñò³, îñíîâíîþ ìåòîþ ÿêîãî º ï³äâèùåííÿ êîíêóðåíòîñïðîìîæíîñò³ çàêëàä³â òà ¿õ
îñâ³òí³õ ïîñëóã.

Àâòîðîì ðîçãëÿíóòî ìàðêåòèíãîâèé ï³äõ³ä äî óïðàâë³ííÿ êîíêóðåíòîçäàòí³ñòþ çàêëàäó îñâ³òè íà îñíîâ³ âè-
â÷åííÿ òåíäåíö³é ðîçâèòêó åêîíîì³êè ³ ðèíêó ïðàö³, ïîòðåá òà ³íòåðåñ³â ñïîæèâà÷³â îñâ³òí³õ ïîñëóã, âèçíà÷åíî
êðèòåð³¿ êîíêóðåíòîçäàòíîñò³ çàêëàäó îñâ³òè. Âñòàíîâëåíî, ùî äëÿ çàáåçïå÷åííÿ àäàïòàö³¿ îñâ³òíüî¿ ïðîïîçèö³¿
äî ïîòðåá ðèíêó ïðàö³, âïðîâàäæåííÿ ñó÷àñíèõ ³íôîðìàö³éíî-àíàë³òè÷íèõ ³íñòðóìåíò³â åôåêòèâíîãî ïëàíóâàííÿ
³ óïðàâë³ííÿ çàêëàäàìè ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè, íåîáõ³äíèì º ñòâîðåííÿ íàóêîâîãî ï³ä´ðóíòÿ
ðîçâèòêó ìàðêåòèíãîâî¿ êîìïåòåíòíîñò³ ¿õ êåð³âíèê³â. Ïðîàíàë³çîâàíî êîíöåïòóàëüí³ çàñàäè êîìïåòåíòí³ñíîãî,
ñèñòåìíîãî, àäàïòèâíîãî, ³íôîðìàö³éíîãî ï³äõîä³â, ÿê³ º ìåòîäîëîã³÷íèì ï³ä´ðóíòÿì âèçíà÷åííÿ çì³ñòó òà ôîð-
ìóâàííÿ ñèñòåìè ðîçâèòêó ìàðêåòèíãîâî¿ êîìïåòåíòíîñò³ êåð³âíèê³â, ïîøóêó øëÿõ³â ï³äâèùåííÿ åôåêòèâíîñò³
ïðèéíÿòòÿ óïðàâë³íñüêèõ ð³øåíü ùîäî ä³ÿëüíîñò³ ³ ðîçâèòêó çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíî-òåõí³÷íà îñâ³òà, êîíêóðåíòîçäàòí³ñòü çàêëàäó îñâ³òè, ìàðêåòèíãîâå óïðàâë³í-
íÿ, ìàðêåòèíãîâà êîìïåòåíòí³ñòü êåð³âíèêà, ðèíîê îñâ³òí³õ ïîñëóã.
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Abstract. The article discusses the competences in Mathematics of a prospective Bachelor in Navigation.
Mathematical competence is defined as a function of competencies: general and subject-specific. It's manifested
that mathematics acts as a fundamental discipline for the further mastering of specialized disciplines. The
article suggests the competence approach to mathematical education based on the analysis of professional
requirements as the methodology of the research. These requirements determine the priority of the competencies
required for professional activities of a bachelor in navigation.

The article states the principal provisions of the competence approach in terms of the Tuning methodology;
classification of the general and subject-specific competencies of the Bachelor in navigation required for
successful professional activities; analysis of the structure and content of the mathematical training of the
prospective Bachelor in Navigation in some Higher Maritime Educational Institutions in Ukraine and Europe.
In accordance with the IMO (International Maritime Organization, 2014) standards, the requirements for teaching
mathematics to the undergraduate students are presented; the relationships between the tasks of vocational
orientation and the corresponding blocks of Higher Mathematics discipline are investigated. The analysis of
the determined tasks as well as cooperation with the lecturers of the specialized disciplines allows to formulate
the content of the Higher Mathematics course paying sufficient attention to those sections of mathematics that
are necessary for vocational training of the navigators; examples of types of the mathematical competence
formation control are given; the contribution of the mathematical competence to the integral, general and
special competencies indicated in the profile of a higher educational institution is manifested; the significance
of Mathematics in programme training outcomes is stated.

The article suggests that the tools and approaches of the Tuning project provide effective monitoring,
evaluation and improvement of the curriculum for achieving the object and making pertinent changes in the
relevant subject areas.

Keywords: mathematical competence, Bachelor in Navigation, IMO standards, programme training
outcomes, Mathematics.

Introduction. The urgency of the issue of
mathematical competences development of the
prospective Bachelor in Navigation is determined by
the changes of the educational paradigm in higher
education, rapid updating of information

technologies, and integration of Ukrainian higher
education into the common European educational
environment. Development of the skilled specialist's
vocational competence, first of all, is performed in
the educational process of the Higher Education
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Institutions (HEI). Contemporary society makes ever
increasing demands on the HEI in responding to needs
in training the competitive specialists with the
established competencies in various fields, including
mathematical ones.

We consider mathematical competence to be the
system of mastered mathematical knowledge and
methods, and also the ability to apply them for solving
professional tasks. The acquired knowledge of the
higher mathematics' theoretical foundation and the
proficiency in mathematical tools are the basis for
mastering the disciplines of the vocational cycle.

Materials. Issues concerning the modernization
of professional education based on a competence
approach have been developed in the researches of
foreign (N. Talizina, A. Khutorsky, N. Khodireva,
L. Ustinova and others) and Ukrainian
(M.Pratzovytyi, V.Shvets, V.Klochko, M. Shkil and
others) scholars. For example, A. Khutorsky
(A. Khutorsky, 2005) considers competence as the
form of a pre-formulated requirement for educational
training of the subject expressed by a set of
knowledge, skills and models of activities necessary
for the effective performance in a particular field.
Under the professional mathematical competence
Y. Stelmakh (Stelmakh, 2011, p.2). understands the
integrative ability of the individual, which provides
preparedness for applying mathematical tools
independently in accordance with the tasks of
vocational activities.

The aim of the paper. The objective of the study
is to determine the content of the Bachelor in
navigation holders' mathematical competence.

Methods. For this purpose, a number of methods
have been applied, namely theoretical ones (studying
the normative documents and training programmes
in the Higher Education Institutions (HEI) of
maritime profile, in particular, the National University
"Odessa Maritime Academy" and some maritime
higher education institutions of European countries)
and practical (results of foreign internships as well
as teaching experience).

Results and discussions. Developing the Higher
Mathematics (HM) course content we followed the
Tuning methodology (translated from English: the
action or process of tuning something; setting,
regulation, harmonization) (TUNING Educational
Structures in Europe, 1999) in our research. This
methodology investigates the competence approach,
which, in turn, is based on the analysis of professional
requirements that determine the priority of the
competencies required in a particular area of
professional activities. The Tuning project is aimed
at bringing educational structures closer to the
countries participating in the Bologna process,
including Ukraine.

Curriculum development aimed at educational
outcomes facilitates a significant flexibility of the

process. Unlike the conventional one, the module
system has a number of advantages: it makes the
training process more standardized and transparent
relating to a certain specialty; provides the
opportunity to obtain comparative results in different
periods of study; assures student mobility through
simplified students transfer system based on learning
outcomes to move from one IHE to another, and with
the ability to participate in Erasmus + Student
Exchange Programs (2014).

The concept of outcomes compatibility preserves
the autonomy of educational institutions and ensures
diversity through the modules composing.

Under the Tuning project, the European Credit
Transfer System (ECTS) (Rashkevich, 2014, pp. 46-
63) has been developed: credits reflect the volume,
and the learning outcomes manifest the content of
this process. The number of credits determines the
time required for achieving learning outcomes by an
average student in accordance with the specifics of
the educational institution and the training tradition.

The Tuning project comprises educational
outcomes, which are expected indicators of student's
abilities and skills determining what the student must
know, understand, and be able to perform having
completed the training process. The suggested results
are formed by teachers. The student's acquired
training outcomes are defined within certain
competencies.

We define the following general competences to
be acquired by a student while studying mathematical
disciplines (TUNING Educational Structures in
Europe, 1999): the ability to analyze and synthesize;
basic knowledge in the main field of study, as well
as in related fields; ability to solve problems and
tasks; ability to apply knowledge in practice;
perception of ideas from other subject areas;
elementary computer skills; quantitative thinking;
obtaining qualitative information from quantitative
data; research skills; ability to adapt to new situations;
creativity.

Revising the general list of subject-specific
competencies (TUNING Educational Structures in
Europe, 1999), we have identified exactly those
which the prospective Bachelors in navigation should
acquire while learning mathematical disciplines. They
are: profound knowledge of the main sections of
elementary mathematics (school course); the ability
to solve mathematical problems and tasks, similar to
previously studied but of a higher complexity level;
the ability to transñode into the mathematical system
the simplest problems posed in the formulation of
other subject fields and to take advantage of this
reformulation for further solution; the ability to
construct mathematical models for the description and
further study of non-mathematical processes; the
ability to correctly interpret received mathematical
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results in non-mathematical contexts; knowledge of
software and its application for mathematical
problems solving and obtaining additional
information; ability to read and analyze educational
and scientific mathematical literature, including
published in a foreign language; the ability to
represent and prove mathematical statements, to
identify, to state clearly and solve problems that are
understandable to the professional audience in written
and oral form.

Having applied theoretical and practical methods,
we can state the obtained research findings.

I. Having got the access to the websites of certain
maritime institutions of higher education in Europe,
an analysis of the teaching mathematical disciplines
have been carried out in accordance with the indicated
parameters: in which semester (or semesters) are
these disciplines studied; what amount of credits is
provided for mastering the discipline; as well as the
content of the defined disciplines' study programmes.

Table 1 summarizes the outcomes of the study.
The given results prove it possible to draw the

following conclusions: from 9 to 13 credits are
assigned for mastering the required knowledge and
skills in mathematics for the Bachelors in Navigation;
the content of the curriculum in mathematics is
determined by the IMO and national standards.

Taking into account the requirements of the IMO
for training the prospective Bachelor in navigation
contained in sections A-II / 1 and A-II / 2 of the STCW
(Standards of Training, Certification and
Watchkeeping for Seafarers) for every officer in
charge of a navigational watch or master serving on
seagoing ship of 500 gross tonnage or more,
particularly concerning the problem of mastering
knowledge and skills in "Mathematics", there
appeared to be the need to reflect the structure and
content of mathematics in compliance with the IMO
standards (IMO 7.03 module course Appendix 1.
Mathematics (2014). In this structure, sections of
mathematics are definitely determined with the

recommended amount of hours per lectures and
practical training. Thus, we present the summary table
as follows:

1) Algebra: lectures – 3, practice – 3;
2) Graphs: lectures – 3, practice – 3;
3) Proportions, interpolation: lectures – 3,
practice – 5;
4) Geometry: lectures – 4, practice – 6;
5) Trigonometry: lectures – 2, practice – 4;
6) Measurements: lectures – 1, practice – 5;
7) Spherical triangles: lectures – 5, practice – 11;
8) Vectors: lectures – 2, practice – 4;
9) Circle, ellipse, hyperbole: lectures – 2,
practice – 2;
10) Statistics: lectures – 3, practice – 1.
Totally, for the course – 72 hours, lectures – 28;

practical classes – 44.
It should be noted that the content and the number

of hours assigned for the course remain unchanged,
but the number of hours assigned for lectures and
practical classes may vary at the teacher's discretion.
Appendix 1 Mathematics provides a list of knowledge
and skills of the Bachelor in navigation for each
sections of mathematics in the IMO 7.03 modeling
course given above.

We suggest exploring more closely the mentioned-
above list on the example of the topic "Spherical
Triangles". 16 hours are assigned for learning this
issue. According to the requirements, the bachelor
should know (we give only a small number of
questions): definition of a large circle, small circle,
pole; definition of a spherical triangle as a figure on
the surface of a sphere formed by three intersecting
pairs of arcs of large circles; know that the sum of the
angles of the spherical triangle is greater than 180 but
less than 540; for the given two elements of a
rectangular spherical triangle, find other elements
applying Neper's rules.

III. In the National University "Odessa Maritime
Academy" Higher Mathematics discipline, which is

Table 1
Results of the study of teaching mathematical disciplines in certain maritime universities of Europe

HEI Discipline Semester Credits
Lithuania. Lithuanian Applied mathematics 1 4
Maritime Academy (LMA) / Mathematics for navigation 2 5
Lietuvos aukstosios jureivystes
mokyklos (LAJM) (2019)
Germany. Jade-Hochschule (2019) Mathematics 1 5

Statistics 3 5
Germany. Hochschule Flensburgof Mathematics 2 5
Applied Sciences (2019) Mathematics 3 5
Ukraine. Nationa University Higher Mathematics 1 5
"Odessa Maritime Academy" (2019) Higher Mathematics 2 5

Mathematics for navigation 3 3
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taught in the first and second semesters, covers 10
credits (300 hours). These hours are distributed as
follows: for a lecture course – 74, for practical classes
– 66, for independent work – 160. The indicated
discipline is the basis for the other disciplines being
studied at the next courses. The main topics taught
during the study are: linear algebra; vector algebra;
analytic geometry; differential calculus of functions
of one and many variables; integral number of a single
variable function; ordinary differential equations and

their systems; numerical and functional rows;
operational calculus; Probability theory and
mathematical statistics; spherical trigonometry.

IV. In the course of fundamental training of the
Bachelor in navigation, the discipline "Mathematical
Principles of Navigation" is taught. Knowledge gained
during the study of "Higher Mathematics" and
"Navigation and Loya" is the prerequisite for the
discipline learning. The discipline programme covers
mathematical foundations which are considered

Table 2
The relationship of disciplines with Higher Mathematics course

Task Discipline Block in "Higher mathematics" course
Calculation of the arc of a large circle (ALC) Fundamental Spherical trigonometry

Mathematics
for navigation

Determination of the ship's position with two Fundamental Algebra, trigonometry, differential calculus,
positioning lines Mathematics construction of geometric figures

for navigation
Processing of measurements of navigation Fundamental Probability theory and mathematical statistics
parameters Mathematics

for navigation
Assesment of the accuracy of observation Fundamental Probability theory and mathematical statistics,
by an ellipse error Mathematics construction of geometric figures

for navigation
Navigation information errors Fundamental Probability theory and mathematical statistics

Mathematics
for navigation

Measures to improve the safety of navigation Fundamental Probability theory and mathematical statistics
Mathematics
for navigation

Parallax light triangle Nautical Astronomy Spherical trigonometry
Calculation of buoyancy and stability Theory of vessel Defined integral. Integral calculus for area

structure determination (approximate quadrature
formulas)

Calculation of the stability of the vessel Theory of vessel Analytical geometry. The notion of curvature
structure and evolution, the connection between the

coordinates of evolution points and evolvents
Calculation of the roll of the vessel Theory of vessel Differential equations. Integration of aggregate

structure linear differential equations with constant
coefficients

Seaworthiness/navigability characteristics Theory of vessel Vector algebra. Actions with vectors
structure

Formation and expansion of forces Theoretical mechanics Elements of vector algebra.
Properties of triangles

Finding the moment of force relative Theoretical mechanics Elements of analytic geometry
to the point
The solution of the first and second Theoretical mechanics Fundamentals of differential calculus.
dynamics tasks Properties of defined integrals
Studies of free, fading and forced Theoretical mechanics Differential equations
board fluctuations
The movement of the vessel in the area of the Theoretical mechanics Vector algebra. Properties of triangles
direct current (direct and inverse task)
Divergence of vessels (direct and inverse task) Theoretical mechanics Vector algebra. Properties of triangles
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important for the knowledge acquired in accordance
with the various competences of Section A-II / 1 and
Section A-II / 2 of the STCW Code for an officer in
charge of a navigational watch or master serving on
seagoing ships of 500 gross tonnage or more.

The study of the discipline "Mathematical
Principles of Navigation" provides the Bachelor in
Navigation with the following competencies: the
ability to plan and navigate the voyage (SC2); the
ability to navigate in any conditions using appropriate
methods to obtain accurate positioning and optimally
use all available navigational data for navigation (SC3).

The programme learning outcomes are: ability to
solve general mathematical problems for performing
navigational calculations; ability to process and
analyze navigation information; understanding the
connection between theorems of spherical
trigonometry and the formulas of calculations of the
arc of a large circle; ability to use computer technology
for automation of calculations; knowledge of the
principle of location of the ship; understanding the
causes of errors in navigation information and their
types.

We present the example of the total hours
distribution of the discipline complying with the
curriculum of specialty 271 "River and sea transport".
Consequently, three ECTS credits corresponding to
90 hours are provided for the study of the above-
mentioned discipline. Auditory hours: lectures – 20,
practical classes – 20.

V. Table 2 below displays some tasks of a
professional profile assured by different disciplines
with indication of the corresponding blocks of "Higher
Mathematics" course.

Thus, the programme of the "Higher Mathematic""
course, in our opinion, will assure acquiring the
professional (special) competencies (SC) (Ministry of
Education and Science of Ukraine, 2018), namely: the
ability to plan and navigate the voyage (SC2); the
ability to navigate in any conditions, applying
appropriate methods, to obtain accurate positioning
and optimally utilize all available navigational data
for navigation (SC3); the ability to plan and provide
safe loading, location, fixing, controlling during
voyage as well as cargo unloading, including dangerous
(SC11); knowledge and ability to control landing,

stability and stress of the ship's hull, provide support
for the vessel in the naval state (SC12); the ability to
analyze and predict the processes and state of the
navigation equipment in conditions of incomplete or
limited information (SC 17).

The course programme will provide the following
learning outcomes (results of study – RS):

1. Ability to maneuver and operate the ship in all
conditions, determining the location by astronomical
methods, as well as applying modern electronic radar
equipment, paying particular attention to the
knowledge of devices' working principles, limitations,
sources of error and the ability to detect and correct
improper displays and utilizing correction methods for
obtaining a precise data of location; interconnection
and optimal implication of all available navigational
data for navigation (RS2).

2. Skills for assessing navigation information
received from all sources, including radar, automated
radar equipment and electronic navigational-
information system complexes for decision-making
purposes in order to avoid collision and control ship's
safe navigation; navigation technique in conditions of
the visibility absence (RS 4).

3. Knowledge and understanding of the impact of
displacement tonnage, vessel's draught, trim, speed and
the vessel's keel clearance reserve on maneuverability
of the vessel; the influence of winds and current on
navigation; sinking effect, shallow water impact, etc.
(RP7).

4. Understanding the basic principles of ship
structure, theory and factors affecting vessel's
grounding and stability (RS 99).

The levels of students' acquired competencies may
be different and determined by assesment. There is a
wide range of methods for assessing students' learning
outcomes(results of study): testing, performing
calculations and graphic works, and passing exams.
For example, in the National University "Odessa
Maritime Academy" the planned forms of monitoring
the "Higher Mathematics" learning results are: four
calculations and graphic works (CGW) and two
exams.

Table 3 lists the sections of the "Higher
Mathematics" course for conducting CGW in
semesters / courses.

Table 3
Parts of "Higher Mathematics" for Calculation and Graphic Works performance

Types of individual tasks Full-time study Correspondence study
CGW ¹ 1. Linear algebra. Vector algebra. Elements of analytic geometry. 1 semester 1 year (course)
CGW ¹ 2. Differential calculus of functions of jne and many variables.
Integral calculus. 1 semester
CGW ¹ 3. Ordinary differential equations. Numerical and functional rows. 2 semester 2 year (course)
CGW ¹ 4. Spherical trigonometry. Probability theory. 2 semester
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Here we give an example of a Card for testing
knowledge in "Fundamental Mathematics for
navigation". These are questions covering topic
"Mathematical analysis and navigation information
processing":

1. The accuracy (error) implies…..
2. Classification of errors by sources ...
3. Systematic errors are ...
4. Random mistakes are ...
5. Failures are ...
6. The navigation parameter is determined as….

(give the definition)
7. A prior assessment is ...
8. A posteriori assesment is ...
9. Gauss' formula (write)
10. Bessel's formula (write)
11. The formula of the QME (quadratic mean

error,) in terms of the measurement results (write).

Conclusions. It has been found out that
mathematics has proven to be the fundamental
discipline for further mastering of specialized
(profile) disciplines. In the study mathematical
competence is determined as a function of general
and subject-specific competencies. It has been argued
that the content of the study programmes of
mathematical disciplines should be continuously
monitored and assessed in order to determine whether
the objective has been achieved or whether it is still
relevant in the context of changes in the relevant
subject areas. Tuning project's tools and approaches
facilitate effective monitoring, evaluation, and
improvement of the curriculum. Thus, the Tuning
project provides a way for enhancing the quality of
education at the level of curricula. We suggest the
study of the defined issue to be the perspective task
for further research.
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ÓÄÊ 37.015:51]:629.5.072.8

Ïðîôåñ³éíà ñïðÿìîâàí³ñòü ìàòåìàòè÷íî¿ ï³äãîòîâêè áàêàëàâðà ñóäíîâîä³ííÿ
Îëåíà ×åðêàñ1, Íàòàëÿ Áèêîâåöü2,  Ìàð³ÿ ×óìà÷åíêî3,

1 êàíäèäàò ô³çèêî-ìàòåìàòè÷íèõ íàóê, äîöåíò êàôåäðè çàãàëüíîíàóêîâèõ äèñöèïë³í Äóíàéñüêîãî ³íñòèòóòó
Íàö³îíàëüíîãî óí³âåðñèòåòó  "Îäåñüêà ìîðñüêà àêàäåì³ÿ"

2 êàíäèäàò òåõí³÷íèõ íàóê, çàâ³äóâà÷ êàôåäðè çàãàëüíîíàóêîâèõ äèñöèïë³í Äóíàéñüêîãî ³íñòèòóòó Íàö³îíàëüíîãî
óí³âåðñèòåòó  "Îäåñüêà ìîðñüêà àêàäåì³ÿ"

3 ñòàðøèé âèêëàäà÷ êàôåäðè çàãàëüíîíàóêîâèõ äèñöèïë³í Äóíàéñüêîãî ³íñòèòóòó Íàö³îíàëüíîãî óí³âåðñèòåòó "Îäåñüêà
ìîðñüêà àêàäåì³ÿ"

Ðåôåðàò. Ó ñòàòò³ ðîçãëÿäàºòüñÿ ïèòàííÿ ìàòåìàòè÷íî¿ êîìïåòåíòíîñò³ ìàéáóòíüîãî áàêàëàâðà ñóäíîâîä³ííÿ.
Ìàòåìàòè÷íà êîìïåòåíòí³ñòü ïðåäñòàâëåíà ÿê ôóíêö³ÿ çàãàëüíèõ òà ïðåäìåòíî-ñïåö³àëüíèõ êîìïåòåíö³é. Ïîêà-
çàíî, ùî ìàòåìàòèêà º ôóíäàìåíòàëüíîþ äèñöèïë³íîþ äëÿ ïîäàëüøîãî çàñâîºííÿ ïðîô³ëüíèõ äèñöèïë³í. Êîìïå-
òåíòí³ñíèé ï³äõ³ä äî ìàòåìàòè÷íî¿ îñâ³òè ðîçãëÿäàºòüñÿ ÿê ìåòîäîëîã³ÿ, ùî áàçóºòüñÿ íà àíàë³ç³ ïðîôåñ³éíèõ
âèìîã, êîòð³ âèçíà÷àþòü ïð³îðèòåòí³ñòü êîìïåòåíö³é, íåîáõ³äíèõ äëÿ ïðîôåñ³éíî¿ ä³ÿëüíîñò³ áàêàëàâðà ñóäíîâî-
ä³ííÿ.

Ó ñòàòò³: ñôîðìóëüîâàí³ îñíîâí³ ïîëîæåííÿ êîìïåòåíòí³ñòíîãî ï³äõîäó â òåðì³íàõ ìåòîäîëîã³¿ Tuning; ïåðå-
ðàõîâàí³ çàãàëüí³ òà ïðåäìåòíî-ñïåö³àëüí³ êîìïåòåíö³¿, ùî íåîáõ³äí³ áàêàëàâðó ñóäíîâîä³ííÿ äëÿ óñï³øíî¿ ïðî-
ôåñ³éíî¿ ðîáîòè; ïðîàíàë³çîâàíî ñòðóêòóðó òà çì³ñò ìàòåìàòè÷íî¿ ï³äãîòîâêè ìàéáóòíüîãî áàêàëàâðà ñóäíîâîä³í-
íÿ â îêðåìèõ ìîðñüêèõ çàêëàäàõ âèùî¿ îñâ³òè Óêðà¿íè òà ªâðîïè; ó â³äïîâ³äíîñò³ äî ñòàíäàðò³â ²ÌÎ (International
Maritime Organization, 2014) ïðåäñòàâëåí³ âèìîãè ùîäî âèêëàäàííÿ ìàòåìàòèêè â áàêàëàâð³â; ðîçãëÿíóòî çâ'ÿçîê
ì³æ çàâäàííÿìè ïðîôåñ³éíî¿ îð³ºíòàö³¿ òà â³äïîâ³äíèìè áëîêàìè äèñöèïë³íè "Âèùà ìàòåìàòèêà"; àíàë³ç ñôîðìó-
ëüîâàíèõ çàâäàíü, à òàêîæ ñï³âïðàöÿ ç âèêëàäà÷àìè ïðîô³ëüíèõ äèñöèïë³í äàëè çìîãó ñôîðìóâàòè çì³ñò êóðñó
"Âèùà ìàòåìàòèêà", ïðèä³ëèòè äîñòàòíþ óâàãó òèì ³¿ ðîçä³ëàì, ùî íåîáõ³äí³ äëÿ ïðîôåñ³éíî¿ îñâ³òè ñóäíîâîä³ÿ;
íàâåäåíî ïðèêëàäè âèä³â êîíòðîëþ ôîðìóâàííÿ ìàòåìàòè÷íî¿ êîìïåòåíòíîñò³; â³äîáðàæåíî ì³ñöå ìàòåìàòè÷íî¿
êîìïåòåíòíîñò³ ó ïåðåë³êó êîìïåòåíòíîñòåé, çàçíà÷åíèõ ó ïðîô³ë³ çàêëàäó âèùî¿ îñâ³òè; â³äîáðàæåíî ðîëü ìàòå-
ìàòèêè â ïðîãðàìíèõ ðåçóëüòàòàõ íàâ÷àííÿ.

Ïîêàçàíî, ùî ³íñòðóìåíòè òà ï³äõîäè ïðîåêòó Tuning äàþòü çìîãó çä³éñíèòè åôåêòèâíèé ìîí³òîðèíã, îö³íêó
òà âäîñêîíàëåííÿ íàâ÷àëüíèõ ïðîãðàì äëÿ äîñÿãíåííÿ ïîñòàâëåíî¿ ìåòè òà âíåñåííÿ àêòóàëüíèõ çì³í ó â³äïîâ³äí³
ïðåäìåòí³ ãàëóç³.

Êëþ÷îâ³ ñëîâà: ìàòåìàòè÷íà êîìïåòåíòí³ñòü, áàêàëàâð ñóäíîâîä³ííÿ, ñòàíäàðòè ²ÌÎ, ïðîãðàìí³ ðåçóëü-
òàòè íàâ÷àííÿ, ìàòåìàòèêà.
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Abstract. The scientific substantiation of the pedagogical conditions of the formation of the individual
style of professional activity of future physical culture teachers in the process of pedagogical practice is
outlined. This phenomenon is presented as a set of specially created circumstances that take into account the
peculiarities of the professional training of future physical culture teachers and are realized in the institution of
higher education; provide the solution of the problem, leading to innovative improvement of higher physical
education. Internal positive motivation ensures encouraging attitude of students towards the development of
an individual style of professional activity in the process of pedagogical practice and the improvement of the
content of professional training – its content integrity. It has been found that the use of innovative technologies
and techniques in the process of practical training contributes to the disclosure of individual and personal
qualities, the development of cognitive and creative activity of future physical culture teachers in acquiring
professional and pedagogical knowledge, skills and methods of healthcare-saving activity, determining their
personal trajectory of professional growth. The development and implementation of a complex of search-
situational tasks enables the gradual formation of the individual style of professional activity of future physical
culture teachers, develops their non-standard, non-stereotypical thinking and promotes self-development of
their individuality in practical activity through the system of original methodical techniques of the organization
of physical culture and health, sports-mass and health-development process in educational institutions.

Keywords: pedagogical conditions, individuality, an individual style of professional activity, a physical
culture teacher, pedagogical practice.

Introduction. The implementation of a modern
educational paradigm depends to a large extent on the
teacher. The modern school needs teachers who
embody a bright creative personality and can provide
the maximum realization of the student's creative
potential.

The Laws of Ukraine "On Higher Education"
(2014), "On Education" (2017), the National Strategy
for the Development of Education for the period up to
2021 (2013), the Pedagogical Constitution of Europe,
the Concept of the New Ukrainian School (2017), the
Sectoral Concept for the Development of Continuous
Pedagogical Education (2013) refer to enhancing the
role of the teacher in compelling students to study,

stimulating their initiative and autonomy, socialization,
preserving their health, forming a readiness for
conscious life and professional choice. The
implementation of these tasks is possible due to the
introduction of new, progressive models of various
forms and innovative methods and techniques of
training and education. In this context the issue of
improving the professional training of future physical
culture teachers in institutions of higher education, in
particular, the formation of an individual style of
professional activity in the process of pedagogical
practice is actualized.

The importance of studying this issue is due to: the
need to improve the training of future physical culture
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teachers regarding their ability to form vital qualities
of student youth, a stable motivation to study physical
culture and sports against the background of decreased
of physical activity; increase of the requirements for
the professional activity of physical culture teachers,
especially, regarding the organization of physical
culture and health, sports-mass and health-
development process in educational institutions, as
well as professional development and self-realization
in professional activity; an objective need for the search
for innovative methods of training future physical
culture teachers, in particular the formation of an
individual style of professional activity in the process
of pedagogical practice.

Materials and methods. Various aspects of the
formation of the style of education, teaching,
pedagogical leadership, pedagogical and professional
activity have been studied by K. Abulkhanova-Slavska,
O. Bodalov, N. Bordovska, L. Zimina, I. Zyazyun,
Zh. Kovaliv, A. Markova, A. Rean and others. The
study of the peculiarities of the individual style of
activity have been carried out by C. Hilmanov,
E. Klimov, V. Merlin, V. Nebylitsyn, A. Sannikova
B. Teplov and others. The significance of pedagogical
practice in the training of future teachers is disclosed
in the works of Z. Abasov, M. Vorobyova,
T. Mikhailova, L. Khomych and others. The thorough
analysis of the professional training of future physical
culture teachers has been performed by O. Azhippo,
O. Atamas, E. Vilchkovsky, P. Dzhurinsky,
M. Karchenko, T. Krusevich, Yu. Kurnyshev,
M. Lyannoy L. Sushchenko, O. Tymoshenko,
B. Shyyan and others.

However, the issue of substantiation of pedagogical
conditions and ways of adjusting the existing individual
style of professional activity (hereinafter ISPA) of
future physical education teachers in the training,
including the process of teaching practice, is
insufficiently developed.

Research methods: theoretical analysis,
comparison, generalization – with the aim of revealing
and theoretical substantiation of the pedagogical
conditions of the formation of the individual style of
professional activity of future physical culture teachers
in the process of pedagogical practice; the method of
questioning and independent expert evaluation – to
determine the most important pedagogical conditions.

The purpose of the research: to identify and
scientifically substantiate the most effective
pedagogical conditions of the formation of the
individual style of professional activity of future
physical culture teachers in the process of pedagogical
practice.

Results and discussions. The pedagogical
conditions of the formation of the professional qualities
of future teachers are the subject of numerous scientific

researches (Hrebenyuk O. and Hrebenyuk T., 2006;
Tymoshenko 2008; Nychkalo, 2014; Radkevich, 2016;
Kurnyshev, 2016; Bugaenko, 2018), but only a part of
them takes into account the specifics of professional
activity and peculiarities of educational training of the
specialists of a particular branch.

The term "condition" is recognized a certain set of
changing natural, social and internal actions that affect
the physical, mental, moral development of a man, his
behavior, education and training, the formation of
personality (Dubasenyuk, 2006, p. 36). The derivative
concept of the scientific category "condition" is the
term "pedagogical conditions", the multiplicity of
which is outlined by the numerous interpretations of
scientists and projects a broad perspective for research.
Some authors propose to consider them as external
circumstances which ensure the functioning and
development of a process that requires some sort of
organization – (Karpychev, 2004). In other works the
pedagogical conditions are positioned as external
circumstances, factors that significantly influence the
pedagogical process, designed by the teacher, as such
that causes, but does not guarantee the desired results.

On this basis we consider the pedagogical
conditions as a complex of means of effective
implementation of the educational process; a set of
objective possibilities of content, forms, methods,
techniques, means of pedagogical activity. In
determining the pedagogical conditions of the
formation of the ISPA of future physical culture
teachers in the process of pedagogical practice we take
into account the essential characteristics of the
investigated process and the requirements based on
objectivity, systemacy, structuring, interdependence
and specificity justified by methodologists.

The professional activity of physical culture
teachers requires, on the one hand, the activation of
individual properties and acquired professional
qualities, and on the other hand – taking into account
the objective professional qualification requirements.
In this context we consider the arguments of the
researchers that the pedagogical conditions determine
the functioning of a special environment in which an
individual style is formed, manifested and developed
as a systemic personal formation, specified by a
complex of intellectual, motivational, psychological
properties and other qualities.

Studying and generalization of the scientific papers
of N. Nychkalo, V. Radkevich, V. Rybalko,
B. Semychenko, A. Tymoshenko, A. Tsosya, B. Shyyan
and others testifies that internal and external factors
are important in the formation of the individual style
of future physical culture teachers. Among the internal
factors the following are distinguished – personal
qualities, individual peculiarities of the development
of the psyche, the appearance of new formations in
the existential, regulatory and emotional spheres,
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which ensure the development of active philosophical
positions and aspirations of future physical culture
teachers to the choice of an individually peculiar set
of the components of activity (goals, actions,
operations), which are most consistent with their
personal qualities and enable the most successful
implementation of the tasks provided by the program
of pedagogical practice. The external factors determine
the factors related to the formation and implementation
of the relations between the teacher and students, the
organization and objective evaluation of the
educational process; the place of the study, subject
environment, equipment and others (Hrebenyuk  and
Hrebeniuk, 2006).

The pedagogical conditions of the formation of the
ISPA of future physical culture teachers are
characterized by the original content, the essence of
which reflects the integration specificity of the

professional activity of such specialists in the
organization of physical culture and health, sports-mass
and health-development process in educational
institutions, as well as professional development and
self-realization of professional activity. Therefore, to
clarify the pedagogical conditions of the formation of
the ISPA of future physical culture teachers, in addition
to theoretical analysis and generalization, a method of
questioning and independent expert evaluation has
been used, in which 30 physical culture teachers of
higher educational institutions and 65 physical culture
teachers have participated. Each of the respondents
was asked to name the factors that had a positive impact
on the formation of the ISPA. Of the total number of
the respondents' responses, 15 of the most frequently
repeated variants of the formulation of the conditions
which were summarized and graphically presented in
Table 1 were selected.

Table 1
The main factors influencing the formation of the individual style of professional activity of future
physical culture teachers in the process of pedagogical practice (according to the survey results)

¹ Generalized interpretative variants of the formulation of pedagogical conditions Frequency response
w/o rate
1. Accentuation of value-motivational, cognitive-content and operational-action activity 3,4
2. Encouraging future physical culture teachers to manifest their own potential in the process

of pedagogical practice in order to achieve success in further professional activity 14,5
3. Harmonization of individual needs of teachers, professional interests of students with request

of practice of physical education 3,1
4. Purposeful self-actualization of the personality of the future teacher based on self-determination,

self-development and the desire to develop an individual style of pedagogical activity 3,2
5. Deepening of knowledge of future physical culture teachers about the mechanisms and ways

of development of the ISPA on the basis of teaching special courses and variational educational
disciplines 12,5

6. Realization of the ideas of the individual approach in the educational and cognitive activity
of future physical culture teachers during pedagogical practice 5,3

7. The in-depth nature of practical activity provides the involvement of the students in the
implementation of all types of professional activity of the physical culture teachers during
the professional training process 11,6

8. The priority of independent work with ensuring the possibility of free choice of strategies, methods
and mechanisms for the implementation of individual plans and programs for professional activity
and professional self-improvement 8,4

9. Continuous diagnosis and correction of the state of the formation of an individual style
of professional activity 3,2

10. Psychological and pedagogical support of students' professional formation as individuals
in the process of pedagogical practice 7,4

11. Development and implementation of educational programs and algorithms for working out
the individual style of activity 5,3

12. The use of case studies and creative tasks with the possible gradual increase of the level of complexity
in the process of pedagogical practice 6,3

13. Methodical provision of practical implementation of the monitoring of the quality of the formation
of the individual style of professional activity 4,2

14. The use of various forms of organization of independent work of study with the purpose
of development of students' creative abilities 5,3

15. Functioning of a favorable educational and developing environment 6,3
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In order to determine the most important
pedagogical conditions for the formation of ISPA of
future physical culture teachers, the method of
independent expert evaluation has been used,
according to which the source of information is the
results of quantitative and qualitative processing of
evaluative judgments of the experts of a particular
phenomenon or process. The main functions of this
method of cognition are diagnostic, prognostic,
planning, designing (Novosad compl., 2009). Seven
scientists from the National Academy of Pedagogical
Sciences of Ukraine, seven professors from the higher
educational institutions, in which the future physical
education teachers are being trained, as well as seven

physical culture teachers, have formed an expert group
on the evaluation of the importance of the pedagogical
conditions of the formation of the ISPA of future
physical culture teachers in the process of pedagogical
practice.

The generalized results of the conducted
independent evaluation with the calculation of the
average score, the significance of the pedagogical
condition, its final place of the indicator in the process
of training future physical culture teachers is presented
in Table 2.

As the pedagogical conditions for accentuation of
value-motivational, cognitive-content and operational-
action activity, stimulation of future physical culture

Table 2
Pedagogical conditions of the formation of the individual style of professional activity of future physical
culture teachers (on the basis of independent expert evaluation)

¹ Pedagogical conditions of the formation of the individual style of professional Significance Average Ranked
w/o activity of future physical culture teachers of the score of the place

condition  condition
1. Accentuation of cognitive-content, operational-activity, value-motivational

activity 10,3 0,9 12-15
2. Encouraging of future physical culture teachers to manifest their own potential

in the process of pedagogical practice in order to achieve success in further
professional activity 1,0 8,6 1

3. Harmonization of individual needs of the teachers, professional interests of the
students with requests of practice of physical education 9,6 1,1 12-15

4. Purposeful self-actualization of the personality of the future teacher based
on self-determination, self-development and the desire to develop an individual
style of pedagogical activity 9,8 1,6 12-15

5. Deepening of knowledge of future physical culture teachers about the mechanisms
and ways of development of the ISPA on the basis of teaching special courses
and variational educational disciplines 1,2 8,3 2

6. Realization of the ideas of the individual approach in the educational and
cognitive activity of future physical culture teachers during pedagogical practice 9,1 3,5 8-10

7. The in-depth nature of practical activity, which provides the involvement of the
students in the implementation of all types of professional activity of physical
education teachers during the process of professional training 1,8 7,6 3

8. The priority of independent work with ensuring the possibility of free choice
of the strategies, methods and mechanisms for the implementation of individual
plans and programs for professional activity and professional self-improvement 3,6 4,9 4

9. Continuous diagnosis and correction of the state of the formation of an individual
style of professional activity 12,6 0,8 12-15

10. Psychological and pedagogical support of the students' professional formation
as individuals in the process of pedagogical practice 5,1 4,4 5

11. Development and implementation of educational programs and algorithms for
working out the individual style of activity 8,6 2,1 8-10

12. The use of case studies and creative tasks with the possible gradual increase
of the level of complexity in the process of pedagogical practice 7,0 3,9 6-7

13. Methodical provision of practical implementation of the monitoring of the quality
of the formation of the individual style of professional activity 9,4 1,7 11

14. The use of various forms of organization of independent work of study with the
purpose of development of students' creative abilities 8,1 2,6 8-10

15. Functioning of a favorable educational and developing environment 7,2 3,6 6-7
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teachers to the manifestation of their own potential in
the process of pedagogical practice in order to achieve
success in further professional activity are inherently
interrelated and provide for the coordination of the
individual needs of the teachers, the professional
interests of the students with the demands of practice
of physical education, as well as focused on self-
actualization through self-determination, self-
development and the desire to develop an individual
style of pedagogical activity, then the pedagogical
conditions with sequence numbers 1, 2, 3, 4 (see Table
2) are united into one, which is reflected in such an
interpretation of the first condition: the formation of
internal positive motivation to the development of an
individual style of professional activity.

The scientific basis for determining the mechanisms
for implementing this condition was the principles of
humanistic psychology and pedagogy, described in the
work of K. Rogers (1959): "it is important for a person
to have her/his own perception of the surrounding
world; a person aspires to self-knowledge and self-
realization, he has an internal need for self-
improvement". The professional activity of future
physical culture teachers in the process of pedagogical
practice is determined by the following groups of
motives for the formation of the ISPA: socially
significant (the desire to acquire new knowledge, skills
and abilities to grow professionally, and, therefore, to
promote social progress); professionally significant
(love for children, physical culture and sport, creative
nature of professional activity); self-education and
authority (positive image among the students, parents,
colleagues, high professional ideals, the desire to stand
out, express oneself, self-realization and self-assertion,
expansion of outlook).

The realization of the condition must be oriented
towards the formation of a positive attitude towards
the development of an individual style of professional
activity of future physical culture teachers in the
process of pedagogical practice, which influences their
activity, purposefulness and persistence in mastering
theoretical knowledge, acquire professional skills and
skills in the organization of physical culture and health,
sports-mass and health-development process in
educational institutions.

The main mechanisms to ensuring this condition
are the methods and techniques for updating individual
value-motivational, cognitive-content and operational-
action activity of the students regarding the
assimilation of professional knowledge of the
individual style of activity, professional development,
the mechanisms of an individual style development
and its manifestation in professional activity;
acquisition and presentation of professional skills and
skills in the organization of physical culture and health,

sports-mass and health-development process in
educational institutions, as well as critical thinking
necessary for self-satisfaction in the profession,
communicative interaction that occurs not only in
teaching practice, but also during the training courses.

Continuous diagnosis and correction of the state
of the formation of the individual style of professional
activity of future physical culture teachers from the
course to the course allows identifying and taking into
account positive changes of the personal qualities that
occur as a result of the external targeted effects in the
conditions of specially created educational and
developing environment. The empirical data obtained
in the course of diagnosis make it possible to minimize
the probable contradictions and mistakes in
determining the levels of the formation of the ISPA.
Referring to the results of the diagnosis allows
revealing the qualities and characteristics of future
physical culture teachers, on the development of which
should work students and teachers.

During the pedagogical practice of future physical
culture teachers, it is necessary to provide permanent
psychological and pedagogical assistance in
developing of an individual style of activity that would
contribute to the successful implementation of
professional tasks in the organization of physical
culture and health, sports-mass and health-
development process in educational institutions.

The content of psychological and pedagogical and
methodological support is to provide students
continuously with the assistance in solving their
individual problems, identify, analyze critically and
eliminate psychological barriers that complicate the
interaction with the subjects of the educational process.
In conducting the accompaniment it is important to
adhere to the sequence in applying such techniques:
approval, analysis of the errors and shortcomings,
advice. Psychological and pedagogical help and
stimulation of active actions of future physical culture
teachers are considered as interrelated mechanisms of
the formation of the individual style of professional
activity. The purpose of stimulation is to create an
atmosphere of creative learning of knowledge, the
awakening of the desire to find new, the formation of
the needs of the individual in the professional self-
improvement. We support B. Shyyan's view that the
identification of the creative potential of future teachers
takes place during the active pedagogical interaction
with the students in the process of pedagogical practice,
which is specified using the original methods and
techniques of activity (Shyyan, 2001).

In this regard we have reasons to assert that
psychological and pedagogical support in the situations
of the subject-subject interaction, oriented on the
formation of an individual style of professional activity,
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involves overcoming psychological barriers, promotes
updating of value-motivational, cognitive-content and
operational-action activity of practitioners,
development of the positive feelings, the formation of
own vision of the prospects for achievement
professional success, beliefs about the correct choice
of the style of professional activity.

The second pedagogical condition of the formation
of the ISPA is indicated by the following formulation:
improving the content of vocational training, taking
into account the individualization of professional
activity. In its content the pedagogical conditions with
numbers 5, 6, 9, 11, which in their essence are oriented
on the development of individuality and personal
qualities of future physical education teachers, are
integrated.

The practical realization of this condition is possible
on the basis of the priority of subject-active and search-
situational approaches to the organization of
professional training and, first of all, the pedagogical
practice of future physical culture teachers. Thus, the
mechanisms for creating this condition are determined
by understanding and perception of the peculiarity of
pedagogical practice, during which future physical
culture teachers may be in different subject areas: "the
subject of study" (supervises the professional activity
of the working physical education teacher, explores
his style of activity, acquaints himself with the
perspective pedagogical experience, distinguishes the
acceptable forms, methods, techniques of work); "the
subject of teaching" (uses various methods and
techniques for the organization of health-improving
educational process, health-saving technologies – for
the formation of vital qualities of student youth, a stable
motivation to study physical culture and sports). These
positions include the student's perception of himself,
the characterization of his existential sphere as
dominant (the ability to self-awareness, self-esteem,
comparison with other people). A common feature of
the position is the integral "I – concept" (I am a student,
I am a future teacher, I am a teacher, I am a
professional).

Improvement of the content of vocational training
taking into account the individualization of
professional activity enables the content integrity of
the formation of the individual style of professional
activity, in particular: awareness of the future physical
culture teachers the importance of the individual style
of professional activity for self-realization, knowledge
of the style, its varieties and components, the
mechanisms of implementation and adjustment,
promotes the formation of the ability to apply the
acquired knowledge for the successful accomplishment
of the tasks in the leading activities, in particular, the
organization of physical culture and health, sports-mass

and health-development process in educational
institutions, which contributes to the integral formation
of spiritual and physical strength of student youth.

Awareness of the importance of the formation of
the ISPA of physical culture teachers is the basis for
wider use of the latest technologies (informational,
project, problem and others) that are intended to
enhance the educational and cognitive activity of the
students, increase the efficiency of their general
scientific and professional training and are taken into
account in the formulation of the third pedagogical
condition. By its very nature, the specified condition
synthesizes the content of the terms with numbers 7,
8, 10, 13, 14 (see Table 2).

The students' activity during the pedagogical
practice is analogous to the professional work of the
teacher, adequate to its content and structure, and is
organized in the conditions of educational realities. In
connection with this the motivating factor in the
formation of the ISPA is the use of innovative
techniques and technologies, in particular, conducting
workshops, training sessions, discussions, the
widespread use of interactive methods, namely:
"method-press", "choose a position", "aquarium",
"rotation triplets", "world cafe" and so on, which are
described in details in a number of scientific works
and methodical manuals. An important method of
shaping the ISPA of future physical culture teachers is
the research. Within the framework of its application
students will be provided with mini-studies related to
the study of the peculiarity of the professional activity
of physical culture teachers and their stylistic
manifestations and the compilation of the interpretive
characteristics of the ISPA. Based on the application
of the method, in the minds of future teachers the belief
is formed that an effective individual style provides
the greatest result at the minimum time and effort, as
well as the fact that the formation of their own style,
taking into account, first of all, the properties of the
person itself, as well as the specifics of the
requirements of activity contributes to the increase of
productivity. At the same time a stable idea of the
possibility of developing the ISPA is formed.

In order to optimize the methodological support of
the formation of the ISPA of future physical culture
teachers, it is important to carry out pedagogical quality
monitoring. The implementation of the condition
involves the use of a multi-level system of forward-
looking improvement of pedagogical skills, which
would take into account the conditions of the
institutions of higher education, would be based on
the capabilities, abilities and characteristics of each
student-practitioner. The creation of such a system
involves the changes in the organization of pedagogical
practice in order to enhance the individuality and
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practical orientation of the professional training of
future physical culture teachers from the first to the
last year of study. Such an approach is innovative in
the training of future physical culture teachers, and
therefore, in pedagogical practice as well. It is desirable
that every student-practitioner, every physical culture
teacher should appreciate positively, first of all, their
personal qualities and capabilities and should define
their own social role in the overall innovation process.

The fourth condition theoretically and
methodologically grounded is the development and
implementation of a complex of search and situational
tasks, oriented towards the gradual formation of the
individual style of professional activity of future
physical culture teachers; involves the development
of creative critical thinking, promotes self-
development of a person's individuality in practical
activity through the system of original methods of the
organization of physical culture and health, sports-mass
and health-development process in educational
institutions. The need for solving such problems arises
in certain pedagogical situations, which makes it
possible to increase gradually their complexity in the
process of pedagogical practice and, consequently, the
gradual formation of the ISPA.

The provision of student-practitioners with a
complex of search-situational tasks with a gradual
increase of the level of their complexity in the process
of pedagogical practice is conditioned by the absence
of objective circumstances in the real educational space
for the manifestation of the students' individuality. In
the process of performing such tasks, students have
the opportunity to choose their own individual way of
pedagogical interaction, which will help to identify
their own personality, manifestation of creativity and
determination of the personal trajectory of professional
growth.

Conclusions. The pedagogical conditions of the
formation of an individual style are a set of specially
created circumstances that take into account the
peculiarities of the professional training of future
physical culture teachers and are implemented in the
institution of higher education; provide a solution to
the scientific problem, leading to the innovative

improvement of higher physical education. It is proved
that the formation of the students' internal positive
motivation provides a positive attitude towards the
development of an individual style of professional
activity in the process of pedagogical practice, affects
their activity, purposefulness and persistence in
mastering theoretical knowledge, acquiring
professional skills and skills in the organization of
physical culture and health, sports-mass and health-
development process in educational institutions.
Improvement of the content of vocational training
taking into account the individualization of
professional activity enables the content integrity of
the formation of an individual style of professional
activity, in particular: awareness of the future physical
culture teachers the importance of the individual style
of professional activity for self-realization, knowledge
of the style, its varieties and components, the
mechanisms of implementation and updating,
promotes the formation of the ability to apply the
acquired knowledge for the successful accomplishment
of the tasks in the leading activities, in particular the
organization of physical culture and health, sports-mass
and health-development process in educational
institutions, which contributes to the integral formation
of the spiritual and physical strength of student youth.
It has been found that the use of innovative
technologies and techniques in the process of practical
training contributes to the disclosure of individual and
personal qualities, the development of cognitive and
creative activity of future physical culture teachers in
acquiring professional and pedagogical knowledge,
skills and methods of healthcare-saving activity,
determining their personal trajectory of professional
growth. The development and implementation of a
complex of search-situational tasks enables the gradual
formation of the individual style of professional
activity of future physical culture teachers, develops
their non-standard, non-stereotypical thinking and
promotes self-development of their individuality in
practical activity through the system of original
methodical techniques of the organization of physical
culture and health, sports-mass and health-
development process in educational institutions.
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Ïåäàãîã³÷í³ óìîâè ôîðìóâàííÿ ³íäèâ³äóàëüíîãî ñòèëþ ïðîôåñ³éíî¿ ä³ÿëüíîñò³
ìàéáóòí³õ ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè ó ïðîöåñ³ ïåäàãîã³÷íî¿ ïðàêòèêè

Òåòÿíà Áóãàºíêî,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, Ñóìñüêèé äåðæàâíèé ïåäàãîã³÷íèé óí³âåðñèòåò ³ìåí³ À. Ñ. Ìàêàðåíêà

Ðåôåðàò. Âèêëàäåíî íàóêîâå îá´ðóíòóâàííÿ ïåäàãîã³÷íèõ óìîâ ôîðìóâàííÿ ³íäèâ³äóàëüíîãî ñòèëþ ïðîôåñ³é-
íî¿ ä³ÿëüíîñò³ (äàë³: ²ÑÏÄ) ìàéáóòí³õ ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè ó ïðîöåñ³ ïåäàãîã³÷íî¿ ïðàêòèêè. Öåé ôåíîìåí
ïðåäñòàâëåíî ÿê ñóêóïí³ñòü ñïåö³àëüíî ñòâîðåíèõ îáñòàâèí, ùî âðàõîâóþòü îñîáëèâîñò³ ïðîôåñ³éíî¿ ï³äãîòîâêè
ìàéáóòí³õ ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè òà ðåàë³çóþòüñÿ â óìîâàõ çàêëàäó âèùî¿ îñâ³òè, çàáåçïå÷óþòü ðîçâ'ÿçàííÿ
ïîñòàâëåíî¿ ïðîáëåìè, çóìîâëþþ÷è ³ííîâàö³éíå âäîñêîíàëåííÿ âèùî¿ ô³çêóëüòóðíî¿ îñâ³òè. Âíóòð³øíÿ ïîçèòè-
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âíà ìîòèâàö³ÿ çàáåçïå÷óº ïîçèòèâíå ñòàâëåííÿ ñòóäåíò³â äî âèðîáëåííÿ ³íäèâ³äóàëüíîãî ñòèëþ ïðîôåñ³éíî¿ ä³ÿ-
ëüíîñò³ ó ïðîöåñ³ ïåäàãîã³÷íî¿ ïðàêòèêè, à âäîñêîíàëåííÿ çì³ñòó ïðîôåñ³éíî¿ ï³äãîòîâêè – éîãî çì³ñòîâó ö³ë³ñ-
í³ñòü. Ç'ÿñîâàíî, ùî âèêîðèñòàííÿ ³ííîâàö³éíèõ òåõíîëîã³é ³ ìåòîäèê ó ïðîöåñ³ ïðàêòè÷íî¿ ï³äãîòîâêè ñïðèÿº
ðîçêðèòòþ ³íäèâ³äóàëüíî-îñîáèñò³ñíèõ ÿêîñòåé, ðîçâèòêó ï³çíàâàëüíî¿ òà òâîð÷î¿ àêòèâíîñò³ ìàéáóòí³õ ó÷èòåë³â
ô³çè÷íî¿ êóëüòóðè â íàáóòò³ ïðîôåñ³éíî-ïåäàãîã³÷íèõ çíàíü, óì³íü ³ ñïîñîá³â çäîðîâ'ÿçáåðåæóâàëüíî¿ ä³ÿëüíîñò³,
âèçíà÷åííþ íèìè îñîáèñò³ñíî¿ òðàºêòîð³¿ ïðîôåñ³éíîãî çðîñòàííÿ. Ðîçðîáëåííÿ òà âïðîâàäæåííÿ êîìïëåêñó ïî-
øóêîâî-ñèòóàòèâíèõ çàâäàíü óìîæëèâëþº ïîåòàïíå ôîðìóâàííÿ ³íäèâ³äóàëüíîãî ñòèëþ ïðîôåñ³éíî¿ ä³ÿëüíîñò³
ìàéáóòí³õ ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè, ðîçâèâàº â íèõ íåñòàíäàðòí³ñòü, íåñòåðåîòèïí³ñòü ìèñëåííÿ, ñïðèÿº ñàìî-
ïðîÿâó ¿õíüî¿ ³íäèâ³äóàëüíîñò³ ó ïðàêòè÷í³é ä³ÿëüíîñò³ ÷åðåç ñèñòåìó îðèã³íàëüíèõ ìåòîäè÷íèõ ïðèéîì³â îðãà-
í³çàö³¿ ô³çêóëüòóðíî-îçäîðîâ÷îãî, ñïîðòèâíî-ìàñîâîãî é îçäîðîâ÷î-ðîçâèâàëüíîãî ïðîöåñó â çàêëàäàõ îñâ³òè.

Êëþ÷îâ³ ñëîâà: ïåäàãîã³÷í³ óìîâè, ³íäèâ³äóàëüí³ñòü, ³íäèâ³äóàëüíèé ñòèëü ïðîôåñ³éíî¿ ä³ÿëüíîñò³, â÷èòåëü
ô³çè÷íî¿ êóëüòóðè, ïåäàãîã³÷íà ïðàêòèêà.
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Abstract. The theoretical study reveals professional training as a dynamic process in which the goals of
education and the formation of competencies, application of the received social experience are realized. In this
aspect, education involves the creation of a holistic system of lifelong learning, development and upbringing of a
person that provides training in various spheres of educational activity in accordance with the educational needs
of the subjects of the pedagogical process.

The training of the specialist, in particular a teacher, has its own peculiarities depending on the chosen specialty.
Therefore, it is appropriate to consider the peculiarities of the preparation of the future teacher of physical culture
at the pedagogical institution of higher education.

The contents of the preparation of the teacher of physical culture for professional activity in a comprehensive
educational institution, that is, the implementation of the holistic pedagogical process of upbringing the physical
culture of the person, is based on the expanded interpretation of the content of pedagogical education.

In the structure of readiness for the professional activity of the future teacher of physical education, we
distinguish the motivational, theoretical and practical-creative components, each of which has specific target
functions and in this sense   relatively independent. This structure of the components of professional preparedness
provides its containing basis, which determines the possibility of implementing various types of vocational and
pedagogical activities in full.

The problem of substantiating the essential characteristics of the readiness of the teacher of physical culture
for professional activity in the theory of special pedagogical education is not new, but there is no a single
interpretation of it, and in many cases – it is identified with other categories. This identification expresses the
totality of professionally determined requirements to work and the teacher's personality, namely: preparedness,
competence, qualification, mastery, artfulness, professionalism.

The practical significance of the received results of the study is determined by the fact that its theoretical
positions and conclusions create real prerequisites for the scientific provision of the training of the future
teacher of physical culture and the implementation of a holistic pedagogical process of promoting the physical
culture of the students' personality.

Keywords: readiness for professional activity, components, future teacher of physical culture, personality.
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Introduction. The problem of substantiating the
essential characteristics of the readiness of the teacher
of physical culture for professional activity in the
theory of special pedagogical education is not new,
but there is not a single interpretation of it, and in many
cases it is identified with some other categories.

Materials. The analysis of works devoted to the
problem of training pedagogical staff at institutions of
higher education, indicates the complexity of the
concept of "training', the breadth and variety of its
interpretations. For example, M. Skatkin (1986),
V. Shadrikov (1996) and others determine the training
as a process that realizes the goals of education and
the formation of competencies, the application of the
received social experience. In this aspect, education
foresees the creation of a holistic system of lifelong
learning, development and upbringing of the person,
which provides training in various spheres of
educational activities in accordance with the
educational needs of subjects of the pedagogical
process. M. Vilenskiy and R. Safin define professional
training of the specialist as a set of general scientific
and special knowledge and skills requirements for
physical and mental, moral and personal qualities,
development of pedagogical skills, possessed by which
the specialist can successfully carry out his professional
responsibilities (Vilenskiy ànd Safin, 1989) .

Summarizing the findings of scientists, it can be
argued that the professional and pedagogical
orientation of the future teacher of physical culture is
an integral dynamic personality property, expressing
the dominant conscious and unconscious attitudes
(towards the teaching profession), which predetermine
the preparation for the future activity and the success
of its implementation.

The aim of the paper is to substantiate the features
of training of future teachers of physical culture for
professional activity.

Methods: theoretical analysis and generalization
of data of scientific-methodical and special literature,
study of documentary materials; observation;
questionnaire.

Results and discussions. Scientific novelty of
research results is in specification of indicators of the
formation of readiness of future teachers of physical
culture: motivational (valuable attitude, professional-
cognitive interest in mastering the profession,
motivational achievement).

The practical significance of the results of the study
is determined by the fact that its theoretical provisions
and conclusions create real prerequisites for the
scientific support of training the future teacher of
physical culture and the implementation of the holistic
pedagogical process of promoting the physical culture
of the personality of students. So, the readiness of the
teacher of physical culture for professional activity,

that is, the implementation of the holistic pedagogical
process of promoting the physical culture of the
personality of students, is disclosed as a complex
qualitative, structural and dynamic unity characterized
by a certain level of special theoretical, practical,
motivational values acquired as a result of upbringing,
education, integrated into the teacher's creative
pedagogical activity. The central core of the readiness
of the teacher of physical culture for professional
activity is positive directives, motivation and mastered
of values of physical culture and the teaching
profession. The indicated readiness includes
professionally important traits of character,
pedagogical abilities, a set of professional-pedagogical
knowledge, skills and a certain experience of their
application in practice.

The term "training" is understood as a dynamic
process, the ultimate goal of which is the formation of
such professional qualities as "readiness". In other
words, preparation for the profession is nothing more
than the formation of readiness for it.

The problem of substantiation of the essential
characteristics of the readiness of the teacher of
physical culture for professional activity in the theory
of special pedagogical education is not new, but there
is not a single interpretation of it, and in many cases, it
is identified with other categories, expressing the
totality of the professionally conditioned requirements
for the work and personality of the teacher, namely:
preparedness, competence, qualification, mastery,
artfulness, professionalism.

The term "readiness" reflects the quality of
integrity, integral efficiency, solves the problem of
fixing unity in the variety of (close-to-content, but
multi-dimensional) concepts. Considering the
readiness as the product of activity which is
characterized by objectivity (at what it is directed),
aspectality (a set of components and their properties),
integrity, representativeness (representation of
adequate specialties) and a measure, we reveal a series
of relations between the marked characteristics of the
same concepts, namely: readiness   integrity;
professionalism – objectivity; competence and
competence   aspectality; qualification
representativeness; mastery   measure.

Pedagogical studies of human readiness for
professional activity are addressed, mainly, to its
various aspects and on the basis of the holistic
pedagogical process, taking into account its
regularities, driving forces and contradictions. There
is a tendency to consider the definition of "professional
readiness" as a complicated complex formation of
personality in three conditionally fixed aspects
component, complex, integrated. Component aspect
is associated with the study of separate components
of professional readiness; complex one involves
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consideration of the relations between separate
components and their need in professional activity and
in process of preparation for it; integrated one is
connected with the study of all components,
connections and relationships between them within a
systematic approach to cognize essence of objects and
phenomena.

G. Kodzhaspirova (2003) examines readiness as a
complex personality formation, multifaceted and multi-
layered system of qualities, properties, which enable
subject to carry out his professional activity more or
less successfully. B. Slastonin (1976) considers
readiness for pedagogical activity as a unity of various
types of readiness. Under psychological readiness, he
understands the effective state of personality, expressed
in the ability for productive realization of the perceived
knowledge, skills and abilities, activization of the
activity and the possibility to make an independent
decision of complex professional tasks, quick
orientation, productively implementation of making
decision, the creation of the creative atmosphere.

A characteristic feature of the teacher's work is that
he deals with both the object of activity (educational
material) and the subject (a separate student and a team
of students). Hence, the dual orientation of his activity
follows: on one hand, mastery of educational material
makes the teacher know his subject deep and
thoroughly and work out the material in such a way
that it will be scientific, accessible and interesting for
students; and on the other hand, the teacher must know
the age features, interests, abilities of the students.
Ephimenko (2003) examines readiness as an integral
personal formation, which includes the availability of
certain knowledge, skills, and also a complex of
individual psychological personality traits that
condition the high efficiency of professional
functioning in any field of practical activity and
scientific research work.

Consequently, the analysis of scientific literature
makes it possible to highlight something general in
the interpretation of the concept "readiness". First of
all, this is a personal form of interpretation of the
contents of education, which can be considered as a
system of integrated properties, qualities and
experience of the individual, having the properties of
general theoretical and methodological readiness for
pedagogical work.

Motivational component of readiness.
Motivational readiness component is the form of

mental proactive state of the individual and complex
quality of the personality, a system of integrative
personality traits. And in the first and second cases
motivational readiness is a regulator of pedagogical
activity, a prerequisite for its effectiveness.

In psychology, it is the accumulated experience of
the allocation of fundamental integrative (holistic)

characteristics of the individual. Under the holistic
property of the personality of the teacher of physical
culture, we understand qualities and properties that
contribute to the direction of the whole vital activity
and impose their mark on many other qualities,
subordinate them to their nature, integrate and unite
them into a single whole.

The problem of identifying the integrative holistic
property of the person in psychology has not got an
unambiguous solution: B.Ananiev defines it as a
"spiritual center", L.Bozhovich   "orientation",
V. Myasishchev   "relation", D. Uznadze   "setting",
T. Shibutani  "motivational core" and so on. However,
researchers agree that all aspects of personality closely
interact with each other, but the dominant influence
still remains on its social side – worldview and
direction, expressing needs, interests, ideals,
aspirations, moral and aesthetic qualities of the
personality.

It should be noted that the general orientation of
the individual is closely linked with professional
orientation of the personality of the teacher, understood
as selective positive attitude towards the teaching
profession (N. Levitov, V. Slastonin, A. Shcherbakov
and others); system of motives of professional
pedagogical activity (P. Shavir et al.); interest in the
profession of the teacher and a tendency to engage in
it (N. Kuzmin, A. Chornykh, etc.).

B. Slastonin (2000) considers the professional and
pedagogical orientation of the teacher's personality to
be a decisive feature of his professional competence:
"The most active form of it is the propensity to act as
a need for pedagogical activity, as a driving force in
the development of pedagogical abilities, as one of
the prerequisites for the achievement of pedagogical
mastery".

Summarizing the findings of scientists, it can be
argued that the professional-pedagogical orientation
of the future teacher of physical culture is an integral
dynamic personality characteristic, expressing the
dominant conscious and unconscious attitudes
(towards the pedagogical profession), which
predetermine preparation for future activity and the
success of its implementation.

Theoretical component of readiness.
The theoretical component of readiness of the future

teacher of physical culture for professional activity
includes a system of knowledge (pedagogical,
psychological, valeological , physiological,
professional, etc.). The absorption of this knowledge
is intended to equip the future teacher of physical
culture with the correct methodological approach to
recognize the pedagogical reality, use pedagogical
technologies in the educational branch "Physical
Culture", created on the basis of new pedagogical
concepts. Naturally, the perfect possession of this
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method will require specific psychological and
pedagogical knowledge about the separate aspects of
pedagogical phenomena.

Pedagogical consciousness, being the higher level
of activity of the professional pedagogue, reflects
pedagogical reality in the form of sensual and rational
(imaginary) images, thus envisaging practical actions
and giving them a purposeful character. The content
of pedagogical consciousness also determines the
nature of the transformation of pedagogical reality into
the internal plan, the form of representations, thoughts,
ideas and other components of the spiritual order,
which, in the end, are expressed in knowledge and
beliefs.

Consequently, the above considered point of view
on the problem of professional pedagogical
consciousness reveals the conditionality of the
dynamics of readiness of the teacher of physical culture
for the implementation of the holistic pedagogical
process of promoting the physical culture of the
student's personality by the level of the formation of
his pedagogical consciousness and the style of
scientific and pedagogical thinking. Developed
pedagogical thinking, providing a profound
understanding of the contents of pedagogical
information, perceives knowledge and ways of activity
through the prism of own individual experience and
helps to gain the personal meaning of professional
activity.

Practical-creative component of readiness.
The teacher of physical culture must fully own

practical actions, consisting of a number of techniques
and operations aimed at creating the necessary
conditions for realization of the educational work with
students (division of responsibilities of team members,
determination of job placement of students, the
sequence of the activities of students, the creation of
conditions for self-control and intercontrol, the order
of change of activities or stages of the tasks
implementation). The indicated practical actions are
the basis of practical and creative readiness of the
teacher of physical culture.

Naturally, there is a question about the quality of
knowledge. If we consider the quality of knowledge
as the reflection properties of things (processes,
events), processed in terms of human experience, then,
depending on what cognitive processes are involved
in reflection, knowledge can be scientific and
empirical. Scientific knowledge is reflected in terms
during the direct participation of abstract thinking.
Therefore, Abdullin's (1990) statement on the essence
of pedagogical skills as a form of the functioning of
theoretical knowledge seems to be substantiated. In
pedagogical skills "first of all, psychological and
pedagogical knowledge, as well as theoretical

knowledge of special and social-political disciplines"
are resulted. So, determining the great importance of
systematic and purposeful work on the training of
future teachers of physical culture with special
psychological and pedagogical knowledge, as well as
sports-pedagogical, scientific one (theories and
methods of training of motor skills), it is necessary to
form a relation to them as to the cornerstone necessary
for the development of pedagogical skills.

The practical readiness of the teacher of physical
culture is manifested through constructive,
communicative, organizational, research skills that
have their own specifics, mastery of which is a
necessary prerequisite for the formation of the physical
culture of students. Practical preparedness as
motivational and theoretical one, must be permeated
with pedagogical consciousness and feelings. Besides,
it should be approximated to the level of creative and
pedagogical activity and the teacher's readiness for
productive pedagogical work, creativity.

The selected stages of professional development
of the personality of the teacher as a carrier of physical
culture can serve as the theoretical basis of constructing
a system of formation of creative readiness.

The creative personality is characterized by such
features as: readiness for risk, independence of
judgments, impulsivity, criticality of judgments,
identity, courage of imagination and thought.

Conclusions. Thus, motivational, theoretical and
practical-creative preparedness creative and the
creativity of the teacher of physical culture (in the
structure of his professional readiness to implement
the holistic pedagogical process of promoting the
physical culture of the student personality) are closely
interrelated and interconnected. Unity of relatively
independent types of readiness of the teacher of
physical culture and, therefore, the integrity of his
personality, depend on the level of development of
professional selfconsciousness.

Peculiarities of preparedness of the modern teacher
of physical culture involve not only mastering the skills
that are directly related to the educational process
(constructive, communicative, organizational,
research, etc.), but also the skills to perform the
following professional activities, the importance of
which has improved greatly for today, namely: a
diagnostic activity, which aims at providing a
systematic study of the level of the physical
development of analysis of each individual student and
on the basis of the received data to predict further
physical improvement, foreseeing of anticipation of
possible consequences; rehabilitation activities,
oriented at the restoration (in the process of work or
intensive lessons) of other activities of the physical,
mental, intellectual properties of students; the
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development of methodological support and
implementation of rehabilitation programs for students
with poor health, therapeutic use of physical exercises
to restore the damaged subsystems of the student's
body; reproductive activity, which involves the creation
of a social and cultural environment at the educational
institution aimed at cultivating physical culture and
sports among all subjects of the pedagogical process
(students and their parents, teachers and other teachers)
at the educational institution; sports activity that
provides for the disclosure of the maximum
possibilities of students, potential reserves, satisfaction
of the need for competitive activity, the achievement
of certain sports heights; educational – propaganda

activity, including educational activity aimed at the
assimilation of social and historical experience of
mankind in the branch of fundamental theory and
education about physical and human development,
security of formation of rational separate fund of motor
skills needed in life, and the educational activity, which
is in the use of special physical exercises to form a
physically, mentally and socially mature person;
preventive activity (or activity of the formation of a
healthy lifestyle), which is associated with security of
the optimal development of human-specific physical
qualities, and on their basis-improvement of physical
development, and strengthening of the health of
students.
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Ôîðìóâàííÿ ãîòîâíîñò³ ìàéáóòí³õ ó÷èòåë³â ô³çè÷íî¿ êóëüòóðè äî ïðîôåñ³éíî¿
ä³ÿëüíîñò³

Þð³é Êóðíèøåâ1, Îëåíà Ìîðîç2, Îëåíà Ãàóðÿê3, Ìèêîëà Îñàäåöü4,

1 êàíäèäàò ïåäàãîã³÷íèõ íàóê, âèêëàäà÷ êàôåäðè ô³çè÷íî¿ êóëüòóðè òà îñíîâ çäîðîâ'ÿ,  ×åðí³âåöüêèé íàö³îíàëüíèé
óí³âåðñèòåò ³ìåí³ Þð³ÿ Ôåäüêîâè÷à,

2 êàíäèäàò íàóê ç ô³çè÷íî¿ êóëüòóðè ³ ñïîðòó, äîöåíò êàôåäðè ô³çè÷íî¿ êóëüòóðè òà îñíîâ çäîðîâ'ÿ, ×åðí³âåöüêèé
íàö³îíàëüíèé óí³âåðñèòåò ³ìåí³ Þð³ÿ Ôåäüêîâè÷à,

3 êàíäèäàò ïåäàãîã³÷íèõ íàóê, âèêëàäà÷ êàôåäðè ô³çè÷íî¿ êóëüòóðè òà îñíîâ çäîðîâ'ÿ,  ×åðí³âåöüêèé íàö³îíàëüíèé
óí³âåðñèòåò ³ìåí³ Þð³ÿ Ôåäüêîâè÷à,

4 ïðîôåñîð êàôåäðè ô³çè÷íîãî âèõîâàííÿ, ×åðí³âåöüêèé íàö³îíàëüíèé óí³âåðñèòåò ³ìåí³ Þð³ÿ Ôåäüêîâè÷à,

Ðåôåðàò. Ó òåîðåòè÷íîìó äîñë³äæåíí³ ðîçêðèòî ïðîôåñ³éíó ï³äãîòîâêó ÿê äèíàì³÷íèé ïðîöåñ, â ÿêîìó ðåàë³çó-
þòüñÿ ö³ë³ îñâ³òè é ôîðìóâàííÿ êîìïåòåíö³é, çàñòîñóâàííÿ îòðèìàíîãî ñîö³àëüíîãî äîñâ³äó. Ó öüîìó àñïåêò³ îñâ³òà
ïåðåäáà÷àº ñòâîðåííÿ ö³ë³ñíî¿ ñèñòåìè áåçïåðåðâíîãî íàâ÷àííÿ, ðîçâèòêó é âèõîâàííÿ ëþäèíè, ùî çàáåçïå÷óº ï³ä-
ãîòîâêó â ð³çíèõ ñôåðàõ íàâ÷àëüíî¿ ä³ÿëüíîñò³ â³äïîâ³äíî äî îñâ³òí³õ ïîòðåá ñóá'ºêò³â ïåäàãîã³÷íîãî ïðîöåñó.

Ó ñòðóêòóð³ ãîòîâíîñò³ ìàéáóòíüîãî â÷èòåëÿ ô³çè÷íî¿ êóëüòóðè äî ïðîôåñ³éíî¿ ä³ÿëüíîñò³ âèä³ëÿºìî ìîòèâàö³é-
íèé, òåîðåòè÷íèé òà ïðàêòè÷íî-òâîð÷èé êîìïîíåíòè, êîæåí ç ÿêèõ ìàº ñïåöèô³÷í³ ö³ëüîâ³ ôóíêö³¿. Öåé ñêëàä êîì-
ïîíåíò³â ïðîôåñ³éíî¿ ãîòîâíîñò³ çàáåçïå÷óº ¿¿ çì³ñòîâó áàçó, ùî âèçíà÷àº ìîæëèâ³ñòü çä³éñíåííÿ ð³çíèõ âèä³â ïðî-
ôåñ³éíî-ïåäàãîã³÷íî¿ ä³ÿëüíîñò³ â ïîâíîìó îáñÿç³.

Ïðîáëåìà îá´ðóíòóâàííÿ ³ñòîòíèõ õàðàêòåðèñòèê ãîòîâíîñò³ â÷èòåëÿ ô³çè÷íî¿ êóëüòóðè äî ïðîôåñ³éíî¿ ä³ÿëü-
íîñò³ â òåîð³¿ ñïåö³àëüíî¿ ïåäàãîã³÷íî¿ îñâ³òè íå íîâà, ïðîòå â³äñóòíº ºäèíå ¿¿ òëóìà÷åííÿ, à â áàãàòüîõ âèïàäêàõ – ó
¿¿ îòîòîæíåíí³ ç ³íøèìè êàòåãîð³ÿìè, ùî âèðàæàº ñóêóïí³ñòü ïðîôåñ³éíî-çóìîâëåíèõ âèìîã äî ïðàö³ é îñîáèñòîñò³
â÷èòåëÿ, à ñàìå: ï³äãîòîâëåí³ñòü, êîìïåòåíòí³ñòü, êâàë³ô³êàö³ÿ, ìàéñòåðí³ñòü, óì³ë³ñòü, ïðîôåñ³îíàë³çì.

Ïðàêòè÷íå çíà÷åííÿ îäåðæàíèõ ðåçóëüòàò³â äîñë³äæåííÿ âèçíà÷àºòüñÿ òèì, ùî éîãî òåîðåòè÷í³ ïîëîæåííÿ ³
âèñíîâêè ñòâîðþþòü ðåàëüí³ ïåðåäóìîâè äëÿ íàóêîâîãî çàáåçïå÷åííÿ ï³äãîòîâêè ìàéáóòíüîãî â÷èòåëÿ ô³çè÷íî¿
êóëüòóðè äî ðåàë³çàö³¿ ö³ë³ñíîãî ïåäàãîã³÷íîãî ïðîöåñó âèõîâàííÿ ô³çè÷íî¿ êóëüòóðè îñîáèñòîñò³ ó÷í³â.

Êëþ÷îâ³ ñëîâà: ãîòîâí³ñòü äî ïðîôåñ³éíî¿ ä³ÿëüíîñò³, êîìïîíåíòè, ìàéáóòí³é â÷èòåëü ô³çè÷íî¿ êóëüòóðè,
îñîáèñò³ñòü.
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Abstract. The article analyzes the essence of such a concept as "an innovative educational environment" and
defines its content for vocational education institutions. It illustrates the work experience of teaching staff in
educational institutions in creating an innovative educational environment and forming professional competency
in future workers. It also describes the main approaches to creating an innovative educational environment in
vocational education institutions for vocational training of future skilled workers. They include humanistic
approaches (anthropocentrism, relationship harmony, forming intellectual culture); systemic approaches (improving
an educational environment as a holistic developing system); informational approaches (a sufficient level of
information culture); innovative approaches (creative interaction, forming readiness for future professional activity).

Based on the practical experience of vocational education institutions in Ukraine, pedagogical conditions for
creating and maintaining an informational educational environment in educational institutions were singled out:
partnership cooperation, respect and trust of all participants in the educational process; focus on development
and self-development of every individual; creative activity; an effective use of scientific and methodological,
material and technical capabilities and human resources of educational institutions; employment of personality-
oriented innovative pedagogical technologies.

The emphasis is placed on the importance of implementing personality-oriented pedagogical technologies
in the educational process. It is shown that vocational education teachers have different views on the approaches
to creating an innovative educational environment. However, it is agreed that the process of creating an innovative
educational environment significantly influences the processes of forming and developing professional skills
in teachers, strengthening professional relations between them, facilitating pedagogical innovations.

Keywords: innovative educational environment, professional competency, readiness of educators for
innovation, experimental work.

Introduction. The modern labour market requires
that workers should be professionally competent,
willing to continuously improve their professional
results and personal qualities. The market economy
highlights the need for qualified workers, who are
competitive in the labour market and meet the modern
requirements of employers. The modern system of
vocational education in Ukraine should take into
account globalization processes in society, constant
changes in technology, the importance of effective
interaction between education and the labour market,
changes in the social life of the country and the need

for continuing vocational education. It should
contribute to regular update on educational content and
vocational training of skilled competitive workers in
accordance with the requirements of the national and
regional labour markets. These objectives, in turn,
require that the organization of work in vocational
education institutions should be changed: it is essential
to introduce new pedagogical ideas, pedagogical
technologies, forms and methods of education, work
organization and institution management. According
to N. Nychkalo (2008, p. 176), "the innovative activity
generates new models, pedagogical projects and
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pedagogical technologies aimed at improving the
quality of the educational process and all educational
work".

Therefore, it is vital to create an innovative
educational environment and use innovative
pedagogical technologies to form professional
competency in future workers in vocational education
institutions.

Materials and methods. Innovative educational
processes were studied by I. Bekh, N. Bibik,
L. Danylenko, D. Puzikova, H. Shchekatunova and
L. Vashchenko. The capacities of the educational
environment in developing personality were
investigated by N. Hontarovska, O. Humeniuk,
A. Katushov, N. Krylova, K. Prykhodchenko,
V. Stepanov et al. Some issues of forming educational
environment were analyzed by L. Buiev,
Yu. Manuilova, L. Novikov, V. Petrovskyi,
N. Selivanova, I. Yakymanska, V. Yasvin et al. Such
scholars as E. Bachynska, I. Frumin, S. Hershunskyi,
V. Hynetsynskyi, B. Sierikov and B. Yelkonin explored
the problems of creating an educational environment.

However, the existing findings do not sufficiently
justify the aspects of forming professional competency
in future workers within an innovative educational
environment in vocational education institutions.

Research methods include theoretical methods (an
analysis of scientific works by Ukrainian and foreign
authors, legal documents, educational and methodical
sources, educational activity of students and teachers,
comparison, systematization and generalization of
theoretical and experimental data); empirical methods
(observation, modelling of educational situations,
interviews, surveys, expert assessment, pedagogical
experiment with quantitative and qualitative analysis
of results); statistical methods (statistical criteria for
verifying the significance of differences, computer
tools for statistical processing of experimental data).

The research aims to reveal the essence of such a
concept as "an innovative educational environment"
in vocational education institutions, to determine its
role in forming professional competency in future
workers, analyze the experience of educational
institutions in creating an innovative educational
environment.

Results and discussions. Education is the most
important factor in developing modern society since
its content, quality and improvement contribute to
solving thorny issues of humanity.

The Law of Ukraine "On Education" defines the
following goals of vocational education: to form and
develop professional competencies required for
professional activity in a particular field and ensure
the competitiveness of workers in the labour market,
as well as their mobility and prospects of career growth
throughout life (Zakonodavstvo Ukrainy, 2017).

Nowadays, the process of forming professional
competency in a worker as a creative personality is
possible only in an innovative educational
environment. Innovative focus of pedagogical activity
in vocational education institutions under modern
conditions is caused by the need to update the content
and organization of the educational process. In this
context, the role of vocational education teachers, who
provide vocational training for future skills workers,
is growing significantly. Indeed, an innovative
educational environment is a means of revealing their
potential and forming professional competency,
updating the content of education, creating and
improving conditions for development, self-
development and realization of creative powers.

The process of forming an innovative educational
environment in vocational education institutions with
the aim to provide vocational training of future skilled
workers is based on such approaches as:
 humanistic approaches – they reflect

anthropocentric principles of developing the modern
society, ensuring relations harmony, forming an
intellectual culture in future workers;
 systemic approaches – they are aimed at

improving the educational process in vocational
education institutions, establishing the links between
its components and defining the educational
environment as a coherent system, which ensures the
development of future workers;
 informational approaches – they ensure a

sufficient level of information culture in future workers
in the use of modern computer technologies and
effectively form their professional competency;
innovative approaches – they promote creative

interaction between the participants in the educational
process and contribute to forming students' readiness
for future professional activities.

Today, the society urges Ukrainian education to
reconsider the very idea of education, coordinate its
strategies with the innovative culture of teaching
activity and create a new quality of an innovative
environment (Vashchenko, 2012, p. 37).

The current research considers a concept of "an
innovative educational environment" to identify the
patterns of its influence on the development of
professional competency. The analysis of the scientific
literature shows that the educational environment as a
set of values and examples of successfully solved life
goals is a source for developing a personality.
A. Katushov (2001) regards the concept of "an
innovative educational environment" as a combination
of intellectual and material conditions in an educational
institution, which ensures self-development of a free
and active personality and helps to realize the creative
potential of students. He believes that an educational
environment is a functional and spatial association of
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all participants in the educational process between
whom close and diverse relations are established; it is
seen as a model of sociocultural space, where a
personality is developed. N. Razina (2009) understands
a concept of "an innovative educational environment"
as a complex of interconnected conditions, which
promote education, innovative and creative thinking
and professionalism. O. Shapran (2010) defines an
innovative educational environment as a well-
organized pedagogical space of life activity, which
contributes to developing an innovative resource of a
personality; as an integrated means of accumulating
and realizing the innovative potential of an educational
institution. L. Vashchenko (2012, p. 39) indicates that
an innovative environment incorporating innovative
content and forms of the organization provides
conditions for forming a new quality of professional,
scientific, pedagogical and managerial activity and thus
creates a powerful potential resource for developing
the professional activity.

It must be noted that personality-oriented
pedagogical technologies play an important role in the
process of acquiring professional competency.
H. Romanova (2014, p. 5) defines the following most
significant features of these technologies: the priority
of learners' personal and meaningful sphere, in
particular motivation and values; the reorientation of
the educational process towards formulating and
solving educational (cognitive, research, project) tasks;
the shift in the teacher's role – from an informant and
controller to a coordinator and facilitator, who
contributes to creating the conditions for self-
development of students.

H. Shchekatunova (2013) understands "an
innovative educational environment" as a system of
influences and conditions for cultivating a personality
based on a given model, as well as the opportunities
for self-development in the social and thematic
environment.

A. Kukh (2008) defines the following
interconnected components of educational
environment: participants, resources, facilities, ideas
and technologies. He states that the participants and
resources component identifies the participants in an
educational environment and determines the conditions
for implementing their subject-subject interaction; the
facilities component provides an educational
environment with relevant equipment; the ideas and
technologies component singles out normative
techniques and technologies to achieve the expected
learning outcomes (Kukh, 2012, p. 74).

It is necessary to make the following steps so that
the educational environment of vocational education
institutions can be regarded as innovative:
to create and improve facilities in accordance

with the requirements of the labour market and
standards relying on competency-based approach;

to introduce information and communication
technologies in the educational process;
 to create relevant pedagogical conditions for

forming professional competency in accordance with
the standard requirements of vocational education.

It must be noted that modern Ukrainian teachers of
vocational education clearly understand the need to
create an effective educational environment with the
aim to form professional competency in future skilled
workers. Every vocational education institution has its
own special material and technical potential to create
an innovative educational environment. Therefore,
considerable attention is paid to the process of creating
an informational educational environment and
introducing the latest information technologies in
vocational education.

In the framework of the All-Ukrainian experiment
between 2014 and 2017 (the Order of the Ministry of
Education and Science of Ukraine No 424 dated April
9, 2015), Odesa Higher Vocational School of Trade
and Food Technologies established a mobile, dynamic
and open structure of an informational and educational
environment. It covers the following modules: a
content library; a database of teaching materials; a
reference and search engine; e-resources on general,
socioeconomic and management courses; a depositary;
electronic encyclopedias and reference books; a
repository; an educational kit for designing personal
informational and educational environment for
teachers; a system of distance learning; other
scientifically, methodically and didactically justified
modules. The results obtained from the experiment
show that the level of motivation, values and cognitive
aspects of students' professional competency has
increased significantly (up to 15%).

In the framework of the exhibitions, titled
"Innovation in Modern Education" and "Modern
Educational Institutions", vocational education
institutions from different regions of Ukraine have
submitted more than 150 works to be considered for
the nomination "Innovative Educational Environment:
New Challenges and Modern Solutions".

In 2018, Zhmerynka Higher Vocational School
studied the experience in creating an innovative
educational environment for vocational training of such
workers as a train conductor, a ticket controller and an
acceptance/delivery agent. This activity was mainly
aimed at updating the organization of the educational
process and education content; forming information
and communication competency in students and
teaching staff; improving professional competency of
teaching staff due to mastering innovative teaching
technologies and research activities. This involves the
following practical activities: holding workshops,
psychological and pedagogical seminars on innovative
pedagogical technologies; creating personal websites,
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using Prezzi.com. for interactive online presentations.
The institution introduces profession-oriented
educational and controlling computer programmes,
modern methods and personal developing technologies
to achieve the expected outcomes. All these measures
make it possible to increase the level of professional
competency up to 10-15%.

In Kyiv Higher Vocational School No 33, the main
objectives of teaching staff are the following: to prepare
successful workers, who are able to learn throughout
life, set goals and achieve them, think critically, work
in teams, interact with others and apply different
professional skills. To fulfill these objectives, the
teaching staff agreed on the need to create an innovative
educational environment, whose structure should cover
the development strategy, the tactics of forming
innovative processes, defining innovation content,
ensuring its implementation, predicting results.
Between 2013 and 2018, the mentioned school
implemented such projects as "The Road to
Professional Growth", aimed at improving teachers'
skills, enhancing their motivation and professional
competencies; "Following Learning Trend", aimed at
promoting the use of tablets and smartphones during
the educational process, verifying their efficiency and
accessibility, ensuring easy learning, enhancing
students' motivation; "Virtual Reality as a Path to Real
Virtuality", which included introducing new forms and
methods in teaching, promoting critical thinking and
learner autonomy, motivating students to struggle with
digital dependence and use ICT skills to gain
knowledge; "Practical Steps in Environmental
Education of Students", intended to change the
philosophy of students' environmental thinking: to pay
attention to environmental problems, enhance creative
and cognitive activity, form a habit of sorting out waste
and show that joint actions and even small individual
contribution can change the educational institution and
the country in general; "Agents of Change: from Dream
to Action", aimed at realizing such areas as education
for all; accessible, desirable and informative education;
an open way to the international information space.

The teaching staff also designed an e-manual on
the course, titled "Cooking Technology and Basics of
Commodity Research".

The implementation of these projects made it
possible to accumulate certain relevant information and
also significantly influence the participants in the
educational process in the context of developing
pedagogical innovative activities and forming
professional competency in students. The main project
principles are as follows: focus on cooperation;
developing a personality of both teachers and students;
combining theory and practice; incorporating the
activity-based approach in learning. While working

on the projects, students and teachers have improved
their creativity and teamwork skills as the subjective
parts of professional competency.

It must be noted that Berezivka Vocational School
of Odesa National Polytechnic University implements
an authentic and historical educational project, titled
"The Keepers of Ukraine" as an effective pedagogical
method of forming an innovative educational
environment for vocational training of workers skilled
in providing services. The project aims to create an
authentic, historical and ethnographic collection of
costumes. The main idea of the project is related to
revealing themes of Ukrainian clothes, the concept of
the national costume, discovering novel views on
antiquity and preservation of spiritual values. The
creative group identified historical, literary,
ethnographic, folklore, artistic sources, whose analysis
made it possible to create a new collection dedicated
to the Ukrainian woman and keeper as a special world
phenomenon. The peculiarity of such collections
consists in innovative project-based activities of
teachers and student accorded with curricula and
programmes of vocational training for workers skilled
in light industry.

Educational activities of Shostka Centre for
Vocational Education are aimed at creating an
innovative educational environment, which differs
from the traditional content, organizational structure
and management system. It involves using information
and communication technologies, which prepare
students for a fulfilling life in the information society
and contribute to forming their critical thinking when
working with vast arrays of information, learner
autonomy, problem-solving skills, communication
skills, analytical thinking, cooperation and
collaboration skills. The main areas for implementing
information and communication technologies are the
following:
 using cloud technologies: applications;

electronic journals and diaries; online services for the
educational process, communication and testing;
systems of distance learning; media library; file
storage, shared access; videoconferences; an e-mail
with a domain of the education institution;
 applying an educational kit for designing

interactive tasks with LearningApps;
employing services for creating and uploading

presentations: Empress, Google Docs, Prezi,
ZohoShow, SlideShare, VCASMO, Knoodle;
 incorporating computer tests for monitoring

student knowledge with a master-test programme;
elaborating e-textbooks.
The obtained results prove that an innovative

educational environment ensures the continuity of
vocational education in accordance with the latest
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technologies; the openness and accessibility of
education to meet the growing need of society for
skilled workers; the achievement of an individual's
success in the modern world and expected learning
outcomes.

Conclusions. In Ukraine, vocational education
teachers employ different approaches to creating an
innovative educational environment. However, they
all agree on the interconnection between positive
results obtained from the process of forming
professional competency in future workers and the
conditions of its implementation. It was found that the
process of creating an innovative educational
environment significantly influenced the processes of

forming and developing professional skills in teachers,
promoting pedagogical innovations, increasing the
potential of teachers. Pedagogical conditions for
creating and maintaining an innovative educational
environment in educational institutions were singled
out. They are partnership cooperation, respect and trust
of all participants in the educational process; focus on
development and self-development of every individual;
creative activity; effective use of scientific and
methodological, material and technical capabilities and
human resources of educational institutions;
employment of personality-oriented innovative
pedagogical technologies.
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²ííîâàö³éíå îñâ³òíº ñåðåäîâèùå ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ
êâàë³ô³êîâàíèõ ðîá³òíèê³â

Òåòÿíà Ïÿòíè÷óê,

êàíäèäàò ïåäàãîã³÷íèõ íàóê, çàñòóïíèê íà÷àëüíèêà â³ää³ëó íàóêîâîãî òà íàâ÷àëüíî-ìåòîäè÷íîãî çàáåçïå÷åííÿ çì³ñòó
ïðîôåñ³éíî¿ îñâ³òè, ÄÍÓ "²íñòèòóò ìîäåðí³çàö³¿ çì³ñòó îñâ³òè"

Ðåôåðàò. Ó ñòàòò³ çä³éñíåíî àíàë³ç ñóò³ ïîíÿòòÿ "³ííîâàö³éíå îñâ³òíº ñåðåäîâèùå", âèçíà÷åíî éîãî çì³ñò äëÿ
çàêëàä³â ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè (äàë³: ÇÏ(ÏÒ)Î). Âèñâ³òëåíî äîñâ³ä ðîáîòè ïåäàãîã³÷íèõ êîëå-
êòèâ³â çàêëàä³â îñâ³òè ç³ ñòâîðåííÿ ³ííîâàö³éíîãî îñâ³òíüîãî ñåðåäîâèùà òà ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíò-
íîñò³ ìàéáóòí³õ ðîá³òíèê³â. Îõàðàêòåðèçîâàíî îñíîâí³ ï³äõîäè äî ñòâîðåííÿ ³ííîâàö³éíîãî îñâ³òíüîãî ñåðåäîâèùà
ÇÏ(ÏÒ)Î äëÿ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â: ãóìàí³ñòè÷íîãî (ëþäèíîöåíòðèçì, ãàð-
ìîí³çàö³ÿ â³äíîñèí, ôîðìóâàííÿ äóõîâíî¿ êóëüòóðè); ñèñòåìíîãî (âäîñêîíàëåííÿ îñâ³òíüîãî ñåðåäîâèùà ÿê ö³ë³ñíî¿
ðîçâèâàþ÷î¿ ñèñòåìè); ³íôîðìàö³éíîãî (äîñòàòí³é ð³âåíü ³íôîðìàö³éíî¿ êóëüòóðè); ³ííîâàö³éíîãî (òâîð÷à âçàºìî-
ä³ÿ, ôîðìóâàííÿ ãîòîâíîñò³ äî ìàéáóòíüî¿ ïðîôåñ³éíî¿ ä³ÿëüíîñò³).

Íà îñíîâ³ ïðàêòè÷íîãî äîñâ³äó çàêëàä³â ïðîôåñ³éíî¿ îñâ³òè Óêðà¿íè âèîêðåìëåíî ïåäàãîã³÷í³ óìîâè ñòâîðåííÿ
òà ôóíêö³îíóâàííÿ ³íôîðìàö³éíîãî îñâ³òíüîãî ñåðåäîâèùà çàêëàäó îñâ³òè: ïàðòíåðñüêå ñï³âðîá³òíèöòâî, ïîâàãà òà
äîâ³ðà âñ³õ ó÷àñíèê³â îñâ³òíüîãî ïðîöåñó; ñïðÿìóâàííÿ íà ðîçâèòîê ³ ñàìîðîçâèòîê êîæíî¿ îñîáèñòîñò³; ðîáîòà â
òâîð÷îìó ïîøóêîâîìó ðåæèì³; åôåêòèâíå âèêîðèñòàííÿ íàóêîâî-ìåòîäè÷íèõ, ìàòåð³àëüíî-òåõí³÷íèõ òà êàäðîâèõ
ìîæëèâîñòåé çàêëàä³â îñâ³òè; çàñòîñóâàííÿ îñîáèñò³ñíî îð³ºíòîâàíèõ ³ííîâàö³éíèõ ïåäàãîã³÷íèõ òåõíîëîã³é.

Àêöåíòîâàíî óâàãó íà âàæëèâîñò³ âèêîðèñòàííÿ ïåäàãîãàìè îñîáèñò³ñíî îð³ºíòîâàíèõ ïåäàãîã³÷íèõ òåõíîëî-
ã³é. Ïîêàçàíî, ùî ïåäàãîã³÷í³ êîëåêòèâè ÇÏ(ÏÒ)Î ìàþòü ð³çíå áà÷åííÿ ï³äõîä³â äî ñòâîðåííÿ ³ííîâàö³éíîãî îñâ³-
òíüîãî ñåðåäîâèùà. Âîäíî÷àñ óñ³ ïîãîäæóþòüñÿ ç òèì, ùî ñòâîðåííÿ ³ííîâàö³éíîãî îñâ³òíüîãî ñåðåäîâèùà ìàº
çíà÷íèé ïîçèòèâíèé âïëèâ íà ôîðìóâàííÿ òà ðîçâèòîê ïðîôåñ³éíî¿ ìàéñòåðíîñò³ ïåäàãîã³â, ðîçâèòîê ïåäàãîã³÷-
íî¿ ³ííîâàö³éíî¿ ä³ÿëüíîñò³, çì³öíåííÿ ïåäàãîã³÷íîãî êîëåêòèâó.

Êëþ÷îâ³ ñëîâà: ³ííîâàö³éíå îñâ³òíº ñåðåäîâèùå, ïðîôåñ³éíà êîìïåòåíòí³ñòü, ãîòîâí³ñòü ïåäàãîã³â äî ³ííî-
âàö³éíî¿ ä³ÿëüíîñò³, åêñïåðèìåíòàëüíà ðîáîòà.
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Introduction. The modern educational system is
at a new stage in its development. For Ukrainian
scientists, it was a challenge of time to ensure that the
educational system conforms to the world economic
and educational trends in order to meet the
requirements of modern man, industry, employers and
the state. The updating of a person-centered approach
in education leads to a revision of the fundamental
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Abstract. The article presents the characteristics of micro and macro levels of perception of SMART
education. It is determined that SMART education is a purposeful cognitive activity of people for acquiring
knowledge, skills and abilities, or their improvement using an integrated virtual environment for learning with
educational content being developed, improved by all participants in the educational process. The content of
the notion "SMART-complex" is defined as an interconnected set of normative and educational-methodical
materials existing in the educational and educational environment of an educational institution and necessary
for the effective formation of competencies as a programmed result of mastering the discipline. It is substantiated
that this educational complex should be constructed on the basis of SMART-management. Based on the analysis,
it is suggested: S (specification) – in accordance with the educational-professional program, clearly identify
the professional and general competencies that need to be formed within the discipline and specify the program
learning outcomes; M (measurability) – measure the result of the educational process on the basis of the
existing knowledge and skills, the work performed (the creation of a material or ideal object); A (approachability)
– to create a content library for educational discipline, a system of tasks for students in order to form individual
trajectories for studying discipline, introduce elements of distance learning; R (relevance) – to reduce the time
for the mastering of "secondary" information, to strengthen practical training in laboratories and workshops,
to specify the content of training on the basis of a practice-oriented approach; T (time constraints) – set up
intermediate stages of performance and protection of works, change time characteristics taking into account
individual aspirations of students. It is revealed that due to the use of SMART-complexes, operational intervention
in the structure of the work program with the consideration of the individual characteristics of participants in
the educational process becomes possible. At the expense of what is achieved: improving the quality of
methodological provision of the educational process; timely correction and improvement of educational and
methodological materials; activating independent work of students on the basis of rationalization of time to
study discipline.

Keywords: SMART technology, SMART education, SMART complex, pedagogical worker, professional
education.

principles of learning. It becomes clear that it is
necessary to abandon the impersonal attitude of
students, to consider the study group / class as an
integral unit and the transition to personalization of
training, when each subject develops his own training
program taking into account his individual
peculiarities, which can be changed considering the
changes of learning priorities and accomplished goals.

INSTITUTE OF VOCATIONAL
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The introduction of information and
communication technologies in the educational process
promotes the wide application of the elements of
distance learning. In particular, there is an increase in
attention to the acquisition of theoretical material on a
distance basis, with the strengthening of the practice-
oriented approach. In the educational system, there are
also ongoing searches for approaches to developing
new-generation textbooks that could realize the full
potential of modern technology and the global network.

It should be emphasized that more and more
attention is attracted to a new generation of young
people, whose children and adolescents have
undergone in completely different conditions than
previous generations. They are actively involved in
virtual reality, which, in turn, leads to a transformation
of the perception of the traditional educational process.
These transformations in human life, caused by the
active use of modern information and communication
technologies, led to the need to find a new approach
to the education of the information society. In
particular, the issue of the introduction of SMART-
education was actual. The theoretical foundations of
this problem are only being built up, therefore,
scientists have not yet formulated a unified approach.
Let's analyze the main ones.

Materials. In Ukraine, July 12, 2012, the Order of
the Ministry of Education, Science and Youth of
Ukraine No. 812 was adopted on the approval of the
Concept of the pilot project "Learning – SMART
Training", the main principle of which is "smart
learning". It was supposed to encourage the use of up-
to-date teaching methods using modern computer
technology, teacher training and the use of their own
technological resources in the educational process. The
project was designed for 2012-2013.

So, the first approach to smart education is revealed
on the basis of the translation of the word "Smart" as a
clever one.

For example, L. Didenko and V. Kondrashova-
Didenko (2016), analyzing the foundations of SMART-
education, emphasize that the term "SMART", by its
ambiguity, sets new characteristics of SMART-
education: 1) intelligence; 2) virtue; 3) wisdom; 4)
fronesis (practical wisdom).

In this context, SMART-education, or wise learning,
is seen as a flexible learning in the interactive
educational environment with content from around the
world that is freely accessible. The basis of SMART
education is the broad availability of knowledge.

The second approach is defined by the mnemonic
acronym used in management and project management
to determine goals and assign tasks. For example,
L. Korsunska (2013), analyzing the Korean concept
of Smart Education, states that it involves flexible and

active learning in an open information space, and the
term SMART is an acronym for learning Self-directed,
Motivated, Adaptive, Resource-enriched, with
Technology embedded. Instead, A. Zavrazhin (2015)
indicates that the foundation of SMART education
consists of five principles: the specification of the
purpose of learning (Specific); clear definition of tools
and methods for measuring learning outcomes
(Measurable); obligation of the final result in each task
(Attainable); the relevance of the tasks and their
professional orientation (Relevant); determination of
the time frames for achieving the goal (Time-bound).
It should be emphasized that, regardless of the
approach to understanding the concept of "Smart /
SMART-education" (word or abbreviation), its content
is reduced to learning in the interactive educational
space with the help of world-wide content that is freely
accessible (Yermoshenko, 2016).

The level of perception of SMART education is
also relevant, namely:
at the micro level – SMART-education involves

the use of technological innovations and the Internet,
enabling students to acquire professional knowledge,
skills and abilities on the basis of systematic and
multidimensional vision and study of disciplines,
taking into account the multidimensional and
continuous updating of the content of learning
(Semenikhina, 2013);
 at the macro level, SMART-education is a

combination of educational institutions, teachers and
students for the purpose of implementation joint
educational activities on the Internet on the basis of
common educational and scientific standards, the
unified vision of the directions of education
development in a modern society (M. Kolotylo, 2016).

Therefore, SMART-education is a purposeful
cognitive activity of people for acquiring knowledge,
skills and abilities or their improvement using an
integrated virtual environment for learning with
educational content, that is developed, improved by
all participants in the educational process.

The purpose of the article is to analyze the training
of pedagogical staff to use SMART-technologies in
the educational process.

Research methods: analysis, synthesis – in order
to determine the state and the level of development of
the problem under study; generalization – to formulate
conclusions and recommendations on the readiness of
lecturers to use SMART-technologies; diagnostic
(questionnaire, conversation) – for studying the
information about the readiness of pedagogical staff
to use SMART-technologies in the educational process.

Results and discussions. Traditionally, in the
educational institutions, the development of
educational and methodological disciplines is carried
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out to ensure the systematic organization of the
educational process. Educational-methodical complex
of discipline is a set of normative and educational-
methodical materials that are necessary for the effective
implementation by students of the curriculum work
program (Teaching and Methodological Complex of
the Discipline, 2019). The main purpose of the creation
of educational-methodical complexes is the
organization and methodological support of students
independent work for preparation for training classes
of all their kinds, for conducting coursework,
laboratory works, etc. (Regulations on educational and
methodical complex of educational discipline, 2017).
It can be stated that the teaching-methodical complex
is used for defining goals, setting objectives and
outlining effective ways to achieve the goals of the
educational process in a specific discipline.

Management of educational activities is carried out
through familiarization of students with: 1) working
curriculum of discipline; 2) a summary of the lectures
on the discipline; 3) methodical instructions
(recommendations) for conducting laboratory, practical
and seminar sessions; 4) the topics of term papers
(projects), homework, etc., and methodical instructions
(recommendations) regarding their implementation (if
it is provided by the program); 5) methodical
developments on the organization of independent work
of students in the discipline (schedule, methodological
recommendations, etc.); 6) individual tasks; 7) means
of diagnostics from the discipline (exam papers,
questions to the modular (stage-by-stage) control, test
complex).

In fact, in the presence there is a clear plan of action
with specific goals and objectives, the implementation
of which leads to the result – enrollment of credits
(hours) allocated for the study of the discipline. It
should be emphasized that, regardless of the media on
which the teaching-methodical complex is located
(electronic or paper), the result is important – the
formed competence of the future professional activity.

In accordance with the competence approach in
education, as stated in the Laws of Ukraine: "On
Education" (2017), "On Higher Education" (2014),
"On Professional (Vocational) Education" (1998);
According to the Resolution of the Cabinet of Ministers
of Ukraine "On the National Framework of
Qualifications" (2011), the educational process is
aimed at the development of competences that are
clearly outlined in the educational-professional
program.

Educational disciplines and different practices are
introduced in order not to master the fundamentals of
science, but foresee the achievement of a certain
programmed learning result, which is manifested in
the competencies that students must master. Thus, the

content, forms and means of learning may and must
vary taking into account student`s individual training.
Under such conditions, the teaching-methodical
complex as a set of regulatory documents is a certain
deterrent to the professional development of future
specialists.

In order to solve this problem, the Laboratory of
Electronic Educational Resources of the Institute of
Vocational Education of the National Academy of
Sciences of Ukraine launched a research work on the
topic "Methodical bases for the development of
SMART-complexes for the training of skilled workers
in the agrarian, construction and engineering sectors".
The problem of research is to create within the
educational and informational environment institutions
of vocational (vocational and technical) education
(hereinafter: IV(VT)E) an unified system of normative
and teaching materials necessary for the effective
mastering of educational disciplines. A key element
of such a system will be a training and methodological
complex, built on the principles of SMART-
management.

On the basis of the analysis, the following positions
are proposed:

S (specification) – in accordance with the
educational-professional program, clearly identify the
professional and general competencies that need to be
formed within the discipline and specify the program
learning outcomes;

M (measurability) – measure the result of the
educational process based on the knowledge and skills,
work done (to analyze the creation of material or ideal
objects);

A (attainability) – to create a content library for
the educational discipline, a system of tasks for
students in order to formulate individual trajectories
for studying the discipline, introduce elements of
distance learning;

R (relevance) – to reduce the time for the mastering
of "secondary" information, to strengthen practical
training in laboratories and workshops, to specify the
content of training on the basis of a practice-oriented
approach;

T (time-bound) – set up intermediate stages of
performance and protection of works, change time
characteristics taking into account individual
aspirations of students.

Thus, the SMART-complex is an interconnected
set of normative and teaching-methodological
materials that exist in the information and educational
environment of the educational institution and are
necessary for the effective formation of competencies
as a programmed result of mastering the discipline.

Thanks to the use of SMART-complexes,
operational intervention in the structure of the work
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program can be made considering the individual
characteristics of participants in the educational
process, which results in: improving the quality of
methodological provision of the educational process;
timely correction and improvement of educational and
methodological materials; enhancing the independent
work of students on the basis of streamlining time to
study the discipline.

For the development of SMART-complexes for the
training of future skilled workers in IV(VT)E, the level
of readiness of the teaching staff as well as the level of
their awareness with SMART-technologies was carried
out. During the study, lecturers (117 persons) were
asked questions to determine the effectiveness of using
SMART-technologies in the educational process, the
quality of existing electronic educational resources,
identifying factors for creating new and improving
existing SMART-complexes, identifying the reasons
that hinder them introduction into the educational
process (Fig. 1).

 Fig. 1. Readiness of lecturers of IV (VT) E to develop
SMART-complexes

The analysis of the data obtained during the
questioning of pedagogical workers made it possible
to conclude that their readiness (based on the
motivational component) to develop SMART-
complexes in IV(VT)E is rather high. The lowest level

is noted for the operational and cognitive component
of readiness, for the development of which it is
necessary to intensify the activities of teaching staff,
aimed at the student-recipient in the use of SMART-
complexes in the educational process.

The average readiness of the teaching staff of
IV(VT)E for the development of SMART-complexes
is due to the fact that they do not possess the necessary
technologies and do not have a clear algorithm of
interaction with students within the educational and
informational environment of the educational
institution. Many lecturers believe that they need to
be competent only in the subject field. It is possible to
change this position by providing pedagogical workers
with more information about the benefits of SMART-
complexes and having formed the need for them to
apply ICT (motivation component of readiness), which
will serve as a platform for obtaining relevant
competencies and meaningful practical application of
theoretical knowledge about SMART-complexes
(operational and cognitive components of readiness).

Conclusions. The existence of the problem of lack
of organizational and methodological materials
(theoretical, practical, test) in IV(VT)E based on the
principles of interactivity and ensuring the proper
quality of classroom and independent work of students
as future skilled workers of the digital society has been
proved. It was found that most of the polled lecturers
do not understand how the SMART-complex of
academic discipline can promote the quality of
teaching disciplines. At the same time, the experiment
showed that the majority of surveyed pedagogical
workers recognize the prospects of using SMART-
technologies to expand the lesson information base.
The main difficulties in designing the SMART-
complex of educational discipline lecturers mostly
consider the lack of methodology and standards for its
creation.

Prospects for further research are grounded in the
methodology for the development of SMART-
complexes for the training of skilled workers in
IV(VT)E.
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ÓÄÊ 378:37.015]:004:SMART

Àíàë³ç ñòàíó ï³äãîòîâêè ïåäàãîã³÷íèõ ïðàö³âíèê³â äî âèêîðèñòàííÿ
SMART-òåõíîëîã³é â îñâ³òíüîìó ïðîöåñ³

Ìèêîëà Ïðèãîä³é,

äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð, çàâ³äóâà÷ ëàáîðàòîð³¿ åëåêòðîííèõ íàâ÷àëüíèõ ðåñóðñ³â ²íñòèòóòó ïðîôåñ³éíî-
òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ íàâåäåíî õàðàêòåðèñòèêè ì³êðî– òà ìàêðîð³âí³â ñïðèéíÿòòÿ SMART-îñâ³òè. Âèçíà÷åíî, ùî
SMART-îñâ³òà º ö³ëåñïðÿìîâàíîþ ï³çíàâàëüíîþ ä³ÿëüí³ñòþ ëþäåé ç îòðèìàííÿ çíàíü, óì³íü òà íàâè÷îê, àáî ¿õ
âäîñêîíàëåííÿ ç âèêîðèñòàííÿì ³íòåãðîâàíîãî â³ðòóàëüíîãî ñåðåäîâèùà äëÿ íàâ÷àííÿ ç îñâ³òí³ì êîíòåíòîì, ùî
ðîçðîáëÿºòüñÿ ³ âäîñêîíàëþºòüñÿ âñ³ìà ó÷àñíèêàìè îñâ³òíüîãî ïðîöåñó. Çì³ñò ïîíÿòòÿ "SMART-êîìïëåêñ" âèçíà-
÷åíî ÿê âçàºìîçâ'ÿçàíà ñóêóïí³ñòü íîðìàòèâíèõ òà íàâ÷àëüíî-ìåòîäè÷íèõ ìàòåð³àë³â, ùî ³ñíóþòü â ³íôîðìàö³é-
íî-îñâ³òíüîìó ñåðåäîâèù³ çàêëàäó îñâ³òè òà íåîáõ³äí³ äëÿ åôåêòèâíîãî ôîðìóâàííÿ êîìïåòåíòíîñòåé ÿê ïðîãðà-
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ìîâàíîãî ðåçóëüòàòó çàñâîºííÿ îñâ³òíüî¿ äèñöèïë³íè. Îá´ðóíòîâàíî, ùî äàíèé íàâ÷àëüíî-ìåòîäè÷íèé êîìïëåêñ
ïîâèíåí áóòè ïîáóäîâàíèé íà çàñàäàõ SMART-óïðàâë³ííÿ. Íà îñíîâ³ ïðîâåäåíîãî àíàë³çó çàïðîïîíîâàíî: â³äïî-
â³äíî äî îñâ³òíüî-ïðîôåñ³éíî¿ ïðîãðàìè, ÷³òêî âèçíà÷èòè ôàõîâ³ òà çàãàëüí³ êîìïåòåíòíîñò³, ùî ¿õ íåîáõ³äíî
ñôîðìóâàòè â ìåæàõ äèñöèïë³íè, òà êîíêðåòèçóâàòè ïðîãðàìí³ ðåçóëüòàòè íàâ÷àííÿ – êîíêðåòèçàö³ÿ (S); âèì³ðÿòè
ðåçóëüòàòè îñâ³òíüîãî ïðîöåñó íà îñíîâ³ ñôîðìîâàíèõ çíàíü ³ âì³íü – âèì³ðþâàí³ñòü (M); ñòâîðèòè êîíòåíò-
á³áë³îòåêó ç äèñöèïë³íè, ñèñòåìó çàâäàíü äëÿ ñòóäåíò³â ç ìåòîþ ôîðìóâàííÿ ³íäèâ³äóàëüíèõ òðàºêòîð³é âèâ÷åííÿ
äèñöèïë³íè, çàïðîâàäèòè åëåìåíòè äèñòàíö³éíîãî íàâ÷àííÿ – äîñÿæí³ñòü (A); çìåíøèòè ÷àñ íà çàñâîºííÿ "äðóãî-
ðÿäíî¿" ³íôîðìàö³¿, ïîñèëèòè ïðàêòè÷íó ï³äãîòîâêó â ëàáîðàòîð³ÿõ òà ìàéñòåðíÿõ, êîíêðåòèçóâàòè çì³ñò íàâ÷àííÿ
íà çàñàäàõ ïðàêòèêî-îð³ºíòîâàíîãî ï³äõîäó – àêòóàëüí³ñòü (R); âñòàíîâëþâàòè ïðîì³æí³ åòàïè âèêîíàííÿ òà çàõè-
ñòó ðîá³ò, çì³íþâàòè ÷àñîâ³ õàðàêòåðèñòèêè ç óðàõóâàííÿì ³íäèâ³äóàëüíèõ ïðàãíåíü ñòóäåíò³â – îáìåæåííÿ â ÷àñ³
(T). Ç'ÿñîâàíî, ùî çàâäÿêè âèêîðèñòàííþ SMART-êîìïëåêñ³â ñòàº ìîæëèâèì îïåðàòèâíå âòðó÷àííÿ ó ñòðóêòóðó
ðîáî÷î¿ ïðîãðàìè ç óðàõóâàííÿì ³íäèâ³äóàëüíèõ îñîáëèâîñòåé ó÷àñíèê³â îñâ³òíüîãî ïðîöåñó, â ðåçóëüòàò³ ÷îãî
äîñÿãàºòüñÿ: ï³äâèùåííÿ ÿêîñò³ éîãî ìåòîäè÷íîãî çàáåçïå÷åííÿ. ñâîº÷àñíå êîðèãóâàííÿ òà âäîñêîíàëåííÿ íàâ÷à-
ëüíî-ìåòîäè÷íèõ ìàòåð³àë³â; àêòèâ³çàö³ÿ ñàìîñò³éíî¿ ðîáîòè ñòóäåíò³â íà áàç³ ðàö³îíàë³çàö³¿ ÷àñó íà âèâ÷åííÿ
äèñöèïë³íè.

Êëþ÷îâ³ ñëîâà: SMART-òåõíîëîã³¿, SMART-îñâ³òà, SMART-êîìïëåêñ, ïåäàãîã³÷íèé ïðàö³âíèê, ïðîôåñ³éíà
îñâ³òà.
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Abstract: The author reviews the peculiarities of digitalized learning process organisation in the hardware
and software environment of learning management systems in the context of vocational education and training.
The author notes the complexity of the transition to the Industry 4.0 and mentions the risks connected with the
named process in the vocational education and training. In such conditions it is important to develop effective
models of public and private partnership, to decentralize administration and financing and, above all, to assure
the vocational education and training quality. Using the software and hardware complexes of learning
management systems is one of the means able to ensure the implementation of such tasks and to avoid risks in
the sphere of vocational education and training. At the same time the learning process taking place in such an
environment becomes digitalized, which, on the one hand, gives it additional advantages (easy access to training
data regardless of time and place, individualisation of students' learning paths, broad multimedia resources,
etc.) and, on the other hand, requires solving complex tasks in distance courses designing. The author focuses
on the methodology of distance courses designing, so it is very important for vocational education and training
institution to ensure the realisation of the following five main components: regulatory, financial, technical,
personnel, teaching and methodological support. It is emphasised that distance course designing becomes the
most important aspect of implementing the modern digitalized learning process. The structure of creative
group in distance courses designing is grounded, which comprises: a specialist in the relevant vocational
sphere, specialist in distance learning, technical specialist (system administrator or distance courses programmer)
and digital content designer. It is underlined that assigning the task to design a distance course only to a teacher
is unacceptable. At the same time, the process of learning digitalization in an education institution cannot be
limited to introducing a learning management system.

Key words: vocational education and training, digitalization, digitalized learning process, digital learning
environment, learning management system, distance course.

Introduction. The process of the world society
transition to the Industry 4.0 has caused the need for
fundamental modernization of all spheres of human
life, including vocational education and training. At
the same time researchers point out that there are a
number of systemic problems in Ukraine which
complicate this process greatly. Among the main
problems researchers distinguish the following: low
attractiveness and accessibility of vocational
education and training; vocational education and
training institutions' educational process provision
with qualified and motivated teaching and other staff;

disparity of training content with the modern
requirements of labour market concerning the level
of skilled workers' professional competency; creation
of modern learning environment, the system of
internal and external quality assurance of vocational
education and training, etc. (Radkevych, et al, 2018).

The tasks of assuring the quality of education,
decentralizing administration and financing, creating
effective models of public and private partnership has
appeared on the agenda (Ministry of Education and
Science of Ukraine, 2018).

INSTITUTE OF VOCATIONAL
EDUCATION AND TRAINING
OF NAES OF UKRAINE
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Materials. V. Bykov and A. Gurzhii works are
dedicated to enlightening the conceptual bases of
informatisation and digitalization of education. A wide
range of problems concerning the use of modern
electronic means in the learning process of vocational
education and training institution are enlightened in
the O. Spirin, A. Kalenskyi, M. Pryhodii works.
Methodological aspects of distance vocational learning
are disclosed in a number of works by L. Petrenko,
S. Kravets. The use of electronic education resources
and creating SMART-complexes for vocational
education and training are revealed in the
O. Humennyi, A. Kononenko, L. Lypska works.

The article aim is to ground the components of
distance learning process in the digital environment
of learning management system, in particular, the
distance courses designing for vocational education
and training.

Methods. The following methods were used to
analyse the research phenomenon: comparison of
scientific facts and generalisation of educational
experience with extrapolation to the theory and
methods of vocational education and training of the
analysed research statements and empirical concepts;
study of the documents and results of vocational
teachers' activity, pedagogical and self-observation etc.

Results and discussion. One of the most important
means that has great potential in solving these problems
is the skilled workers' distance vocational learning,
which is based on modern digital technologies,
including specialized hardware and software
complexes – learning management systems. However,
the results of a large-scale fundamental study of the
methodological foundations of the skilled workers'
distance vocational learning conducted by the
Laboratory of Distance Vocational Learning of the
Institute of Vocational Education and Training of the
National Academy of Educational Sciences of Ukraine
(Radkevych and Artiushyna eds., 2017; Radkevych,
2018) showed that the major difficulties are the proper
organization of the distance learning process, in
particular, in terms of ensuring the interoperability
among its various participants.

In accordance with the "Regulations on Distance
Learning" (Order of the Ministry of Education and
Science of Ukraine dated April 25, 2013 No 466),
"subjects of distance learning are persons who study
(pupil, student, listener), and those who provide the
learning process in a distance mode (teaching staff,
academic staff, methodists, etc.)" (Ministry of
Education and Science of Ukraine, 2013). It is
suggested that distance learning technologies in
vocational education and training institutions can be
used in organising the learning process in the initial
vocational training, retraining or in-service training

programs, as well as in studying the vocational
theoretical disciplines (Ministry of Education and
Science of Ukraine, 2013).

As mentioned above modern LMS are complex
digital hardware and software complexes that can fully
implement almost all aspects of the modern learning
process, in particular: assessment of the process of
professional competences acquiring by a student;
statistics collection, analysing and saving concerning
each aspect of the student's activity (group of students,
institution as a whole) within the LMS; the ability to
set up a complex analysis to ensure the quality of
education (BigData basic level), etc.

Distance learning specifics in vocational education
and training institution presupposes implementation
of vocational and practical training "in a distance mode
and/or full-time mode in the form of on-the-job
training, different forms of practice, conducted at the
workshops, polygons, simulators, racetracks, in
education and production units, training enterprises,
on the workplaces in the spheres of production and
services, etc. or using the distance learning
technologies if relevant web resources and access to
them are available" (Ministry of Education and Science
of Ukraine, 2013), i.e. in a mixed mode (blended
learning).

So, learning management systems are not only a
didactic tool, but also the core of digital learning
environment of a vocational education and training
institution. Such a powerful influence on all
components of the leaning process transforms not only
the ways of interaction between its participants, but,
first of all, changes both the composition of participants
and their functions. The list of subjects of distance
learning process should be supplemented by
engineering, technical and additional personnel
(system administrators, programmers and other IT
specialists, distance learning administrators,
engineering and technical staff, etc.).

Involvement of these specialists enables
implementation of organizational and pedagogical
conditions for distance vocational learning, formulated
by S. Kravets (2018). These conditions are grouped
into three blocks taking into account regulatory,
technical, pedagogical, personal and professional
requirements for informatization of education:

– organizational and technical (availability of legal
and regulatory support for distance vocational
education; availability of a specialized learning
management system),

– content and processual (designing and placing
modern distance courses in the electronic environment;
use of blended learning in the professional training of
students and listeners),

– personal and professional (level of students' and
listeners' mastering the IT technologies; continuous
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development of teachers' readiness to introduce
distance learning technologies).

In the following article we will focus on the content
and processual block, because, as the results of our
study showed, the greatest problem for vocational
education and training institutions is the complexity
of the process of distance courses designing and
placing.

For learning management systems, for example, for
the LMS Moodle, which is the most widespread in
Ukraine, the main content unit is a distance course.
Distance courses may consist of an unlimited number
of topics, but topics themselves cannot exist
independently outside the distance course (Bazeliuk,
at al., 2018). It is possible to construct the controlled
learning paths by configuring the access system to the
distance course topics. Due to this, learning
management system easily implements the
mechanisms of the so-called "guided self-education
of students".

It is important to implement the five main
components – regulatory, financial, technical,
personnel, teaching and methodological support – to
accomplish the tasks of distance learning in the
vocational education and training institution. All
components of distance learning are interconnected
and interdependent, and therefore mistakes or lack of
implementation of one of the components will
significantly affect not only the effectiveness of
distance learning, but also the possibility of its
functioning. For example, insufficient financial support
significantly affects the technical component,
complicates the development of teaching and
methodological support for distance learning and the
educational process as a whole. Problems with staffing
will not allow to realize the possibilities of learning
management systems to the fullest, which affect the
quality of students' learning.

In the context of vocational education and training
at the first stage, it is important to ensure a balanced
implementation of the first three components, since
the personnel, teaching and methodological support
depends considerably on the selected learning
management system. The peculiarities of choosing the
learning management system for vocational education
and training are described in detail in O. Bazeliuk
article (2016).

As O. Spirin emphasizes "the use of ICT in
education can take place in a variety of organizational
forms: online courses, online counselling, online
trainings, hackathons, webinars, the use of interactive
electronic tutorials, electronic virtual laboratories,
electronic social networks, visiting interactive science
museums, creation of presentations, scientific
platforms for communication, international scientific

contests, virtual technology parks and others"
(Bazeliuk, at al., 2018).

Each of these forms is realised within a concrete
distance course. So, distance course is the main content
unit in distance learning. Hence, the development of
the distance course becomes very important aspect in
implementing the distance learning process (Bazeliuk,
at al., 2017).

The distance course, in its turn, has four main
components: technical; educational and content;
educational and processual; multimedia. Today, the
task of distance courses designing lies on the teaching
staff of the vocational education and training
institutions, who independently select the training
content, predict and build the students' learning paths,
develop the digital content design and, finally, program
it by themselves in the learning management system.
Such a wide range of tasks cannot be implemented
without loss of quality at each stage. It especially
concerns the multimedia component that affects the
visual design and is perceived by the students first,
and the technical component, errors in which can lead
to a complete stop of the learning process. Such an
approach to distance courses designing is marked by a
significant overload of teachers and the need to perform
tasks beyond their competence.

Therefore, a group of specialists should be involved
in ensuring the quality of distance course content and
multimedia filling, the correct didactic organization
of the process, the provision of a qualitative visual
component, as well as the correct transfer and stable
work of a distance course in the learning management
system. Taking into account the specifics of the
educational process in the vocational education and
training institutions, we consider that this group of
specialists should consist of: a specialist in the relevant
vocational sphere, specialist in distance learning,
technical specialist (system administrator or distance
courses programmer) and digital content designer.

We consider that the proposed structure of creative
group in distance courses designing is able to realize
each of the components of the distance course on a
high professional level and not only provide
didactically correct learning process, but also further
improve the distance course under the specific
conditions of a vocational education and training
institution, update the content, adapt it not only for
different groups of students, but also to ensure the
implementation of a student-centred approach to the
learning process in a vocational education and training
institution.

Conclusions. Digital distance learning
technologies, in particular, in vocational education
and training, are based on the principles of open
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education, are the most advanced promising
technologies of its organization and have a decisive
impact on the nature and pace of digitalisation of the
education system as a whole. The organization of the
digital learning process in a vocational education and
training institution should be carried out in the
environment of learning management systems by a
group of specialists consisting of: a specialist in the
relevant vocational sphere, specialist in distance
learning, technical specialist (system administrator
or distance courses programmer) and digital content
designer. We consider that it is unacceptable to require
from vocational education and training institutions
teaching staff to design distance courses without the
participation of the proposed group of specialists. The

process of learning digitalization in an institution
cannot be limited only by introducing only learning
management systems. The digitalisation of vocational
education and training is not only filling it with
modern electronic means, but, first of all, the
appearance of new opportunities for its global
structural analysis and the selection of vectors of
development based on it, which either significantly
accelerate the skilled workers training, or will enable
students to acquire a higher level professional
competence. Thus, in our opinion, research on the
introduction of SMART technologies, electronic
management systems and automated analytics in
vocational education and training institutions
becomes promising.
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Îñîáëèâîñò³ îðãàí³çàö³¿ öèôðîâ³çîâàíîãî îñâ³òíüîãî ïðîöåñó â ñèñòåìàõ
äèñòàíö³éíîãî íàâ÷àííÿ

Îëåêñàíäð Áàçåëþê,

äîêòîðàíò ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ àâòîð ðîçãëÿäàº îñîáëèâîñò³ îðãàí³çàö³¿ öèôðîâ³çîâàíîãî îñâ³òíüîãî ïðîöåñó â àïàðàòíî-
ïðîãðàìíîìó ñåðåäîâèù³ ñèñòåì äèñòàíö³éíîãî íàâ÷àííÿ â êîíòåêñò³ ïðîôåñ³éíî¿ îñâ³òè. Àâòîð â³äçíà÷àº ñêëàä-
í³ñòü ïåðåõîäó äî ÷åòâåðòîãî òåõíîëîã³÷íîãî óêëàäó òà çàçíà÷àº ðèçèêè, ïîâ'ÿçàí³ ç îçíà÷åíèì ïðîöåñîì ó ïðîôå-
ñ³éí³é îñâ³ò³. Ó òàêèõ óìîâàõ âàæëèâèì ñòàº âèðîáëåííÿ åôåêòèâíèõ ìîäåëåé ïóáë³÷íî-ïðèâàòíîãî ïàðòíåðñòâà,
äåöåíòðàë³çàö³¿ óïðàâë³ííÿ òà ô³íàíñóâàííÿ, à, ãîëîâíå, çàáåçïå÷åííÿ ÿêîñò³ ïðîôåñ³éíî¿ îñâ³òè. Îäíèì ³ç çàñî-
á³â, çäàòíîãî çàáåçïå÷èòè ðåàë³çàö³þ òàêèõ çàâäàíü òà óíèêíóòè ðèçèê³â ó ñôåð³ ïðîôåñ³éíî¿ îñâ³òè, º âèêîðèñ-
òàííÿ ïðîãðàìíî-àïàðàòíèõ êîìïëåêñ³â ñèñòåì äèñòàíö³éíîãî íàâ÷àííÿ (LMS). Âîäíî÷àñ îñâ³òí³é ïðîöåñ, ùî
â³äáóâàºòüñÿ â ñåðåäîâèù³ òàêèõ ñèñòåì, ñòàº öèôîâ³çîâàíèì, ùî, ç îäíîãî áîêó, íàäàº éîìó äîäàòêîâèõ ïåðåâàã
(ëåãêèé äîñòóï äî íàâ÷àëüíèõ äàíèõ íåçàëåæíî â³ä ÷àñó òà ïðîñòîðó, ³íäèâ³äóàë³çàö³ÿ îñâ³òí³õ òðàºêòîð³é ó÷í³â,
øèðîê³ ìóëüòèìåä³éí³ ìîæëèâîñò³ òîùî), à ç ³íøîãî – âèìàãàº âèð³øåííÿ ñêëàäíèõ çàâäàíü ç³ ñòâîðåííÿ äèñòàí-
ö³éíèõ êóðñ³â. Àâòîð ñòàòò³ çîñåðåäæóºòüñÿ ñàìå íà ìåòîäèö³ ðîçðîáêè äèñòàíö³éíèõ êóðñ³â, òàêèì ÷èíîì, çàêëà-
äó ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè âêðàé âàæëèâî çàáåçïå÷èòè ðåàë³çàö³þ ï'ÿòè îñíîâíèõ ¿¿ ñêëàäî-
âèõ: íîðìàòèâíî-ïðàâîâîãî çàáåçïå÷åííÿ; ô³íàíñîâîãî çàáåçïå÷åííÿ; òåõí³÷íîãî çàáåçïå÷åííÿ; êàäðîâîãî ³ íà-
â÷àëüíî-ìåòîäè÷íîãî çàáåçïå÷åííÿ. Ï³äêðåñëþºòüñÿ, ùî ðîçðîáêà äèñòàíö³éíîãî êóðñó ñòàº íàäçâè÷àéíî âàæëè-
âèì àñïåêòîì çä³éñíåííÿ ñó÷àñíîãî öèôðîâ³çîâàíîãî îñâ³òíüîãî ïðîöåñó. Àâòîðîì îá´ðóíòîâàíî ñòðóêòóðó òâîð-
÷î¿ ãðóïè ç³ ñòâîðåííÿ äèñòàíö³éíèõ êóðñ³â, ùî ñêëàäàºòüñÿ ç: ôàõ³âöÿ â³äïîâ³äíî¿ ãàëóç³; ôàõ³âöÿ ç äèñòàíö³éíî¿
îñâ³òè; òåõí³÷íîãî ñïåö³àë³ñòà (àäì³í³ñòðàòîðà ñèñòåìè/ïðîãðàì³ñòà äèñòàíö³éíèõ êóðñ³â); äèçàéíåðà öèôðîâîãî
êîíòåíòó. Ï³äêðåñëåíî, ùî º íåïðèïóñòèìèì ïîêëàäàòè çàâäàííÿ ñòâîðåííÿ äèñòàíö³éíîãî êóðñó ëèøå íà ïåäàãî-
ã³÷íîãî ïðàö³âíèêà çàêëàäó ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿) îñâ³òè. Âîäíî÷àñ ïðîöåñ öèôðîâ³çàö³¿ îñâ³òíüî-
ãî ïðîöåñó â êîíêðåòíîìó çàêëàä³ íå ìîæå áóòè îáìåæåíèé ëèøå ââåäåííÿì äî íüîãî ñèñòåì äèñòàíö³éíîãî íà-
â÷àííÿ.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, öèôðîâ³çàö³ÿ, öèôðîâ³çîâàíèé îñâ³òí³é ïðîöåñ, öèôðîâå îñâ³òíº ñåðåäî-
âèùå, ñèñòåìà äèñòàíö³éíîãî íàâ÷àííÿ, äèñòàíö³éíèé êóðñ.
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Abstract. The article is devoted to the formation method of the education content of future associate specialists
in the construction and engineering fields in terms of competency that is indicated in the standard.

The goals of the professional training of a future associate specialist are defined in accordance with the
outcome of the education process and are displayed in the education content. The general purpose of education,
particularly professional is defined by the society, it is declared in educational standards and displayed in educational
programs, curriculum, syllabuses of training programs, etc.

The formation of professional competence of a technical college graduate requires optimization of educational
process taking into consideration initial vocational, educational, and personal potential, implementation of the
most acceptable (scientifically based and didactically feasible) choice of education methods and technologies, as
well as compliance with didactic laws and principles.

The article analyzes the requirements for designing of training content, the main components of the formation
of the content of education, the principles of designing the content of competence-oriented training of future
junior specialists.

The implementation basis of the competence approach is the usage of pedagogical techniques or methods that
guarantees the achievement of the planned educational results (consequently, these planned results should be
clearly and specifically reflected in the standards of education). Such technologies should envisage learning with
action: students perform not artificial, but real practical tasks (projects), gain experience, learn both from teacher,
and each other, solve puzzling production and technological cases.

The model of competency of a specialist should be a list of required competences which should graduate of an
educational institution be able to use, what professional functions a graduate should be prepared for and what
should be the level of his preparedness to performance of specific functions.

Today, it is not enough to implement a set of techniques and training methods, even interactive or creative-
search, to achieve the goals that were set. The fact is that a new educational concept, which is based on a
competent approach, requires genuine educational outcomes, a specific and approachable achievement of
learning goals. The implementation of standards requirements by means of pedagogical techniques is the
subject of the article.

Keywords: education content, future associate specialists of the construction and engineering industries,
competency approach, learning technologies.
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Introduction. The importance of professional
advance education is the preparation of students for
their participation in socio-cultural and professional
activities, the formation of their philosophy, the
development of a system of values and ideals that
determine each individual's social position, attitude to
the world and determination of his place in it.

The orientation of the educational process on the
training of associate specialists who are capable of
taking responsibility in the most difficult situations
requires review and improvement, first of all, of
process' content. In accordance with the main
directions of modernization of education, the
specialists content training must meet the requirements
of a competent approach that ensures that a graduate
will be able to implement all elements of his training
in direct professional activity.

Materials. The study of the design of the content
of education, of its effectiveness, relatively to the actual
level of it and prospects of the development of society,
the issues of modernization of the education content
are reflected in the articles of V. Andrushchenko,
V. Babak, O. Belova, A. Verbitsky, O. Kovalenko,
Y. Fokin and others.

Requirements, principles, factors, criteria for
selection of education content are offered by
Yu. Babansky, N. Volkova, V. Voronov,
O. Zheleznyakova, N. Moiseyuk, N. Nikitina,
M. Petukhov, M. Fitsula, D. Chernilevsky and others.

But, the methodology of forming the education
content for future associate specialists in the
construction and engineering sectors that is accordingly
indicated in the competence standard together with
numerous researches, remained out of the zone of the
scientists' attention.

The purpose of the article is to research the
formation methodology of a content of a future
associate specialists education according to
competencies mentioned in the standard.

Methods. Such research methods were used
accordingly to author's idea to reach the stated goal
and to solve tasks, as theoretical – analysis of
psychological and pedagogical literature relevant with
the topic, for researching the status of the problem in
pedagogical theory and practice; analysis, synthesis,
abstraction, generalization for studying the formation
methodology of a content of a future associate
specialists education according to competencies
mentioned in the standad.

Results and discussions. Main principles of the
education content formation are the conformity of all
its elements and of all levels of the society needs; the
unity of the content and procedural aspects of learning;
the structural unity of the education content at different
levels of its formation in development from general to
more specific and, finally, to the concrete forms of its

implementation through the process of learning
(Chernilevsky, 2008).

The foundation of the higher education standards
of the new generation is the competence approach. The
competent approach application to the development
of the IED should lead to the creation of a new system
of diagnostic tools with the transition from assessment
of the graduate's knowledge to the evaluation of his
competencies and the determination of the competence
level in general (Methodological Recommendations
for the Development of the Components of the Branch
Standards for Higher Education (Competence
Approach), 2013).

The determination of the volume and content of
the obligatory knowledge of each discipline at a stated
degree of learning, forms, methods and organization
tools of assimilation and independent creative
development in accordance with the list of
competencies and learning outcomes that are specified
in the standards will become the main tasks for the
educational institutions in the process of designing the
content of the pedagogical process.

The competence of associate construction and
engineering specialists should cover elements of the
functional and humanitarian direction of professional
training, which determine the practical formation and
development of the specialist's personality as a whole.

The vast majority of scientists considering the
education content first-of-all highlight, the so-called
key (over professional) competencies.

These competencies are supported by certain
abilities, such as critical thinking, creativity, "European
dimension" and active life attitude. Together, these
abilities contribute to the development of a personality.
In modern conditions the social significance of the
profession and, therefore, an understanding of the
position in the social relations and the ability for critical
evaluation of life and professional experience,
conscious choice of ways and improvement methods
of personal and professional qualities should be of the
greatest importance for graduates to understand.

The conformity of the quality of graduates' training
with the requirements of the corresponding industry
standard of the higher education should be determined
with socio-personal, general scientific, instrumental
and professional competencies.

Professional competencies are generally-
professional and specialized-professional they may
have a generalized character that is inherent to a
professional, specialist or a certain class (subclass,
group) of professions, and are also determined by the
requirements of specific professional standards for a
particular profession or (in their absence) by employers
with their expertise, responsible for the development
of the specified professional standards.

The formation of a professional competence of a
graduate of a technical college who is an associate
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construction specialist requires the optimization of the
educational process, considering the initial vocational
and personality potential, the implementation of the
most acceptable (scientifically based and didactically
feasible) choice of education methods and
technologies, as well as compliance with didactic laws
and principles.

The formation of a professional competence should
be done considering knowledge, abilities, skills and
professional qualities that already exist. The process
of an active professional-personal development of
associate construction specialists should be optimized
at each stage of a professional training in a technical
college.

The goals of the professional training of a future
associate specialist are determined in accordance with
the final results of the training and are reflected in the
education content. The purpose of education,
particularly professional, is determined by the society,
it is declared in educational standards and reflected in
educational programs, curriculum, syllabuses of
training, etc.

The content design of the training of future
associate specialists should take into account such
requirements:
 content at all training stages should be aimed

at the realization of the main goal of a specialist training
and based on scientific principles;
 to comply with the logic and system that is

inherent to one or another field of scientific knowledge;
 to consider the relationship between selected

educational disciplines;
 to reflect the connection between the theory

and the practice;
 to comply with age and psycho-physical

capabilities of students;
 to promote the mastering of general-cultural

and professional-pedagogical level of the preparation
of an associate specialist;
 to be carried out on a fundamental, cultural and

humanistic basis;
 to comply with modern didactic requirements;
 to be focused not only on the training of an

associate specialist of the present but also of the future.
The main components of the building of the

education content by N. Kovalenko (1995) are:
 content sources, social experience, which

includes content and procedural components at each
level of the society development;
 factors that influence the education content;
 principles of the education content selection as

methodological elements of the guidance system in
the content selection process;
 criteria as direct tools for determination of the

specific content of the training material;

 methods of content selection for a subject that
are inextricably linked to techniques of its building.

Main guiding principles that show what does need
and what does not need to be included in the education
content are the basis of the content designing for
competence-oriented training of future associate
specialists: the scientific principle; sequence and
continuity principles; the diagnostic goal-setting
principle, the principle of the accordance of education
with the requirements of society, science, culture and
personality; the principle of the unity of the content
and procedural aspects of learning; the principle of
the accessibility of the education content; the principle
of the education content compliance with the goals of
the chosen education model; the principle of
fundamentalization of the education content; the
principle of humanizing the education content; the
principle of the structural unity of the education content
at different levels of community and at the
interdisciplinary level; the principle of taking into
consideration the content and procedural aspects of
learning during the formation and design of the content
of educational material.

The implementation basis of the competence
approach is the use of pedagogical techniques or
techniques that guarantee the achievement of the
planned educational outcomes (consequently, these
planned results should be clearly and specifically
reflected in the education standards). Such
technologies should envisage learning with action:
students perform not artificial, but real practical tasks
(projects), gain experience, learn both from teacher,
and each other, solve puzzling production and
technological cases. (Luzan, 2018).

Scientists research the design of the education
content at the following levels:

1) the level of higher education standard;
2) the level of educational and professional

program;
3) the level of curriculum;
4) the level of the discipline programs;
5) the level of the training module;
6) the level of individual educational tasks.
Taking into account that the design of the content

of educational programs, curriculum, discipline
programs, training modules, individual educational
tasks for students is deeply researched in scientific and
pedagogical spheres, I will emphasize attention on the
content design of the future associate specialists
training according to the competencies that are
specified in the standard.

The model of competency of a specialist should be
a description of required competences which should
graduate of an educational institution be able to use,
what professional functions a graduate should be
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prepared for and what should be the level of his
preparedness to performance of specific functions.

According to the higher education standard in
Ukraine on specialty 192 – "Construction and civil
engineering" and specialty 133 – "Sectoral
engineering", the list of graduate's competencies
consists of three groups:

1) Integral – the ability to solve specialized cases
and solve practical tasks in the field of construction
and civil engineering, that is characterized with
complex and systematic approach, on the basis of the
application of basic theories and methods of
fundamental and applied sciences.

2) General competencies.
3) Professional competencies of the specialty (PC).
Final, complex and integrative learning outcomes

that determine the normative content of the training
and correlate with the list of general and special
competencies, mentioned above, are approached
during the assimilation of the learning material.

Today, it is not enough to implement a set of
techniques and training methods, even interactive or
creative-search, to achieve the goals that were set. The
fact is that a new educational concept, which is based
on a competent approach, requires genuine educational
outcomes, a specific and approachable achievement
of learning goals. Therefore, today we should discuss
the fulfillment of standards requirements with the help
of pedagogical technologies. Let's briefly cite the main
characteristics of this category.

In our work, speaking of the technology of learning,
we understand the scientifically grounded, pre-
designed stage-by-stage organization of the educational
process that is being implemented into practice to
achieve guaranteed educational results.

The pedagogical technology reflects the model of
education and disciplinary processes of an educational
institution and combines their content, forms and tools.

The choice of educational technology and the most
complex elements of it is of the greatest importance.
Verifying the choice, you must take into consideration
that every technology is oriented to a specific range of
didactic tasks.

It is necessary to evaluate reasonably and creatively
the possibilities of specific learning technology, to
know its strengths and weaknesses. On this basis, the
optimal mesh of technologies relatively to the topic of
the training subject and to a specific lesson should be
chosen.

Choosing learning technology, following criteria
should be considered (Koshuk, 2018):
 goals, tasks of studying topics, sections;
 content and character, sequence of mastering

the disciplines of the educational program;
 level of methodological competence of the

teacher (teachers);

 technical equipment of the educational process
(means of training);
 level of educational and cognitive activity of

students;
 external conditions (time, production,

economic, etc.);
 the learning process complexity, ergonomic

requirements;
 the complexity level of the training content.
The achievement levels of students' education

should be considered in learning outcomes. The most
common mean (tool) for structuring levels of thinking
that determine the goals of learning, which is
worldwide accepted in the international educational
environment is the taxonomy by B. Bloom.

Let's take into consideration how the learning
technologies, which are suitable to the specific purpose
of studying a section or a topic, are selected.

1. If the goals of a study of a section or a topic do
not exceed the level of assimilation, the reproductive
learning technology will be appropriate to use. It
includes:
 attentive listening to the teacher;
 student work with a textbook;
 observation of investigated objects,

phenomena;
 implementation of practical actions with the

instructions of the teacher.
2. If the purpose of the study of a section or a topic

is the mastering of the major algorithms of activity,
then the technology of training should be reproductive-
algorithmic, it means:
 educational-cognitive activity, including the

annotation of the educational material;
 speeches (reports);
 solving of typical tasks, participation in didactic

games.
3. If goal of a section or a topic study are the

development the search, heuristics activity, then it is
necessary to choose heuristic teaching technologies,
where didactic techniques dominate with using:
 problematic education;
 business games, real design;
 parsing of atypical production cases.
4. If goals of the section, the topic study include

the formation of creative technological thinking, then
creative learning technologies are necessary to be
implemented, they are based on methods of mastering
the experience of creative activity:
 situation of complicated conditions;
 group solving of creative tasks;
 group stimulation of creative search

("brainstorming", synectics, method of morphological
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analysis and synthesis of technological decisions,
functional and cost analysis, method "TSIT" – the
theory of solution of inventive tasks, etc.).

5. If goals of studying a sector, or a topic are creation
an informative culture of students, the ability to process
information, then innovative information technologies
should be applied: automated learning systems;
interactive programs; multimedia technology;
hypertext technologies; telecommunication projects,
etc.

Naturally, the content features of different
disciplines significantly differ, that results in the use
of different learning technologies.

Let's consider the implementation of learning
technology on the example of a studying a specific
academic discipline. The major educational objective
("to calculate", "express", "demonstrate", "know",
"interpret", "evaluate", "apply", "create") is regulated
by the state standard of vocational education and is
achieved when specific educational tasks are being
performed by a student (Galuzyak, 2007, p. 190).

After assimilating the educational material, the
student is being involved in the process of performing
the tasks of the reproductive type, and after the
diagnosing, if he demonstrates the necessary level of
educational achievement, the implementation of more
complex educational tasks is envisaged.

It is worth emphasizing that if the purpose of the
training is to develop students' abilities to carry out
tasks of a creative nature, then tasks of search character
are being performed, and problematic or simulation
games are being actioned, etc. After each technological
stage learning outcomes are diagnosed and, during the
thematic control, are compared with "optimistic
expectations" it is the general purpose of learning.

For instance, according to the state standard of
higher education preparation for a bachelor's degree
in the field of Construction and Civil Engineering, the
graduate must have "the ability to understand the major
theoretical ideas, concepts and principles of
mathematical and socio-economic sciences" (project).
And, according to the state standard of higher education
preparation for a bachelor's degree in the field of
"Branch Engineering", the graduate must have "the
ability to demonstrate knowledge and understanding
of the major ideas of fundamental and engineering
sciences that is the foundation of the sectoral
engineering. The stated goal is focused on the students'
level 1 assimilation of the educational material and
does not require further solving of educational tasks.

In return, the formation of a future builder's ability
to work with geodetic instruments and to use
topographical materials in the design and construction
of objects and engineering networks, the formation of
a future branch engineering specialist's ability to work

with the main sources of technical information,
requires students to master the second level of
mastering the material (not to imagine, to recognize,
to orient, but to specifically work with geodetic
instruments or systems of automatic control in
mechanical engineering).

By analogy to the reproductive level of knowledge
assimilation, the technology of problematic-developing
learning provides students with the acquisition of
productive, creative learning outcomes and,
accordingly, ensures the development of their
professional competence.

The methodology of preparation and conduction
of the education forms that are part of the structure of
problem-developing technology (different types of
lessons, independent study, simulation games, project
method, etc.), is deeply projected and written out in
modern scientific and educational literature.

The application of design technology can provide
the formation of the skills to search, to process and to
analyze information from various oral, written and
electronic sources (competence KZ07); the ability to
work in a team, using interpersonal skills (competence
KZ08); the ability to learn independently (competence
KZ06); knowledge of manufacturing technology,
technical characteristics of modern building materials,
products and structures, the ability to effectively use
them in the design and construction of construction
objects (competence KS05) in future builder.

And, for instance, the competence of KS05 will
ensure the formation of the ability to operate with
physical terms and concepts by recognizing the
physical basis of phenomena and processes arising
during the operation of machine building products, to
apply physical models and patterns in solving
problems, to carry out research on physical phenomena
and processes in a future mechanical engineering
specialist.

For the formation of general competencies, it is
necessary to choose such a technology of learning, in
which time would be spent mostly independently and
students would learn how to plan, organize, self-control
and evaluate their actions and activities in general. One
of these technologies is a modular approach, which is
based on the active educational and cognitive activity
of students, which makes it possible to individualize
the pace of mastering knowledge.

A modular approach can be used to create general
competencies and communication (communication
skills and abilities); the ability to solve problems (the
ability to plan and perform actions in order to get the
expected result); cooperation (the ability to effectively
co-operate in a team); self-development (the ability to
organize activities, self-knowledge, self-esteem,
critical and analytical thinking); compensation
readiness (the ability and the skill to overcome the
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difficulties that arise when studying new knowledge),
entrepreneurship (ability to design their activities and
activities of others); knowledge of information
technologies (the ability not only to use well-known
technical software information processing, but also the
ability to self-development of new ones).

The main task of the teacher is to teach the activities
to the learner. This is facilitated by the use of
technology of collective mental activity(CMA). This
technology is defined as "a continuous process of
managing the development of the needs, abilities of
those who study."

Methods of creative problem solving: brain attack,
synectics, morphological analysis, method of analysis
and synthesis of fantastic ideas, method of "garlands
associations", strategy of sevenfold search, method of

heuristic questions, inversion method, method of
empathy (personal analogy), "snowball" method,
method of "a carpet of ideas" and others.

Conclusions. Thus, the methodology for designing
the main forms of reflection of the content of training
of associate specialists on the basis of a competent
approach is aimed at achieving the ultimate goal: to
select such a content of training, the acquisition of
which will ensure graduates of vocational education
and training institutions to be demanded and successful
in the labor market.

Prospects for further research may be related to the
search for psychological and pedagogical conditions
for improving the effectiveness of meeting the
standards of standards by means of pedagogical
technologies.
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Ðåôåðàò. Ñòàòòÿ ïðèñâÿ÷åíà ìåòîäèö³ ôîðìóâàííÿ çì³ñòó îñâ³òè ìàéáóòí³õ ìîëîäøèõ ñïåö³àë³ñò³â
áóä³âåëüíî¿ òà ìàøèíîáóä³âíî¿ ãàëóçåé â³äïîâ³äíî çàçíà÷åíèì ó ñòàíäàðò³ êîìïåòåíòíîñòÿì.

Ö³ë³ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòíüîãî ìîëîäøîãî ñïåö³àë³ñòà âèçíà÷àþòüñÿ ó â³äïîâ³äíîñò³ ç ê³íöåâèì ðå-
çóëüòàòîì íàâ÷àííÿ òà â³äîáðàæàþòüñÿ ó çì³ñò³ îñâ³òè. Çàãàëüíó ìåòó îñâ³òè, çîêðåìà ôàõîâî¿ ïåðåäâèùî¿, âèçíà÷àº
ñóñï³ëüñòâî, âîíà çàäåêëàðîâàíà â îñâ³òí³õ ñòàíäàðòàõ òà â³äîáðàæàºòüñÿ â îñâ³òí³õ ïðîãðàìàõ, íàâ÷àëüíèõ ïëàíàõ,
ðîáî÷èõ íàâ÷àëüíèõ ïðîãðàìàõ äèñöèïë³í òîùî.

Ôîðìóâàííÿ ïðîôåñ³éíî¿ êîìïåòåíòíîñò³ âèïóñêíèêà òåõí³÷íîãî êîëåäæó âèìàãàº îïòèì³çàö³¿ îñâ³òíüîãî ïðî-
öåñó ç óðàõóâàííÿì ïî÷àòêîâîãî ïðîôåñ³éíî-îñâ³òíüîãî òà îñîáèñò³ñíîãî ïîòåíö³àëó, çä³éñíåííÿ íàéá³ëüø ïðèéíÿ-
òíîãî (íàóêîâî îá´ðóíòîâàíîãî ³ äèäàêòè÷íî äîö³ëüíîãî) âèáîðó ìåòîä³â ³ òåõíîëîã³é íàâ÷àííÿ, à òàêîæ â³äïîâ³ä-
íîñò³ äèäàêòè÷íèì çàêîíîì³ðíîñòÿì ³ ïðèíöèïàì.
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Ó ñòàòò³ ïðîàíàë³çîâàíî âèìîãè ïðîåêòóâàííÿ çì³ñòó ï³äãîòîâêè, îñíîâí³ êîìïîíåíòè ïîáóäîâè çì³ñòó îñâ³òè,
ïðèíöèïè ïðîåêòóâàííÿ çì³ñòó êîìïåòåíòí³ñíî îð³ºíòîâàíî¿ ï³äãîòîâêè ìàéáóòí³õ ìîëîäøèõ ñïåö³àë³ñò³â.

Îñíîâîþ ðåàë³çàö³¿ êîìïåòåíòí³ñíîãî ï³äõîäó º çàñòîñóâàííÿ ïåäàãîã³÷íèõ òåõíîëîã³é àáî ìåòîäèê, ÿê³ ãàðàíòó-
þòü äîñÿãíåííÿ çàïëàíîâàíèõ îñâ³òí³õ ðåçóëüòàò³â (â³äïîâ³äíî, ö³ çàïëàíîâàí³ ðåçóëüòàòè ìàþòü ÷³òêî é êîíêðåòíî
â³äîáðàæàòèñÿ â ñòàíäàðòàõ îñâ³òè). Òàê³ òåõíîëîã³¿ ïîâèíí³ ïåðåäáà÷àòè íàâ÷àííÿ ä³ºþ: ñòóäåíòè âèêîíóþòü íå
øòó÷í³, à ðåàëüí³ ïðàêòè÷í³ çàâäàííÿ (ïðîåêòè), íàáóâàþòü äîñâ³äó, íàâ÷àþòüñÿ ÿê ó âèêëàäà÷à, òàê ³ îäèí â îäíîãî,
ðîçâ'ÿçóþòü ïðîáëåìí³ âèðîáíè÷î-òåõíîëîã³÷í³ ñèòóàö³¿.

Êîìïåòåíòí³ñíà ìîäåëü ôàõ³âöÿ ìàº ÿâëÿòè ñîáîþ îïèñ òîãî, ÿêèì íàáîðîì êîìïåòåíòíîñòåé ïîâèíåí âîëîä³òè
âèïóñêíèê íàâ÷àëüíîãî çàêëàäó, äî âèêîíàííÿ ÿêèõ ïðîôåñ³éíèõ ôóíêö³é â³í ïîâèíåí áóòè ï³äãîòîâëåíèé ³ ÿêà ìàº
áóòè ñòóï³íü éîãî ï³äãîòîâëåíîñò³ äëÿ âèêîíàííÿ êîíêðåòíèõ ôóíêö³é.

Ùîá äîñÿãòè ïîñòàâëåíèõ ö³ëåé, íà ñüîãîäí³ íåäîñòàòíüî âèêîðèñòàòè êîìïëåêñ ìåòîä³â ³ ïðèéîì³â íàâ÷àííÿ,
õàé íàâ³òü ³íòåðàêòèâíèõ ÷è òâîð÷î-ïîøóêîâèõ, îñê³ëüêè íîâà îñâ³òíÿ êîíöåïö³ÿ, çàñíîâàíà íà êîìïåòåíòí³ñíîìó
ï³äõîä³, âèìàãàº äîñòåìåííèõ îñâ³òí³õ ðåçóëüòàò³â, êîíêðåòíîãî ³ ðåàëüíîãî äîñÿãíåííÿ ö³ëåé íàâ÷àííÿ. Ó ñòàòò³
éäå ìîâà ïðî âèêîíàííÿ âèìîã ñòàíäàðò³â çàñîáàìè ïåäàãîã³÷íèõ òåõíîëîã³é.

Êëþ÷îâ³ ñëîâà: çì³ñò îñâ³òè, ìàéáóòí³ ìîëîäø³ ñïåö³àë³ñòè áóä³âåëüíî¿ òà ìàøèíîáóä³âíî¿ ãàëóçåé, êîìïå-
òåíòí³ñíèé ï³äõ³ä, òåõíîëîã³¿ íàâ÷àííÿ.
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Abstract. The article analyzes the scientific sources on the problem of psychosocial help to victims of traumatic
events, identifies three main approaches to its implementation. The objective of psychosocial support of the
educational process participants at the institutions of vocational education who have survived a crisis life event is
formulated. It is to promote the preservation of a person in the status of a productive subject of activity, personality
and individuality, capable of positive interaction with the world, people and himself. The defined goal is achieved
by solving the following tasks: promoting the stabilization of the emotional state and rational perception of one's
life situation; formation of constructive ways of solving the complex life situations; activization of processes of
self-knowledge, self-perception, self-regulation and self-control; assisting in creation of a positive image of the
future; assistance in taking responsibility for own future; development of social competence and social activity,
mastering strategies of successful behavior; the formation of a focus on personal development and social realization.
To achieve the identified goals and objectives, training programs for psychosocial support for students and teachers
of vocational education institutions have been developed.

The training program for students "Reference Point" is aimed at forming their psychological stability in
overcoming the consequences of crisis events, increasing the level of stress resistance, training methods for self-
recovery. The program has three components: personal, social, practical.

The program for pedagogical workers consists of two modules. The first module is aimed at the formation
of the competence of teachers in providing psychosocial support to students; the second one– to reduce their
level of professional burnout. The indicated programs were piloted on the basis of five vocational education
institutions of the Donetsk region.

Keywords: vocational education institutions, psychosocial support, viability/stress resistance, training
program.

Introduction. The urgency of psychosocial support
for the educational process participants at vocational
education institutions is due to many factors. First of
all, it is an armed conflict in the east of the state and
the associated psychological traumatism for both adults
and children. In addition, a significant part of the
contingent of students of vocational education
establishments is influenced by other psycho-traumatic
circumstances: a certain percentage of them are

children from families where parents are deprived of
parental rights, pedagogically abandoned students,
adolescents with manifestations of deviant and
delinquent behavior. Therefore, it is important to
develop modern methods and technologies of
psychosocial support for the educational process
participants at the vocational education institutions.

Materials. An analysis of the world practice of
organizing psychosocial help for victims of traumatic
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events and scientific research on the above-mentioned
problem has made it possible to distinguish between
three main directions that differ from each other by
the fact that researchers focus their attention on the
different effects of the traumatic event on the person.

Traumatic stress and mental disorders triggered by
traumatic events are in the center of attention by the
representatives of the first direction (A. Allen,
A. Wenger, D. Johnson, V. Dubrovin, S. Ilyin,
M. Mazur, I. Malkina-Pich, Yu. Semenov, D. Smith,
I. Mamaychuk, N. Tarabrin, K. Horney, C. Fleck-
Hopson, V. Fruy, etc.). Summarizing numerous studies
in the field of traumatic stress, N. Tarabrin (2001, pp.
15-16) defines it as: stress becomes traumatic, when
the result of its influence is a violation in the mental
sphere, which occurs in analogy to physical disorders.
This violates the structure of "self", the cognitive model
of the world, the affective sphere, neurological
mechanisms that control the learning process, the
memory system, emotional learning pathways.
Traumatic events – extreme crisis situations that have
a potentially negative consequence, situations of life
threatening for yourself or relatives are in the role of a
stressor in such cases. Such events violate the
individual's sense of security radically, causing the
experience of traumatic stress, psychological
consequences of which are diverse. The fact of
experiencing traumatic stress for some people becomes
a reason of their post-traumatic stress disorder
emergence, in the future. Its authors define it as
nonpsychotic delayed reaction to traumatic stress, that
can cause mental disorders in any person.

Representatives of the second direction
(S. Bogdanov, R. Gjstad, E. Diregrov, S. Perrin,
G. Selye, P. Smith, A. Timchenko, V. Chornobrovkina,
T. Yatsenko, etc.) focus on the ability of a person to
resist action of stressors. In the framework of this trend,
the concept of resilience was introduced in the studies
of foreign scientists. In the psychological sense,
resiliency is understood as the ability of a person to
resist the actions of stressors without getting into a
state associated with mental disorders (Bogdanov et
al., 2017, pp. 12-15).

Representatives of the third direction focus their
attention on those positive changes that arise in person
as a result of crisis trials (L. Kalhoun, K. McGonigall
V. Panok, R. Tedeschi, T. Titarenko, etc.). The concept
of "posttraumatic growth" is due to its emergence of
R. Tedeschi and L. Calhoun (Tedeschi and Calhoun,
2004). Researchers describe it as a situation in which
the development of personality, at least in some areas,
after a crisis life event exceeded the level that was
before the crisis. That is, a person not only returned to
the initial state, but also improved himself in some
important areas.

The purpose of the paper is to determine the
purpose and objectives of the psychosocial support of
the educational process participants, who have
survived crisis life events; provide training programs
for psychosocial support for students and teachers of
vocational education institutions.

Methods: theoretical and methodological analysis,
systematization and generalization of psychological
and pedagogical sources for determining the goals and
objectives of psychosocial support for the educational
process participants; questionnaires, interviews, expert
pedagogical assessment, focused group interviews –
to check the effectiveness of the developed training
programs and to clarify the content of individual
training lessons.

Results and discussions. The analysis of scientific
sources and the generalization of the four-year
experience of psychological service workers in
providing psychosocial assistance to children who
survived crisis life events allowed to determine the
purpose and tasks of providing psychosocial assistance
to children of the specified category in the conditions
of an educational institution.

Consequently, the main purpose of the
implementation of psychosocial assistance to a student
who survived crisis life events, is to promote his
preservation in the status of a productive subject of
activity, personality and individuality, capable of
positive interaction with the world, people and himself.

The defined goal is achieved by solving such
problems in work with the students: (Tkachuk, 2018;
Muzychenko and Tkachuk, 2017): promoting
stabilization of the emotional state and rational
perception of one's life situation; formation of
constructive ways of solving complex life situations;
activization of processes of self-knowledge, self-
perception, self-regulation and self-control; assisting
in building a positive image of the future; assistance
in taking responsibility for own future; development
of social competence and social activity, mastering
strategies of successful behavior; the formation of a
focus on personal development and social realization.

Psychosocial support for students who have
survived a psychotrauma must be based on the
principles tested by the experience of psychological
assistance to victims of traumatic events, which are
constantly updated and supplemented in accordance
with the development of this area of psychological
practice.

Basic principles are:
1. Principle of orientation to personal growth and

development. The crisis situation in which there is a
student, should be considered not as a disease or
pathology, but as a normal reaction of the individual
to abnormal circumstances. In addition, the crisis – a
process of personal formation, and if it is to overcome
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positively, then the person goes to a qualitatively new
stage of development. Proceeding from this,
psychosocial support can be considered as aiding the
process of personal formation of the student.

2. Principle of unconditional positive attention. The
basis for communicating with students should be
mutual trust and respect. It is important that during
the process of correction-development work, a safe
atmosphere is created that is favorable for self-
expression and disclosure of the student. It can be only
achieved if you accept the personality as she is. If the
circumstances require correction of the destructive
behavior of the student, the behavior, deed is only
evaluated (not his personality).

3. The principle of taking into account age
characteristics. The specifics of the work should be
differentiated according to the age-specific
characteristics of the students (to be taken into account:
psycho-physical development, the leading form of
activity, the interests of the student).

4. Principle of community orientation. It is
important to take into account the social environment
when working with pupils' problems, and they should
be considered as part of the overall situation. Thus, it
is necessary to work not only with students, but also
with their parents, relatives, teachers, etc.

5. Principle of multiplicity of work. Any corrective
action should be oriented at all levels of student's
functioning: behavior, skills, emotions, cognitive
processes, system of values, system of beliefs, personal
identity, "I-concept". Such a multiplicity and complex
nature contribute to the full development of the process
of constructive change.

6. Multidisciplinary principal. Based on a wide
range of the identified tasks and objectives, work
requires a multidisciplinary approach. To work with
students who have survived a crisis, not only
employees of the psychological service, but also other
employees of the educational institution should be
involved.

7. Principle of prolongation and sequence of work.
Such work goals as overcoming traumatic experience,
promoting psycho-physical development and ensuring
the student's personal formation require a prolonged
work (not less than one year) of work, rather than one-
time interventions. During this time the student must
pass a cycle of specially selected correction-
development programs. Each subsequent program will
deepen and enrich the learner's skills in the previous
program, skills and experience.

8. Principle of integration with society.
Rehabilitation intervention should be aimed at the
formation of students as productive members of a
society with an active civic position (Beberashvili,
Javakhishvili, Mahashvili and Sargwelladze, 2001,
p. 25).

In order to implement the defined content and
performance of the planned tasks, the staff of the
Ukrainian Scientific and Methodological Center of
Practical Psychology and Social Work, in cooperation
with the Danish Refugee Council in Ukraine,
developed training programs for psychosocial support
for the educational process participants of vocational
education institutions.

The training program for students "Reference
Point" is aimed at forming their psychological stability
in overcoming the consequences of crisis events,
increasing the level of stress resistance, training
methods for self-recovery. The program has three
interrelated and equivalent components: personal
(understanding of oneself, strengths and weaknesses,
familiarity with emotions and feelings, etc.), social
(ability to live with others, resolve conflicts, etc.),
practical (building life plans, etc.) .

Contents of the program of psychosocial support
for students of vocational education institutions:

Session 1. Introduction. Acquaintance.
Session 2. Important life skills.
Session 3. Important life skills: the ability to say

"no" in a risky situation.
Session 4. Important Life Skills: Understanding

Conflict.
Session 5. Important life skills: we resolve conflicts

taking into account the positions of the parties.
Session 6. Events and feelings.
Session 7. Feelings and emotions. Anger

management.
Session 8. Who am I? Which am I?
Session 9. On the way to success.
Session 10. Team.
Session 11. Health is my treasure.
Session 12. Reference Point.
In order to clarify the content of individual lessons

of the proposed program in 2016, a number of focused
group interviews were conducted at vocational
education institutions of the Donetsk region. An
analysis of the results of group interviews made it
possible to draw a number of conclusions.

The ability to manage own emotions is an important
life skill, defined by students. They rated independently
the level of their formation as low one, because it is
the most difficult for them to restrain anger, aggression,
rage Most of the respondents can not, actually, identify
and name their feelings in a particular situation. In
addition, it is difficult for them to "read" the emotions
of another person, which negatively affects the
establishment of constructive relationships. Young
people (15-19 years old) often overcome the
consequences of stress and negative situations by
destructive ways – using alcohol.

Students also mentioned that they would like to
have conflict resolution skills. In their responses, they
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confirmed quite frequent cases of conflicts with
parents, in training groups, dormitories, and so on.

Another important life skill is the ability of students
to overcome obstacles and difficulties. However, about
half of respondents said that in the face of problems,
they usually avoid solving such situations.

Defining the necessity and usefulness of a healthy
lifestyle, more than half of the participants in the focus
group noted that they care for their health badly. In
determining the causes of irresponsible attitude to
health, students demonstrated the asymmetry of the
attributive style in favor of external, independent
circumstances (eg, ecology, etc.), in contrast to their
activity in overcoming complications and obstacles.

Among the life goals, students point out: good work,
high salary, a strong family, a career, self-realization.
Unfortunately, the interviewed students do not see any
prospects for employment in their place of residence.
A certain number says about going abroad for this
purpose. Among the skills to organize their own leisure,
the respondents indicated their work at the computer,
watching TV. Skills of self-presentation, writing a
resume, conducting interviews with potential
employers are not well developed.

The skills of farming, cleaning, maintaining
lifestyle are also poorly developed. The vast majority
of them are not able to search and interact with certain
utilities (energy, water supply, gas, etc.), fill in receipts
and pay bills. Almost all agreed that they are not able
to plan a budget and spend their money wisely.

The proposed training program was tested on the
basis of five pilot vocational education institutions of
the Donetsk region. An analysis of the results of the
input / output survey of the participants of the program
allows us to make a conclusion about the increase of
their stress tolerance, improvement of mood and
wellbeing, in general. Participants noted positive
changes in peer relationships in educational groups,
with teachers and parents. The fact of the motivation
changes to participate in the training is also interesting.
If at the beginning we had to explain the participants,
in detail, what the training is to be for and what will
happen, then, in the course of the work of the training
groups, the number of people willing to take part into
the program has increased dramatically. It may also
indicate an increase in confidence in adults, including
teachers. Based on the recommendations of the
participants, the training program has been expanded.
In particular, the theme "Health" was developed in
addition and the number of hours for the "Conflict"
topic was increased.

The training program of psychosocial support for
teachers of vocational education establishments
consists of two modules: the formation of
competencies regarding the provision of psychosocial
support to students and their parents; psychosocial

support of pedagogical workers in conditions of the
educational institution, aimed at reducing the level of
professional burnout.

The content of the first module involves the
inclusion of such issues for working with educators:
how children react to a crisis event; the role of a teacher
in supporting psychosocial well-being of students; how
to discuss issues of crisis (events) with students; the
actions of pedagogical workers aimed at the
rehabilitation of students; management of changeable
behavior and support of positive discipline;
identification and support of children in need of
enhanced support.

The second module includes the following topics:
"Psychosocial well-being and its components", "Ways
of supporting the psychosocial well-being of teachers",
"Methods of recovery and prevention", "Burnout:
reasons, indicators, methods of recovery and
prevention", "Conflict", "Support of psychosocial well-
being of students" (Beberashvili, Javakhishvili,
Mahashvili and Sargwelladze, 2001, p. 25 Kornienko,
Lisovetska, Lutsenko Romanovska, 2017, pp. 125-
152).

The indicated programs also went on piloting on
the basis of five vocational education institutions of
the Donetsk region and was discussed during the round
table "Psychosocial support of participants in the
educational process at the vocational institution" in
June 2017. The program received positive reviews
from its own trainers, heads of educational institutions,
participants of the training course. The introduction
of the training provided an assessment of its
effectiveness by comparing the results of the input /
output survey of the participants. At the start of the
stage, the following reactions were observed in
pedagogical staff: tightness, misunderstanding of the
essence of the new format of work, comments about
active colleagues, low motivation to participate in the
training, etc. However, in the process of work there
were significant changes in the level of motivation of
teaching staff to participate in the training, their activity
at the classes, as well as the degree of inclusion into
the training process. The dynamics of changes in the
degree of inclusion of pedagogical staff of vocational
education pilot institutions into the training process is
illustrated in Table 1

The trainers noted that this dynamics became
visible from the third meeting: teachers began to talk
about themselves, and not just about students, showed
openness in discussing the individual topics, ways to
react to events related to the military conflict, shared
practical ways to self-renewal in crisis / stress situation.
The topic of professional burnout and methods of its
prevention became particularly interesting for the
teachers.
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Conclusions. It is determined that the problem of
psychosocial support of the educational process
participants at vocational education institutions is
relevant, especially in the eastern regions of the
country, which are close to the zone of combat
operations. Its purpose is to promote the preservation
of a person in the status of a productive subject of
activity, personality and individuality, capable of
positive interaction with the world, people and himself.
In order to organize the psychosocial support of
educational process participants at the institutions of
vocational education, a training program for students
was developed and tested. The program is aimed at
forming their psychological stability in overcoming
the consequences of crisis events, increasing the level
of stress resistance, training ways to self-recovery. It
is shown that the program has three interrelated and
equivalent components: personal (understanding of

oneself, strengths and weaknesses, familiarity with
emotions and feelings, etc.), social (the ability to live
with others, solve conflicts, etc.), practical (creation
of life plans, etc.).

The program for pedagogical workers consists of
two modules. The first module is aimed at educating
pedagogical staff in providing psychosocial support
to students; the second – to reduce their level of
professional burnout.

The presented program does not exhaust all the
necessary aspects of psychosocial support for the
educational process participants at the vocational
education institutions. Further research requires the
creation of a technology for psychosocial support for
the educational process participants, which involves
co-operation and coordination of efforts of teachers,
parents and all institutions involved in the organization
to help people in crisis situations.

Table 1
The dynamics of changes in the degree of inclusion of teaching staff of pilot vocational education institutions
into the training process (amount / interest.)

Levels of inclusion of teaching The total amount of teaching staff, who took part in the training program
staff into the training process

Input survey Output survey Dynamics
High 8/9% 42/49% +40%

Medium 29/34% 25/29% -5%
Low 49/57% 19/22% -35%
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Ðåôåðàò. Ó ñòàòò³ ïðîàíàë³çîâàíî íàóêîâ³ äæåðåëà ç ïðîáëåìè ïñèõîñîö³àëüíî¿ äîïîìîãè ïîñòðàæäàëèì â³ä
òðàâìàòè÷íèõ ïîä³é, âèä³ëåíî òðè îñíîâíèõ ï³äõîäè äî çä³éñíåííÿ òàêî¿. Ñôîðìóëüîâàíà ìåòà ïñèõîñîö³àëüíî¿
ï³äòðèìêè ó÷àñíèê³â îñâ³òíüîãî ïðîöåñó â çàêëàäàõ ïðîôåñ³éíî¿ îñâ³òè, ùî ïåðåæèëè êðèçîâó æèòòºâó ïîä³þ. Âîíà
ïîëÿãàº ó ñïðèÿíí³ çáåðåæåííþ ëþäèíè â ñòàòóñ³ ïðîäóêòèâíîãî ñóá'ºêòà ä³ÿëüíîñò³, îñîáèñòîñò³ òà ³íäèâ³äóàëüíîñò³,
çäàòíî¿ äî ïîçèòèâíî¿ âçàºìîä³¿ ç³ ñâ³òîì, ëþäüìè ³ ñîáîþ. Âèçíà÷åíà ìåòà äîñÿãàºòüñÿ øëÿõîì âèð³øåííÿ òàêèõ
çàâäàíü: ñïðèÿííÿ ñòàá³ë³çàö³¿ åìîö³éíîãî ñòàíó òà ðàö³îíàëüíîìó ñïðèéíÿòòþ ñâîº¿ æèòòºâî¿ ñèòóàö³¿; ôîðìóâàííÿ
êîíñòðóêòèâíèõ ñïîñîá³â âèð³øåííÿ ñêëàäíèõ æèòòºâèõ ñèòóàö³é; àêòèâ³çàö³ÿ ïðîöåñ³â ñàìîï³çíàííÿ, ñàìîïðèéíÿòòÿ,
ñàìîðåãóëÿö³¿ ³ ñàìîêîíòðîëþ; íàäàííÿ äîïîìîãè â ïîáóäîâ³ ïîçèòèâíîãî îáðàçó ìàéáóòíüîãî; ñïðèÿííÿ ïðèéíÿòòþ
íà ñåáå â³äïîâ³äàëüíîñò³ çà âëàñíå ìàéáóòíº; ðîçâèòîê ñîö³àëüíî¿ êîìïåòåíòíîñò³ òà ñîö³àëüíî¿ àêòèâíîñò³, îâîëîä³ííÿ
ñòðàòåã³ÿìè óñï³øíî¿ ïîâåä³íêè; ôîðìóâàííÿ ñïðÿìîâàíîñò³ íà îñîáèñò³ñíèé ðîçâèòîê ³ ñîö³àëüíó ðåàë³çàö³þ. Äëÿ
äîñÿãíåííÿ âèçíà÷åíèõ ìåòè é çàâäàíü ðîçðîáëåíî òðåí³íãîâ³ ïðîãðàì³ ïñèõîñîö³àëüíî¿ ï³äòðèìêè ó÷í³â òà
ïåäàãîã³÷íèõ ïðàö³âíèê³â çàêëàä³â ïðîôåñ³éíî¿ îñâ³òè.

Òðåí³íãîâà ïðîãðàìà äëÿ ó÷í³â "Òî÷êà â³äë³êó" ñïðÿìîâàíà íà ôîðìóâàííÿ â íèõ ïñèõîëîã³÷íî¿ ñò³éêîñò³ ó
ïîäîëàíí³ íàñë³äê³â êðèçîâèõ ïîä³é, ï³äâèùåííÿ ð³âíÿ ñòðåñîñò³éêîñò³, íàâ÷àííÿ ñïîñîáàì ñàìîâ³äíîâëåííÿ.
Ïðîãðàìà ìàº òðè ñêëàäíèêè: îñîáèñò³ñíèé, ñîö³àëüíèé, ïðàêòè÷íèé.

Ïðîãðàìà äëÿ ïåäàãîã³÷íèõ ïðàö³âíèê³â ñêëàäàºòüñÿ ç äâîõ ìîäóë³â. Ïåðøèé ìîäóëü ñïðÿìîâàíèé íà ôîðìóâàííÿ
ó ïåäàãîã³â êîìïåòåíòíîñòåé ùîäî íàäàííÿ ïñèõîñîö³àëüíî¿ ï³äòðèìêè ó÷íÿì; äðóãèé – íà çíèæåííÿ â íèõ ð³âíÿ
ïðîôåñ³éíîãî âèãîðàííÿ. Âêàçàí³ ïðîãðàìè ïðîéøëè ï³ëîòóâàííÿ íà áàç³ ï'ÿòè çàêëàä³â ïðîôåñ³éíî¿ îñâ³òè
Äîíåöüêî¿ îáëàñò³.
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Abstract. The article analyses the dual education capacity for implementing work-based learning (WBL) for
future skilled workers in order to improve the quality and enhance their professional training practice orientation.
It is emphasised on information accumulating in the national scientific-pedagogical dimension on dual education
elements introducing into future skilled workers professional training. Therefore, the appropriate issues on
relevance, expediency, perspective and necessity are actively studied. It is noted that dual education applying is to
create real production situations, assure cooperation of students and experienced mentors from enterprises, and
demonstrate students' autonomy and initiative in the workplace. It also represents the students' involvement into
professional culture and their professional identity, recruitment possibility for the youth of appropriate qualification,
strengthening the practical component of professional (vocational) education (P(V)E) system, etc.

It provides characteristics for WBL activities and its main forms: work experience, traineeship, work-shadowing,
mentoring, apprenticeship, cooperative learning, partnership-based learning, internship or work placement.

The article envisages WBL opportunities in terms of dual education elements implementing. They are the
following: 11) vocational training as a means of achieving economic, social and individual goals; 2) vocational
training as a task to be carried out in partnership between the government and the business community; 3) joint
funding of vocational training; 4) social acceptance of vocational training, the main objective of vocational
training; 5) to produce skilled workers with flexible qualifications who are mobile and capable of working in
their chosen fields; 6) alternating learning situations in accordance with the dual principle; 7) qualifications of
teachers and training personnel; 8) codifying quality standards; 9) balance between standardization and
flexibility; 10) complementary programs run by schools or non-business entities; 11) creating a solid basis for
decisions and design.

Keywords: work-based learning, dual education elements, professional (vocational) education schools,
professional training, future qualified workers.

Introduction. The change of Ukraine's social-
economic development conditions in the framework
of Eurointegration, demography, foreign affairs and
domestic processes causes the range of transformations
in all spheres of sovial life, especially education and
industrial ones. The modern professional (vocational)
education (P(V)E) system reforming is aimed to force
its practice orientation, promotes innovative education-
industrial environment creation in P(V)E institutions
and active involvement of social partners – the

workforce orders. Corresponding, studying the foreign
experience on vocational education and training (VET)
development and best practices implementing are
becoming crucial. The most efficient and productive
is the dual form of VET (Denmark, the Netherlands,
Germany, Norway, Singapore etc.). Additionally to
organisation conditions optimisation, responsibilities
sharing it creates the positive circumstances for using
all forms of work-based learning (WBL). It is actively
promoted in the EU. Thus, taking into account the EU
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countries' national VET systems specifics and gained
experience on dual education use, there is a need to
implement its elements into education practice of
certain countries for strengthening their practice-
oriented component of VET. Ukraine is not the
exception that is why the following problem is crucial
but not enough developed in the Ukrainian dimension.

Materials and methods. It is worth to mention
the lack of fundamental scientific works on dual
education implementing in qualified workers
professional training. The processes of gaining the
information of the topic is in place in the scientific
and pedagogical sphere. Thus, the issues on up-to-
datedness costs and benefits, prospects and necessity
in the ongoing dual system implementing in Ukraine
is actively discussed. For instance, there is an idea that
the dual form of education as an example of education-
industrial integration, provides an opportunity to
refresh training-practice bases at P(V)E schools,
strengthen the teaching employees' professional
competence (involving experienced tutors from an
enterprise, upskilling P(V)E schools masters at
enterprises) (Kushniretsk, Syniura-Rostun, 2017, p.
28). V. Doctorovych (2017, p. 37) emphasises that dual
training form implementing in P(V)E schools can help
to solve the range of P(V)E system problems, in
particular: non-correspondence of vocational training
and high-tech industries development; imperfection of
models for social partnership mechanisms; law
vocational training practice orientation for certain
enterprises; inadequate condition of P(V)E schools
facilities and resources etc. One of the classifications
by German scientists on the elements of the dual
training form, suitable for import into VET systems of
other countries, together with the SWOT-analysis of
their implementation in professional training for future
skilled workers of Ukraine were reperesented by
N. Kulalaieva (2018). Those elements were also
investigated and interpreted via the British and
domestic contexts by S. Leu (2018). I. Boychevskaya
(2009) summed up the social significance of their
introduction for skilled workers professional training.
She believes that the well-being of the entire society
depends on the way the balance of interests between
the employers' needs in new workers and their offer is
found.

The research aim is in the analysis of dual form
possibilities as the way for realisation the work-based
learning for future skilled workers and increasing the
quality and practice orientation of their professional
training.

Results and discussions. In Ukraine, the interest
to dual system has already passed the stage of its
studying and is at the stage of its active implementing.
In the Law of Ukraine "On Education" the dual form
foresees combination of agreement-based at-schools,

in-service and other types of training for gaining the
qualification (the legislation of Ukraine, 2017). It
promotes creating real in-service situations, students
and experienced mentors cooperation, student's
independence and initiative at their working places,
student's perception of professional culture and
professional identity, the possibility to fulfill the staff
of an enterprise with young workers of appropriate
qualification etc. It is important that in Ukraine the
dual elements are being implemented into qualifued
workers training since 2015. The for purpose
implementation is provided for 49 professions (2017-
2020) and in 211 P(V)E schools (MoES, 2017; 2018).
It is necessary to mention that the Concept on training
specialists upon dual form of education (2018) defines
three realisation stages before 2023. Firstly, it is
planned to develop the appropriate legislation basis
(2018-2019), then typical models (2019-2020) and
create clusters of dual education (2020-2023).
Conversely, in the EU dimension strengthening the
VET system practice component is actively promoted
via implementing different forms of work-based
learning (WBL), especially apprenticeship. The aim
is to involve social partners, companies, chambers and
VET providers, stimulate innovations and
entrepreneurship (BIBB, 2016). In the domestic
dimension WBL is interrupted as training for gaining
knowledge and skills in terms of direct (modelled)
professional activity; is grounded on practice-oriented
approaches and helps student to obtain knowledge,
skills, form crucial for their professional activity
competences (Pukhovska and others, 2017).

The analysis of the EU countries' experience on
WBL confirms the possibility to integrate that into the
curriculum of general education and fulfil in close
cooperation of a training institution and an enterprise
or while in-service training. Thus, WBL is widely used
for initial, further, advanced trainings or the re-skilling
and upskilling ones etc.

In general, the WBL programs are flexible,
adaptable and partnership-based. They provide the
possibility to obtain complete, partial, additional short
and long time courses of professional training.
Nevertheless, the need in following courses is caused
by the need of an enterprise at a certain stage. WBL
assures a win-win situation when a student's needs and
the demands of enterprises or sector demands are
satisfied. There are several types of WBL.

Work experience covers any experience of a worker
in certain sector or profession, mainly volunteer or the
one that allows to "feel the professional environment".
It is often used as an equivalent of traineeship in the
American dimension.

Traineeship is an educational or training program
that includes work experience and preparation of young
people to their future professional activity with the
purpose "to be ready for work". The following WBL
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is perfect for 16-24 year young people to gain necessary
skills and experience before starting their professional
activity.

Work-shadowing or mentoring in general
understanding means a trainee's support while his/her
professional activity with detailed study or analysis. It
is realised in some stages. The first one is work-
shadowing and the next one (the higher one) is
mentorship. In terms of mentorship the trainee's activity
doesn't need permanent control, only observation. It
is also used to accelerate the process of adapting the
employee to new (changed) working conditions or
tasks. The formula for mentoring success is "70/20/
10", where: 70% – in-service training, 20% – learning
from others and 10% – classroom education.

Apprenticeship is a systematic long-term study. It
combines both in-service and classroom training. It
provides for the student the possibility to enter into a
contract with the employer and monetary reward. In
turn, the employer is responsible for organization the
training and ensuring the obtaining of a particular
profession (Pukhovskaya, et al., 2016, p. 37). Until
recently, it had a rather narrow-profile character and
literally meant the kind of practical training that the
British called simply "sitting near Tom". Today it is
one of WBL leading types in the United Kingdom of
Great Britain and Northern Ireland and a full-fledged
equivalent of the VET (legislation, regulation, support,
coordination and management body – the Institute for
Apprenticeship and Technical Education,
apprenticeship standards, the network of educational
institutions, etc. ) (Leu, 2018). In Germany,
apprenticeship is one of the main types of practical
training in the conditions of the dual VET system.

Cooperative training involves the accumulation of
knowledge, skills, practical experience of all

participants in the group and can be used both in an
educational institution and in a company or other
industrial or educational environment. In the conditions
of cooperative education, the "competition of
knowledge" is levelled out and the main attention is
given to team-work algorithm development in order
to achieve the goal.

Learning through partnership can be considered
as the next step in cooperative learning. It involves
not only the achievement of a common goal, but mutual
learning, the development of new strategies and the
adoption of common, compromise solutions, etc.

Internship or work placement is the most
widespread form of WBL. It is widely used in schools
of different types and levels of accreditation. The main
purpose of manufacturing practice is to familiarize
yourself with the production environment, develop or
consolidate certain knowledge and skills in clearly
defined terms and conditions. Often used as the
equivalent of "work experience" and has a difference
that manifests the trainee' decision.

Among the given concepts, the most commonly
used are internship, traineeship and apprenticeship.
These types of WBL are part of the European legal
framework. They appear in national VET legislation,
but are in different ways manifested in the organization
and content of practical in-plant training
(Bundesinstitut fur Berufsbilding, 2016). The practice
of using dual education in the developed countries has
shown that different types of training are actually
implemented on the basis of productive activities. At
the same time, the dual education elements are actively
implemented into the training of future skilled workers
in our country. They also provide opportunities for
implementing WBL forms (Euler, 2013) (Table 1).

Table 1
Possibilities for WBL realisation in terms of dual education elements implementation

Dual education elements Possibilities for WBL realisation
Broad objective: vocational training Economic productivity and perspective planning of innovations in business
as a means of achieving economic, Students' social integration and individual development
social and individual goals
Vocational training as a task to be Joint development of educational standards taking into account professional
carried out in partnership between the standards, harmonization of curricula and programs
government and the business community Independent employers' assessment of students' skills at exams and

qualifications
Providing students with jobs at modern leading enterprises
Various social partners involvement in the educational process of educational
institutions

Joint funding of vocational training Dual training profitability for an enterprise
Attraction of third-party funds (from interested enterprises and business
spheres), creation of employers' and trade unions' sector funds in terms
of collective agreements

Social acceptance of vocational training Implementation of professional-practical training directly on the latest
equipment of a modern enterprise
Students' adaptation to the conditions of production and recognition of their
professional identity
Students' salaries and social package
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The data analysis results testify the possibility for
WBL implementing in terms of dual education. They
promote:
 improvement of pedagogical systems for future

skilled workers professional training upon different
profile;
 updating the goals, content, methods,

technologies and means of professional training;
 designing innovative education and production

environment for P(V)E schools;
 creation the mechanisms for public-private

partnership in P(V)E schools;
 functioning of P(V)E schools as independent

business entities in the labour market;

 formatting the common goals and interests for
P(V)E schools and enterprises – applicants for blue-
collar workers.

Conclusions Thus, WBL is seen as a powerful tool
for on the job developing skills and increasing labour
productivity. Its extremely high potential contributes
to optimising time, effort and resources (human,
material and financial). Understanding by educators
of its kinds, their features and ways of realisation, in
particular, through the introduction of dual education
elements, promotes quality improvement and
strengthening of the practical orientation for future
skilled workers professional training.

Continuation of Table 1

Dual education elements Possibilities for WBL realisation
The main objective of vocational Application of professional skills in a wide range of professional competences
training: to produce skilled workers with Vocational training at different enterprises
flexible qualifications who are mobile Principle: a teacher and an examiner – different persons
and capable of working in their chosen
fields
Alternating learning situations Use of interactive pedagogical technologies (case studies, simulation games,
in accordance with the dual principle design, training, critical thinking development, etc.)

A student's diary and continuous discussion of learning outcomes
Skills training in educational and practical centres

Qualifications of teachers Coherence of students' professional activity content and approaches with
and training personnel changes in conditions and requirements of employers and updating of

production technologies
Improving the quality of pedagogical interaction between mentors and future
specialists

Codifying quality standards Simplifying their search and general understanding of the content
Promoting greater coherence between employers and educational institutions
in developing training and planning documentation

Balance between standardization Understanding the range of professional activities within a particular
and flexibility profession

Ensuring the flexibility of students' individual educational trajectories
Variety of education curricula and forms

Complementary programs run by Harmonizing with LLL principles
schools or non-business entities Independent and quick assessment of qualifications acquired by students with

the participation of employers
Systematic monitoring of the labour market

Creating a solid basis for decisions VET quality monitoring
and design Ensuring the compliance of future specialists' training with modern labour

market requirements
VET theory and methodology development
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Ðåôåðàò. Ó ñòàòò³ ïðîàíàë³çîâàíî ìîæëèâîñò³ äóàëüíî¿ ôîðìè çäîáóòòÿ îñâ³òè ÿê ñïîñîáó ðåàë³çàö³¿ íàâ÷àííÿ íà
çàñàäàõ ïðîäóêòèâíî¿ ä³ÿëüíîñò³ ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â äëÿ ïîë³ïøåííÿ ÿêîñò³ òà ïîñèëåííÿ ïðàêòèêî
îð³ºíòîâàíîñò³ ¿õíüî¿ ïðîôåñ³éíî¿ ï³äãîòîâêè. Ï³äêðåñëåíî, ùî ó â³ò÷èçíÿíîìó íàóêîâî-ïåäàãîã³÷íîìó ïðîñòîð³
â³äáóâàºòüñÿ íàêîïè÷åííÿ ³íôîðìàö³¿ ùîäî âïðîâàäæåííÿ åëåìåíò³â äóàëüíî¿ ôîðìè íàâ÷àííÿ â ïðîôåñ³éíó ï³äãîòîâêó
ìàéáóòí³õ êâàë³ô³êîâàíèõ ðîá³òíèê³â, à òîìó àêòèâíî äîñë³äæóþòüñÿ ïèòàííÿ àêòóàëüíîñò³, äîö³ëüíîñò³,
ïåðñïåêòèâíîñò³ òà íåîáõ³äíîñò³ éîãî çàïðîâàäæåííÿ. Çàçíà÷åíî, ùî âàæëèâ³ñòü çàñòîñóâàííÿ äóàëüíî¿ ôîðìè çäîáóòòÿ
îñâ³òè ïîëÿãàº ó: ñòâîðåíí³ ðåàëüíèõ âèðîáíè÷èõ ñèòóàö³é; ñï³âïðàö³ ó÷í³â ç äîñâ³ä÷åíèìè íàñòàâíèêàìè ç
ï³äïðèºìñòâ; ïðîÿâ³ ó÷íÿìè ñàìîñò³éíîñò³ òà ³í³ö³àòèâíîñò³ íà ðîáî÷îìó ì³ñö³; äîëó÷åí³ ó÷í³â äî ïðîôåñ³éíî¿ êóëüòóðè
òà óñâ³äîìëåíí³ íèìè ïðîôåñ³éíî¿ ³äåíòè÷íîñò³; ìîæëèâîñò³ ïîïîâíåííÿ êàäðîâîãî ñêëàäó ï³äïðèºìñòâ ìîëîäèìè
ðîá³òíèêàìè â³äïîâ³äíî¿ êâàë³ô³êàö³¿; ïîñèëåíí³ ïðàêòè÷íî¿ ñêëàäîâî¿ ñèñòåìè ïðîôåñ³éíî¿ (ïðîôåñ³éíî-òåõí³÷íî¿)
îñâ³òè òîùî.

Îõàðàêòåðèçîâàíî îñîáëèâîñò³ íàâ÷àííÿ íà çàñàäàõ ïðîäóêòèâíî¿ ä³ÿëüíîñò³ (work-based learning) òà éîãî îñíîâí³
âèäè: äîñâ³ä ðîáîòè (work experience); ñòàæóâàííÿ (traineeship); íàñòàâíèöòâî (work-shadowing); ìåíòîðñòâî (mentoring
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ð³äøå mentorship); ó÷í³âñòâî (apprenticeship); êîîïåðàòèâíå íàâ÷àííÿ (co-operative); íàâ÷àííÿ ÷åðåç ïàðòíåðñòâî
(partnership); âèðîáíè÷à ïðàêòèêà/íàâ÷àííÿ (internship ÷è work-placement).

Ïîêàçàíî ìîæëèâîñò³ äëÿ ðåàë³çàö³¿ íàâ÷àííÿ íà çàñàäàõ ïðîäóêòèâíî¿ ä³ÿëüíîñò³ (work-based learning) ÷åðåç
óïðîâàäæåííÿ òàêèõ åëåìåíò³â äóàëüíî¿ îñâ³òè, ÿê: òðèâèì³ðíå ïðèçíà÷åííÿ ñèñòåìè ïðîôåñ³éíî¿ îñâ³òè
(åêîíîì³÷í³, ñîö³àëüí³, ³íäèâ³äóàëüí³ ö³ë³); ïðîôåñ³éíå íàâ÷àííÿ çä³éñíþºòüñÿ â ïàðòíåðñòâ³ ì³æ óðÿäîì ³ á³çíåñ-
ñï³ëüíîòîþ; áàãàòîêàíàëüíå ô³íàíñóâàííÿ; ñîö³àëüíå âèçíàííÿ ïðîôåñ³éíî¿ îñâ³òè; ï³äãîòîâêà ìîá³ëüíèõ
ðîá³òíè÷èõ êàäð³â; íàâ÷àííÿ â ðåàëüíèõ óìîâàõ ðîá³òíè÷îãî ñåðåäîâèùà; ñèñòåìàòè÷íå ï³äâèùåííÿ êâàë³ô³êàö³¿
ïåäàãîã³÷íèõ ïðàö³âíèê³â íàâ÷àëüíèõ çàêëàä³â òà íàñòàâíèê³â, ³íñòðóêòîð³â ç ï³äïðèºìñòâ; êîäèô³êàö³ÿ ñòàíäàðò³â
ïðîôåñ³éíî¿ îñâ³òè; óí³âåðñàëüí³ñòü òà îïòèìàëüíèé çì³ñò ñòàíäàðò³â; ð³çíîìàí³òí³ äîäàòêîâ³ ïðîãðàìè äëÿ íàâ÷àííÿ
çà äóàëüíîþ ôîðìîþ; îðãàí³çàö³éíèé, íàóêîâèé òà ìåòîäè÷íèé ñóïðîâ³ä ïðîôåñ³éíî¿ îñâ³òè.
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Absract. The article is devoted to the search for conceptual approaches to solving the problem of constructing
a new model of training officer personnel for the fleet, adapted to the standards and principles of NATO. This
article, based on the consideration of the training models of the naval specialist, where the external factor is
the educational environment, which forms the request for content, quality and methodology of military education,
determines the main factors that are the basis of a perspective model of training a military seaman. Using the
method of comparing the study of the educational environment of the existing and prospective model of training
a naval specialist testifies that consideration of this process is necessary from the standpoint of the system
approach, considering that the future officer will have to act in the conditions of wars (military conflicts) of the
fourth generation where the line between the troops and people erases intentionally, namely: the environment
changes itself under the influence of social, political, cultural and historical factors. The main directions of
modernization of educational environment are: generalization, systematization and comprehension of the
experience of formation and development of the system of military education of the former member states of
the Organization of Warsaw Pact; the study of the process of the transformation of theoretical and methodological
approaches to create a modern system of military education, based on the best world and domestic educational
traditions; the change of the mentality of all the subjects of the educational activity, rethinking of the need for
changes in the educational process and the formation of strategic vision for the further development of the
military education system in Ukraine.

Key words: professional education, a naval specialist, system of military education, modernization of
educational environment.

Introduction. In the Strategy of the Naval Forces
of the Armed Forces of Ukraine in 2035, presented in
November last year by the Commander of the Naval
Forces of the Armed Forces of Ukraine, a clear task
has been set before educators and scientists to ensure
the preparation of well-motivated, highly professional
naval specialists who are determined to win.

The Armed Forces of Ukraine (hereinafter: AFU),
in particular – the Naval Forces (hereinafter: NFU),
stand on the verge of systemic educational
transformations. It updates a number of tasks,

including: a thorough study of the experience of
organizing military education in Ukraine and NATO
countries; assessment of the state of modern domestic
military education; definition of the prospects of the
state in this area; formation of a new generation of
highly skilled, proactive servicemen with advanced
leadership qualities (Poltorak, 2018).

The purpose of modernizing the training of highly
qualified personnel for the Navy Forces should be to
create an educational environment with certain
characteristics, among which dynamism and flexibility
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(for the rapid adaptation of the educational process to
the conditions of mobile information dissemination in
the world of information technology) and security
(prevention of new threats and challenges that have a
hidden (hybrid) character) are becoming particularly
important.

Materials. The problems of the formation and
development of military education in Ukraine were
studied by M. Dragomirov (1956), L. Yershova (2015),
S. Lipkevich (2006), M. Neshchadim (2004),
V. Telelim (2011), S. Poltorak (2016; 2018),
O. Panfilov and L. Petrova (2016) and other authors.
In particular, the transformation of the ideal of an
officer in the nineteenth and early twentieth centuries
is highlighted in the monograph by L. Yershova (2015,
pp. 312-315), where attention was focused on the
causes of the failure of military education institutions
of the Russian Empire to form the ideal of "a noble
military layer" declared by the state education system
and formed by "loyal and conscious servants of the
Throne and Fatherland". Problems of training troops
in peacetime are presented in detail in the studies of
M. Dragomyryov (1956, pp. 603-684). Researchers of
the current state of military education consider its main
features to be conservative and dogmatic (as a
consequence of the Soviet period of development). The
authors also agree that the controllability of the system
of military education depends on the mechanism of
regulation of relations between teachers, collaborates,
heads of specialized (military) institutions of higher
education (hereinafter: HEI), authorities of government
management and the customer of educational services
(in our case, this is the Command of Navy Forces of
the Armed Forces of Ukraine). At the same time, the

researches devoted to the study of the peculiarities of
the formation of the educational environment at the
institutions of naval education in the leading countries
of the world remain relevant.

The aim of the paper is to analyze the state and
prospects of the formation of the educational
environment at the naval institutions of higher
education, adapted to the standards and principles of
NATO.

Methods. To achieve the goal and solve the tasks,
a number of theoretical methods were used: analysis
and synthesis (for the identification of the scientific
problem and the formulation of the research
objectives), induction and deduction (for identifying
the causative factors in the educational environment),
comparison (for the study of transformation of
educational environment in the Soviet and modern
system of military specialists training for the fleet).

Results and discussion. Military education in the
USSR was relatively well financed and provided
with the necessary weapons and military equipment
and other material and technical means and
resources (Telelim, 2011; Lipkevich, 2006). This
caused the formation of the training of military
specialists (Fig. 1).

 The world's system of that time was characterized
by a military rivalry between the two superpowers (the
USA and the USSR) that formed the corresponding
foreign policy and two opposing models of
development of society and economy: capitalist
(market) and socialist (planned). The confrontation of
the two military-political blocks took place in the form
of the so-called "Cold War", which prompted rival
countries to build up the continuous military potential

Fig. 1 Conditional scheme of educational environment at Soviet military educational institutions
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and caused the devastating consequences of the arms
races, which became a serious burden for the
economies of their countries. It is known that during
the defense planning, the USSR Government did not
pay particular attention to balancing the needs of
defense and the capacity of the country's economic
potential. The distinctive feature of the Soviet system
of naval education was the strict regulation and
controllability of all its components. The main factors
of Soviet-style military education, which determined
the specifics of the professional training of a cadet,
can be (Fig. 1): the information field formed by the
funds of academic libraries and military-technical
information bureau, educational films for a narrow
circle of specialists; sufficiently numerous training
groups; the dogmatic approach in education; lack of
independence and autonomy in the educational
environment; the program of development of armament
and military equipment, and so on.

An analysis of the contemporary educational
environment makes it possible to find out its
characteristic features, namely:
a template approach to the training of a military

specialist (no alternative in the choice of forms,
methods, disciplines, the idealization of the theoretical
training of tactical level specialists, the lack of an
individual approach to the development of the personal
and professional career of the cadet, without taking
into account his abilities and personal needs; low
efficiency, which facilitated low percentage of
competent military managers);
 preparation of so-called "biological robots"

(creation of conditions for constant moral-
psychological and ideological-propagandistic pressure
on the consciousness of the future military specialist,
restriction of his rights and freedoms, lack of proper
conditions for the development of critical thinking,
strict ideological direction of military training, the
destruction of everything that could come into conflict
with the dominant ideology);
 secondary priority of safety maintenance of

the operation of armaments and military equipment
(overload of cadets and junior officers with tasks not
related to professional activities).

The collapse of totalitarian structures in Central
and Eastern Europe allowed the countries of the former
socialist camp to act more actively on the path of
democratic transformations and, as noted by
S. Lipkevich (2006), in these countries, a sense to
distance themselves from the Soviet legacy appeared.
On the other hand, the rapid development of events in
the early 90's of the twentieth century led to the
formation of a strategic vacuum, in particular, in the
security sector, which could not but cause the worries
in the leading countries of the world due to the

development of the situation in Central and Eastern
Europe. The remarkable event of the NATO summit
in London (1990) was the appeal of the Heads of State
and Government of NATO member states to the
governments of the countries of the socialist camp with
a proposal to establish permanent diplomatic ties with
the Alliance and work on new relationships on the basis
of cooperation. NATO's demands for new members
were (and still remain) largely political: candidate
countries should create a stable democratic system,
adhere to market reforms, subordinate the army to
civilian control, respect the rights of their own ethnic
minorities and the sovereignty of neighboring
countries. In addition, according to the NATO
leadership, future Allies had to overcome their
backwardness and dependence on Western standards
of defense capabilities.

Returning to the Armed Forces of Ukraine, we will
not focus our attention on the stages of their reforming
(this is the subject of a separate study). Let us clarify
that the analysis of the Soviet system of military
education in Ukraine is sufficiently detailed
(Nashchadim, 2004). It should also be emphasized that
during the years of Ukraine's independence, changes
in the formation of the educational environment did
not become systematic as a result of the absence of a
clear paradigm of development of the state and its
Armed Forces. However, in 2014, the hybrid war
against Ukraine, the annexation of Crimea by Russia
and the occupation of part of Donetsk and Lugansk
regions have become a powerful impetus for the active
modernization of the educational environment of the
Ukrainian institutions of naval higher education. The
main factors of modernization include:
peculiarities of the development of the global

community (globalization, informatization,
exacerbation of civilizational and ethnic contradictions,
economic growth of the states of the Asia-Pacific
region and Latin America, increase of the significance
and role of high technologies, intellectual and
informational resources, double standards in solving
international political, economic, ethnic,
interconfessional, military and other crisis phenomena
and conflicts, expansion of activities of extremist,
terrorist organizations, etc.);
peculiarities of the development of the maritime

industry (the growth of world trade and the role of
shipping in it, the emergence of the problem of
providing free shipping by international maritime
routes, the search for economic and environmental
technologies and business decisions for the future fleet
and its assets) by the maritime industry;
definition of strategic tasks of the Naval Forces

of the Armed Forces of Ukraine (for the period up to
2035) due to phased and balanced development of their
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combat potential (consists of three components –
physical, conceptual and moral);
 increased influence of digital technologies

(use of combat modules, drones, digital weapons, the
possibility of using artificial intelligence in combat
systems, provision of cyber security weapons and
military equipment) on the system of naval education.

All this changes the environment that affects the
modern and perspective models of training a military
(naval) specialist of the future (Fig. 2). The
environment in which there are both a teacher and a
cadet now, is characterized by the fact that they live in
the century of information that is formed through:
active introduction of the latest information
technologies into the educational process, the creation
of modern academic libraries and electronic funds,
which operate in the format 365/7/24 with the access
to their resources from anywhere in the world (for
cadets of the mentioned HEI), the introduction of e-
Learning Concept into the training of a military
specialist.

From the point of view on the modern educational
environment and the system of work of the commander
(chief), it can be stated that the concept of their
relationship (aimed at effective work to achieve the
best results of the military team, that is, work for
victory) is changing. In terms of training a military
specialist, this is a creative approach in the military
education system, which should create a comfortable
working environment for the teacher (eliminating his
excessive overload of teaching disciplines during the
academic year) and his work surrounded by like-
minded people. A creative approach is necessary for

organizing the training of the cadet himself, creating
conditions for the effective acquisition of his
knowledge, skills and abilities, as well as the
comfortable environment in which he is during
training. An important aspect is the low motivation of
the students (listeners) on the background of
unresolved issues of social and domestic maintenance
of the future officer. On the other hand, due to low pay
of the teacher work, the readiness for self-development
as an educator and future scientist is not sufficiently
motivated. The low pay of the teacher work leads to
the outflow of young prospective cadets.

Another determinant of the formation of the
educational environment can be called a slightly formal
attitude of the state to the issues of combining the
educational process with the conduct of scientific
research. This is mainly due either to an outdated
research and experimental base, or even to its absence,
as well as to a certain financial independence of the
HEI for the provision of this process. The creation of
the Commission on issues of cooperation in the
educational, scientific, technical and defense-industrial
spheres, which involves the interaction between the
Ministry of Education and Science, the Ministry of
Defense and the State concern "Ukroboronprom", can
be considered as a manifestation of the existence of
something systematic. However, in practice, this
interaction has never been realized.

Therefore, when creating a new model of training
a naval specialist, being capable in a professional high-
level to solve the tasks assigned to the Naval Forces
of the Armed Forces of Ukraine in the conditions of
the formation of a multipolar model of the world order,

Fig. 2. The view of the authors on the modern environment that forms the military (naval) specialist of the future
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strengthening of the influence of new centers of power,
increase of the role of the financial and economic
sphere in international relations, the resolution of
unresolved conflicts near the state border, there is an
urgent need to consider this process from the standpoint
of a systematic approach. Application of the systematic
approach to training a naval specialist will make it
possible to adapt the military education system to the
realities of today and future needs, implement the latest
educational technologies, create conditions for the
development of a person with developed leadership
qualities, thereby enhancing the attractiveness of naval
professions. One of the main results of the systematic
approach to training a highly skilled specialist for the
Navy Forces should be the competitiveness of the
profession of military specialist in the Ukrainian labor
market and hiss motivation.

Conclusions. The modern educational environment
needs to be changed not only as a role of the teacher in
the system of military education: from a classical
teacher – to a kind of mentor, an educational consultant

(in some cases, a coach), which helps the cadet to
acquire new knowledge and get used to the changes of
the educational process itself and the attitude of the
cadet to it, that is, creating a peculiar basis for the future
successful career (a happy citizen of the country) and
self-development throughout his life.

Areas of further research of the modern educational
environment for the training a naval specialist include:
studying the experience of transforming military
education systems of the countries of the former
socialist camp into the implementation of European
values and NATO standards; search for effective
mechanisms for the implementation of tasks for the
training future leaders-officers for the Naval Forces
of the Armed Forces of Ukraine, motivated for
professional success and continuous self-development;
introduction of an effective system of recruiting into
modern naval educational institutions; change of the
mentality of scientific and pedagogical workers and
modernization of the educational process.
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Ìîäåðí³çàö³ÿ ï³äãîòîâêè â³éñüêîâî-ìîðñüêèõ ñïåö³àë³ñò³â ó çàêëàäàõ âèùî¿ îñâ³òè
²ãîð Ïîïðîöüêèé1, Âÿ÷åñëàâ Ñàï³ãà2,

1 êàï³òàí 2 ðàíãó, ñòàðøèé âèêëàäà÷ êàôåäðè êîðàáåëüíî¿ åíåðãåòèêè òà åëåêòðîåíåðãåòè÷íèõ ñèñòåì ²íñòèòóòó
Â³éñüêîâî-Ìîðñüêèõ Ñèë Íàö³îíàëüíîãî óí³âåðñèòåòó "Îäåñüêà ìîðñüêà àêàäåì³ÿ"

2 êàíäèäàò òåõí³÷íèõ íàóê, äîöåíò êàôåäðè êîðàáåëüíî¿ åíåðãåòèêè òà åëåêòðîåíåðãåòè÷íèõ ñèñòåì ²íñòèòóòó Â³éñüêîâî-
Ìîðñüêèõ Ñèë Íàö³îíàëüíîãî óí³âåðñèòåòó "Îäåñüêà ìîðñüêà àêàäåì³ÿ"

Ðåôåðàò. Ñòàòòÿ ïðèñâÿ÷åíà ïîøóêó êîíöåïòóàëüíèõ ï³äõîä³â äî âèð³øåííÿ ïðîáëåìè ìîäåðí³çàö³¿
ïðîôåñ³éíî¿ ï³äãîòîâêè îô³öåðñüêèõ êàäð³â äëÿ ôëîòó, àäàïòîâàíî¿ äî ñòàíäàðò³â ³ ïðèíöèï³â ÍÀÒÎ.
Ïðîàíàë³çîâàíî çíà÷åííÿ îñâ³òíüîãî ñåðåäîâèùà â ï³äãîòîâö³ â³éñüêîâî-ìîðñüêèõ ñïåö³àë³ñò³â ó çàêëàäàõ
âèùî¿ îñâ³òè. Ïðîöåñ ìîäåðí³çàö³¿ ïðîôåñ³éíî¿ ï³äãîòîâêè ìàéáóòí³õ â³éñüêîâî-ìîðñüêèõ ñïåö³àë³ñò³â
ïðîïîíóºòüñÿ ðîçãëÿäàòè ç ïîçèö³é ³ñòîðèêî-ïåäàãîã³÷íîãî, ñîö³îêóëüòóðíîãî òà ñèñòåìíîãî ï³äõîä³â.
Íàãîëîøóºòüñÿ íà íåîáõ³äíîñò³ âðàõóâàííÿ òîãî, ùî âèïóñêíèêàì ñó÷àñíèõ â³éñüêîâî-ìîðñüêèõ çàêëàä³â
äîâåäåòüñÿ ä³ÿòè â óìîâàõ â³éñüêîâèõ êîíôë³êò³â ÷åòâåðòîãî ïîêîë³ííÿ, äå íàâìèñíî ñòèðàºòüñÿ ìåæà
ì³æ â³éñüêîì ³ íàðîäîì, à ñàìå: îñâ³òíº ñåðåäîâèùå ïîñò³éíî òðàíñôîðìóºòüñÿ ï³ä ä³ºþ ³ñòîðèêî-
êóëüòóðíèõ, ñîö³îêóëüòóðíèõ òà ñîö³àëüíî-ïîë³òè÷íèõ ÷èííèê³â. Âèçíà÷åíî îñíîâí³ íàïðÿìè
ìîäåðí³çàö³¿ îñâ³òíüîãî ñåðåäîâèùà ï³äãîòîâêè â³éñüêî-ìîðñüêèõ ñïåö³àë³ñò³â: óçàãàëüíåííÿ,
ñèñòåìàòèçàö³ÿ òà ïåðåîñìèñëåííÿ äîñâ³äó ñòàíîâëåííÿ é ðîçâèòêó ñèñòåìè â³éñüêîâî¿ îñâ³òè êîëèøí³õ
êðà¿í-÷ëåí³â Îðãàí³çàö³¿ Âàðøàâñüêîãî äîãîâîðó; äîñë³äæåííÿ ïðîöåñó òðàíñôîðìàö³¿ òåîðåòèêî-
ìåòîäîëîã³÷íèõ ï³äõîä³â äî ñòâîðåííÿ â Óêðà¿í³ ñó÷àñíî¿ ñèñòåìè â³éñüêîâî¿ îñâ³òè ç îïîðîþ íà íàéêðàù³
ñâ³òîâ³ é â³ò÷èçíÿí³ îñâ³òí³ òðàäèö³¿; çì³íà ìåíòàëüíîñò³ âñ³õ ñóá'ºêò³â îñâ³òíüî¿ ä³ÿëüíîñò³;
ïåðåîñìèñëåííÿ íåîáõ³äíîñò³ çì³í îñâ³òíüîãî ïðîöåñó; ôîðìóâàííÿ ñòðàòåã³¿ ïîäàëüøîãî ðîçâèòêó
ñèñòåìè â³éñüêîâî¿ îñâ³òè â Óêðà¿í³.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíà îñâ³òà, ñèñòåìà â³éñüêîâî¿ îñâ³òè, ìîäåðí³çàö³ÿ îñâ³òíüîãî ñåðåäîâèùà,
â³éñüêîâî-ìîðñüêèé ñïåö³àë³ñò.
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Abstract. The article proves that the formation of research competence of future technology teachers depends
on the methodology and organization of educational, cognitive and research activity of students and on the
formation of their educational and research skills. It is substantiated that the importance in the system of future
technology teachers training belongs to laboratory, practical, laboratory-practical and individual occupations,
as well as consultations with the teacher. At these classes, consolidation of theoretical knowledge, the formation
of skills in the installation and operation of electrical equipment, the mastery of the apparatus and algorithms
for scientific research. It is established that in the laboratory and practical classes it is necessary to focus the
attention of future teachers on problem tasks for activating their search activity. Under such conditions, a
situation arises when choosing the knowledge that enables the task to be properly resolved. Creative tasks
encourage students to independently search for different ways of solving problems of educational and production
character, assumptions, formulating hypotheses, implementing purposeful attempts to confirm them, rejecting
some unsuccessful hypotheses, and replacing others with consistent considerations. It is noted that modern
methodological and technical support of laboratory classes in different disciplines is designed for an abstract
average student and does not always meet the requirements for organizing a developing, creative process.
Significant potential for the formation of research competence of future technology teachers is concentrated in
the system of laboratory classes in electrical engineering. It is proved that in order to stimulate the research
activity of students, it is necessary to set the research objective in laboratory lessons, to introduce into the
program of work the problem of creative character, which allows to direct laboratory work in the educational-
research direction. The characteristic of criteria, indicators and levels of assessment of research competence of
future technology teachers is revealed. The results of experimental research are presented.

Keywords: research competence; electrical engineering; laboratory lesson; creative tasks, technology
teacher.

Introduction. State development depends on the
effectiveness of preparing the younger generation for
work. The modern labor market is, to a lesser degree,
in need of simple executors and increasingly demands
the worker as a creative, extraordinary person capable
of searching for innovations and introducing them into
their own professional activities.

The development of such abilities of the younger
generation occurs in the system of general education

under the guidance of teachers. An important role in
this process belongs to the technology teacher, it is he
who thoroughly prepares young people for future
professional activities in the field of material
production. But in order to develop a creative
personality, the teacher must own by himself the basics
of creative activity and scientific research. Thus, the
problem of the inclusion of future technology teachers
in the research system, the development of such
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competencies, which allow solving professional
problems by research, becomes a matter of particular
importance. As a consequence, in the system of
technological education, the research activity of
students and the creative approach to solving their
educational tasks are becoming more and more
important.

A broad field for organizing research activities of
students is revealed at the lessons of "Electrical
Engineering", since when studying it is necessary to
operate both macro and micro objects, which can be
observed directly (rotor speed, the motion of a contact
pair, etc.) or you can only imagine (electric current,
magnetic field, etc.). All these processes are clearly
described by mathematical formulas.

Materials. In the institutions of higher education,
there is a problem not only in raising the level of
theoretical knowledge in educational disciplines, but
also in the ability to use them for solving professional
problems through research. B. Gershunskyi,
N. Nychkalo, D. Chernylevskyi, H. Romanova and
others emphasize this. Teachers and psychologists
studied the problem of organizing the students' creative
and research activities: H. Artemchuk, O. Berezan,
M. Hlovin, H. Klovak, M. Kniazian, S. Kopelchak,
P. Luzan, A. Nizovtsev, V. Sheiko, O. Rohozina,
L. Romanov and others. The theoretical basis of the
research is the works concerning: the issues of
creativity of students (H. Altshuller, V. Andreev,
D. Bogoiavlenskyi, L. Vyhotskyi, V. Druzhynin,
Edvard de Bono, V. Nikitina, V. Razumovskyi,
S. Rubinshtein, Y. Ponomarov); the formation of
research skills in the professional training of specialists
(S. Balashov, V. Borysov, I. Katashynska,
V. Lytovchenko, N. Nedodatko, V. Sydorenko); the
formation of professional skills and abilities
(P. Halperin, V. Davydov, A. Leontev, N. Talyzina,
A. Tykhomyrov, B. Likhachov, E. Millerian,
M. Pryhodii, M. Skatkin, D. Tkhorzhevskyi). Recently,
the attention of scholars is also emphasized on the
emergence of an acute need for education, which will
ensure the formation of research skills, the organization
of educational, cognitive and research activities of
students (L. Kondrashova, H. Hrannyk, E. Spitsyna,
A. Usova). S. Arkhanhelskyi, E. Zlotnykov, M. Klarin,
V. Moliako, V. Uspenskyi and others considered the
use of various types of tasks as a means to achieve the
goals of the educational process and the formation of
research skills.

With the unconditional importance of these studies,
it should be noted that the problem of forming the
research competence of future technology teachers in
the study of electrical engineering has not yet been
adequately reflected in scientific researches. Therefore,
there is a need for further analysis of the issues of
organizing the research activities of future technology
teachers at electrical engineering classes.

The purpose of the article is the substantiation and
experimental verification of the theory of forming the
research competence of future technology teachers in
the study of electrical engineering.

Methods: analysis, synthesis – for studying
educational normative documentation and
psychological and pedagogical literature on the
research problem; comparison, matching – to compare
research approaches to solving the problem of forming
of research competence; testing, questioning,
observation, conversation – in order to determine the
level of formation of research knowledge and skills of
students; pedagogical experiment – for the
experimental verification of the effectiveness of the
developed theory of forming the research competence
of future technology teachers; graphical – to illustrate
and compare the results of the experiment in graphic
forms.

Results and discussions. The presence of advanced
research competence in future technology teachers is
defined as complex, depending on the nature and
conditions of teaching activity, multilevel personality
characteristics, containing a system of motives, states,
as well as special facilities, research knowledge, skills,
which make it possible to substantially improve the
quality of the educational process.

Formation of research competence of students
depends on the methodic and organization of
educational, cognitive and research activities, on the
formation of their educational and research skills
(Kniazian, 1998; Kopellchak, 1997; Spitsyn, 2003;
Romanov, 2013).

Important value in the system of future technology
teachers training belongs to laboratory, practical,
laboratory-practical and individual occupations, as well
as consultations with the lecturer. At these classes,
consolidation of theoretical knowledge, the formation
of skills and abilities in the installation and operation
of electrical equipment, mastery of the apparatus and
algorithms for conducting research take place
(Pryhodii, 2009; Romanova, 2010; Kulalaeva, 2016,
p. 71). In the analysis of studies devoted to the practical
training of students, it has been established that in
laboratory and practical classes it is necessary to focus
the attention of future teachers on problem tasks for
activating their search activity. Under such conditions,
a situation arises when choosing the knowledge that
enables the task to be properly resolved. Creative tasks
encourage students to independently search for
different ways of solving problems of educational and
production character, assumptions, formulating
hypotheses, carrying out purposeful attempts to
confirm them, rejecting some unsuccessful hypotheses
and replacing others for sequential thinking.

It was established that modern methodic and
technical support of laboratory lessons from different
disciplines is designed for an abstract average student
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and does not always correspond to the requirements
for organization of the developing, creative process.
Significant potential for the formation of research
competence of future technology teachers is
concentrated in the system of laboratory classes in
electrical engineering.

In order to intensify the research activity of students,
it is necessary to establish a research objective in
laboratory studies, to introduce a creative task into the
program of work, which will make it possible to direct
laboratory work in the educational-research course
(Pavliuk and Pryhodii, 2016).

The central position of the experimental study is to
determine the impact of the developed methodic of
conducting laboratory and practical classes on
electrical engineering on the formation level of
research competence of future technology teachers.
The experiment was carried out from 2017 to 2018
and covered more than two hundred students. At the
beginning of the experiment, an experimental group
(113 people) was created to determine the impact of
the proposed methodic. Students of the other group
acted as a control group (108 people).

At the ascertaining stage of the experimental study,
a control section was conducted with the help of test
assignments and a survey of students on the problem
of organizing and conducting research activities within
the institution of higher education.

Assessment of the research competence of future
technology teachers was based on a three-component
structure of the criteria and relevant indicators:
cognitive (knowledge of the organization and
conducting research work in the field of electrical
engineering); active (ability to manage their own
educational activities, ability to assess the suitability
of the chosen methods of work tasks that arise in the
process of learning); personal (interest in research as
an important component of future professional training;
interest in increasing research knowledge and skills in
the field of electrical engineering under conditions of
independent work).

Four levels of evaluation of the research
competence of future technology teachers were used
(Pavliuk and Pryhodii, 2016):
 low – the student has partial knowledge and

some skills in planning and conducting research work,
does not differentiate education and research work,
perform research tasks under the direction of a lecturer,
does not show interest in research activities;
medium – the student has basic concepts of

research activity, has basic concepts and has skills in
planning and conducting research work, plans to
perform research activities on standard algorithms,
searches for additional information under the direction
of a lecturer, accepts the need for research activities;

sufficient – the student has the basic concepts
of the requirements for research competence, carries
out planning and conducting research work, is a
member of problem circles, oriented to independent
search for solutions to issues related to research
activities.
 high – the student has knowledge of the

specifics of research activities and understands the
specifics of the activities of other students, carries out
independent planning and research work on the basis
of the search for objectively new methodic techniques
for him, independently determines the actual issues of
increasing his own research training and searches for
the optimal ways of its development.

The obtained results of the verification (Fig. 1)
made it possible to form a number of conclusions:
firstly, the level of formation of research competence
in the control and experimental groups is statistically
the same; secondly, students of experimental and
control groups in the overwhelming majority have a
low level of research competence development;
Thirdly, the main reason for the low level of research
competence of students is the lack of mechanisms for
their involvement in research activities in classes.

Fig. 1. Levels of development of research competence of
future technology teachers (ascertaining stage)

At the formative stage, students of the experimental
group became acquainted with the purpose of research
activity at each laboratory and practical lesson; were
involved in systematic solving of creative tasks and
carrying out of search work at carrying out of
laboratory works.

At the end of the experiment (after the final
certification in the discipline "Electrical Engineering")
a control slice was performed, which showed an
improvement in the level of research competence in
both the control and experimental groups. At the same
time, the indicators in the experimental group are
higher compared with the control one (Fig. 2).



Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019178

 Fig. 2. Levels of research competence development of
future technology teachers (forming stage)

Based on the determined indicators of the research
competence formation of future technology teachers,
the effectiveness of the substantiated methodic of
conducting laboratory and practical classes in electrical
engineering has been confirmed.

Conclusions. It is proved that the involvement of
students in the solution of the system of creative tasks
in the planning, control and implementation of search
activities, serves as the main element of the formation
of research competence. It is revealed that the
performance of future technology teachers the
laboratory research in electrical engineering is not only
a test of theoretical training of students, but also serves
as the basis for the formation of research competence.
This is due to the fact that with the help of the
experiment it is possible to prove the correctness of a
previously justified hypothesis, to check the
effectiveness of the developed algorithms for solving
research problems, during the laboratory work it is
necessary to update the research goal, use creative tasks
with their subsequent analysis and discussion.

Prospects for further research are to substantiate
the concept of developing the research competence of
future technology teachers; adjustment the content and
methods of student research activity in the context of
integration processes in education.
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Äîñë³äíèöüêà ä³ÿëüí³ñòü ìàéáóòí³õ ó÷èòåë³â òåõíîëîã³é íà çàíÿòòÿõ
ç åëåêòðîòåõí³êè

Ïàâëþê Ëþáîâ1, Ìèêîëà Ïðèãîä³é2,

1 êàíäèäàò ïåäàãîã³÷íèõ íàóê, äîêòîðàíò êàôåäðè òåîð³¿ ³ ìåòîäèêè òåõíîëîã³÷íî¿ îñâ³òè, êðåñëåííÿ òà êîìï'þòåðíî¿
ãðàô³êè,  Íàö³îíàëüíîãî ïåäàãîã³÷íîãî óí³âåðñèòåòó ³ìåí³ Ì.Ï. Äðàãîìàíîâà

2 äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð, çàâ³äóâà÷ ëàáîðàòîð³¿ åëåêòðîííèõ íàâ÷àëüíèõ ðåñóðñ³â ²íñòèòóòó ïðîôåñ³éíî-
òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè

Ðåôåðàò. Ó ñòàòò³ äîâåäåíî, ùî ôîðìóâàííÿ äîñë³äíèöüêî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ó÷èòåë³â òåõíîëîã³é
çàëåæèòü â³ä ìåòîäèêè òà îðãàí³çàö³¿ íàâ÷àëüíî-ï³çíàâàëüíî¿ òà íàóêîâî-äîñë³äíèöüêî¿ ä³ÿëüíîñò³ ñòóäåíò³â òà
â³ä ñôîðìîâàíîñò³ ó íèõ íàâ÷àëüíèõ ³ äîñë³äíèöüêèõ óì³íü. Îá´ðóíòîâàíî, ùî âàæëèâå çíà÷åííÿ â ñèñòåì³
ï³äãîòîâêè ìàéáóòí³õ ó÷èòåë³â òåõíîëîã³é íàëåæèòü ëàáîðàòîðíèì, ïðàêòè÷íèì, ëàáîðàòîðíî-ïðàêòè÷íèì òà
³íäèâ³äóàëüíèì çàíÿòòÿì, à òàêîæ êîíñóëüòàö³ÿì ç âèêëàäà÷åì. Íà öèõ çàíÿòòÿõ â³äáóâàºòüñÿ çàêð³ïëåííÿ
òåîðåòè÷íèõ çíàíü, ôîðìóâàííÿ óì³íü ³ íàâè÷îê ç ìîíòàæó òà åêñïëóàòàö³¿ åëåêòðîóñòàòêóâàííÿ, îâîëîä³ííÿ
àïàðàòîì òà àëãîðèòìàìè ïðîâåäåííÿ íàóêîâèõ äîñë³äæåíü. Âñòàíîâëåíî, ùî íà ëàáîðàòîðíèõ òà ïðàêòè÷íèõ
çàíÿòòÿõ ñë³ä àêöåíòóâàòè óâàãó ìàéáóòí³õ ó÷èòåë³â íà ïðîáëåìíèõ çàâäàííÿõ äëÿ àêòèâ³çàö³¿ ¿õ ïîøóêîâî¿
ä³ÿëüíîñò³. Çà òàêèõ óìîâ âèíèêàº ñèòóàö³ÿ âèáîðó òèõ çíàíü, ùî äàþòü ìîæëèâ³ñòü ïðàâèëüíî ðîçâ'ÿçàòè çàäà÷ó.
Òâîð÷³ çàäà÷³ ñïîíóêàþòü ñòóäåíò³â äî ñàìîñò³éíèõ ïîøóê³â ð³çíèõ ñïîñîá³â ðîçâ'ÿçàííÿ çàâäàíü íàâ÷àëüíî-
âèðîáíè÷îãî õàðàêòåðó, âèñóâàííÿ ïðèïóùåíü, ôîðìóëþâàííÿ ã³ïîòåç, çä³éñíåííÿ ö³ëåñïðÿìîâàíèõ ñïðîá ¿õ
ï³äòâåðäæåííÿ, â³äêèäàííÿ îäíèõ ã³ïîòåç, ÿê³ íå ñïðàâäèëèñÿ, ³ çàì³íè ³íøèìè, äî ïîñë³äîâíîãî ì³ðêóâàííÿ.
Çàçíà÷åíî, ùî ñó÷àñíå ìåòîäè÷íå ³ òåõí³÷íå çàáåçïå÷åííÿ ëàáîðàòîðíèõ çàíÿòü ç ð³çíèõ äèñöèïë³í ðîçðàõîâàíî
íà àáñòðàêòíîãî ñåðåäíüîãî ñòóäåíòà ³ íå çàâæäè â³äïîâ³äàº âèìîãàì äî îðãàí³çàö³¿ ðîçâèâàþ÷îãî, òâîð÷îãî ïðîöåñó.
Çíà÷íèé ïîòåíö³àë äëÿ ôîðìóâàííÿ äîñë³äíèöüêî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ó÷èòåë³â òåõíîëîã³é çîñåðåäæåíèé
â ñèñòåì³ ëàáîðàòîðíèõ çàíÿòü ç åëåêòðîòåõí³êè. Äîâåäåíî, ùî äëÿ àêòèâ³çàö³¿ äîñë³äíèöüêî¿ ä³ÿëüíîñò³ ñòóäåíò³â
ñë³ä íà ëàáîðàòîðíèõ çàíÿòòÿõ âñòàíîâëþâàòè äîñë³äíèöüêó ìåòó, ââîäèòè â ïðîãðàìó ðîáîòè çàâäàííÿ òâîð÷îãî
õàðàêòåðó, ùî äîçâîëÿº ñïðÿìîâóâàòè ëàáîðàòîðí³ ðîáîòè â íàâ÷àëüíî-äîñë³äíèöüêèé íàïðÿì. Ðîçêðèòî
õàðàêòåðèñòèêó êðèòåð³¿â, ïîêàçíèê³â òà ð³âí³â îö³íþâàííÿ äîñë³äíèöüêî¿ êîìïåòåíòíîñò³ ìàéáóòí³õ ó÷èòåë³â
òåõíîëîã³é. Íàâåäåíî ðåçóëüòàòè åêñïåðèìåíòàëüíîãî äîñë³äæåííÿ.

Êëþ÷îâ³ ñëîâà: äîñë³äíèöüêà êîìïåòåíòí³ñòü; ïðîåêòíà ä³ÿëüí³ñòü, åëåêòðîòåõí³êà; ëàáîðàòîðíå çàíÿòòÿ;
òâîð÷³ çàäà÷³, ó÷èòåëü òåõíîëîã³é.
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Abstract. The paper is devoted to the methodical aspects of the development of economic thinking of future
teachers of vocational education and specialists in economics, because its productivity ensures the success of the
formation of professional competences of students who receive education by the educational-professional program
"Professional Education (Economics)" at state higher educational institution – Kyiv National Economic University
named after Vadym Hetman. Competency approach is the trend of modern educational space, and the process of
thinking of the person is the center of the problem of personality development and formation of personal and
professional competences, which, in turn, (due to uniqueness, originality and synergy) will ensure the competitive
advantages of the future specialist in the labor market. The aim of the paper is to analyze the specifics of the
economic thinking of students, receiving higher economic education by the program "Professional education
(economics)"; formulate the main characteristics (features) of economic thinking that need to be developed in the
process of economic education; prove the necessity and substantiate the methodological approaches to the
development of productive economic thinking of students, which provides the formation of professional
competences in order to stimulate the effectiveness of the professional activity. A wide range of research methods
was used to carry out a successful scientific research, namely: analysis and synthesis, scientific substantiation,
systematization and generalization, surveys, questionnaires and statistical processing of the results.

During the study, the following conclusions and results were received. The author reveals the specifics of
economic thinking, its main features and manifestations in professional activity. Economic thinking is seen as
a kind of practical thinking of the subjects of professional activity. This is, first and foremost, a process, and,
consequently, it can be developed and improved. Researchers of the nature of the neurons (neurophysiologists)
stated the fact that the possibilities of the human brain are limitless. In this perspective, it is necessary to solve
the tasks of the methodical nature: how, with the help of which tools economic thinking can be developed as a
whole, and in the process of economic training to form its specific characteristics: analyticity, criticism,
consistency, constructiveness, predictability, balance, business efficiency, creativity and innovation. Studying
these aspects, the author substantiates and systematizes the experience of applying the techniques and
technologies of the development of personality thinking in the educational process (based on the example of
the academic discipline "Methodology of teaching economic disciplines" and "Training of the development of
economic thinking", which have an intersubjective character), taking into account the primary modality of
students' thinking; the technologies and techniques for stimulating the development of the logical (left-sided),
creative (right-sided) and balanced thinking in the learning process are highlighted separately; their influence
on the modality and changes in the types of students' thinking, (which proves the necessity of implementation
of specific methods of development of economic thinking in the process of preparation of specialists of the
bachelor level on the specialization "Economic and Business Education" in order to stimulate productivity and
effectiveness of thinking) is estimated. Under the productivity of economic thinking we understand the number
of ideas and solutions developed by the personality due to the subject or scope of the study. The result of the
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productive economic thinking will be alternatives in solving tasks/problems. And under the effectiveness of
economic thinking, we understand the share of ideas and solutions that brought material or immaterial benefits
to the personality. The result of the efficient economic thinking is a balanced decision, the adoption of which
the received benefit will get over the efforts and resources which were spent on its development and
implementation in practice. Horizontal or lateral (creative) thinking will contribute to the productivity of
thinking, and vertical or logical thinking – to efficiency. Radiant (associative) thinking will examine decisions
thoroughly, tat as a result, will enable you to develop a professional intelligence and on its basis-to create
competence of the teacher of vocational training / specialist in economics.

Keywords: economic thinking, productive economic thinking, modality of thinking, professional competence,
techniques and methods of thinking development.

Introduction. The system of education of
independent Ukraine is in a state of constant reforms.
Specialists-educators, scientists and officials, each with
his own hand, are trying to build a functioning
educational space for the preparation of a competitive
expert and a citizen with an active social position.
Modern transformations of the educational sector are
focused on the issue of forming and the development
of professional competence. This also concerns the
system of economic education. It is interesting that, in
2015, 0.2% of the world population owned almost a
quarter (21.4%) of global financial wealth and 20%
of today's millionaires have no higher economic
education (according to Forbes Ukraine's data). In 2017
– the number of billionaires increased by 233 persons,
and their total assets grew by 1.19 trillion. dollars and
amounted to 7.67 trillion dollars. The first 5 billionaires
included Microsoft, Berkshire Hathaway, Amazon,
Facebook, Bloomberg (Forbes, 2018).

According to the annual report of the World Wealth
Report, Consulting Agency Capgemini determined the
top three sectors in which by 2025 the largest number
of millionaires will work: finance, technology and
healthcare. Education took the 7th place (as wealth
grows, more people seek to get an education that
enables to increase wealth) (Forbes, 2018). Thus,
economic specialties will continue to be in public
demand.

So, at the moment of the high competitiveness of
the labour market, society requires the possession of
sufficiently large number of both professional and
personal skills from the future specialists. It is not
enough to have a high level of knowledge, abilities
and skills of professional disciplines, foreign language
skills or computer literacy and even a certain
experience of the work. Employers pay more attention
to the personal characteristics of the candidates,
leadership, charisma, communication, responsibility,
and especially on creativity and innovation of thinking.
And the higher education system, in particular,
economic education, has to respond to these challenges
adequately.

Materials. The problem of development of
economic thinking is interdisciplinary. That's why the
author (in his academic searches) concentrates on the
research result of domestic and foreign psychologists,
educators and economists – representatives of various
scientific schools and directions. Very valuable
achievements in personal thinking are made by
representatives of cognitive psychology (M. Eysenck,
U. Niaser et al.), Gestalt psychology (M. Wertheimer,
V. Keller, B. Zeigarnik), psychology of activity
(L. Vygotsky, O. Leontiev, S. Rubinstein, P. Halperin
et al.), neuropsychology (P. Sperry, Michael D. Politis,
Richard D. Pelegrino), didactics (Yu. Babansky,
V. Bezpalko, B. Matyunin, etc.), economics
(A. Maslow, D. Kaneman, R. Thaler). The conclusions
and concrete recommendations for the development
of certain types and characteristics of thinking by
E. de Bono and B. Byuzen have made a significant
influence on our searches. Even in 2000, D. Halpern
(2000, p. 19) noted that "we are depriving those
learners who study the more important component of
education – we do not educate the ability to think in
them ... Such forms of the study that facilitate the
productive thinking are particularly necessary".

But the majority of researches concerns the process
of thinking or intelligence of the person, excluding
features of his professional activity (eg. field of
economics), which identified a range of issues which
we try to answer. This work began under the guidance,
and then in cooperation with the Candidate of
Economic Sciences, Assistant Professor of Pedagogy
and Psychology Department O. Aksenova by the
support of Doctor of Pedagogy, Professor, Head of
Education and Psychology Department of state higher
educational institution Kyiv National Economic
University named after Vadym Hetman, V. Kozakov
even in 2000 and continues to this day.

The purpose of the paper is: to analyze the
specifics of the economic thinking of students who
receive higher education by the program "Professional
Education (Economics)"; formulate the main
characteristics (features) of economic thinking that
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need to be developed in the process of economic
education; prove the necessity and substantiate the
methodological approaches to the development of
productive economic thinking of students, which
provides formation of professional competences in
order to stimulate the effectiveness of the professional
activity.

Methods. In order to implement effective scientific
research used a wide range of research methods was
used, namely: analysis and synthesis, scientific studies,
systematization and generalization, polls, surveys and
statistical processing of results.

Results and discussion. At the beginning of our
work, we often heard the question: "And what is it,
really, economic thinking?" – and we replied: "And
when you choose what to buy in the store, what kind
of thinking does it work?" It is not very polite to answer
the question to the question, but, consider, why a very
talented, for example, a musician rarely becomes
wealthy without an impresario; and Sherlock Holmes
did not make big money with music, although he was
very talented with a violin?

At first, it will probably come to mind that this can
be explained by motives and incentives of the activity.
And if it is simpler with the incentive for economic
activity, because it is always connected with the welfare
and financial income, then it is more difficult for
motives because they are a personal interest. So, firstly,
Holmes was more interested in looking for thieves than
performing concerts; and secondly, on what can we
earn more, and more regularly?! We have to think, not
to be mistaken. Paul Heine (1997, p.15) in his book,
"The Economic Way of Thinking," noted that "if a
person tried to think economically, he would never
stop at the previous level, but would try to achieve
more, and, consequently, develop himself".

His opinion is confirmed by the numerous results
of the experiments of cognitivists, who argue that all
cognitive processes are trained in order to stimulate
their activity. And thinking is no exception. What do
we mean by the term "economic thinking" as a kind of
practical one in terms of opportunity to influence it in
the process of economic education? From the point of
neurophysiology, thinking, in general, is defined as a
process of constant interaction between nerve cells
(neurons), in the result of which patterns (style,
template) are formed in the synoptic space of brain.
The Russian scientist P. Anokhin concluded that: each
of ten billion neurons calculated in the human brain,
is capable of forming the relations, the number of which
is equal to one with the 28 zeros. If you try to write it,
you get a number one and 10.5 million kilometers zeros
... From this reasons we do not accept any pessimistic
statements about the limited capacity of the human
brain. They are limitless!" (Byuzen, 2003, p.30). This
allows us to be optimistic about our own research.

In terms of psychology, thinking is a mental process
of mediated and generalized reflection (in the human
brain) of subjects of subjective reality in their
substantial properties, relations and attitudes, and, as
a result of which intelligence of personality is formed
(Wikipedia, 2018). The process of thinking can be done
in two ways: either as a combination of a certain
number of images, or as "inner speech", which is like
a conversation with yourself, when words are not
spoken aloud (Halpern, 2000, p. 31). In our opinion, it
will be fair that such a specificity of thinking will
spread on the economic one, realized by the person in
his professional economic activity, as well as in the
process of the transfer of economic knowledge. And
to ensure the success of the latest one in educational
space, it is necessary to develop, form and promote
specific skills and characteristics (or features) of
economic thinking of the future specialist. Today we
are trying to affect the development of such
characteristics of the economic thinking of students:
 analyticity and scientific substantiation provide

the deep analysis, accurate generalizations and
conclusions, critical evaluation and effective solution;
gives people the vision of the complex world of social
production, etc.; enables them to understand the laws
of development and functioning mechanisms, basic
relations and dependence of the economy;
 consistency – provides a complex approach to

solving economic problems;
 constructiveness – is directed at solving the

economic tasks and ensures high and real results of
economic activity;
 prognostication – the ability to solve economic

situations widely, it provides an opportunity to predict
the consequences of the decisions taken in various
spheres;
 balance – the skill to apply the theoretical

principles into practice effectively and efficiently,
evaluate the different economic situation properly and
make necessary fully-informed decisions;
 efficiency – is the ability to solve problems that

arise vigorously and effectively, the ability to organize
a certain matter, aspirations to perform own
responsibilities faithfully, to prove the taken decisions
to the full implementation;
 creativity – the ability to generate non-standard

ideas, take into account unexpected circumstances,
new phenomena and processes, determined with
dynamics of the economy, scientific technological
process, the mobility of the structure of production
and the needs of society;
 innovation – the ability to embody new original

solutions into practice of professional activity.
It would be also useful to pay attention to such

intellectual properties as: independence, depth,
flexibility, speed and curiosity.
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Next, it is necessary to determine the
methodological tools by which we can influence the
development of the indicated characteristics, as well
as to find out the direction where there is need for
their perfection.

Using the results of R. Sperry about the specific
capabilities of the hemispheres of brain, as well as the
study of T. and B. Byuzen (2003, p. 33-34, 53),
D. Halpern (2000, p. 35) about the modality of thinking,
we study the dominance of the hemispheres (on the
basis of the Elvin questionnaire) of students of the
I-III years of economics and management faculties, as
well as the marketing faculty of the state HEI "Kyiv
National Economic University named after Vadym
Hetman" during 2004-2018. The dynamics of the
indicators of modality of thinking of students of the
first year remains unchanged and does not depend on
the direction of preparation. And most of them (from
5 0 to 60% of general number of respondents) are prone
to logical way of thinking, that is they have a dominant
left hemisphere of the brain. We could not but expect
such results, because the whole system of Ukrainian
education is aimed at the development of logics,
language, operations with numbers, that is, on the
mental capacities of the left hemisphere (Byuzen, 2003,
p. 32), and the disciplines that develop the imagination,
the perception of color, rhythm, gestalt, are considered
secondary.

More significant fluctuations of indicators were
observed in 2017-2018 academic year when
diagnosing was conducted by third-year students of
the Faculty of Personnel Management, Psychology and
Sociology, field of study "Professional Education
(Economics)", who receive dual education for the first
time in the history of the activity of the department
and the university. They had the opportunity to hear a
great number of disciplines of psychological and
pedagogical direction compared to other directions of
training, to work with the creative team of the
Department of Pedagogy and Psychology more time,
the teachers of which concentrate on the development
of creative abilities of students, and have passed
training of development of economic thinking, which
is the selective component of their training, under the
supervision of the paper author. If the number of
students with logical type of thinking did not differ
from other specialties practically (52.4% vs. 56.9% of
the number), there were fewer students with dominant
creative thinking (19.0% vs. 31.4%) and much more –
with equal opportunities for using logical and creative
thinking (28.6% vs. 11.7%).

In our opinion, for a professional (in the field of
economics and economic education) to have
productive economic thinking, an effective intelligence
and formed professional competence, he must have

two lines of thinking, and, therefore, we need to
develop a balanced, multi-directional productive
economic thinking. With this aim, in the framework
of educational discipline "Methods of teaching
economic disciplines" and "training of economic
thinking" (based on the results of research of modality
of thinking of students, who get the qualification of
teachers of professional training / expert in economics),
selected and tested (during the educational process)
technologies and techniques for the development of
thinking are offered for the increase of productivity of
thinking in particular:
 in order to stimulate the development of a logical

type – "a water logics", according to E. de Bono,
techniques developed on the basis of the theory of
solving the inventive tasks of Henry Altshuler (TRIZ);
the elements of techniques by E. de Bono regarding
the improvement of the productivity of the brain work
with actual data, various kinds of objective
information, for example, "six thinking hats" – in the
section of methods of thinking "in white, black and
yellow hats", or "6 pairs of shoes of image of action"
– in the section about "Thinking and actions in gray
sneakers or brown shoes";
 to stimulate creative thinking – methods of non-

standard and creative thinking by Edward de Bono,
(eg. effective search of alternatives in the decision-
making process, "lateral thinking"), techniques of
creativity thinking development (eg. M. Mikalko and
some others);
 to stimulate the development of the balanced

modality, techniques are offered to all the students,
because to mastery them, the use of mental abilities of
both hemispheres of brain is a necessary prerequisite:
methodology of critical thinking by D. Halpern and
techniques for the development of critical thinking of
other authors, methodology of development of radiant
thinking and the creation of intelligence charts by
T. and B. Byuzen, the techniques of "six hats of
thinking" and "six pairs of shoes of the way of action"
by E. de Bono and some others.

As you know, it is better to master the material that
you are teaching yourself, and that's why during the
training, students are offered to learn the technique of
thinking by one of these techniques to adapt them to
the problems of the study of economics and
development of economic thinking based on specific
economic issues and situations during conducting
elements of training sessions or writing course projects,
as well as realizing the developed training sessions
while undergoing pedagogical practice in the process
of teaching economic disciplines. We offer to assess
the effectiveness of teaching methods by the method
of "TRIZ" – Pedagogy by A. Gin and the analysis of
conducted lessons -by methodology "Plus-Minus–



Scientific herald of the Institute of vocational education and training of NAES of Ukraine. Professional Pedagogy/1(18)'2019184

Interesting" E. de Bono, and, the evaluation occurs
via both teachers and students. Effectiveness of author's
approach in defining methodologies, their
combinations and impact on the productivity of
economic thinking are confirmed by the results of
change of the modality of thinking of students and the
increase of efficiency of intelligence as the ability to
use the mind to answer the question creatively and
solve practical problems (Pelehrino, 2003, p. 5) of
economic and pedagogical nature. In general, during
2017/2018 academic year there was a growth rate of
balanced modality of thinking of students by almost
17%, mainly, by reducing the number of students with
the dominant creative thinking (-12.4%), and
insignificant decrease in the number of students with
dominant logical thinking (-4.5%).

Conclusions. In the modern world, it does not
matter whether the future profession is related to the
economic sphere, because we all need to make
economic decisions constantly, engage, in a certain
sense, in commerce, "selling" our professional
competencies to the manager, obtaining banking
services, choosing goods and services, etc., forecasting
the consequences of the decisions taken and their
impact on financial income and own welfare.
According to the Ministry of Education and Science
of Ukraine, in 2018, 292 higher educational
establishments took in students on the economic
specialty, that's 62.4% of all institutions of higher
education in Ukraine (MES Ukraine, 2018) . Therefore,
in conditions of such a high-level of competition,
universities must seek new approaches to training
specialists in economics. Competiveness of graduates
of KNEU named after V. Hetman, except for the quality
of providing educational services, which is confirmed
by the university's ratings, can ensure the
diversification of educational and professional
programs. For example, an expert, who got a Bachelor
by the educational professional program "Economic
and Business Education", can carry out professional
activities in two areas (KNEU, 2018):

– pedagogical – teaching of economics, training,
coaching, social and educational activity,
organizational, methodological and advisory work,
project and public activity in the field of education;

– economic – administration, management,
personnel training, consulting in business, sales of
educational services, logistics, business, design and
social activities in the business.

The presence of duality in training future
professionals will encourage the development of
specific interdisciplinary traits of economic thought,
thus, promoting increase of it as efficiency and
productivity. Under the productivity of economic
thinking, we understand the number of ideas and
decisions that a person has developed in relation to
the subject or field of research. The result of
productive economic thinking will be alternatives in
economic thinking in solving these given problems.
And under the effectiveness of economic thinking,
we understand the share of ideas and solutions that
brought of material or non-material benefits to the
personality. The result of effective economic thinking
is a balanced decision, with the adoption of which
the received benefit will get over the efforts and
resources greatly that were spent on its development
and implementation into practice. Horizontal or
lateral (creative) thinking will contribute to the
performance of thinking, and vertical or logical
thinking – to efficiency. Radiant (associative)
thinking will help to explore solutions fully, that is,
it will give the opportunity to develop a professional
intelligence and create competence of the teacher of
professional training / specialist in economics. At the
same time, one can not forget about the
implementation of the relevant disciplines in the
curriculum and the introduction of techniques and
technologies for the development of thinking in the
process of economic education. For this purpose, the
teachers should possess the following methods and
imagine clearly what qualities and how to develop
them and cultivate the educational space.
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Ïðîäóêòèâíå åêîíîì³÷íå ìèñëåííÿ – îñíîâà ôîðìóâàííÿ ôàõîâèõ êîìïåòåíòíîñòåé
ñòóäåíò³â ñïåö³àëüíîñò³ "Ïðîôåñ³éíà îñâ³òà (Åêîíîì³êà)"

Îëåíà Áóëàâ³íà,

êàíäèäàò åêîíîì³÷íèõ íàóê, äîöåíò, äîöåíò êàôåäðè ïåäàãîã³êè òà ïñèõîëîã³¿ ÄÂÍÇ "Êè¿âñüêèé íàö³îíàëüíèé
åêîíîì³÷íèé óí³âåðñèòåò ³ìåí³ Âàäèìà Ãåòüìàíà"

Ðåôåðàò. Ñòàòòÿ ïðèñâÿ÷åíà ìåòîäè÷íèì àñïåêòàì ðîçâèòêó åêîíîì³÷íîãî ìèñëåííÿ ìàéáóòí³õ ïåäàãîã³â ïðîôå-
ñ³éíîãî íàâ÷àííÿ òà ôàõ³âö³â ç åêîíîì³êè, îñê³ëüêè éîãî ïðîäóêòèâí³ñòü çàáåçïå÷óº óñï³øí³ñòü ôîðìóâàííÿ ïðîôå-
ñ³éíèõ êîìïåòåíòíîñòåé ñòóäåíò³â, ÿê³ îòðèìóþòü îñâ³òó çà îñâ³òíüî-ïðîôåñ³éíîþ ïðîãðàìîþ "Ïðîôåñ³éíà îñâ³òà
(Åêîíîì³êà)" ó ÄÂÍÇ "Êè¿âñüêèé íàö³îíàëüíèé åêîíîì³÷íèé óí³âåðñèòåò ³ìåí³ Âàäèìà Ãåòüìàíà". Êîìïåòåíòí³ñíèé
ï³äõ³ä – òðåíä ñó÷àñíîãî îñâ³òíüîãî ïðîñòîðó, ³ ïðîöåñ ìèñëåííÿ îñîáèñòîñò³ º öåíòðîì ïðîáëåìè ðîçâèòêó îñîáè-
ñòîñò³ òà ôîðìóâàííÿ ¿¿ ÿê îñîáèñò³ñíèõ, òàê ³ ïðîôåñ³éíèõ êîìïåòåíòíîñòåé, ùî, â ñâîþ ÷åðãó, çàâäÿêè óí³êàëü-
íîñò³, íåïîâòîðíîñò³ òà ñèíåðãåòè÷íîñò³ áóäå çàáåçïå÷óâàòè êîíêóðåíòí³ ïåðåâàãè ìàéáóòíüîãî ôàõ³âöÿ íà ðèíêó
ïðàö³. Ìåòîþ ñòàòò³ º: ïðîàíàë³çóâàòè ñïåöèô³êó åêîíîì³÷íîãî ìèñëåííÿ ñòóäåíò³â, ÿê³ îòðèìóþòü âèùó åêîíîì³÷íó
îñâ³òó çà ïðîãðàìîþ "Ïðîôåñ³éíà îñâ³òà (Åêîíîì³êà)"; ñôîðìóëþâàòè îñíîâí³ õàðàêòåðèñòèêè (ðèñè) åêîíîì³÷íîãî
ìèñëåííÿ, ÿê³ íåîáõ³äíî ðîçâèâàòè â ïðîöåñ³ åêîíîì³÷íîãî íàâ÷àííÿ; äîâåñòè íåîáõ³äí³ñòü òà îá´ðóíòóâàòè ìåòî-
äè÷í³ ï³äõîäè äî ðîçâèòêó ïðîäóêòèâíîãî åêîíîì³÷íîãî ìèñëåííÿ ñòóäåíò³â, ùî çàáåçïå÷èòü ôîðìóâàííÿ ôàõîâèõ
êîìïåòåíòíîñòåé ç ìåòîþ ñòèìóëþâàííÿ åôåêòèâíîñò³ ïðîôåñ³éíî¿ ä³ÿëüíîñò³. Çàäëÿ çä³éñíåííÿ ðåçóëüòàòèâíîãî
íàóêîâîãî ïîøóêó áóëî âèêîðèñòàíî øèðîêèé ñïåêòð ìåòîä³â äîñë³äæåííÿ, à ñàìå: àíàë³ç òà ñèíòåç, íàóêîâå îá´ðó-
íòóâàííÿ, ñèñòåìàòèçàö³ÿ é óçàãàëüíåííÿ, îïèòóâàííÿ, àíêåòóâàííÿ ³ ñòàòèñòè÷íà îáðîáêà ðåçóëüòàò³â.

Ó õîä³ äîñë³äæåííÿ áóëè îòðèìàí³ íàñòóïí³ âèñíîâêè òà ðåçóëüòàòè. Àâòîðîì ðîçêðèâàºòüñÿ ñïåöèô³êà åêîíîì³-
÷íîãî ìèñëåííÿ, éîãî îñíîâí³ ðèñè òà ïðîÿâè ó ïðîôåñ³éí³é ä³ÿëüíîñò³. Åêîíîì³÷íå ìèñëåííÿ ðîçãëÿäàºòüñÿ ÿê
ð³çíîâèä ïðàêòè÷íîãî ìèñëåííÿ ñóá'ºêòà ïðîôåñ³éíî¿ ä³ÿëüíîñò³. Öå, â ïåðøó ÷åðãó, ïðîöåñ, à, îòæå, éîãî ìîæíà
ðîçâèâàòè òà âäîñêîíàëþâàòè. Äîñë³äíèêè ïðèðîäè íåéðîí³â (íåéðîô³ç³îëîãè) êîíñòàòóâàëè òîé ôàêò, ùî ìîæëè-
âîñò³ ëþäñüêîãî ìîçêó áåçìåæí³. Ó òàêîìó ðàêóðñ³ ïîòð³áíî âèð³øóâàòè çàâäàííÿ ìåòîäè÷íîãî õàðàêòåðó: ÿêèì
÷èíîì, çà äîïîìîãîþ ÿêèõ ³íñòðóìåíò³â ìîæíà â ö³ëîìó ðîçâèâàòè åêîíîì³÷íå ìèñëåííÿ òà â ïðîöåñ³ åêîíîì³÷íîãî
íàâ÷àííÿ ôîðìóâàòè êîíêðåòí³ éîãî õàðàêòåðèñòèêè: àíàë³òè÷í³ñòü, êðèòè÷í³ñòü, ñèñòåìí³ñòü, êîíñòðóêòèâí³ñòü,
ïðîãíîñòè÷í³ñòü, çâàæåí³ñòü, ä³ëîâèò³ñòü, êðåàòèâí³ñòü òà ³ííîâàö³éí³ñòü. Äîñë³äæóþ÷è ö³ àñïåêòè, àâòîðîì îá´ðóí-
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òîâàíî òà ñèñòåìàòèçîâàíî äîñâ³ä çàñòîñóâàííÿ òåõí³ê ³ ïðèéîì³â ðîçâèòêó ìèñëåííÿ îñîáèñòîñò³ â îñâ³òíüîìó ïðî-
öåñ³ (íà ïðèêëàä³ íàâ÷àëüíèõ äèñöèïë³íè "Ìåòîäèêà âèêëàäàííÿ åêîíîì³÷íèõ äèñöèïë³í" ³ "Òðåí³íã ðîçâèòêó åêî-
íîì³÷íîãî ìèñëåííÿ", ÿêèì ïðèòàìàííèé ì³æïðåäìåòíèé õàðàêòåð), ç óðàõóâàííÿì ïåðâèííî¿ ìîäàëüíîñò³ ìèñëåí-
íÿ ñòóäåíò³â; îêðåìî âèä³ëåí³ òåõí³êè òà ïðèéîìè ñòèìóëþâàííÿ ðîçâèòêó ëîã³÷íîãî (ë³âîï³âêóëüíîãî), òâîð÷îãî
(ïðàâîï³âêóëüíîãî) òà çáàëàíñîâàíîãî ìèñëåííÿ â ïðîöåñ³ íàâ÷àííÿ; îö³íåíî ¿õ âïëèâ íà ìîäàëüí³ñòü òà çì³íè ó
òèïàõ ìèñëåííÿ ñòóäåíò³â, ùî äîâîäèòü íåîáõ³äí³ñòü ³ìïëåìåíòàö³¿ êîíêðåòíèõ ìåòîäèê ðîçâèòêó åêîíîì³÷íîãî
ìèñëåííÿ ó ïðîöåñ ï³äãîòîâêè ôàõ³âö³â áàêàëàâðñüêîãî ð³âíÿ çà ñïåö³àë³çàö³ºþ "Åêîíîì³÷íà òà á³çíåñ-îñâ³òà" ç ìå-
òîþ ñòèìóëþâàííÿ ïðîäóêòèâíîñò³ òà ðåçóëüòàòèâíîñò³ ìèñëåííÿ. Ï³ä ïðîäóêòèâí³ñòþ åêîíîì³÷íîãî ìèñëåííÿ ìè
ðîçóì³ºìî ê³ëüê³ñòü ³äåé òà ð³øåíü, ùî ¿õ âèðîáèëà îñîáèñò³ñòü ñòîñîâíî ïðåäìåòà àáî ñôåðè äîñë³äæåííÿ. Ðåçóëü-
òàòîì ïðîäóêòèâíîãî åêîíîì³÷íîãî ìèñëåííÿ áóäóòü àëüòåðíàòèâè ó âèð³øåíí³ ïîñòàâëåíèõ çàâäàíü / ïðîáëåì. À
ï³ä åôåêòèâí³ñòþ åêîíîì³÷íîãî ìèñëåííÿ ìè ðîçóì³ºìî ÷àñòêó ³äåé òà ð³øåíü, ùî ïðèíåñëè îñîáèñòîñò³ ìàòåð³àëü-
íó ÷è íåìàòåð³àëüíó êîðèñòü. Ðåçóëüòàòîì åôåêòèâíîãî åêîíîì³÷íîãî ìèñëåííÿ º çâàæåíå ð³øåííÿ, ó ï³äñóìêó ïðè-
éíÿòòÿ ÿêîãî îòðèìàíà êîðèñòü çíà÷íî ïåðåâàæèòü çóñèëëÿ òà ðåñóðñè, çàòðà÷åí³ íà éîãî ðîçðîáêó òà âïðîâàäæåííÿ
ó ïðàêòèêó. Çàáåçïå÷åííþ ïðîäóêòèâíîñò³ ìèñëåííÿ áóäå ñïðèÿòè ãîðèçîíòàëüíå àáî ëàòåðàëüíå (òâîð÷å) ìèñëåííÿ,
à åôåêòèâíîñò³ – âåðòèêàëüíå àáî ëîã³÷íå ìèñëåííÿ. Ðàä³àíòíå (àñîö³àòèâíå) ìèñëåííÿ äîïîìîæå âñåá³÷íî äîñë³äè-
òè ð³øåííÿ, ùî, â ï³äñóìêó, äàñòü çìîãó ðîçâèíóòè ïðîôåñ³éíèé ³íòåëåêò òà íà éîãî îñíîâ³ ñôîðìóâàòè êîìïåòåíò-
í³ñòü ïåäàãîãà ïðîôåñ³éíîãî íàâ÷àííÿ / ôàõ³âöÿ ç åêîíîì³êè.

Êëþ÷îâ³ ñëîâà: åêîíîì³÷íå ìèñëåííÿ, ïðîäóêòèâíå åêîíîì³÷íå ìèñëåííÿ, ìîäàëüí³ñòü ìèñëåííÿ, ïðîôåñ³éíà
êîìïåòåíòí³ñòü, òåõí³êè òà ïðèéîìè ðîçâèòêó ìèñëåííÿ.
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Introduction. Against the background of scientific-
and-technological advance, when the subjective
facilitation's role for building up our society is
noticeably increasing, the problem of a person's activity
formation is one of the most actual in pedagogical
theory and practice of higher educational institutions.
After all, an individual's purposeful conscious activity
changes the environment, affecting economic, political,
inner features of the society development. These
processes determine a person's activity in learning, as
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Abstarct. The article studies the aspects of cognitive activity and the activity in history retrospection.
The cognition and its study is not something unchanged, once and for all given, but is something that develops

under certain laws. It has long history with the sources in the most ancient philosophy. At every stage of its
development the knowledge is the result of the history of knowledge, the essence of all human activity forms.

Scientific knowledge has its historically altered morphology. Its historical path analysis makes it possible to
argue its origin from ancient philosophical schools, philosophers of Ancient India, China, Egypt, the countries of
Mesopotamia.

The phenomenon of an individual's cognitive activity is complex and multifaceted. Scientists argue that cognitive
activity is a complicated process of transition from ignorance to knowledge, from inability to ability, from random
observations to systematic knowledge of the material world, to mastering the scientific truths. At the same time,
a man, mastering new knowledge, affects the world, which, in turn, changes human life.

The article analyses the influence of historical conditions on developing scientific thought about cognition,
cognitive activity.

The effectiveness of studying students' educational and cognitive activity depends on how thoroughly the
cognitive process is studied and the way its laws and features are used. The authors emphasise that taking into
account the cognition theory possibilities, its Klondike was set in the Ancient world era and filled with new
content rising to a new level in each generation, allows predicting the problem studying vector and put forward
the hypothetical predictions of its solution.

Keywords: cognition, an individual's cognitive activity, cognitive action.

his/her cognitive activity formation correlates to
autonomy, initiative, integrity, willpower and other
human traits development. Thus, while training a
specialist in tax matters not only professional
knowledge and skills shaping should be provided but
also building up a true citizen of an independent
Ukrainian state developing, shaping his/her cognitive
needs and inducements for further independent
knowledge acquisition and skills upgrading should be
ensured.
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Research aim is to study the aspects of cognitive
activity in history retrospective.

Materials and methods. To achieve the aim and
solve research tasks the appropriate, to the authors'
opinion, methods are used. They are theoretical –
psycho-pedagogic literature analysis to define the state-
of-arts of the problem in pedagogy theory and practice;
analysis, synthesis, abstracting, compilation for
studying the cognitive action aspects, and its activity
in the history retrospective. The researchers' works
analysis proclaims the introduction of terms
"knowledge", "cognitive strength", "cognitive activity"
in pedagogical science while studying the phenomena
of learning, training, training activities. The researchers
of didactics problems, assuming that the learning
process is the highest form of human activity, aimed
at identifying new patterns nature and society
movement, new knowledge on nature and social
phenomena establishing, showed that in the training
process the digestion of prior-gained knowledge about
nature, society takes place. In this regard, new terms
"cognitive activity" and "training activity" were
introduced.

Results and discussions. It should be noted that
the content of students' cognitive activity cannot be
compared with the content of a scientist's cognitive
activity. Therefore, on the one hand, to define the
concepts of "cognitive activity" and "training activity",
and on the other – to show their dialectical relationship
we accept the concept of "training-and-cognitive
activity" in the following study. Scientific studies are
becoming more complex, more diverse, and their
impact cannot depend on cognitive process
thoroughness, its common factors and features use.
"Guiding knowledge to yourself" inevitably extends
epistemology and gnosiology possibilities (Pugach,
1985).

Scientific knowledge has its historically altered
morphology. Its science's historical path analysis makes
it possible to argue that its origins come from ancient
philosophical schools, philosophers of Ancient India,
China, Egypt, the countries of Mesopotamia.
Understanding the world knowledge and ideas
development is especially native to the epic of
antiquity. In those times philosophers' doctrines
(Heraclius Ephesus, Democrat, Confucius, Socrates,
Plato, Aristotle) the orienting ideas for researchers in
the most difficult life manifestations for following
centuries were embraced. These manifestations –
feelings, memory and imagination images,
associations, passion and individual differences
between people (temperament) – were deduced from
the action of external objects on the organic body and
from the material processes – in the middle of it.

Of particular importance was Aristotle theory. It
combined determinism with systematicity principles

and psychological knowledge categories. The
approach, nowadays called systematic, determined the
structure a great Greek's thinking. In his theory the
determinism, systematicity and development are
indivisible. So, despite the fact that the problem of
cognitive activity in the ancient philosophers is not
thoroughly covered, yet there are very interesting
thoughts about its role in cognition in some scholars'
works.

In the Middle Ages education the science was
scholastic in nature and separated from life. Only in
the Renaissance era, when new philosophical schools
were formed, "a person became the first principle of
being" (Galuzinskyi, 1995, p. 7), the humanitarian
education began to develop rapidly. The bright
representative of the humanists was Yan Amos
Komenskyi. Based on his sensualist epistemology, he
considered the main task of a teacher to develop a
student's senses, speech and primary hands-on skills.
At the same time, Komenskyi paid great attention to
the disclosure of causative relationship between the
surrounding world phenomena and taught the students
to analyze them. In "Great didactics" he noted that a
person should be a wise creature; she has "... to explore
everything and name and count everything or know
and be able to name and understand everything that
exists in the world ..." (Komenskyi, 1982, p. 283).

An outstanding scientist, philosopher, founder of
the New times experimental science was the
Englishman Francis Bacon, who proclaimed the
purpose and essence of studying of the laws of nature,
understanding independent isolated things and their
properties. Human knowledge, according to Bacon, is
capable to reveal the secrets of nature and master it in
that way. He was able to study the cognitive ability, its
possibilities, proclaiming the experience as the only
source of human knowledge. It is Bacon, studying the
problems of cognitive activity, drew the attention to
the subjective moments of knowledge and even tried
to classify them (Pugach, 1985).

Bacon's follower, the English philosopher-
materialist John Locke, developed the doctrine on
experience-based knowledge origin. Locke, like other
empirical philosophers, considered the activity of
thinking limited. In this regard, the cognition method,
developed by them, turned into a combination of
methods for building a complex to a simple.

A similar approach to Bacon's and Locke's views
is found in the theories of the French materialists Y.
Lametry, D. Diderot, K. Helvetius, P. Gelbach. But
among the materialists there were also rationalists who,
in terms of developing the problem of cognitive
activity, interpreted cognition as a reality reflection in
human consciousness; while appreciating the role of
sensory experience. Explaining the cognition as a
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process that does not require a qualitative
transformation of the source data, the rationalists did
not consider the cognitive activity as a problem.

The impact to knowledge theory was made by
idealist philosophers of the late XVIII and early XIX
centuries. Kant, Fitch, Schelling, and Hegel opposed
the old materialism, holding that against
underestimating the cognition activity, in the
contemplation drift. The cognition is interpreted by
German philosophers much wider, it is studied not only
in relation to natural subjects, but also in its links with
social, ethical and aesthetic phenomena. It was I. Kant
who first raised the issue of cognition activity as an
epistemological problem. According to Kant, a person's
cognitive abilities are manifested in the special forms
that subordinate and organize the knowledge content:

Thus, if the old materialists had the dependence of
thinking on feelings as the object of the study, then
Kant focused his attention on sensory visual
representations dependence form the "pure" priori
forms of mind (Bendasiuk, 1997, p. 189).

In his works I. Fitkhe considered only the essence
of knowledge. At the same time, he considered the
feeling was not a reflection of reality, but a product of
a subject's creativity. The cognition process is
considered by Fitkhe as the process of creating reality
and activity as the basis of knowledge (Kornilov, 1989).

The principle of knowledge activity and
effectiveness was thoroughly investigated by G. Hegel.
His "Absolute Idea" is not only about thinking, but
about being. The cognition in Hegel's theory is
represented as self-education (self-development) of
"absolute idea". Comparing Kant and Fitkhe, the
problem of cognitive activity is considered by Hegel
more thoroughly. For the first time in history, he
introduced the element of practice into cognition
theory. Hegel analyzed the cognition as active human
activity, introduced into the process of social history,
in interrelation with other forms of activity (Bim-Bad,
1986).

The search for ways to overcome the difficulties in
education system development in Ukraine makes us
turn to the study and analysis the Ukrainian educators'
heritage while formatting and strengthening the power
of the Middle-Age East-Slavic state.

Domestic culture saving and development,
education growth, people's national and religious
interests protection as the directions of reformist
ideology were incidental to cultural and educational
centres of that time. The ideological struggle against
theocracy of Catholic ideology was led by
brotherhoods as centres for national culture and
people's cultural values protection. Thanks to brethren
schools network system the education and patriotic
literature was growing, the Orthodoxy was

strengthening as a means of fighting against the
colonial policy of the Polish gentry and the Catholic
clergy. The most significant contributions to these
processes were made by Lviv, Kyiv and Lutsk brethren
schools.

The prominent educators of that time were
Professors Petro Mohyla, Joseph Kononovich-
Gorbatskyi, Innocentiy Hisel, Ionikiy Galyatovskyi,
Lazar Baranovych, Stefan Yavorskyi, Theophan
Prokopovych, Georgy Shcherbytskyi, Heorhiy
Konyskyi and others (Khyzhniak, 1988).

P. Mohyla, in his own works, preached ascetic
ideals, self-knowledge, moral self-perfection, unity
with God. The Professor of Philosophy I. Kononovych-
Gorbatskyi acknowledged the objectivity of the world
and its cognition, shared the basic doctrine of
sensualism that knowledge began with experience and
sensations. In his theory, the main role belongs to the
human intelligence. The professor pointed out the path
to the knowledge of God through the cognitive activity
of mind. The theory of cognition by S. Yavorskyi is
based on the principles of I. Hisel's doctrine. By
approving sensational ideas, he admits the possibility
of mind existence regardless sensory datum, brain,
body, and believes that logic as science manages human
mind actions, emphasizing the greatness, power,
independence and activity of a man.

Explaining the theory of cognition for students,
Professor H. Konyskyi emphasized the infinite
possibilities of a man in learning the world and himself.
At the heart of knowledge lies the mind: true only that
which is proved and comprehended by reason.
Professors of the Kyiv-Mohyla Academy made a
significant contribution to the theory of knowledge,
contributing to the development of scientific thought
on the Ukrainian soil of medieval scholasticism, the
Renaissance and Enlightenment.

Graduates from the Academy H. Skovoroda and
M. Lomonosov were the speakers of advanced
progressive ideas that contributed to the formation of
a way of vision and comprehension of the world.
Promoting the problem of self-knowledge of a man,
H. Skovoroda emphasizes that knowing himself means
to know the logic of the universe, to understand God
in himself. The role of science and education,
according to M. Lomonosov, is based on the materialist
worldview, it was not a recipe for learning: in their
synthesis, they were quite a logical, scientific, complete
picture. Innovative pedagogical ideas of M.
Lomonosov were designed to create favourable
conditions for the formation and development of
cognitive abilities of students. Educational significance
of his legacy is in a progressive, democratic, humanistic
approach to education (Prokofiev, 1986, p. 85).
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One of the most famous thinkers of that time was
Jacob Kozelskyi. The most important problems of
epistemology, psychology, logic, social philosophy are
represented in the original work "Philosophical
sentences" (Shpet, 1989). Y. Kozelskyi believed that
human knowledge begins with the senses; it is they
who give an impression to the soul. At the highest level,
knowledge is characterized by logical thinking,
inherent only to a man. At the sensory level, certain
properties of things are learned, at the highest – the
essence of things, the process and patterns of their
development.

The study of cognitive activity is devoted to a
significant part of the scientific work of P. Lodia –
professor of Lviv University. In addition to the
adaptation of Western European educational ideas in
the Ukrainian spiritual culture, he directed his efforts
to study questions of the theory of cognition and logic
(Gorskyi, 1996).

The philosophical credo of M. Hohol is romantic
perception of the world. He considered the meaning
of human life is in life itself. And there is no other
purpose for a person than real existence (Philosophy,
1995). The essence of M. Hohol's creative quest was
manifested in the rout to knowing the spiritual essence
of a man. The idea of "education" of the soul, he
contrasted with commitments to human intelligence
improvement.

The nineteenth century was marked by
enlightenment movement with the main feature to
reach common literacy. K. Ushynskyi's knowledge
doctrine grounds basis of materialist dialectics and the
doctrine on feeling and will lays the basis of the
materialist theory for upbringing (Ushynskiyi, 1945).

In the centre of Taras Shevchenko's ideas – a person,
his/her life destiny, "... natural inalienable rights
inherited from free and heroic ancestors, inseparability
of labour and humanity, freedom and social justice"
(Philosophy, 1995, p. 147). T. Shevchenko's
achievements clearly testify to the high level of his
inner needs, clearly defined ideological orientation,
and high aesthetic qualities. T. Shevchenko's
worldview ideas became crucial for his followers,
inspiring them to civic service to Ukraine.

Kyiv is the most prominent centre for
enlightenment in the mid-XIX century. Thinkers,
striving to combine the ideas of enlightenment and
romanticism, note the role of feelings, human
experiences in the inner activity of a person. A famous
figure among the Kyiv Philosophical School
representatives was P. Yurkevych. His study was
directed to morality area. Investigating the process of
cognition, he believed that this process is carried out
in three forms: 1) knowledge through representation;
2) knowledge through concepts; 3) knowledge through
the idea.

Mykola Kostomarov, Panteleimon Kulish,
Oleksandr Potebnia, Mykhaylo Drahomanov and other
intellectuals of Ukraine made a significant contribution
to new intellectual culture development based on
reality comprehension, social and political life analysis.
M. Kostomarov made a significant contribution to
theoretical substantiation of the Ukrainian idea
philosophy, according to which the main content and
direction of the historical process is determined by the
people.

At the heart of O. Potebnia's provisions on a person's
cognitive activity there is language and thinking
interrelation (Philosophy, 1995).

The creative legacy of the prominent philosopher,
sociologist, historian, and publicist M. Drahomanov
concerns a matter of Ukrainian cultural life various
branches. The determinism he defines in the only
reliable way to explain the phenomena. According to
him, the highest value is a person, and the highest
criterion is the idea of justice (Drahomanov, 1991).

The main direction of education development in
Ukraine at the end of XIX and early XVIII centuries
identified leading tendencies common to new
generation of national conscious intellectuals.
Prominent thinkers and socio-political figures of that
time were Volodymyr Lysevych, Ivan Franko, Lesia
Ukrainka, Volodymyr Vernadsky, Mykhailo
Hrushevskyi, Volodymyr Vynnychenko and others.

Relying on positive knowledge, V. Lysevych's
philosophy does not deny the active role of the subject
while cognition. The main object of I. Franko's and
Lesia Ukrainka's philosophy was a person in his/her
unity with nature, the meaning of his/her life, his/her
uniqueness, consciousness and dignity. The views of
these artists are echoed in that the purpose of
knowledge to come to the truth (veritas). The veritas,
according to I. Franko, is the unity of cognition and
practical activity methods. I. Franko's and Lesia
Ukrainka's sense of global consciousness marked the
peak of a person's philosophical comprehension of the
world through the spiritual-figurative disclosure of
social life contradictions (Philosophy, 1995.). Their
artistic heritage, along with journalistic and scientific
works, enriched the Ukrainian spiritual culture by its
content, deepening the development of a person's
cognitive activity problem as an independent
component of educational thought.

As a thinker-scholar, V. Vernadskyi was in that
advanced of his time that only now the one can
appreciate the genius of his achievements and scientific
predictions. The scholar initiated the holistic
philosophy of the universe, was one of the
anthropocosmism founders as a system that unites the
harmonious whole of the natural-historical and socio-
humanitarian tendencies of science development
(Vernadskyi, 1988). At the heart of the thinker's
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philosophical worldview is the belief in the power of
a person's activity, in his/her mind.

Among of the Ukrainian intellectuals
representatives in the first decades of the XX century
the special place belongs to M. Hrushevskyi and V.
Vynnychenko. M. Hrushevskyi's historical concept
represented in 2000 scientific publications on problems
of culture, history, education and based on the
principles of systematicity, unity, consistency,
historical and logical in knowledge. The basis of the
scientist's approaches to the knowledge of the historical
process – the requirement to follow not priori
conclusions from the eternal and unchangeable
principles of human thinking, but inductive search on
the basis of factors that take into account the biological,
economic and, above all, mental factors (Hrushevskyi,
1993).

From the position of development of the problem
of cognitive activity V. Vynnychenko confessed that
the direction of philosophical ideas should be based
on searching human happiness (Vynnychenko, 1990).
Conceptual approaches of the artist to society
development testify that people are the main driving
force.

The rise of spiritual life is celebrated in the 30s of
XX century. Being in the market for "actual" questions
of historical and dialectical materialism Ukrainian
researchers work on the problems of sociology, logic,
and psychology. Despite all the prohibitions the
philosophical views of H. Skovoroda, professors of
the Kyiv-Mohyla Academy, philosophical and socio-
political ideas of the Cyril-Methodius Society, figures
of the Ostroh Scientific and Educational Centre were
studied. The early socialist period of Ukraine is
characterized by constant discussions, polemics of
scientists about methods and forms of understanding
the world, its essence of historical development, main
driving forces, and so on. There was real confrontation
between the orientations of "Moscow" official
institutions and the cognitive interests of Ukrainian
researchers.

Modern scientific thought should redefine the
scientific heritage of outstanding scholars, thinkers,
and figures of this period: the M. Khvylovyi, M.
Skrypnyk, D. Dontsov, A. Makarenko, V. Lypinskyi,
V. Yurynets, D. Chizhevskyi, O Olzhych (Kandyba),
I. Mirchuk, P. Kopin, V. Sukhomlynskyi and others,
objectively shown their contribution to cognitive
problems development, of spiritual revival issues for
the Ukrainians.

During the 70's and 80's there is a change in the
emphasis of philosophical searches vector; there is a
step away the problems of dialectical materialism to
expanding ideological themes. The new problems of
worldview formation, its connection with scientific

knowledge, a man and nature interaction, methodology,
the world creation etc. are explored.

From the standpoint of modern philosophical
approaches, the result of any knowledge is the image
as an ideal generalization of an object's essential
relations. There are sensory and rational cognition
where the sensory knowledge is primary. There are
three forms of sensory knowledge: sensation,
perception and presentation. With the help of a person's
senses only certain properties of objects, phenomena
are known. On the basis of sensations perception is
formed – the integral reproduction of the object. As a
result of repeated perception of an object, the
consciousness of a person can hold him in memory,
and if necessary, reproduce a generalized image.
Representation – a generalized image of an object,
perceived before. In general, forms of sensory
knowledge reproduce the object in a figurative form
(Philosophy, 1995).

Rational knowledge, in contrast to the sensory,
penetrates into the essence of objects, phenomena,
processes. In the same way as forms of rational
cognition, distinguish concepts, judgments and
inference. Usually, concepts are defined as one of the
main forms of reality reflection on the level of abstract
thinking, they enable to distinguish those qualities of
an object that cannot be pictured via an image.

Modern cognition theory considers judgment as a
process where our knowledge is shaped, changed and
evolved. The combination of several judgments forms
an inference. This form of rational knowledge gives
an indirect and generalized idea of reality and its
reflection in human consciousness. The ability to make
the inference is a sign of a person's intellectual growth.
It is important for solving the activity problem the
ability of making inferences is improved as a result of
education and upbringing. Naturally, in cognitive
practice, one cannot absolve sensory or rational forms
of knowledge: only combination of these forms
phenomena and processes essence knowledge can
make for veritas.

Conclusions. Consequently, the effectiveness of
studying students' educational and cognitive activity
depends on how thoroughly the cognitive process is
studied, the way its laws and features are used. Taking
into account the possibilities of the cognition theory,
its Klondike was set in the Ancient world era and filled
with new content rising to a new level in each
generation, allows to predict the problem studying
vector and put forward the hypothetical predictions of
its solution.

Prospects for further research may be related to
psychological and pedagogical conditions studying for
educational process improvement by means of
activating students' cognitive activity.
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ÓÄÊ 159.923:[316.621:162]]-029:9

Ïðîáëåìà ï³çíàâàëüíî¿ àêòèâíîñò³ îñîáèñòîñò³ â ³ñòîðè÷í³é ðåòðîñïåêòèâ³
²ííà Çàéöåâà1, Òåòÿíà Ïàùåíêî2, Ïåòðî Ëóçàí3,

1 êàíäèäàò òåõí³÷íèõ íàóê, äîöåíò êàôåäðè æóðíàë³ñòèêè, óêðà¿íñüêî¿ ô³ëîëîã³¿ òà êóëüòóðè Íàö³îíàëüíîãî óí³âåðñèòåòó
äåðæàâíî¿ ô³ñêàëüíî¿ ñëóæáè Óêðà¿íè

2 êàíäèäàò ïåäàãîã³÷íèõ íàóê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê  ëàáîðàòîð³¿ íàóêîâî-
ìåòîäè÷íîãî ñóïðîâîäó ï³äãîòîâêè ôàõ³âö³â ó êîëåäæàõ ³ òåõí³êóìàõ ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ
Óêðà¿íè, ì. Êè¿â

3 äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð,  ãîëîâíèé íàóêîâèé ñï³âðîá³òíèê ëàáîðàòîð³¿ íàóêîâî-ìåòîäè÷íîãî ñóïðîâîäó
ï³äãîòîâêè ôàõ³âö³â ó êîëåäæàõ ³ òåõí³êóìàõ ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè, ì. Êè¿â

Ðåôåðàò. Ó ñòàòò³ äîñë³äæóþòüñÿ àñïåêòè ï³çíàâàëüíî¿ ä³ÿëüíîñò³, àêòèâíîñò³ â ³ñòîðè÷í³é ðåòðîñïåêòèâ³.
Ï³çíàííÿ ³ éîãî âèâ÷åííÿ íå º íåçì³ííèì, ðàç ³ íàçàâæäè äàíèì, à ÿâëÿº ñîáîþ ùîñü, ùî ðîçâèâàºòüñÿ çà âèçíà÷å-
íèìè çàêîíàìè. Âîíî ìàº äîâãó ³ñòîð³þ, äæåðåëà ÿêî¿ âåäóòü ó íàéäðåâí³øó ô³ëîñîô³þ. Íà êîæíîìó åòàï³ ñâîãî
ðîçâèòêó çíàííÿ – öå ï³äñóìîê ³ñòîð³¿ ï³çíàííÿ, ñóòí³ñòü âñ³õ ôîðì ëþäñüêî¿ ä³ÿëüíîñò³. Íàóêîâå ï³çíàííÿ ìàº
ñâîþ ³ñòîðè÷íî çì³íþâàíó ìîðôîëîã³þ. Àíàë³ç ³ñòîðè÷íîãî øëÿõó ö³º¿ íàóêè äàº ìîæëèâ³ñòü ñòâåðäæóâàòè, ùî ¿¿
âèòîêè áåðóòü ñâ³é ïî÷àòîê â³ä ñòàðîäàâí³õ ô³ëîñîôñüêèõ øê³ë, ô³ëîñîô³â Ñòàðîäàâíüî¿ ²íä³¿, Êèòàþ, ªãèïòó,
êðà¿í Ìåñîïîòàì³¿. Ôåíîìåí ï³çíàâàëüíî¿ àêòèâíîñò³ îñîáèñòîñò³ º ñêëàäíèì ³ áàãàòîàñïåêòíèì. Ó÷åí³ ñòâåðäæó-
þòü, ùî ï³çíàâàëüíà ä³ÿëüí³ñòü ÿâëÿº ñîáîþ ñêëàäíèé ïðîöåñ ïåðåõîäó â³ä íåçíàííÿ äî çíàííÿ, â³ä íåâì³ííÿ äî
âì³ííÿ, â³ä âèïàäêîâèõ ñïîñòåðåæåíü äî ñèñòåìàòèçîâàíîãî ï³çíàííÿ ìàòåð³àëüíîãî ñâ³òó, äî îâîëîä³ííÿ íàóêîâè-
ìè ³ñòèíàìè. Ïðè öüîìó ëþäèíà, îïàíîâóþ÷è íîâ³ çíàííÿ, âïëèâàº íà ñâ³ò, ÿêèé, ó ñâîþ ÷åðãó, çì³íþº ëþäñüêå
æèòòÿ. Ó ñòàòò³ ïðîâåäåíèé àíàë³ç âïëèâó ³ñòîðè÷íèõ óìîâ íà ðîçâèòîê íàóêîâî¿ äóìêè ïðî ï³çíàííÿ, ï³çíàâàëüíó
àêòèâí³ñòü. Ðåçóëüòàòèâí³ñòü âèâ÷åííÿ íàâ÷àëüíî-ï³çíàâàëüíî¿ àêòèâíîñò³ ñòóäåíò³â çàëåæèòü â³ä òîãî, íàñê³ëüêè
´ðóíòîâíî äîñë³äæåíî ï³çíàâàëüíèé ïðîöåñ, ÿê âèêîðèñòîâóþòüñÿ éîãî çàêîíîì³ðíîñò³ é îñîáëèâîñò³. Àâòîðîì
àêöåíòîâàíî, ùî âðàõóâàííÿ ìîæëèâîñòåé òåîð³¿ ï³çíàííÿ, íåâè÷åðïí³ äæåðåëà ÿêî¿ çàïî÷àòêîâóþòüñÿ ùå â åïîõó
àíòè÷íîñò³, íàïîâíþþòüñÿ íîâèì çì³ñòîì òà ï³äíîñÿòüñÿ íà íîâèé ð³âåíü êîæíèì ïîêîë³ííÿì, ùî äàº çìîãó ñïðî-
ãíîçóâàòè íàïðÿì äîñë³äæåííÿ ïðîáëåìè ³ âèñóíóòè ã³ïîòåòè÷í³ ïåðåäáà÷åííÿ ¿¿ âèð³øåííÿ.

Êëþ÷îâ³ ñëîâà: ï³çíàííÿ, ï³çíàâàëüíà àêòèâí³ñòü, ï³çíàâàëüíà ä³ÿëüí³ñòü.
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Abstract. The article presents the results of the comparative analysis of the formation and development of
adult education in Ukraine and the Slovak Republic. The general (globalization, democratization,
individualization of adult education, and other) and specific (establishment of the legal framework, the
introduction of an andragogical model of education in formal education institutions, and other) trends in the
development of adult education in both countries.

It has been proved that the Slovak Republic as a member state of the European Union has a well-established
tradition of adult education through legislative provision, an effective system of preparation of andragogues as
adults in adult education, and didactic provision of adult education in formal and non-formal education
institutions. In particular, the actual direction of using Slovak experience in the development of adult education
in Ukraine is to promote the continuous professional development of adults through the advisory mechanism
(poradenstvo) – personalized professional counseling. The analysis of the specialties that is training the personnel
in the field of adult education in Ukraine has shown that andragogical counseling is tangent to such specialties
as information management; management of personnel, organizations, socio-cultural activities, management
of public organizations, public institutions, international educational projects, innovations in education,
psychological counseling, etc. However, in Ukraine, unlike Slovakia, it does not have a clear focus on the
andragogical aspect of counseling, but it has a clear focus on management. This makes it impossible for an
interdisciplinary approach to the counseling system that we see it in the Slovak Republic, with a clear distinction
between the andragogical context.

Keywords: adult education, andragogical approach, andragogue, counseling.

Introduction.Ukraine on the world map appears
quite young and promising in its development by the
state, the success of which is partly dependent on the
productive extrapolation of foreign experience in the
formation of effective social relations, in particular
in the field of adult education. Following
M. Borysova (2012, s.5), we believe that "the
kingdom of adult education should take into account
the specificity of the Ukrainian mentality, which is a
given in the course of long development of national
history and culture, and modern world experience".
Therefore, it would be advisable to borrow certain
assets in this field that work effectively in the
education system of adult European Union countries,
in particular the Slovak Republic.

Materials and methods. The problem of
improving the adult education system in Ukraine with
the use of progressive ideas of foreign experience is
quite well represented in scientific pedagogical
thought, in particular through coverage of the
possibilities of applying the effective practices of
Scandinavian (O.Ohiienko, A.Roliak) and English-
speaking countries (N.Avsheniuk, T.Hryhorieva,
S. Kovalenko), the USA and the Latin American
countries (O.Zhyzhko, N. Kutova, N.Mukan,
N.Terokhina, N.Chahrak), Canada (M.Borysova,
M. Busko, L.Nos), Poland (O.Alpern, O.Serhieieva),
France (O.Komar, V. Lashchykhina, Yu.Nesin),
Germany (I. Sahun), Italian Republic (N. Postryhach,
O.Chebotarova), Greece (O.Protsenko), China
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(N.Paziura), Australia and New Zealand (O.Pulinets).
Significant achievements of domestic scientists make
it possible to carry out a comparative analysis of the
peculiarities of the development of adult education in
Ukraine in the Slovak context.

Methods of research: terminological analysis,
which made it possible to study the terminology
apparatus of the study; systematization and comparison
of normative, educational and methodical literature,
which made it possible to find out the peculiarities of
genesis of adult education in Ukraine and Slovakia

The purpose of the study is to make a comparative
analysis of the formation and development of adult
education in Ukraine and Slovakia.

Results and discussions. In the course of our study,
a comparative analysis (Table 1) of the formation and
development of adult education in Ukraine and
Slovakia was carried out according to the following
criteria: the existence of a national and regional adult
education strategy; the legislative provision of adult
education, the creation of organizational and
pedagogical bases of lifelong learning, the
development of a legal and regulatory framework for
the training of pedagogical staff in the field of adult
education, the availability of an effective system for
the implementation of adult education, the possibility
of validation and certification of the results of non-
formal and informal education of adults.

Accordingly, the purpose of the study is to make a
comparative analysis of the formation and
development of adult education in Ukraine and
Slovakia.

This made it possible to consider the development
of adult education in Ukraine on the macro (level of
society), meso– (level of organizations) and micro
levels (level of personality).

A comparative study of the peculiarities of the
development of adult education in Ukraine and the
Slovak Republic provides grounds for arguing that in
our country there is a process of actualization of this
problem on the basis of the dissemination of European
educational policy.

Currently, in pedagogical science, the term
"dissemination" is interpreted as a special way of
disseminating and mastering an experience that is
adequate to the specific needs of its recipients, which
has the character of formation. E. Chernyshova (2009)
believes that dissemination allows dissemination of
advanced and innovative experience in the most
massive practice of leadership, scientific and
pedagogical and pedagogical workers.

In this connection, the signing of the Association
Agreement with the EU, which opened the space for
opportunities for Ukraine to the powerful development
of adult education. In particular, this is confirmed by

Art. 433 Agreements: "The Parties are studying the
possibilities of developing cooperation in other
spheres, in particular in the field of secondary
education, distance education and life-long learning"
(Óãîäà ïðî àñîö³àö³þ ç ªÑ, 2015). The elaboration
of previous years (the development of the Concepts of
the Development of Distance Education in Ukraine
(2000), the development of adult education in Ukraine
(Ñ³ãàºâà, 2009) and the Conceptual Provisions of the
Education of Adults in Ukraine made it possible to
amend the Law of Ukraine " About Education "(Article
18. Education of Adults) and the public discussion of
the draft Law of Ukraine" About Adult Education".

In particular, it is legally stipulated that "adult
education, which is a component of life-long education,
is aimed at implementing the right of every adult to
continuous education, taking into account his personal
needs, priorities of social development and the needs
of the economy" (Law of Ukraine "On Education").

The components of adult education include:
postgraduate education; professional training of
employees; retraining and / or advanced training
courses; continuous professional development; any
other components stipulated by the legislation
proposed by the subject of educational activity or
independently determined by the person.

A person has the right of free choice of educational
institution, institution, organization, other subject of
educational activity, types, forms, rate of education
and educational program within the framework of adult
education.

Postgraduate education involves acquiring new and
improving competences previously acquired on the
basis of the acquired higher professional (vocational)
or professional advanced education and practical
experience through:

– specialization – specialized training for the
purpose of acquiring a person's ability to perform tasks
and duties that have special features within the
specialty;

– retraining – adult education aimed at vocational
training with the aim of mastering another (other)
profession;

– advanced training – the person acquiring new and
/ or improving previously acquired competencies
within the professional activity or field of knowledge;

– Internship – acquiring a person's practical
experience in the performance of tasks and
responsibilities in a particular professional activity or
field of knowledge.

Public authorities and local self-government bodies
create conditions for formal, non-formal and informal
education of adults, in particular through the public
system (Ukrainian Association for the Education of
Adults, public organizations of various levels in the
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Table 1
Comparative analysis of the peculiarities of adult education development in Ukraine and in the Slovak
Republic

Level Criteria Slovak Republic Ukraine
availability of national – National document of the Slovak – Association Agreement between

and regional Republic to the Memorandum on Ukraine, on the one hand, and the
adult education strategy Continuing Education (2001) European Union, the European Atomiñ

– Concept of education during the life Energy Community and their member
of SR (2004) states, on the other. Article 433
– Strategy for education during life – Concept of development of distance
and counseling education in Ukraine (2000)
– National ESF project "Establishing, – development of "Concept of adult
developing and implementing education development in Ukraine"
a lifelong education system for labor (author L. Sihaieva)
market needs" (2007) – presentation by the group of scientists
– Strategy for life-long learning – 2011 of the Institute of Pedagogical
– Program for the promotion of the Education and Adult Education of
concept of education throughout the Academy of Pedagogical Sciences
life (2011) (leader of the group – L. B. Lukianova).

of the draft Conceptual Provisions on
the Education of Adults in Ukraine
in March 2009.

legislative provision of adult – Law 386/1997 Z. z. "About Further – Law of Ukraine "About Education"
education, creation Education"  Art. 18. Adult education
of organizational – Act 282/2008 Z. z. "On the Basic – public discussion of the draft Law

and pedagogical bases  Principles of Youth Policy" and the of Ukraine "About Adult Education"
for lifelong learning corresponding amendments to the

Laws "About Higher Education"
131/2002 Z. et al.
– Law 568/2009 Z. z. "About life-long
education" and changes to others.
(2009)

elaboration of the legal – Law 568/2009 Z. z. "About life-long Project of Change No. 8 to the
and regulatory framework education" and changes to others. the profession "Andragogue")
for training pedagogical (2009) Classifier of Professions entrusted
staff in the field of adult – Law 386/1997 Z. z. "About Further with Code 2359.2

education Education"
– Lifelong Education and Certification
Program for Education throughout
Life (2011)

the existence of an effective The adult education system is represented The adult education system is
system for implementing by the public activities (Association of Adult represented by the public activities

adult education Education Institutions in the Slovak Republic (Ukrainian Association for the
(AIVD SR), the Association of Third-Level Education of Adults, public
Universities (ASUTV), the Association of organizations of various levels in the
Career Coaches and Consultants (ALKP), field of cultural and educational
the Association of Employers and development), and state organizations
Professional Organizations of the Slovak (Institute of Pedagogical Education and
Republic (AZZZ SR ), The Platform for Adult Education of the National
Non-Governmental Development Academy of Pedagogical Sciences of
Organizations (MVRO), the Slovak Ukraine, National Agency Erasmus +)
Employers' Association (RUZ), the Slovak of organizations.
Academic Lifelong Learning Association
(SAACV), the Slovak Academic
Association for International Cooperation
(SAAIC), the Association Career
Development and Advisory (ZPKPRK)
and State (State Institute for Vocational
Education (SAAIC), National Agency
Erasmus +) organizations.
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cultural and educational direction), and state
institutions (Institute of Pedagogical Education and
Adult Education of the National Academy of
Pedagogical Sciences of Ukraine, National Agency
Erasmus +) organizations.

Undoubtedly, the introduction to the Classifier of
Professions of the specialty "Andargogue" (2018) is a
powerful factor for the adoption of the Law "About
the Education of Adults", which will form the basis
for the formation of a scientific and methodological
basis for the training of adults in adult education in
Ukraine. In this context, the experience of the Slovak
Republic for the national pedagogical practice is
exemplary.

Another important trend in the use of Slovak
experience in the development of adult education in
Ukraine is the promotion of continuous professional
development of adults through the advisory mechanism
(poradenstvo) – personalized professional counseling.
The term "poradenstvo" comes from the English word
"to consult" – and means "(po) radit’ (sa)" – to counsel,
prompt, offer, admit, advise.

The functioning of an effective counseling system
in Slovakia is provided by the Life Long Life Concept
(2008), the Life Long Learning Strategy (2007) and
Lifelong Life Advice (2007) and the Career
Development and Advisory Association (ZPKPRK).

The concept of lifelong counseling defines
counseling as a continuous process that helps adults
shape skills, competences and interests, make decisions
about education, training / retraining and employment,
and build an individual development strategy in
education, work and other areas of life where these
skills and competences can be acquired and / or used.

The Life Strategy and Life Advice Strategy (2007)
states that "counseling is a set of counseling services
provided to adults in accordance with their inquiries
to address education, career choices and career
development at any stage of their life.

The program of the development of the Slovak
Republic (2008) proclaims the need to create the
necessary conditions for the introduction of a system
of counseling in order to create equal opportunities
for citizens to receive information not so much about
the potential of adult education, but also about the
prospects of applying the acquired knowledge, skills
in the labor market, which will enable to properly direct
adults in choosing the forms of study, will increase
their ability to work and mobility in the labor market.

Slovak scholar L. Hloushkova (Hlouskova, 2010)
states that "counseling carries out a supporting function
in life-long education, providing for the formation of
individual competences for the management and
planning of their professional growth and education.
The scientist recognizes the two-sidedness of this
process: life-long counseling through education will
contribute to the overall development of an adult's
personality. L. Shirova adds that "the concept of
counseling should help adults to solve a number of
important issues" (Sirova, 2010).

C. Mayer defines counseling as a systemic
institution, a professional and comprehensive service
whose purpose is to provide advice, information, and
solutions in solving specific life problems (Mayer,
2017). We are talking about a specially organized
professional orientation of the individual based on an
analysis of its relevance, taking into account the
physical and psychological individual characteristics,
general and professional interests, inclinations and
abilities, the level of education and training. In
conducting the consultation also take into account the
needs of the labor market, employment opportunities,
professional growth, working conditions, etc. The
author notes the close interaction between life-long
education and counseling, which serves as a facilitator
of lifelong learning, whose effectiveness is determined
by the quality of the counseling process.

Continuation of Table 1
Comparative analysis of the peculiarities of adult education development in Ukraine and in the Slovak
Republic

Level Criteria Slovak Republic Ukraine
the possibility of validation Qualification System KOPLAT – The Law of Ukraine "About

and certification of the Professional
results of non-formal development of workers "(2012);

and informal education Law of Ukraine "About Education"
of adults – Methodological recommendations

on the criteria for evaluating
professional knowledge, skills and
abilities, the list of tools for measuring
professional knowledge, skills and
competences based on the results
of non-formal vocational training
(2015)
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I. Pirohova implies such counseling as an
andragogy – a specific form of assistance to an adult
in problem situations through education and training
(Pirohova, 2015). The psychological sense of
counseling is to help adults resolve their own problems
of professional life. Hence the main task of counseling
is to reconcile the individual professional capabilities
and needs of the client with the interests of the labor
market, as a result of which professional self-
determination of the individual takes place, her life
and professional plans are formed or perfected, and
productive changes are made in her professional
activity and behavior.

The subject of andragogical counseling is defined
by V. Prusakova as (Prusakova, 2005):
 problem situations that can be solved through

education and training, such as unemployment, career
growth, career change, etc. Customers seek help from
a consultant to assist in solving the situation, obtaining
reliable information on the labor market and its needs;
 the issue of the effective use of leisure time

(leisure), in particular by means of training;
 problems arising in the training of both the adult

and the person who teaches them about the forms,
methods, techniques and teaching techniques. For
example, an adult does not know how to build his own
learning strategy, how to combine work and education,
where to get the appropriate education, etc. The
consultant, along with the adult, makes an individual
training schedule for the adult and helps in its
implementation. On the other hand, in andragogy also
there may be problems as to which techniques can be
effective in adult learning. In this case, the counselor
helps the andragogue in the selection of effective
techniques.

Considering the subject of andragogical counseling,
C. Mayer highlights two types of counseling –
professional and career, which differ in the following:
the first occurs predominantly at the beginning of the
adult work and provides him with awareness of the
professional orientations of the individual. Career
guidance is effective if you meet the need for an adult
career growth, when you select a career strategy
advancement strategy. Such a division of andragogical
counseling is due to the dynamic development of
continuing education, the emergence of the need for
education in life, the constant changes in the labor
market in accordance with the economic
transformation of society and the need for the
acquisition of modern competencies by adults.

The subject "Andragogical advice" is obligatory
for the students of the third year of bachelor's degree
studying in the specialty "Andragogy" at the
universities of Slovakia, in particular, at University of
Presov. Contents of the discipline are: the history of
the development of andragogical counseling; scientific

concepts of andragogical counseling; approaches to
andragogical counseling and its types; the specifics of
the consultation process and its stages; methodology
of andragogical counseling; professional ethics and
counseling (andragogicky poradca); Emotional
burnout syndrome and its prevention.

The analysis of the specialties that is training the
personnel in the field of adult education in Ukraine
has shown that andragogical counseling is tangent to
such specialties as information management;
management of personnel, organizations, socio-
cultural activities, management of public organizations,
public institutions, international educational projects,
innovations in education, psychological counseling,
etc. However, in Ukraine, unlike Slovakia, it does not
have a clear focus on the andragogical aspect of
counseling, but it has a clear focus on management.
This makes it impossible for an interdisciplinary
approach to the counseling system that we see it in the
Slovak Republic, with a clear distinction between the
andragogical context.

Conclusion. The presented analysis of trends in
the development of adult education provides grounds
for identifying a common and characteristic process
for this process in Ukraine and in Slovakia. Thus, the
general tendencies are: globalization, democratization,
individualization of adult education, alternative ways
of obtaining education, orientation of professional
training of adults in adult education to ensure the
competitiveness of the adult in the labor market.

Specific features of the development of adult
education in Ukraine are: the establishment of a legal
and regulatory framework; the introduction of an
andragogical model of training in formal education
institutions, professional training of andragogues as a
separate area for the training of adults in adult
education, and initiatives to create and disseminate the
experience of creating innovative educational services
for different categories of adult population.

The Slovak Republic as a member state of the
European Union has a well-established tradition of
adult education through legislative provision, an
effective system of training andragogues as adults in
adult education, and providing adult education in
formal and non-formal education institutions. Ukraine
is just beginning to climb on the path to the formation
of an adult education system as a powerful sphere of
social and economic development of the country. And
the first step in this direction should be the adoption
of the Law "About the Education of Adults", the project
of which received serious support from the public.

The perspectives of further research include the
analysis of the peculiarities of training specialists in
the field of adult education in the Slovak Republic
with the possibility of transferring positive European
experience to the domestic educational practice of
higher education institutions.
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Ñòàíîâëåííÿ òà ðîçâèòîê îñâ³òè äîðîñëèõ â Óêðà¿í³ òà Ñëîâàöüê³é ðåñïóáë³ö³:
ïîð³âíÿëüíèé àíàë³ç

Îêñàíà Ñàìîéëåíêî,

äîêòîðàíò êàôåäðè ïåäàãîã³êè Æèòîìèðñüêîãî äåðæàâíîãî óí³âåðñèòåòó ³ìåí³ ²âàíà Ôðàíêà

Ðåôåðàò. Ïðåäñòàâëåíî ðåçóëüòàòè ïîð³âíÿëüíîãî àíàë³çó ñòàíîâëåííÿ òà ðîçâèòêó îñâ³òè äîðîñëèõ â Óêðà¿í³ òà
Ñëîâàöüê³é ðåñïóáë³ö³. Âèçíà÷åíî òåíäåíö³¿ ðîçâèòêó îñâ³òè äîðîñëèõ ó îáîõ êðà¿íàõ: çàãàëüí³ (ãëîáàë³çàö³ÿ,
äåìîêðàòèçàö³ÿ, ³íäèâ³äóàë³çàö³ÿ íàâ÷àííÿ äîðîñëèõ, ñïðÿìîâàí³ñòü ïðîôåñ³éíî¿ ï³äãîòîâêè ôàõ³âö³â ó ãàëóç³ îñâ³òè
äîðîñëèõ íà çàáåçïå÷åííÿ êîíêóðåíòîñïðîìîæíîñò³ äîðîñëîãî íà ðèíêó ïðàö³ òà ³í.) òà ñïåöèô³÷í³ (ñòàíîâëåííÿ
íîðìàòèâíî-ïðàâîâî¿ áàçè, ïðîôåñ³éíî¿ ï³äãîòîâêè àíäðàãîã³â ÿê îêðåìîãî íàïðÿìó ï³äãîòîâêè ôàõ³âö³â ó ãàëóç³
îñâ³òè äîðîñëèõ òà ³í.).

Äîâåäåíî, ùî Ñëîâàöüêà ðåñïóáë³êà ÿê êðà¿íà-÷ëåí ªâðîïåéñüêîãî Ñîþçó ìàº âæå óñòàëåíó òðàäèö³þ
ôóíêö³îíóâàííÿ îñâ³òè äîðîñëèõ ÷åðåç ÿê³ñíå çàêîíîäàâñòâî, åôåêòèâíó ñèñòåìó ï³äãîòîâêè àíäðàãîã³â ÿê
ñïåö³àë³ñò³â ó ãàëóç³ îñâ³òè äîðîñëèõ, äèäàêòè÷íå çàáåçïå÷åííÿ íàâ÷àííÿ äîðîñëèõ ó çàêëàäàõ ôîðìàëüíî¿ òà
íåôîðìàëüíî¿ îñâ³òè. Çîêðåìà, àêòóàëüíèì íàïðÿìîì âèêîðèñòàííÿ ñëîâàöüêîãî äîñâ³äó ó ðîçâèòêó îñâ³òè äîðîñëèõ
â Óêðà¿í³ º ñïðèÿííÿ áåçïåðåðâíîìó ïðîôåñ³éíîìó âäîñêîíàëåííþ äîðîñëèõ ÷åðåç ìåõàí³çì ïîðàäíèöòâà
(poradenstvo) – ïåðñîíàëüíî îð³ºíòîâàíîãî ïðîôåñ³éíîãî êîíñóëüòóâàííÿ. Àíàë³ç ñïåö³àëüíîñòåé, çà ÿêèìè âåäåòüñÿ
ï³äãîòîâêà ïåðñîíàëó â ãàëóç³ îñâ³òè äîðîñëèõ â Óêðà¿í³, ïîêàçàâ, ùî àíäðàãîã³÷íå ïîðàäíèöòâî äîòè÷íå äî òàêèõ
ñïåö³àëüíîñòåé, ÿê ³íôîðìàö³éíèé ìåíåäæìåíò; ìåíåäæìåíò ïåðñîíàëó, îðãàí³çàö³é, ñîö³îêóëüòóðíî¿ ä³ÿëüíîñò³,
óïðàâë³ííÿ ãðîìàäñüêèìè îðãàí³çàö³ÿìè, çàêëàäàìè îñâ³òè, ì³æíàðîäíèìè îñâ³òí³ìè ïðîåêòàìè, ³ííîâàö³ÿìè â
îñâ³ò³, ïñèõîëîã³÷íå êîíñóëüòóâàííÿ òà ³í. Óò³ì â Óêðà¿í³, íà â³äì³íó â³ä Ñëîâà÷÷èíè, âîíî íå ìàº ÷³òêî¿
ñïðÿìîâàíîñò³ íà àíäðàãîã³÷íèé àñïåêò êîíñóëüòóâàííÿ, ïðîòå ìàº ÷³òêó íàïðàâëåí³ñòü íà ìåíåäæìåíò. Öå
óíåìîæëèâëþº ³íòåðäèñöèïë³íàðíèé ï³äõ³ä äî ñèñòåìè ïîðàäíèöòâà, ÿêèì ìè áà÷èìî ó Ñëîâàöüê³é ðåñïóáë³ö³, ç
÷³òêèì âèä³ëåííÿì àíäðàãîã³÷íîãî êîíòåêñòó.

Êëþ÷îâ³ ñëîâà: îñâ³òà äîðîñëèõ, àíäðàãîã³÷íèé ï³äõ³ä, àíäðàãîã, ïîðàäíèöòâî.
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Abstract. Using the comparative and content analysis of European and British normative documents and
regulatory laws the main approaches to improving the professional training of the British teacher ready to work
in the context of internationalization have been defined: namely, competence, modernization of the content of
vocational training, practical-oriented.

The implementation of the competence approach involves the development of new standards for the professional
teacher training of the British teacher based on European professional competences, including the following
components: European identity, European knowledge, multiculturalism, European professionalism, European
citizenship and European academic mobility of teachers.

The modernization of the content of vocational and pedagogical training of the British teacher is carried out
through the introduction the international dimension into the basic professional disciplines and disciplines of the
social and humanitarian cycle, the introduction of special courses of international orientation ("European space",
"Pedagogy and European space in education").

The implementation of the practice-oriented approach to improving vocational and pedagogical training
provides the performance of internships for teachers in higher educational institutions in Europe, organization
of pedagogical practice of the students in one of the higher educational institutions of Europe or the world.

Keywords: professional and pedagogical training of the teachers, internationalization, European
educational space, professional competence, practical-oriented approach.

Introduction. The problem of formation of
pedagogical staff adapted to the modern conditions of
a globalized society requires the improvement of the
system of vocational and pedagogical teacher training
for activities in the context of internationalization of
the educational space. The strategic directions of the
development of the educational system of Ukraine are
to increase the quality of professional and pedagogical
training of future teachers. The contemporary socio-
economic conditions and dynamic transformations in
education require a high level of teachers'
professionalism, a creative approach to professional
activity, social-professional activity and ability to
lifelong learning. The new generation of teachers
should have a high level of theoretical and practical

training to meet the challenges of time, needs of a
globalized society and the demands of modern
educational reality.

Materials and methods. The Laws of Ukraine "On
Higher Education" (2014), "On Education" (2017), the
National Strategy for the Development of Education
for the period up to 2021 (2013), the Concept of the
New Ukrainian School (2017) and other regulatory
documents have stressed the need for a comprehensive
development of a personality, preparation of a
competitive and qualified specialist, creation the
favorable conditions for creative self-realization of
every person. As the teaching staff is the driving force
in reforming the education, there is a public need for
initiative, comprehensively educated professionals
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capable of further professional development. In these
conditions the problem of improving the quality of
education is actualized in educational institutions that
train teachers. Studying the experience of European
countries in the context of educational reforms and
implementation of the progressive ideas of foreign
experience in domestic practice will contribute to the
improvement of Ukrainian vocational and pedagogical
training system of future specialists.

The review of scientific literature has shown that
various aspects of the above problem are the object of
thorough study. The essence of professional formation
and development of a personality as an integral process
is considered by O. Asmolov, T. Bocharnikov, E. Zeier,
P. Kosenko, A. Markov, N. Mukan and others. In
contemporary scientific works theoretical aspects and
practical solutions to the problems of professional
development of the future specialist is highlighted in
the context of the new personality oriented paradigm
and subject-subject interaction of the participants of
the educational process (I. Bech, O. Bondarevskaya,
N. Borysko, A. Budarny, V. Hashimova, S. Podmasin,
V. Serikov, M. Chobitko, I.Yakimanska, S. Yatsenko
and others).

The theoretical and methodological principles for
improving the professional training of British teachers
are emphasized in the works of foreign researchers
N. Annan, A. Byrne, S. Ball, J. Davies, B. Campos,
A. Kelly, A. Ogg, S. Tomlinson, G. Whitty,
C. Higginson and others. The analysis of the works of
the mentioned authors testifies the correspondence of
the modernization of vocational and pedagogical
training of the British teacher to the requirements of
the European policy of internationalization of
educational space.

The process of integrating Ukrainian education into
the European educational space predetermines the need
for critical reflection and creative use of the positive
experience of foreign countries, in particular of Great
Britain, which has a rich history, traditions and heritage
in the system of training future teachers. Training in
Great Britain has suffered numerous changes and
reforms. This country has survived the ups and downs,
but nowadays it takes the first place in the world for
the quality of higher education. That is why using the
experience of this country will help to justify
approaches for updating the system of training future
teachers in Ukrainian institutions of higher education.

Research methods: comparative and content
analysis of normative and regulatory documents – to
determine the state of the development of the
investigated problems, in particular problems of
managing internationalization of higher education at
European, national and institutional levels; analysis
and synthesis – to identify the main approaches to

improving the professional and pedagogical training
of the British teacher; system analysis – to define the
components of the internationalized curricular of the
professional and pedagogical training of the British
teachers.

The aim of the paper ³s to define and characterize
the main approaches to improving the professional and
pedagogical training of the British teacher to work in
the conditions of internationalization of educational
space: in particular, competence, modernization of the
content of vocational training, practical-oriented.

Results and discussions. The detailed analysis of
the European strategy for the development of
vocational and pedagogical training and official
documents of Great Britain on the outlined problem
allows us to define the main approaches to improving
the professional training of the British teacher to work
in the context of internationalization of the educational
space: in particular, competence, modernization of the
content of vocational training, practical-oriented
(Chernyakova, 2013).

The current stage of development of the European
educational policy in the field of vocational teacher
training is connected with the development of
knowledge society and qualitatively new requirements
for the professional qualification of a specialist, which
becomes a productive force for increasing the
competitiveness of the state. In the conditions of
internationalization of the educational space the
updating of vocational-pedagogical training is carried
out through the introduction of key competences that
a modern teacher must possess. The implementation
of the competence approach involves the inclusion in
the new standards of vocational and pedagogical
training of the British teacher European professional
competences containing such components as European
identity, European knowledge, multiculturalism,
European professionalism, European citizenship and
European academic mobility.

The need for the introduction of new approaches
to the practice of vocational teacher training for a
European teacher was announced in May 2000 at a
meeting of the European Commission in Lisbon and
proclaimed by the program "Strategic Framework for
Education and Training 2010" (Council Conclusions
on a strategic framework for European cooperation in
education and training, 2009). The Lisbon Strategy
has identified priority areas for the development of
the European Union's educational policy aimed at
strengthening the EU's global competitiveness by
means of the renewal of the economic and social
spheres, in particular, of vocational education.

The main document of the Council of Ministers of
Education of the EU, which specifies the Lisbon
Strategy's task and identifies the prospects for the
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development of vocational education in Europe, is the
Concrete Future Objectives of Education Systems
(2001). The analysis of the Concrete Future Objectives
of Education Systems (2001) proposes that the first
step in implementing the main ideas of the Lisbon
Strategy is the coherence of the actions at the national
(state), institutional (educational institution) and
personal (student) levels in order to improve the quality
of education and training in each of the EU member
states (Communication from the Commission: Making
a European Area of Lifelong Learning a Reality, 2001).

Thus, in the "Detailed Work Programme on the
Follow-up of the Objectives of Education and Training
Systems in Europe" (2002) the need for the formation
of national educational priorities for the improvement
of professional training of teachers in accordance with
European requirements is emphasized. The evidence
of the coherence of the national policy of
internationalization of education in Great Britain with
the European requirements is the initiative of the
Ministry of Education and Science of the United
Kingdom to implement the European dimension in the
system of vocational and pedagogical training of future
teachers by means of internationalization of the
curriculum and the introduction of common
professional qualifications (White Paper: Excellence
in Schools, 1997). According to the new initiatives,
teachers are responsible for forming the international
competencies of the students that are necessary for
life in a modern globalized society.

The next step in implementing the main principle
of the Lisbon Strategy in Europe was the meeting of
the Ministers of Education in Barcelona (2002) and
the signing of the work program "Draft Strategy Paper
on Key Competencies". The programme provides
thirteen important vital goals and relevant indicators
for the development of professional competencies and
is aimed at:
 improving the quality and efficiency of

vocational training (improving the professional and
teacher training of teachers and methodists, increasing
the number of young people involved in the field of
scientific and technical research);
the development of continuous and accessible

education (ensuring the free access of every citizen of
the EU to qualitative education and training, raising
the level of foreign language competence of European
citizens, the development of academic mobility and
European cooperation) (Eurydice, Key Competences:
A developing concept in general compulsory
education, 2002).

It should be noted that the realization of the main
provisions of the Lisbon Strategy has been
implemented into practice in European indicators of
the national plans for the development of vocational

and educational training of the EU countries, primarily
the United Kingdom(Europa Forum, Common
European Principles for Teacher Competences and
Qualifications, 2005).

 In 2004 in a joint report of the Council and the EU
Commission on the implementation of the goals of the
Lisbon Strategy in the context of professional training,
it was stated that "the motivation, skills and
competences of the teachers, faculty, administration
of the educational institution are key to achieving
quality educational outcomes" (Council of the
European Union, The Success of the Lisbon Strategy
Hinges on Urgent Reform, 2004).

The problem of forming the teacher's European
competences is highlighted in a number of educational
normative and regulatory documents: "European
Qualification Framework for the European Higher
Education Area"; "Common European Principles for
Teacher Competences and Qualifications"; "Teachers
Matter: Attracting, Developing and Retailing Effective
Teachers"; "Improving the Quality of Teacher
Education" and others, the analysis of which indicates
the relevance and dynamism of the investigated
process, the existence of consistent changes that
determine the nature of the transformations in the
awareness and specification of European professional
competences of the teacher.

Thus, within the framework of the "European
Qualifications Framework for the European Higher
Education Area" (2005), the main groups of
professional competences of the modern teacher have
been presented, namely:
competences in the field of civic education of

the students (readiness for life in a multicultural
society, awareness of the European identity, knowledge
of the specific features of cultures, traditions, religions
of the people of the world, and the ability to impart
such knowledge to the students);
competences that promote the development of

student learning skills needed for lifelong learning
(motivation for learning, ability to use ICT in the
educational process, communicative skills);
 interdisciplinary competencies (first of all,

the ability to develop internationalized curricula)
(Europa Forum. Common European Principles for
Teacher Competences and Qualifications, 2005).

The key competences of a modern teacher are
outlined in the European Commission's Directives
"Common European Principles for Teacher
Competences and Qualifications" (2005). In particular,
the key competence is recognized as an ability to work
with modern information technologies; presence of
diplomatic abilities of the person (knowledge of the
basics of psychology, tolerance, ability to work in a
group), an ability to carry out an educational mission
(preparing students for the role of active citizens of
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the EU, respect and understanding of different cultures
and their values) (Europa Forum. Common European
Principles for Teacher Competences and
Qualifications, 2005).

Further characterization of the competences of a
modern European teacher is presented in a document
"Teachers Matter: Attracting, Developing and Retailing
Effective Teachers" (2005). The mentioned document
outlines the newest requirements for the teacher's
profession in accordance with the organizational,
methodological and educational aspects of his activity
(OECD, Teachers Matter: Attracting, Developing and
Retailing Effective Teachers, 2005).

The systematization of the basic ideas of the
analyzed position allows us to determine the complex
of competences that a modern teacher must possess in
the context of the internationalization of the
educational space. This is, in particular, the availability
of an appropriate level of education which corresponds
to the international standards; the ability to perform
professional duties in a multicultural environment, to
use innovative educational technologies in the
conditions of multicultural Europe; to teach in
accordance with the cross-cultural transformations of
the curriculum; an ability to international partnership
through means of participation in international
educational projects.

The comparison of competences recognized in the
analyzed documents of vocational and pedagogical
training of the teachers has allowed us to present the
general characteristics of the profession of modern
European teacher, in particular, the availability of a
relevant document on education and professional
qualifications, guaranteeing continuity in education
(self-education and lifelong education), academic
mobility (the desire to increase the personal
qualification level in educational institutions of
Europe), promotion of regional and international
cooperation with the educational institutions of the
country and the world that were presented in the
document "Common European Principles for Teacher
Competences and Qualifications" (Europa Forum,
Common European Principles for Teacher
Competences and Qualifications, 2005).

The implementation of a competent approach to
improving the professional teacher training of a modern
teacher involves the inclusion in the new standards of
vocational and pedagogical training of the British
teacher the European professional competencies, the
main components of which are set out in the European
Network (ENTEP) – "What is a "European Teacher"
(2008). In particular, the following components have
been established:
European identity (awareness of a person of

his national origin and belonging to the European
community of people);

European knowledge (teacher's awareness of
the specifics of educational development in European
countries and the peculiarities of the national education
system);
multiculturalism (knowledge of own national

culture and understanding and respect for traditions,
customs of the people in the world, fluency in teaching
foreign subjects);
European professionalism (the ability to teach

educational material in accordance with the European
requirements);
 European citizenship (awareness of

educational, moral, legal, social values of Europe,
ownership of the rights of a European citizen,
fulfillment of civil obligations of a modern European);
 European academic mobility of teachers

(improving their own qualifications abroad, intensive
study of foreign languages, participation in
international academic exchange programs (ENTEP,
Schrats, 2006).

Within the framework of the competent approach
to improving the teacher's professional and pedagogical
training, a great deal of attention is paid to the
formation of a teacher's foreign language competence,
which, according to the "Council of Europe on
Language Educational Policy" (2003), is recognized
as readiness and ability of a person to the professional
activity in a multicultural society; the ability to function
in real conditions of foreign communication.

The professional teaching of the British teacher in
the context of internationalization of educational space
involves the process of covering the main stages of
the professional activity of the teacher, which is the
basis of continuous pedagogical education, namely:
preparatory (ITE) – includes the professional

formation of the future teacher, that is his studies at a
higher educational institution during two years;
induction (Induction)– the period of adaptation,

or induction, which includes the year of study in a
pedagogical institution and the year of internship at
school (this stage is the introduction of a profession,
the adaptation of a young specialist to a school, a
pedagogical team and, especially, to pedagogical
activity);
 basic (INSET) – a period of professional

development and professional careers (Polishchuk 2011).
The next approach – modernization of the content

of vocational and pedagogical training of a British
teacher in the context of internationalization of
educational space involves providing an international
dimension to the basic professional disciplines,
disciplines of the social-humanitarian cycle, the
introduction of special courses of international
orientation and takes place within the framework of
training in higher educational institutions (preparatory
stage).
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There is a strengthening of the government's
support for international transformations of the system
of vocational training of the teacher, the introduction
of state initiatives to increase the prestige of the
pedagogical profession. According to the White Book
"Success at Schools" (2008), the problem of
modernization of the system of pedagogical education
of the country becomes a priority (White Paper,
Excellence in Schools, 1997).

Thus, Teacher Training Agency was created in the
UK in 1995, which was the result of the reforms in the
field of vocational and pedagogical teacher training.
The priority directions of the agency's educational
policy were the coordination of the actions in the
system of continuous professional development of
teachers through the definition of competencies,
professional development of management personnel.

The Government's interest in improving vocational
and educational training reflects the development of
professional standards for elementary teacher
education in 2009 with the support of the Department
for Children, Schools and Families and the Agency
for Preparation and Development of Schools in
England. Such actions contributed to the increase of
the prestige of the teaching profession in the country,
which confirms the fact that the number of students in
England has increased, who has received education in
the specialty "Primary Teacher Education". So,
according to the statistics in England in 2010, about
40,000 students were studying in the specialty "Primary
Teacher Education" (Polishchuk 2011).

It should be noted that the Agency for Preparation
and Development of Schools of England seeks to
increase the number of students of higher educational
institutions in the country in the field of "Pedagogical
Sciences", which contributes to raising the national
level of education in the state. According to the
researcher G. Whitty the specific structure of the
country's education system implies the variability of
opportunities for primary teacher education through a
centralized educational training. Leading consortia of
schools or other educational institutions (higher
pedagogical institutes, scientific associations,
educational societies), in accordance with the specialty,
develop a unified curriculum involving different
schools. Upon completion of the course, the students
or interns receive a diploma stating their qualifications,
which gives them the right to continue their education
in higher educational institutions (Whitty, 2000).

It is necessary to mention that for teachers of
secondary schools of the country it is mandatory to
increase professional qualification, professional self-
improvement, which involves a purposeful two-year
study under the national program "Teacher" (the first
year – study according to the postgraduate education

program for teachers, the second one – according to
the international teacher training program), which ends
with obtaining a certificate of postgraduate pedagogical
education. In addition, each teacher has to deal with
international activities, cooperate with partner
educational institutions.

The scientific research of foreign works make it
possible to state that the internationalization of British
vocational education is carried out through the
europeanization of its content and the ratification of
EU professional qualifications (Buchberger,
Campos, Kallos & Stephenson, 2000). The researchers
assert that the formation of a united educational space
requires the introduction of internationalized content
in the system of pedagogical education, preparation
of teachers for the teaching the newest educational
disciplines, in particular, "Multiculturalism",
"Citizenship".

Based on the analysis of the official website of
Roehampton University, London, we have identified
the directions of internationalization of vocational and
pedagogical training of future teachers in the context
of Europeanization of its content:
 enriching the international dimension of

curricula (introduction of the special course "European
Space");
obligatory internship of teachers in one of the

higher (pedagogical) educational institutions in Europe
(from 2 weeks to 1 academic year);
 organization of pedagogical practice of the

students in one of the higher (pedagogical) educational
institutions of the world or Europe;
development and introduction of the modular

course "European Space", "Pedagogical Issues and
European Space in Education" on the basis of the
Faculty of Pedagogy (Postgraduate Courses.
Roehampton University, 2019).

On the basis of the analysis of the site of the
University of London, the Europeanisation curriculum
changes of the professional training of future teachers,
are aimed at introducing the subjects with an
international dimension. In the context of the
Europeanization of the content of vocational education,
the course "Civil Education" has been enriched with
an international dimension. First of all, the thematic
plan of the course has introduced the following topics:
"Democratic form of government in Europe and in the
world", "The rights of European citizens", "Civil
society – social freedom of the person" (Postgraduate
Courses. Roehampton University, 2019).

Ñurricular changes are aimed at forming a citizen
with a global and critical thinking capable of respecting
different cultures and traditions, ready to accept
innovations, mobile, able to play the role of the leaders
in a multicultural society.
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In the context of the internationalization of the
content, international educational standards for the
training of literature and language teachers include the
study of classical, modern, ethnic literature, historical
periods of the development of the culture of other
countries; analysis and comparison of the social and
cultural aspects of the texts with the presentation of
the cultural region; development of communication
skills in a multicultural environment (Postgraduate
Courses. London Metropolitan University, 2019).

Thus, the modernization of the content of
pedagogical education in the context of
internationalization of educational space occurs
through the introduction of internationalized curricula,
programs, courses of professional and pedagogical
preparation of British teachers.

The implementation of the practice-oriented
approach to improving the professional teaching of
the British teacher provides the introduction of
internships in higher educational institutions in Europe,
the organization of pedagogical practice of the students
in one of the higher educational institutions of Europe
or the world.

The comparative analysis of the sites of Cambridge
and Oxford Universities and the London Institute of
Education has allowed us to determine the specifics
of the international programs for the training of future
teachers in the above-mentioned institutions of higher
education. For example, at Cambridge University the
training of future Masters Teachers in the educational
direction "Master of Education" is carried out under
the program "PGCE". Education involves a
compulsory stay (from two weeks to six months) in
one of the partner regional schools in eastern England
or in educational institutions in the USA, Germany
and France. The main purpose of this program is to
get practical experience working with the children's
team, studying culture, traditions, and specific features
of the language in different countries of the world. In
addition, since 2010 the Cambridge University has a
new program aimed at gaining pedagogical education
and increasing the number of highly educated citizens
in the state. After completing the course certified
teachers have the opportunity to work in one of the
country's partner schools. It should be noted that at
the initiative of the government and supported by the
Faculty of Education of Cambridge University of the
Faculty of Pedagogy, partner schools have formed "The
Cambridge Area Teaching Schools Alliance", whose
activities contribute to increasing the number of
masters in the country and activating the process of
internationalization of educational space.

So, at Oxford University the training of future
masters is carried out under the PGCE program, which
involves close collaboration between the Oxford

University School of Education, regional schools and
educational institutions in Australia, France and Japan.
This partnership allows changing the quality of
teaching materials, improving the qualifications of
teachers and gaining joint work skills between a higher
education institution and a regional comprehensive
educational institution in the country (Innovation and
Partnership. Oxford University, 2019).

London Institute of Education offers master's
programs for graduates from their home countries and
foreign entrants from the European Union who want
to become a teacher of a general education institution.
It should be stressed that teaching at London Institute
of Education involves a comprehensive training of the
future teacher, namely: practical (assistant teacher of
a comprehensive educational institution) and
theoretical (comprehensive knowledge of specialty)
(Postgraduate Courses. London Metropolitan
University, 2001).

An important role in vocational teacher training is
played by teachers "Thematic Network on Teacher
Education in Europe" which brings together the
ministries of education in Europe, national institutions,
professional organizations, universities, training
institutes of pedagogical staff. Distribution of distance
learning contributes to the development of professional
competences of an European teacher through the
European Thematic Network for Teacher Education,
the European School Network; at the national level –
through the National Education Network in the UK,
the Scottish Virtual Teaching Center, at the personal
level – through multimedia programs, educational
networks and so on.

Conclusions. The improvement of the professional
training of the British teacher in the conditions of
internationalization of educational space is carried out
in accordance with the following approaches:
competence, modernization of the content of
education, practical-oriented. The implementation of
the competence approach involves the development
of new standards for the professional teacher training
of the British teacher based on European professional
competences, including the following components:
European identity, European knowledge,
multiculturalism, European professionalism, European
citizenship and European academic mobility of
teachers. The modernization of the content of
vocational and pedagogical training of the British
teacher is carried out through the introduction the
international dimension into the basic professional
disciplines and disciplines of the social and
humanitarian cycle, the introduction of special courses
of international orientation ("European space",
"Pedagogy and European space in education"). The
implementation of the practice-oriented approach to
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improving vocational and pedagogical training
provides the performance of internships for teachers
in higher educational institutions in Europe,
organization of pedagogical practice of the students
in one of the higher educational institutions of Europe
or the world.

Thus, the comparative analysis, systematization and
summarizing of the progressive British experience in

improvement the system of vocational and pedagogical
teacher training make it possible to conclude that
similar approaches to the transformation of the
organization of Ukrainian vocational and pedagogical
teacher training can be successfully used at the
national, institutional and individual levels in order to
support the European policy of internationalization of
higher educational space.
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Ïðîôåñ³éíî-ïåäàãîã³÷íà ï³äãîòîâêà â÷èòåëÿ â êîíòåêñò³ ³íòåðíàö³îíàë³çàö³¿
îñâ³òíüîãî ïðîñòîðó ó Âåëèê³é Áðèòàí³¿

Æàííà ×åðíÿêîâà,

Ñóìñüêèé äåðæàâíèé ïåäàãîã³÷íèé  óí³âåðñèòåò ³ìåí³ À. Ñ. Ìàêàðåíêà

Ðåôåðàò. Àíàë³ç ïðîôåñ³éíî-ïåäàãîã³÷íî¿ ï³äãîòîâêè â÷èòåë³â ó Âåëèê³é Áðèòàí³¿ äîâ³â, ùî òðàíñôîðìàö³ÿ îñâ³òè
â³äáóâàºòüñÿ â³äïîâ³äíî äî âèìîã ºâðîïåéñüêî¿ ïîë³òèêè ³íòåðíàö³îíàë³çàö³¿ îñâ³òíüîãî ïðîñòîðó. Íà îñíîâ³
ïîð³âíÿëüíîãî òà êîíòåíòíîãî àíàë³çó ºâðîïåéñüêèõ òà áðèòàíñüêèõ íîðìàòèâíèõ äîêóìåíò³â òà ðåãóëÿòîðíèõ çàêîí³â
âèçíà÷åíî îñíîâí³ ï³äõîäè äî âäîñêîíàëåííÿ ïðîôåñ³éíî¿ ï³äãîòîâêè áðèòàíñüêîãî â÷èòåëÿ, ãîòîâîãî äî ðîáîòè â
êîíòåêñò³ ³íòåðíàö³îíàë³çàö³¿: êîìïåòåíò³ñíèé, ìîäåðí³çàö³¿ çì³ñòó ïðîôåñ³éíî¿ ï³äãîòîâêè, ïðàêòèêî-îð³ºíòîâàíèé.

Ðåàë³çàö³ÿ êîìïåòåíòí³ñíîãî ï³äõîäó ïåðåäáà÷àº ðîçðîáêó íîâèõ ñòàíäàðò³â ïðîôåñ³éíî-ïåäàãîã³÷íî¿ ï³äãîòîâêè
áðèòàíñüêîãî â÷èòåëÿ íà çàñàäàõ ºâðîïåéñüêèõ ïðîôåñ³éíèõ êîìïåòåíòíîñòåé, ùî âêëþ÷àþòü òàê³ ñêëàäîâ³:
ºâðîïåéñüêà ³äåíòè÷í³ñòü, ºâðîïåéñüêå çíàííÿ, ìóëüòèêóëüòóðàë³çì, ºâðîïåéñüêèé ïðîôåñ³îíàë³çì, ºâðîïåéñüêà
ãðîìàäÿíñüê³ñòü, ºâðîïåéñüêà àêàäåì³÷íà ìîá³ëüí³ñòü ó÷èòåëÿ.

Ìîäåðí³çàö³ÿ çì³ñòó ïðîôåñ³éíî-ïåäàãîã³÷íî¿ ï³äãîòîâêè áðèòàíñüêîãî â÷èòåëÿ çä³éñíþºòüñÿ ÷åðåç çáàãà÷åííÿ
ì³æíàðîäíèì âèì³ðîì áàçîâèõ ïðîôåñ³éíèõ äèñöèïë³í òà äèñöèïë³í ñîö³àëüíî-ãóìàí³òàðíîãî öèêëó, óâåäåííÿ
ñïåöêóðñ³â ì³æíàðîäíîãî ñïðÿìóâàííÿ ("ªâðîïåéñüêèé ïðîñò³ð", "Ïèòàííÿ ïåäàãîã³êè òà ªâðîïåéñüêèé ïðîñò³ð â
îñâ³ò³").

Ðåàë³çàö³ÿ ïðàêòèêî-îð³ºíòîâàíîãî ï³äõîäó äî óäîñêîíàëåííÿ ïðîôåñ³éíî-ïåäàãîã³÷íî¿ ï³äãîòîâêè ïîëÿãàº ó
çàïðîâàäæåíí³ ñòàæóâàíü âèêëàäà÷³â ó âèùèõ ïåäàãîã³÷íèõ çàêëàäàõ ªâðîïè, îðãàí³çàö³¿ ïåäàãîã³÷íî¿ ïðàêòèêè
ñòóäåíò³â ó îäíîìó ç âèùèõ ïåäàãîã³÷íèõ çàêëàä³â ªâðîïè àáî ñâ³òó.

Êëþ÷îâ³ ñëîâà: ïðîôåñ³éíî-ïåäàãîã³÷íà ï³äãîòîâêà â÷èòåëÿ, ³íòåðíàö³îíàë³çàö³ÿ, ºâðîïåéñüêèé îñâ³òí³é
ïðîñò³ð, ïðîôåñ³éíà êîìïåòåíòí³ñòü, ïðàêòèêî-îð³ºíòîâàíèé ï³äõ³ä.
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Abstract. The article highlights the characteristics of monitoring students' educational attainment in maritime
education institutions during the reorganization of the Soviet system during the 1970s and the 1990s. It analyzes
the orders, circulars, reports, protocols of meetings of methodical associations and pedagogical collections
and other documents, whose content is related to educational activities of Kherson maritime educational
institutions. The analysis of historical literature shows that Kherson maritime education institutions, as well as
other educational institutions of that time, were dependent on education reforms and state policy. A significant
part of the government's orders, resolutions, instructions, decisions on the issues of monitoring education
quality was presented by legislative, officially political and regulatory documents of state authorities and the
management of the Soviet Union. It is specified that internal monitoring was conducted based on constant
monitoring, which included assessing the implementation of written control tasks, oral answers, etc. As evidenced
by the analysis of the protocols of Admiral Ushakov Shipbuilding College, the constant orders for raising
educational attainment in educational institutions led to the fact that the process of monitoring educational
activities of maritime students in this context was fictitious; all results of educational activities were characterized
by student progress, which differed from the existing situation. However, such a policy on monitoring educational
attainment of students reflected the constant reforms of the Soviet Union, which were aimed at fictitious
increasing of student progress in all sectors of education. It is found that the flow of mostly quantitative
indicators did not take into account individual and personal features and abilities of students since the dynamics
of their development could have shown the true results of their learning, education and development and the
real state of maritime education. It is clarified that the period from the middle 1980s to the early 1990s involved
active reforming of professional education. Therefore, the organization of monitoring educational activities
significantly improved: the general principles of building a rating system were followed; compulsory monitoring
of students' current activities was introduced, which was later reflected in the final assessment; different types
of education quality monitoring were singled out.

Keywords: reforms on professional education, maritime education institution, internal monitoring, progress
monitoring, rating system.

Introduction. Approaching the European and
world integration, the state has focused its efforts on
achieving world standards. This explains the
relevance of studying general problems of education
development in pedagogical theory and practice and
its individual components. An analysis of state

educational policy in different historical periods and
an objective consideration of the accumulated
experience will contribute to further developing the
industry, including all branches of maritime
education. The precise attention of the pedagogical
community is paid to the issues of transforming the
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education system in the 20th century, which are
characterized by rapid changes in all spheres of life,
which, in turn, have affected all branches, including
maritime education. Given the education reforms
during the 1970s and the 1990s, the issue of monitoring
educational attainment in Kherson maritime education
institutions remains relevant.

Materials and methods. Individual aspects of the
problem under study were considered by many
Ukrainian and foreign scholars. Thus, the studies on
the history of pedagogy were conducted by
V. Kuzmenko, A. Savchenko, N. Sliusarenko,
O. Sukhomlynska, M. Yevtukh et al. The philosophical
concepts of transforming the education systems were
elaborated by such Ukrainian scholars as
V. Andrushchenko, I. Ziaziun et al. Various aspects of
the history of maritime education were explored by
O. Chornyi (activities of maritime education
institutions in the south of Ukraine), O. Tymofeieva
(the history of maritime education in Ukraine in view
of social and communicative competencies of future
navigators), O. Chahaida (the characteristics of
maritime education in Ukraine in the 20th century) et
al. It is important to take into account archival
documents since these are the primary materials of
the State Archive of Kherson Region. The current
research studies orders, circulars, official
correspondence, relations, reports, protocols of
meetings of methodical associations and pedagogical
collections, reviews and responses of state qualification
commissions for the defense of diplomas and other
documents, whose content is related to educational
activities of maritime education institutions in general
and the monitoring of educational attainment in
Kherson educational institutions. Given the
educationreforms during the early 1970s and 1990s,
however, the analysis of scientific works proves that
the problem of monitoring educational attainment in
Kherson maritime education institutions has not yet
been properly investigated.

To achieve the set goal, the following methods were
used: analysis, synthesis, generalization – to clarify
the concepts of "monitoring", "monitoring educational
attainment"; content analysis of archival sources of
Kherson maritime education institutions – to
characterize the organization of monitoring educational
attainment.

The research aims to highlight the impact of
education reforms on monitoring educational
attainment in Kherson maritime education institutions
during the early 1970s and 1990s based on the analysis
of scientific works, archival and published documents.

Results and discussions. The analysis of historical
literature shows that maritime education institutions
were rather expanded and developed during the

specified period. According to V. Khodakovskyi
(2007), Kherson maritime education institutions,
including Kherson Naval College of the Ministry of
the Navy (1944-1970) and Lieutenant Schmidt
Kherson Navy College (1970-1996), underwent 14
major reorganizations. In addition, the following
educational institutions were operating in Kherson
during this period: a vocational school preparing
specialists in water transport; Admiral Ushakov
Shipbuilding College.

Kherson maritime education institutions, like
others, depended on education reforms and state policy
during the specified period. A significant part of the
government's orders, resolutions, instructions,
decisions on the issues of monitoring education quality
was presented by legislative, officially political and
regulatory documents of state authorities and the
management of the Soviet Union. They formulated an
official position of the state on the policy on higher
education development, outlined relevant measures for
reforming higher education and updating the
educational process. The educational process was
based on the principle of concurrent teaching of
general, special and professional non-related subjects.
As a result, graduates were not given the opportunity
to use a large part of their knowledge in future
professional activities. As evidenced by the analysis
of curricula of Lieutenant Schmidt Kherson Navy
College, theoretical subjects, namely sociopolitical,
military and medical ones, were of top priority, which
were not connected with future professional activities.
The process of training as a whole was conducted with
the help of extensive methods. The amount of
information needed to be acquired during the entire
period of study steadily increased, as well as the
number of classes. Internal monitoring was conducted
based on constant monitoring, which included
assessing the implementation of written control tasks,
oral answers, etc. (Zvit pro navchalno-vykhovnu
diialnist Khersonskoho morekhidnoho uchylyshcha
im. leitenanta Shmidta, 1971 – 1972).

In this context, the current research pays
considerable attention to government documents of the
1970s, which pointed out that research and educational
institutions developed and solved important problems
of education and professional focus of young people
rather too slowly. For one, one should pay specific
attention to the Resolution of the Central Committee
of the Communist Party of the Soviet Union and the
Council of Ministers of the USSR as of July 18, 1972
"On the Means of Improving Higher Education in the
Country", which played a significant role in enhancing
methods and organizational forms of teaching
(Postanovlenie TsK KPSS. Pro sredstva
usovershenstvovaniya vyisshego obrazovaniya v
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strane, 1972). This resolution and similar orders, as
evidenced by the analysis of the protocols of Lieutenant
Schmidt Kherson Navy College, led to the fact that
the process of monitoring educational activities of
maritime students in this context was fictitious; all
results of educational activities were characterized by
student progress, which differed from the existing
situation. However, such a policy on monitoring
educational attainment of students reflected the
constant reforms of the Soviet Union, which were
aimed at fictitious increasing of student progress in
all sectors of education. The flow of mostly quantitative
indicators did not take into account individual and
personal features and abilities of students since the
dynamics of their development could have shown the
true results of their learning, education and
development and the real state of maritime education
(Protokoly zasidan metodychnykh obiednan
Khersonskoho sudnomekhanichnoho tekhnikumu im.
admirala F. F. Ushakova, 1972 – 1973).

In the middle 1980s, general and professional
education was being reformed. In Ukraine, higher
education institutions (hereinafter "HEIs")
significantly contributed to this process. The main
measures aimed at solving the issues of reforming
yielded some positive results: the quality of teaching
in maritime education institutions significantly
improved both in terms of student research training
and monitoring of educational activities.

In this period, educational attainment was
monitored through consolidated information on the
progress by specialities; records of the hours skipped
by students, principal's test papers, current test papers,
etc. The first attempts to differentiate students are
relevant for the current research, too. Based on transfer
exams, all cadets were divided into two categories:
the first category included cadets, who received at least
4 points from each subject, whereas all the others
belonged to the second category. Based on the final
exam, cadets were divided into three categories. The
first category included cadets who received 5 points
from all subjects; the second category included cadets
who received 4 points from all subjects. All other cadets
belonged to the third category. The cadets from the
first and second categories were considered to have
successfully graduated from an educational institution
(Zvit pro navchalno-vykhovnu diialnist Khersonskoho
morekhidnoho uchylyshcha im. leitenanta Shmidta,
1986 – 1987).

The Resolution of the Central Committee of the
Communist Party of the Soviet Union "The Main Areas
of Reforming Higher and Secondary Specialized
Education in the Country" (1987), placed emphasis
not only on the achievements of the Soviet system of
higher education but also its problematic issues. For

one, it indicated that, along with the leading universities
of the country, there was the significant number of
HEIs, which did not provide high-quality theoretical
and practical training; the educational process was
focused on increasing the amount of educational
information rather than on developing independent
creative thinking in students; little attention was paid
to individual work of students; teachers' working hours
exceeded the optimal amount, which led to a decrease
in the quality of the educational process; the significant
number of HEIs was not connected with production
(Postanovlenie TsK KPSS. Osnovnyie napravleniya
perestroyki vyisshego i srednego spetsialnogo
obrazovaniya v strane, 1987).

The radical transformations in the content of higher
education are related to designing and introducing new
documents between 1988 and 1993, which implement
a differentiated approach to training specialists for
pedagogical, production and research activities. They
have brought higher education closer to the
requirements of society and education for a modern
specialist, in particular, the adoption of the State
National Programme "Education" ("Ukraine in the 21st
Century") (1993) and the Law of Ukraine "On
Education" (1991).

The process of reforming all educational branches
has also affected the process of monitoring educational
attainment of maritime students. The historical analysis
of the protocols of Kherson Maritime College shows
that the first attempts to build a rating system were
initiated: compulsory monitoring of students' current
activities, which were later reflected in the final
assessment; various types of monitoring (tests),
namely, initial, current, thematic and final ones, etc.;
the results were often monitored at the end of
semesters, as well as gradually and necessarily – for
the entire period of study; the student educational
rankings for a certain period was defined as the average
of points from each subject (pass-fail tests or exams);
the rankings were based on the accumulated points
(Zvit pro navchalno-vykhovnu diialnist Khersonskoho
morskoho koledzhu, 1991 – 1992).

Conclusions. Kherson maritime education
institutions, like others, depended on education
reforms and state policy during the 1970s and the
1990s. A significant part of the government's orders,
resolutions, instructions, decisions on the issues of
monitoring education quality was presented by
legislative, officially political and regulatory
documents of state authorities and the management
of the Soviet Union. During the 1970s, the process
of monitoring educational activities of maritime
students in this context was fictitious and all results
of educational activities were characterized by
student progress, which differed from the existing
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situation. In the middle 1980s, as a result of the
introduced education reforms, the organization of
monitoring educational activities significantly
improved: the general principles of building a rating
system were followed; compulsory monitoring of
students' current activities was introduced, which

was later reflected in the final assessment; different
types of education quality monitoring were singled
out. Further research should be aimed at studying
the regulatory and legal basis for monitoring
educational attainment of maritime students during
the specified period.
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ÓÄÊ: 37.091.212.7-047.36:[37:656.61Õåðñîí]"1970/1990"

Ìîí³òîðèíã íàâ÷àëüíèõ äîñÿãíåíü ñòóäåíò³â ó õåðñîíñüêèõ ìîðñüêèõ çàêëàäàõ
îñâ³òè â 70 – 90 ðîêàõ ÕÕ ñòîë³òòÿ

²ðèíà Êóöåíêî,

àñï³ðàíòêà êàôåäðè ïåäàãîã³êè é ìåíåäæìåíòó îñâ³òè, ÂÍÇ "Õåðñîíñüêà àêàäåì³ÿ áåçïåðåðâíî¿ îñâ³òè"

Ðåôåðàò. Ó ñòàòò³ âèñâ³òëåí³ îñîáëèâîñò³ ìîí³òîðèíãó íàâ÷àëüíèõ äîñÿãíåíü ñòóäåíò³â ìîðñüêèõ çàêëàä³â îñâ³òè
çà ÷àñ³â ïåðåáóäîâè ðàäÿíñüêî¿ ñèñòåìè â 70 – 90 ðîêàõ ÕÕ ñòîë³òòÿ. Ïðîàíàë³çîâàíî íàêàçè, çâ³òè, ïðîòîêîëè
çàñ³äàíü ìåòîäè÷íèõ îá'ºäíàíü ³ ïåäàãîã³÷íèõ ç³áðàíü òà ³íø³ äîêóìåíòè, çì³ñò ÿêèõ ïîâ'ÿçàíèé ³ç íàâ÷àëüíîþ
ä³ÿëüí³ñòþ Õåðñîíñüêèõ ìîðñüêèõ çàêëàä³â îñâ³òè â ö³ëîìó òà ¿õ ìîí³òîðèíãîì. Àíàë³ç ³ñòîðè÷íî¿ ë³òåðàòóðè
ïîêàçàâ, ùî â îçíà÷åíèé ïåð³îä Õåðñîíñüê³ ìîðñüê³ çàêëàäè îñâ³òè, ÿê ³ ³íø³ çàêëàäè òîãî ÷àñó, áóëè çàëåæí³ â³ä
äåðæàâíî¿ ïîë³òèêè òà îñâ³òí³õ ðåôîðì. Çíà÷íà ÷àñòèíà íàêàç³â ïîñòàíîâ, ³íñòðóêö³é, ð³øåíü ïàðò³¿ òà óðÿäó ç
ïèòàíü êîíòðîëþ ÿêîñò³ îñâ³òè áóëà ïðåäñòàâëåíà äèðåêòèâíèìè, îô³ö³éíî-ïîë³òè÷íèìè é íîðìàòèâíî-
ðîçïîðÿä÷èìè äîêóìåíòàìè âèùèõ ïàðò³éíèõ òà äåðæàâíèõ îðãàí³â âëàäè é óïðàâë³ííÿ Ðàäÿíñüêîãî Ñîþçó.
Âíóòð³øí³é ìîí³òîðèíã çä³éñíþâàâñÿ íà îñíîâ³ ïîñò³éíîãî êîíòðîëþ, ùî ïåðåäáà÷àâ îö³íþâàííÿ âèêîíàííÿ
ïèñüìîâèõ êîíòðîëüíèõ çàâäàíü, óñíèõ â³äïîâ³äåé òîùî. ßê ñâ³ä÷èòü àíàë³ç ïðîòîêîë³â ñóäíîáóä³âíîãî òåõí³êóìó
³ìåí³ àäì³ðàëà Óøàêîâà, ïîñò³éí³ íàêàçè ïðî ï³äâèùåííÿ ð³âíÿ íàâ÷àííÿ â çàêëàäàõ îñâ³òè ïðèçâåëè äî òîãî, ùî
ìîí³òîðèíã íàâ÷àëüíî¿ ä³ÿëüíîñò³ ñòóäåíò³â ìîðñüêèõ ñïåö³àëüíîñòåé ó òàêîìó êîíòåêñò³ áóâ ô³êòèâíèì, óñ³
ðåçóëüòàòè íàâ÷àëüíî¿ ä³ÿëüíîñò³ õàðàêòåðèçóâàëèñÿ âèñîêîþ óñï³øí³ñòþ ñòóäåíò³â, ùî íå â³äïîâ³äàëî ðåàëüí³é
ñèòóàö³¿. Ïðîòå òàêà ïîë³òèêà ùîäî ìîí³òîðèíãó íàâ÷àëüíèõ äîñÿãíåíü ñòóäåíò³â â³ääçåðêàëþâàëà ïîñò³éí³ ðåôîðìè
Ðàäÿíñüêîãî Ñîþçó, ñïðÿìîâàí³ íà ô³êòèâíå ï³äâèùåííÿ óñï³øíîñò³ ñòóäåíò³â óñ³õ ãàëóçåé îñâ³òè. Ç'ÿñîâàíî, ùî
â ïîòîö³ ïåðåâàæíî ê³ëüê³ñí³ ïîêàçíèêè, ³íäèâ³äóàëüíî-îñîáèñò³ñíèõ îñîáëèâîñò³ òà ìîæëèâîñò³ ñòóäåíò³â íå
âðàõîâóâàëèñÿ, îñê³ëüêè äèíàì³êà ¿õ ðîçâèòêó ìîãëà á ñòàòè ñâ³ä÷åííÿì ÿê ñïðàâæí³õ ðåçóëüòàò³â ¿õíüî¿ íàâ÷åíîñò³,
âèõîâàíîñò³ òà ðîçâèíåíîñò³, òàê ³ ðåàëüíîãî ñòàíó ìîðñüêî¿ îñâ³òè. Âèçíà÷åíî, ùî â ïåð³îä ³ç ñåðåäèíè 80-õ ðð.
äî ïî÷àòêó 90-õ ðîê³â ÕÕ ñòîë³òòÿ àêòèâíî ïðîâîäèëèñÿ ðåôîðìè ïðîôåñ³éíî¿ øêîëè. Òîìó ïîì³òíî ïîêðàùèëàñü
îðãàí³çàö³ÿ ìîí³òîðèíãó íàâ÷àëüíî¿ ä³ÿëüíîñò³: äîòðèìóþòüñÿ çàãàëüí³ ïðèíöèïè ïîáóäîâè ðåéòèíãîâî¿ ñèñòåìè;
ââåäåíî îáîâ'ÿçêîâèé îáë³ê ïîòî÷íî¿ ðîáîòè ñòóäåíò³â, ÿêèé ïîò³ì â³äîáðàæåíî â ï³äñóìêîâ³é îö³íö³; ïåðåäáà÷åíî
ð³çí³ âèäè êîíòðîëþ ÿêîñò³ íàâ÷àííÿ.

Êëþ÷îâ³ ñëîâà: ðåôîðìà ïðîôåñ³éíî¿ øêîëè, ìîðñüêèé çàêëàä îñâ³òè, âíóòð³øí³é ìîí³òîðèíã, êîíòðîëü
óñï³øíîñò³, ðåéòèíãîâà ñèñòåìà.
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